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Abstract

Introduction. Globalization has dramatically transformed existing educational paradigms, with Eng-
lish emerging as a dominant language in academia and the workforce. This phenomenon, known as
“Englishization”, particularly affects educational systems in Africa and Asia through their adoption
of English Medium Instruction (EMI). The article aims to explore the motivations, challenges, and
impacts of EMI in these regions, focusing on linguistic identity, educational equity, and pedagogical
effectiveness.

Materials and Methods. The study employs a qualitative research approach, involving a comprehen-
sive review and thematic analysis of academic publications, policy documents, educational reports, and
case studies published between 2000 and 2024. A systematic search of the Google Scholar database and
analysis of secondary data enabled the identification of general patterns and contradictions in academic
discussions on Englishization, identifying key themes and concepts making up the contemporary views
on this phenomenon.

Results. The analysis revealed key themes of the scientific discourse on Englishization: the grow-
ing prominence of EMI driven by globalization and internationalization, the benefits and challeng-
es of EMI implementation, and the impact on local linguistic identities and educational outcomes.
Although EMI enhances international collaboration and employability, it also poses significant chal-
lenges: insufficient teacher training, language proficiency problems, and potential marginalization
of local languages and cultures. The success of implementing EMI largely depends on contextual
factors: state language policy and the level of economic development in the region. The findings also
indicate the need for differentiated approaches to teaching, taking into account the linguistic and cul-
tural characteristics of students.

Discussion and Conclusion. The Englishization of education in Africa and Asia represents a complex
process, driven by the pursuit of international integration, economic factors, and national ambitions.
Promoting EMI, despite its evident advantages, gives rise to problems related to preserving linguistic
identity, ensuring equal access to education, the need to find new teaching methodologies. A promising
direction for future research is the development of inclusive EMI policies which support multilingualism
and consider the specific needs of inclusive education.
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Annomayus

BBenenue. AHIIMICKHIT cTall JOMUHHPYIOLIMM SI3bIKOM aKaJIeMUYECKOTO U MPOPECCHOHAIBEHOTO B3aH-
MOJICHCTBHS B pe3ysibTaTe M3MEHEHHMH, MPOU3ONICAINX B CBSI3H ¢ IIobanu3alueii 00pa3oBaTeNbHbIX Ma-
panurm. Ilepexon Ha mpenogaBaHue JUCLHUILIMH Ha HEPOTHOM aHIIHicKoM s3bike (EMI) Bnusier Ha 00-
pa3oBaTeNbHbIe CUCTEMBI cTpaH AQpPUKH 1 A3HHU IyTeM «aHmIu3aiuuy». Llenb ucciaenoBaHus — U3ydUTh
UCTOKH, pobaeMsbl 1 ocodeHHocT EMI B 3THX pernonax ¢ TOUKM 3pEHNUS S3IKOBOH HCHTHIHOCTH, 00-
Pa30BaTeNbHOTO PABEHCTBA U Mearornyeckoi 3pHekTHBHOCTH.

Marepuanbsl 1 MeTOABI. B mccienoBanny MCIoIb30BaH Ka4eCTBEHHBIN IMOIXOJ, BKIIIOYAIOMINI 0030p
U TEeMaTHYECKUIl aHaJIM3 aHNIOA3BIYHBIX HAyYHBIX ITyONHMKAIMH, perIaMeHTHPYIONX JOKYMEHTOB H OT-
4eToB, onyonukoBanHbIX B 20002024 rr. Cucremarnueckuii mouck B 6ase nanubix Google Scholar u ana-
JIM3 BTOPUYHBIX JAHHBIX BBIIBIIN OOIIHE 3aKOHOMEPHOCTH M NMPOTUBOPEUHS B HAYYHBIX JMCKYCCHSIX 00
QHIVIN3AINY, OTIPEAENIUB KIIIOUeBbIe TeMbI ¥ KOHIEIIUH, (JOPMHUPYIONIHE COBPEMEHHOE ITOHINMaHUE pac-
CMaTPHBAEMOTO SBIICHUS.

Pe3yabTarsl ncciienoBaHus. BoiieneHs! KIroueBble TeMbl HAYYHOIO AUCKYpCa aHIIU3ALMU: pacTyliee
3nadenne EMI BcrencTBue mmobanm3anuu ¥ WHTEPHAMOHAIN3AINH, BIUSHAC Ha SI3BIKOBYIO MICHTHY-
HOCTh MECTHOTO HAaceJleHHs U pPe3ynbTaThl 00yueHus. OnpeneneHsl MperMyIecTBa ucroiab3oBanus EMI:
pacuIMpeHue MEXIyHApOAHOTO COTPYAHUYECTBA U BO3MOKHOCTEH TPYIOYCTPOMCTBA A BBITYCKHUKOB,
mo0anbHast HHTETpaIys 00pa30BaTeNIbHEIX MPOCTPAHCTB, PeaTH3alisl HOBBIX SKOHOMHYIECKUX BO3MOXK-
HocTell. OTMeueHsl MPoOJIEMBl B €r0 PacIpOCTPAHEHNH: HEJOCTATOuHAsl MOArOTOBKA MpernojaBaTenei,
npoOIeMBl CO 3HAaHHEM SI3bIKa, MOTSHIMAIbHAST MapTrHHAIM3AIM MECTHBIX SI3BIKOB U KyIbTyp. [lomyuen-
HBIE TaHHBIE YKa3bIBAIOT HA HEOOXOAMMOCTH pa3paboTku AndQepeHnnpoBaHHBIX TOAXO00B K IPENoiaBa-
HUIO B yciaoBusix EMI ¢ yueToM TMHIBUCTUYECKHX U KYJIBTYpPHBIX 0COOCHHOCTEH 00y4arouXcs; 3aBUCH-
MOCTb ycremHocT! BHeapeHuss EMI oT KoHTeKcTyanbHBIX (PaKTOPOB: SI3BIKOBOH ITOJIMTHKH IOCYAApCTBa
Y yPOBHSI SKOHOMHYECKOTO Pa3BUTHS PETHOHA.

O0cy:xaenne u 3akiroueHue. Buenpenne EMI craHOBUTCA NPUYMHON MPOOIEM COXpaHEHUs S3bIKOBOM
caMOOBITHOCTH, 00ECIICUeHNSI PABHOTO JIOCTYIIA K 00pa30BaHUIO, IIOMCKA HOBBIX METOHK IIPETIOIABAHS.
IlepcnexTrBOM NanpHEUIINX HCCIIETOBAHUI MOXKET CTaTh pa3paboTka HHKIFO3UBHOHM nonmTuku EMI, mon-
JePXKUBAIOLIECH MHOTOS3BIYME M YYUTHIBAIOIICH criennduueckue noTpeOGHOCTH HHKIIIO3UBHOM 00pa3oBa-
TEJLHON CpeJibl.

Kniouegvie cnosa: aHrn3anys, IpenoaBaHie Ha aHIIMHCKOM s3bIKe, HHTEPHAIIMOHAIN3AIMs 00pa3oBa-
HUS, JBYS3bIYHOE 00y4eHHe, 00pa3oBaTeIbHOE MPOCTPAHCTBO cTpaH AQpPUKH U A3uK

Jlis yumuposanus: Xpamuenko J[.C. AHmm3anus oOpa3oBaHUs: KPUTHYECKHH B3IV Ha CTpa-
Hbl AdQpuku u Asuu. Uumeepayus obpaszosanus. 2025;29(1):49-67. https://doi.org/10.15507/1991-
9468.029.202501.049-067

Introduction Instruction (EMI) as a means of achiev-

Globalization as a pivotal tendency of
the 21% century has brought about a para-
digm shift in the educational sphere, with
the English language emerging as a do-
minant factor in academic life and the labor
market. This phenomenon, often referred to
as “Englishization”, has had far-reaching
implications for the majority of educational
systems in so many different corners of the
world, particularly in terms of promoting
internationalization. As institutions in Africa
and Asia strive to position themselves on
the international stage and prepare gradua-
tes for their future employers’ demands,
many have turned to English Medium

ing these important career-defining goals.

The term EMI is ubiquitous in contem-
porary pedagogical discourse. It presuppos-
es the use of English as the primary lan-
guage of instruction in non-English speaking
countries. EMI has long been embraced by
a constantly growing number of universi-
ties and schools across Africa and Asia.
The adoption of this phenomenon is driven
by a range of factors, including the desire
to attract international students, enhance
competitiveness, and equip future profes-
sionals with the language skills necessary
to succeed in a modern knowledge-based
economy. However, the implementation of
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EMI is not without its challenges. The de-
bate surrounding its effectiveness and impact
on educational systems remains ongoing,
especially concerning linguistic identity
and cultural heritage.

This article aims to study the execution
and challenges of EMI in Africa and Asia,
with a view to contributing to the discourse
on international education. By exploring
the motivations behind EMI adoption and
evaluating its influence on various national
culturally specific educational systems, this
article seeks to provide a comprehensive
understanding of the phenomenon of EMI
and the significance of Englishization in
these regions.

The research questions this article will
try to answer are as follows:

1. How have the EMI practices evolved
in the educational space of Africa and Asia,
and what are their primary drivers?

2. What motivates these regions to
adopt EMI policies?

3. What problems do institutions face
when implementing EMI, and how do these
challenges vary based on culturally specific
environments?

4. What strategies can stakeholders
employ to address the challenges of EMI
and enhance its chances for success, taking
into account all the different needs and
backgrounds of learners in Africa and Asia?

Literature Review

Understanding the Terminology: Eng-
lishization, Internationalization, and EMI.
When discussing the global trends in educa-
tion, it is important to clarify the distinctions
between the most common terms which are
“Englishization”, “Internationalization”, and
“English as a Medium of Instruction”. These
concepts are deeply interrelated, referring
to different aspects of the gradually trans-
forming field of contemporary education.

Internationalization is the broadest term
that encompasses the process of integrating
both international and cross-cultural aspects
into the purpose, functions, and delivery
of education [1]. It includes a wide range
of activities, e.g., student and faculty ex-
change programs, international research
collaborations, the development of globally
universal curricula. The ultimate goal of in-
ternationalization is to prepare students for
a successful career in the international job
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market and also to enhance the quality and
relevance of their professional education.

Englishization, on the other hand,
specifically refers to the increasing use of
English as the language of instruction and
academic communication in an environ-
ment populated by non-native speakers'.
It is narrower in its semantics, being a subset
of internationalization, driven by the recog-
nition of English as the primary language
in the communicative spheres of science,
academia, business, and professional co-
operation. Englishization is often seen as
a way to facilitate internationalization by
providing a common language for learning
and interaction [2].

Due to the internationalization of high-
er education [3], there has been a rise in
programs using English as a language of
instruction in non-English speaking coun-
tries? [4]. This has resulted in a variety
of approaches, including Content-Based
Instruction (CBI)?, Content and Language
Integrated Learning (CLIL)*, English as
a Medium of Instruction (EMI)’, and In-
tegrating Content and Language in Higher
Education (ICLHE)®. These approaches

! Kirkpatrick A. The Languages of Higher
Education in East and Southeast Asia: Will EMI
Lead to Englishisation? In: Fenton-Smith B., Hum-
phreys P., Walkinshaw 1. (eds) English Medium
Instruction in Higher Education in Asia-Pacific:
From Policy to Pedagogy. Cham: Springer;
2017. p. 21-36. https://doi.org/10.1007/978-3-
319-51976-0_2

2 Dearden J. English as a Medium of In-
struction — A Growing Global Phenomenon.
London: British Council; 2014. Available at:
https://www.britishcouncil.org/sites/default/
files/e484 emi - cover option 3 final web.pdf
(accessed 10.07.2024).

3 Brinton D.M., Snow M.A., Wesche M.B.
Content-Based Second Language Instruction.
Boston: Heinle and Heinle Publishers; 1989.

4 Coyle D., Hood P., Marsh D. CLIL:
Content and Language Integrated Learning.
Cambridge: Cambridge University Press;
2010. Available at: https://assets.cambridge.
org/97805211/30219/excerpt/9780521130219
excerpt.pdf (accessed 10.07.2024).

> Macaro E. English Medium Instruction.
A Research Agenda for a Worldwide Phenome-
non. In: Coonan C.M., Bier A., Ballarin E. (eds)
La didattica delle lingue nel nuovo millennio.
2018. p. 15-21. http://doi.org/10.30687/978-88-
6969-227-7/001

¢ Wilkinson R., Walsh M.L. Integrating
Content and Language in Higher Education.
From Theory to Practice — Selected Papers from
the 2013 ICLHE Conference. Berlin: Peter Lang
Verlag; 2015. https://doi.org/10.3726/978-3-
653-05109-4

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 51


https://doi.org/10.1007/978-3-319-51976-0_2
https://doi.org/10.1007/978-3-319-51976-0_2
https://www.britishcouncil.org/sites/default/files/e484_emi_-_cover_option_3_final_web.pdf 
https://www.britishcouncil.org/sites/default/files/e484_emi_-_cover_option_3_final_web.pdf 
https://assets.cambridge.org/97805211/30219/excerpt/9780521130219_excerpt.pdf
https://assets.cambridge.org/97805211/30219/excerpt/9780521130219_excerpt.pdf
https://assets.cambridge.org/97805211/30219/excerpt/9780521130219_excerpt.pdf
http://doi.org/10.30687/978-88-6969-227-7/001
http://doi.org/10.30687/978-88-6969-227-7/001
https://doi.org/10.3726/978-3-653-05109-4
https://doi.org/10.3726/978-3-653-05109-4

YD s MHTETPALIISI OBPA3OBAHIISL. T. 29, No 1. 2025 Ses6383838s886303855¢

can be positioned along a continuum,
where CBI and CLIL focus more on the
results of language learning while EMI
and ICLHE emphasize particular subject
instruction’ [5].
English as a Medium of Instruction is
a specific term within the scope of interna-
tionalization used to describe the practice
of teaching subjects in English in countries
where English is not the first language?®.
EMI is a key aspect of Englishization
in education because it involves the use
of English as the primary language for
teaching and learning, rather than just as
a subject of study [4]. EMI programs are
often implemented in universities to attract
international students, improve students’
command of English, and prepare them for
future careers and professional activities’.
It is also important to note that even
though Englishization and EMI are close-
ly connected, they are not synonymous.
Englishization refers to the broader trend
of increasing the use of English in educa-
tion. EMI, on the other hand, specifically
describes the practice of teaching subjects
through English'. Furthermore, Englishiza-
tion can occur in various forms, e.g., the use
of English-language textbooks and resour-
ces, even in programs where the primary
language of instruction is not English [6].
Other related terms include the above-
mentioned Content and Language Integrated
Learning (CLIL), which is an approach
where academic material is taught in a fo-
reign language, with a focus on both lan-
guage and discipline learning!!. CLIL is
often used in secondary education and can
involve languages other than English [7].
Translanguaging is another concept
that has gained attention in the context of
Englishization and EMI [8; 9]. It presuppos-

" Airey J. EAP, EMI or CLIL? In: Hyland K.
(eds) The Routledge Handbook of English for Aca-
demic Purposes. Milton Park: Routledge; 2016.
p. 71-83. https://doi.org/10.4324/9781315657455

8 Dearden J. English as a Medium of Instruc-
tion — A Growing Global Phenomenon.

® Tsou W., Kao S.M. Introduction. In:
Tsou W., Kao S.M. (eds) Resources for Teaching
English for Specific Purposes. Taipei: Bookman;
2016. p. 1-12.

" Dafouz E., Smit U. ROAD-MAPPING
English Medium Education in the Internation-
alised University. Cham: Palgrave Pivot; 2020.
https://doi.org/10.1007/978-3-030-23463-8

' Coyle D., Hood P., Marsh D. CLIL: Con-
tent and Language Integrated Learning.

es the pedagogical practice of using many
languages in the classroom to ease learning
and communication'?. Translanguaging
recognizes the linguistic diversity of stu-
dents and aims to create inclusive learn-
ing environments where all languages and
cultures represented by the participants of
the educational process are openly valued.

Although internationalization, Englishi-
zation, and EMI are closely related, they
represent different aspects of the multi-
layered process of making education truly
globalized. Thus, it is important to consider
the implications of these trends for linguistic
diversity, educational equity, and the quality
of learning outcomes [10].

Englishization of Education. The Eng-
lishization of education is understandably
a growing trend around the world. In Af-
rica, Asia, and other regions, universities
and schools are adopting EMI to not just
enhance students’ employability but also
put ticks in other very important box-
es — attracting international students and
high-status faculty, improving access to
major research networks and scientific com-
munities, brushing up institutional rankings
and overall prestige'®. For example, in Chi-
na, the number of universities offering EMI
courses has soared in recent years, with
over 1,000 universities now providing such
programs [11]. In Japan, the government
set a goal of having 300,000 international
students by 2020, leading to a surge in
EMI courses offered by the country’s uni-
versities [12].

However, this trend is not without its
challenges and criticisms. Nit-pickers argue
that Englishization may undermine local
languages and cultures, which in turn may
lead to the marginalization of indigenous
languages in schools and universities'.
For instance, in South Korea, where EMI
is widespread, there are concerns that the
emphasis on English may cause a decline in
the use and status of the Korean language
in academia [13]. There are also concerns

12 Garcia O., Wei L. Translanguaging: Lan-
guage, Bilingualism and Education. Basing-
stoke: Palgrave Macmillan; 2014. https://doi.
org/10.1057/9781137385765

3 Dearden J. English as a Medium of Instruc-
tion — A Growing Global Phenomenon.

4 Kirkpatrick A. The Languages of Higher
Education in East and Southeast Asia: Will EMI
Lead to Englishisation?
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about the potential creation of linguistic
hierarchies and social inequalities, as well
as the challenges faced by students and
teachers who may not be proficient enough
in English [10]. In India, for example, stu-
dents from rural areas or disadvantaged
backgrounds may struggle with EMI be-
cause of their limited exposure to English
in everyday life and the resulting lack of
language practice'’.

Furthermore, the use of a foreign lan-
guage in education may provoke the loss of
local knowledge and even local context!®. In
Malaysia, where EMI is being implement-
ed for various subject disciplines, there is
a perception that the use of English can
lead to a disconnect between the curriculum
and local cultural and objectively existing
social realities outside the classroom [14].

From a pedagogical perspective, Eng-
lishization requires significant changes
in teaching methodologies and materials.
School teachers and university professors
must not only be prepared language-wise
but also properly equipped with best au-
thentic up-to-date textbooks to teach comp-
lex subjects in English. Students, on the
other hand, need constant support to learn
both the content and the language simulta-
neously [4]. In the Netherlands, for examp-
le, some universities have addressed this
challenge by providing special language
support programs and encouraging the use
of translanguaging, which allow for the
integration of Dutch and English in the
educational process!’.

Stakeholders, namely those in power
(i.e., policymakers and administrators of
educational institutions), are tasked with
balancing the benefits of Englishization with
the need to preserve linguistic diversity and
ensure equitable access to education. This
typically involves a number of measures:

15 Ramanathan V. The English-Vernacular
Divide: Postcolonial Language Politics and Prac-
tice. Bristol: Multilingual Matters; 2005. https://
doi.org/10.21832/9781853597718

1 Canagarajah A.S. Reclaiming the
Local in Language Policy and Practice.
New York: Routledge; 2004. https://doi.
org/10.4324/9781410611840

17 Wilkinson R. English-Medium Instruc-
tion at a Dutch University: Challenges and
Pitfalls. In: Doiz A., Lasagabaster D., Sier-
ra J.M. (eds) English-Medium Instruction at
Universities: Global Challenges. Bristol: Mul-
tilingual Matters; 2013. p. 3-24. https://doi.
org/10.21832/9781847698162-005

developing clear language policies that
support multilingualism, providing teacher
training and resources for EMI, creating
language support programs for students,
and encouraging research on the impact
of Englishization on learning outcomes'®.
In South Africa, for example, the govern-
ment has introduced a language policy that
promotes the use of both English and local
languages in education to ensure that all stu-
dents have access to quality education [15].

As the world becomes increasing-
ly interconnected, the Englishization of
education is likely to continue. However,
there is growing advocacy for a more in-
clusive approach that values all languages
and cultures'. This includes the integration
of local languages in EMI programs, which
in itself may sound a bit contradictory to
the essence of EMI, and the adoption of
translanguaging.

All things considered, the Englishiza-
tion of education is a complex issue that re-
flects the tensions between globalization and
local identity. While it offers opportunities
for international cross-cultural collaboration
and access to global knowledge, it also
poses challenges that require thoughtful
and inclusive educational strategies to en-
sure that the benefits are realized while
minimizing the potential negative influenc-
es on linguistic diversity and educational
equity [6].

The process of synthesizing the existing
literature on the Englishization of educa-
tion in Africa and Asia presents several
noteworthy problems. The sheer volume of
publications covering extensive and versa-
tile geographical areas, cultural specificities,
and different educational levels necessi-
tate a careful selection and a narrow focused
approach. Another problem is in the abun-
dant and sometimes inconsistent terminolo-
gy used in this field, which requires careful
interpretations and clarifications of viable
concepts such as “Englishization”, “EMI”,
and “Internationalization”.

Despite the extensive body of research,
several crucial questions remain underex-
plored if not unanswered. The long-term

18 Dafouz E., Smit U. ROAD-MAPPING
English Medium Education in the Internationa-
lised University.

19 Garcia O., Wei L. Translanguaging: Lan-
guage, Bilingualism and Education.
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influence of EMI on students’ academic
achievements, career trajectories, the de-
velopment and evaluation of effective peda-
gogical strategies created specifically for
EMI, optimal approaches to balancing the
benefits of English with the preservation and
promotion of local languages in education as
well as far-reaching societal consequences
demand sustained scholarly attention and
further investigation. The lack of a unified
overview has left crucial and concerning
knowledge gaps. Thus, a comprehensive and
critical review of the existing literature is
essential to inform effective policymaking
and pedagogical practices concerning Eng-
lishization. This study aims to contribute to
this need by providing a more systematic
understanding of the field.

Materials and Methods

This article employs a qualitative re-
search approach to explore the phenomenon
of Englishization and English Medium
Instruction in Africa and Asia. The qualita-
tive design is chosen specifically to obtain
a deep understanding of the motivations,
challenges, and implications associated with
the deliberate Englishization of education
and the adoption of EMI, emphasizing the
perspectives and experiences documented
in existing literature and secondary sources.
The study involves a comprehensive review
and thematic analysis of relevant academic
publications, policy documents, educational
reports, and case studies.

Data Collection. A systematic search
was conducted using popular electronic
database Google Scholar. The following
keywords were used to identify relevant
sources: “English Medium Instruction”, “In-
ternationalization of education”, “English as
a Lingua Franca”, “Translanguaging”, “Lin-
guistic identity”, “Linguistic diversity” and
“Educational equity”. The literature review
aimed to identify key themes, theoretical
frameworks, and empirical studies relevant
to the research questions. Additionally,
official policy documents and reports from
educational institutions and government
bodies were reviewed to analyze the official
stance and guidelines on EMI.

The study relies solely on secondary
data obtained from various above-men-
tioned sources which provided comprehen-
sive information on the motivations behind

adopting EMI, the perceived benefits and
challenges of EMI, the impact of EMI on
students’ linguistic and academic outcomes,
strategies employed to support students in
an EMI context, and views on linguistic
diversity and cultural identity in relation to
EMI in part and Englishization in general.

Inclusion and Exclusion Criteria.
The selection of materials was guided by
specific inclusion criteria. Publications
between 2000 and 2024 were considered
to capture the most recent trends and dis-
cussions. Studies that directly addressed
the implementation and impact of EMI in
Africa and Asia were included, along with
policy documents outlining national or in-
stitutional language-in-education strategies
and reports providing empirical data on
student and teacher experiences with EMI.

Materials were excluded if they were
not available in English or did not provide an
English translation, did not directly relate
to the themes of EMI, internationalization,
Englishization or language policy, or were
opinion pieces lacking empirical evidence.

Sampling Method. Given the large num-
ber of initial search results, a multi-step
sampling method was used to reduce the
dataset to a manageable and representative
sample:

1. Refinement of search criteria (7 ini-
tial keywords were further narrowed down
and advanced search filters were used to
limit results by publication date, document
type, and subject area, then keywords were
combined with Boolean operators to filter
out less relevant studies).

2. Systematic sampling (after refining
the search, the results were sorted by rele-
vance in Google Scholar and the first 200 ar-
ticles were selected for further review).

3. Manual screening (titles and abstracts
of the previously selected articles were
reviewed to ensure they met the inclusion
criteria. Articles were excluded if they did
not align with the study’s focus on EMI in
Africa and Asia).

4. Supplemental searches (which were
conducted to fill gaps in themes or geo-
graphical coverage, ensuring a compre-
hensive representation of the literature.
This included searching for specific policy
documents, educational reports, and case
studies that provided detailed explana-
tions of EMI implementation in different
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countries. For example, policy documents
from the Ministry of Education in China
and educational reports from Unesco were
included to provide a broader view of the
challenges and opportunities associated with
EMI. By incorporating these sources, the
study aims to provide a more detailed picture
of the specific problems and successes of
Englishization and EMI in Africa and Asia.
This approach ensures that the analysis is
grounded in real-world examples and pro-
vides practical data on the implementation
of EMI in regions with different historical,
cultural, and educational backgrounds).

Data Analysis. The collected data
(171 publications) were analyzed using the-
matic analysis which is a method suitable for
identifying, analyzing, and reporting patterns
(themes) within qualitative data. The analysis
followed the six-phase approach [16]:

1. Familiarization with the data (read-
ing and re-reading the selected secondary
sources to become deeply familiar with
the content).

2. Generating initial codes (coding in-
teresting features of the data systematically
across the entire data set).

3. Searching for themes (collating codes
into potential themes, gathering all data
relevant to each potential theme).

4. Reviewing themes (checking if the
themes work in relation to the coded ex-
tracts and the entire data set).

5. Defining and naming themes (ongo-
ing analysis to refine the specifics of each
theme and the whole story that the analysis
tells, ascribing clear definitions and names
to each theme).

6. Producing the report (the final op-
portunity for analysis, including selecting
vivid and compelling extract examples,
final analysis of selected extracts, relating
the analysis back to the research questions
and literature, and producing a scholarly
report of the analysis).

To ensure the reliability and validi-
ty of the findings, triangulation was used
by means of cross-referencing data from
multiple secondary sources. This approach
helped to confirm the consistency and ro-
bustness of the identified themes.

Limitations. The study acknowled-
ges its limitations, including the potential
for bias in the selection of sources for the
empirical material and the interpretation

of data. The reliance on published litera-
ture also means that the findings are sub-
ject to the availability and accessibility of
information.

While this study aims to provide an
overview of Englishization in both Africa
and Asia, it focuses more heavily on the
African countries, particularly Sub-Saharan
and North Africa, due to the rich empirical
data available in the study’s dataset and the
unique postcolonial linguistic situation in
these regions. The Asian regional context
is addressed more broadly, with a focus on
countries that have been at the forefront of
EMI implementation and extensively cove-
red in the empirical material of the study,
i.e., China, Japan, India, and Indonesia.

Future research could expand on the
experiences of other African and Asian
countries to provide a more comprehensive
picture of Englishization across the chosen
regions. Further studies could also expand
the scope by incorporating primary empiri-
cal data and employing mixed methods to
triangulate the data even more.

Results

Scientific Discourse of Englishization
and EMI. Thematic Analysis. One of the
indisputable advantages of Englishization
and the use of English as a medium of in-
struction is that they contribute greatly to
cross-cultural communication and coopera-
tion in professional, academic, and scientific
spheres. That’s why many countries happily
adopt EMI policies in their educational
systems, particularly at the tertiary level.

Although EMI offers myriads of oppor-
tunities for international collaboration and
improved employability, it also presents
considerable challenges related to language
proficiency, cultural sensitivity, and the po-
tential marginalization of local languages and
cultures. The undertaken thematic analysis of
the empirical material explores the complexi-
ties of EMI policies and practices, having
its focus on the newly formed interrelation-
ships between English and local languages,
the influence on cultural identities, and the
implications for education. The empirical
data covers all major genres of research
publications (e.g., literature reviews, case
studies, survey researches, policy analyses,
and discourse analyses) and encompasses
a wide range of theoretical frameworks
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(e.g., language policy and planning theory,
critical discourse analysis, postcolonial theo-
ry, sociocultural theory, complexity theo-
ry) and methodological approaches (e.g.,
mixed-methods research designs, longitudi-
nal studies, comparative case studies, critical
discourse analysis, ethnographic research).
The thematic study allows to single out the
following common themes which build up
the current discourse on Englishization.

Theme I: The role and status of English
in education systems around the world.
A considerable amount of the studied sourc-
es discusses the general issue of the growing
prominence of English as a medium of
instruction in educational systems around
the world, especially in higher education.
Besides internationalization, this trend is
driven by factors like perceived economic
and social benefits of English proficien-
cy® [1] and language policies favouring
English [10]. However, the growth of EMI
is uneven across regions, with some coun-
tries like South Korea [13] and China [11]
embracing it way more than others. The role
of English also intersects with post-colonial
language politics in many African and Asian
countries?'.

The most prominent subthemes include
motivations and realities of EMI implemen-
tation [1; 11; 13]; challenges and issues with
EMI, such as inadequate teacher training
and student proficiency® [2; 17]; pedagogy,
policy, and practice of EMI in different
contexts® [12].

20 Galloway N., Kriukow J., Numajiri T.
Internationalisation, Higher Education and the
Growing Demand for English: An Investigation
into the English Medium of Instruction (EMI)
Movement in China and Japan. London: The Bri-
tish Council; 2017. Available at: https://tinyurl.
com/ms2wz2jy (accessed 10.07.2024).

2! Ramanathan V. The English-Vernacular Di-
vide: Postcolonial Language Politics and Practice.

22 Badwan K. Exploring the Potential for
English as a Medium of Insturction in Tunisian
Higher Education. In: Teaching for Success. Pro-
ject Report. London: The British Council; 2019.
Available at: https://e-space.mmu.ac.uk/623468
(accessed 10.07.2024).

23 Dafouz E., Smit U. ROAD-MAPPING
English Medium Education in the Internationalised
University; Fenton-Smith B., Humphreys P., Walk-
inshaw 1. English Medium Instruction in Higher
Education in Asia-Pacific: From Policy to Pedagogy.
Cham: Springer; 2017. https://doi.org/10.1007/978-
3-319-51976-0; Griffiths C. The Practice of English
as a Medium of Instruction (EMI) Around the World.
Cham: Springer; 2023. https://doi.org/10.1007/978-
3-031-30613-6

Theme 2: Language-in-education poli-
cies and mother tongue instruction. Many
sources highlight ongoing debates and
problematic issues around the so-called
language-in-education policies, especially
regarding the role of the native or local lan-
guages versus English or other dominant lan-
guages® [18; 19]. Specifically, research
explores language policy in certain specific
geographical areas and cultures [20; 21].
Some argue for greater mother tongue-based
multilingual education (MTB-MLE) to im-
prove learning outcomes and cultural preser-
vation® [22; 23]. However, implementation
of MTB-MLE policies often falls short in
practice due to factors like lack of teacher
training, learning materials or supportive lan-
guage attitudes® [24]. The disjuncture bet-
ween official language policies and actual
classroom practices is a common theme [25].

Among the subthemes the most no-
table are colonial legacies and the role of
English in education®’” [14]. Challenges
in implementing mother tongue instruc-
tion policies® are also prominent [18; 23].
Several studies examine language policy
and practice within specific countries in
Africa, illustrating diverse approaches and
challenges in South Africa [15; 19], Ma-
laysia [14], and Algeria [20]. Kouicem K.,
for example, discusses the challenges of
promoting English in Algeria’s education

24 Boukadi S., Troudi S. English Education
Policy in Tunisia, Issues of Language Policy
in Post-Revolution Tunisia. In: Kirkpatrick R.
(eds) English Language Education Policy in the
Middle East and North Africa. Cham: Springer;
2017. p. 257-277. https://doi.org/10.1007/978-
3-319-46778-8 15

25 Skutnabb-Kangas T. Linguistic Genocide
in Education or Worldwide Diversity and Human
Rights? New York: Routledge; 2000. https://doi.
org/10.4324/9781410605191

26 Maniates S. Challenges around Improving
Learning Outcomes through Mother Tongue
Language of Instruction Policy in Anglophone
Sub-Saharan Africa. Duke University; 2018.
Available at: https://dukespace.lib.duke.edu/
server/api/core/bitstreams/6eccbc23-5811-
41c4-841a-67418eb854b0/content (accessed
10.07.2024).

27 Ramanathan V. The English-Vernacular
Divide: Postcolonial Language Politics and Prac-
tice; Bamgbose A. Language of Instruction Policy
and Practice in Africa. Office for Education in
Africa. UNESCO; 2004.

28 Maniates S. Challenges around Improving
Learning Outcomes through Mother Tongue
Language of Instruction Policy in Anglophone
Sub-Saharan Africa.
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while also attempting to strengthen the
use of Arabic and Berber languages [20].
Similarly, Boukadi S. and Troudi S. analyze
the language policies in post-revolution
Tunisia, highlighting the ongoing debates
around the role of English, French, and
Arabic in the country’s educational institu-
tions®. These discussions show how diffi-
cult it is to deal with the tensions between
current trends and local needs [18; 19].
Theme 3: English as a Lingua Franca
(ELF) and implications for language teach-
ing. Several analyzed sources draw on the
concept of English as a lingua franca to
critically examine goals and practices in
English language teaching. ELF research
shows the different ways English is used
as a global contact language, often among
non-native speakers, challenging notions
of standard English and native speaker
norms [26; 27]. This has implications for
how English is taught, such as greater em-
phasis on cross-cultural communication
skills, multilingual repertoires, and negotia-
tion strategies®® [2]. However, the uptake of
ELF research in pedagogy remains limited.
The subthemes encompass modelling
intercultural awareness through ELF?! [28];
characteristics and functions of ELF in
communication® [26; 27]; repositioning
English in relation to multilingualism™* [27].
Theme 4: Marginalization of local lan-
guages and the potential loss of linguistic
diversity. The expansion of EMI has raised
a number of well-voiced concerns*. Seve-
ral authors argue that the dominance of
English in education can lead to the neg-
lect of local languages and a decrease in

2 Boukadi S., Troudi S. English Education
Policy in Tunisia, Issues of Language Policy in
Post-Revolution Tunisia.

30 Baker W. Culture and Identity through
English as a Lingua Franca: Rethinking Concepts
and Goals in Intercultural Communication. Ber-
lin, Miinchen, Boston: De Gruyter Mouton; 2015.
https://doi.org/10.1515/9781501502149

31 Tbid.

32 Jenkins J. World Englishes: A Resource
Book for Students. London: Routledge; 2009.

33 Jenkins J., Mauranen A. Linguistic Di-
versity on the EMI Campus: Insider Accounts
of the use of English and Other Languages
in Universities within Asia, Australasia and
Europe. London: Routledge; 2019. https://doi.
org/10.4324/9780429020865

34 Ramanathan V. The English-Vernacular
Divide: Postcolonial Language Politics and Prac-
tice; Canagarajah A.S. Reclaiming the Local in
Language Policy and Practice.
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multilingualism® [14]. For example, Ma-
niates S. discusses the challenges of imple-
menting mother tongue instruction policies
in Sub-Saharan Africa, where the push for
English-medium education has led to a dra-
matic lack of investment in local language
instruction®®. Similarly, Gill S. K. highlights
the reversal of language policies in Malay-
sia, where the initial emphasis on Malay as
the language of teaching has been shifting
towards English due to economic and po-
litical pressures [14].

Popular subthemes are predetermined
by the existing concerns and feature pre-
serving local languages and cultures in
education®’ [22] and balancing English with
other languages in higher education® [29].
Another key subtheme emerging from the
sources is the impact on students’ identity
construction. Ahmed K. argues that the use
of English in Arab countries often involves
the casting of Arabic culture as the “other”,
leading to a form of cultural imperialism
that undermines local cultural values®. This
is further complicated by the cultural back-
grounds of students and professors in EMI
classrooms, particularly in internationalized
universities*’ [6; 28]. Baker W. emphasizes
the need for intercultural awareness, arguing
that English as a lingua franca provides an
opportunity to develop a more inclusive and
culturally sensitive approach to language
education*! [28]. He suggests that EMI class-
rooms can become spaces for intercultural
dialogue and mutual understanding, where
students and teachers engage with multiple

33 Maniates S. Challenges around Improving
Learning Outcomes through Mother Tongue
Language of Instruction Policy in Anglophone
Sub-Saharan Africa; Read M. African Education:
A Study of Educational Policy and Practice in
British Tropical Africa. Africa. 1954;24(1):66—67.
https://doi.org/10.2307/1156736

3¢ Ibid.

37 Garcia O., Wei L. Translanguaging: Lan-
guage, Bilingualism and Education.

38 Jenkins J., Mauranen A. Linguistic Di-
versity on the EMI Campus: Insider Accounts
of the Use of English and Other Languages in
Universities within Asia, Australasia and Europe.

3 Ahmed K. Casting Arabic Culture as the
“Other”: Cultural Issues in the English Curricu-
lum. In: Gitsaki C. (eds) Teaching and Learning
in the Arab World. New York: Peter Lang; 2011.
p. 119-137.

40 Baker W. Culture and Identity through
English as a Lingua Franca: Rethinking Concepts
and Goals in Intercultural Communication.

41 Tbid.

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 57


https://doi.org/10.1515/9781501502149
https://doi.org/10.4324/9780429020865
https://doi.org/10.4324/9780429020865
https://doi.org/10.2307/1156736

YD s MHTETPALIISI OBPA3OBAHIISL. T. 29, No 1. 2025 Ses6383838s886303855¢

cultural perspectives. However, this re-
quires a shift in focus from a monolingual,
monocultural model of language education
to one that embraces linguistic and cultural
diversity*? [6; 28]. The selected sources also
discuss the potential for EMI to contribute
to the construction and performance of
identities®. Ramanathan V. explores the
complex identity negotiations of students
and teachers in multilingual environments,
highlighting the ways in which people walk
around the English-vernacular divide and
construct the so-called hybrid identities*.
Byram M. emphasizes the importance of
intercultural competence which involves
the ability of students to understand and
verbally interact with others coming from
different cultural backgrounds®.

Theme 5: Challenges and strategies for
effective EMI implementation. As EMI ex-
pands, many sources discuss the challenges
involved in its effective implementation.
These include students’ and teachers’ Eng-
lish proficiency levels, teaching methodo-
logies, availability of resources, cultural
and stereotypical language attitudes, biases,
and ideologies [4]. Strategies proposed to
address these challenges include enhanced
teacher training and professional develop-
ment, curriculum integration, multilingual
and translanguaging approaches, language
support services*. Some argue for greater
synergy between EMI and English for Aca-
demic Purposes [2]. Scholars emphasize
the need for contextualized understand-
ing of EMI rather than a one-size-fits-all
approach?’.

42 Baker W. Culture and Identity through
English as a Lingua Franca: Rethinking Concepts
and Goals in Intercultural Communication.

4 Ramanathan V. The English-Vernacular Di-
vide: Postcolonial Language Politics and Practice;
Byram M. Routledge Encyclopedia of Language
Teaching and Learning. London: Routledge;
2004. https://doi.org/10.4324/9780203219300

4 Ramanathan V. The English-Vernacular Di-
vide: Postcolonial Language Politics and Practice.

4 Byram M. Routledge Encyclopedia of
Language Teaching and Learning.

4 Dafouz E., Smit U. ROAD-MAPPING En-
glish Medium Education in the Internationalised
University; Fenton-Smith B., Humphreys P.,
Walkinshaw I. English Medium Instruction in
Higher Education in Asia-Pacific: From Policy
to Pedagogy.

47 Jenkins J., Mauranen A. Linguistic Di-
versity on the EMI Campus: Insider Accounts
of the Use of English and Other Languages in
Universities within Asia, Australasia and Europe.

Theme 6: Teacher training and capacity
building. A number of publications dig into
the importance of teacher preparation for
proper English-language and local-lan-
guage instruction [22; 30]. For example,
Madiba M. discusses the challenges faced
by the University of Cape Town in South
Africa as it transitioned to multilingual
education, including the need for improved
teacher training and support [15]. Similarly,
Piper B. et al. emphasize the importance of
teacher training and pedagogical support for
successful mother tongue instruction [23].
Improving pre-service teacher training for
local languages [24] and building teacher
capacity for mother-tongue instruction*
are among the subthemes concerning the
problems of language acquisition, lan-
guage assessment, and language teaching
methodologies, covered by the empirical
material of this study.

Theme 7: Translanguaging and multi-
lingual approaches in EMI. An emerging
theme is the role of translanguaging and
multilingual teaching practices, challenging
the English-only approach. Studies show
how students and teachers draw on their
multilingual repertoires strategically to
learn more effectively and communicate
successfully, even in supposed English-only
classrooms*. Scholars argue in favour of
intentionally leveraging students’ multi-
lingualism as a resource through translan-
guaging pedagogy and policies that support
more “fluid” language use cases™ [15]. This
aligns with broader calls to view EMI from
a multilingual rather than a monolingual
lens®'.

Figure helps visualize the current state
of the research discourse on Englishization
in regards to African and Asian countries.
A strong emphasis is made on policy-
related issues and practical challenges in

4 Seidu M., Ayoke E., Tamanja A. Report on
Teacher Capacity for Local Language Instruction.
Winneba: University of Education; 2008.

# Tsou W., Baker W. English-Medium
Instruction Translanguaging Practices in
Asia. Singapore: Springer; 2021. https://
doi.org/10.1007/978-981-16-3001-9; Garcia O.,
Wei L. Translanguaging: Language, Bilingualism
and Education.

0 Canagarajah A.S. Reclaiming the Local in
Language Policy and Practice.

31 Jenkins J., Mauranen A. Linguistic Di-
versity on the EMI Campus: Insider Accounts
of the use of English and Other Languages in
Universities within Asia, Australasia and Europe.
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implementing EMI. The dominant themes
reflect serious concerns about properly
balancing English with local languages and
effective teaching strategies. The lesser-
emphasized themes, though important,
reveal potential areas for further research
and attention.

One of the significant limitations of the
research covered by the empirical material
of this study is the lack of diversity in terms
of methodology. The majority of the ana-
lyzed sources rely on literature reviews
and case studies, which provide a limited
perspective on the multilayered problem of
Englishization and EMI. There is a need for
more methodological approaches, such as
mixed-methods research designs, longitu-
dinal studies, and ethnographic research, to
provide a more comprehensive and holistic
picture.

Moreover, the studied sources tend to
focus on the macro-level aspects, neglecting
the micro-level interactions and experiences
of teachers and students involved in EMI
practices. There is an objective need for
more research that would explore the com-
plexities at the classroom level.

The focus on the short-term effects of
Englishization is another problem of current
research as it neglects the long-term impact
on student learning outcomes and the higher
education sector as a whole. Ideally, more
studies should concentrate on the long-term
consequences of Englishization, primarily

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION

including its impact on student employ-
ability, academic achievement, and social
mobility.

English-Based Education in Africa and
Asia: Regional Specifics. Sub-Saharan Af-
rica. The significant influence of the lan-
guage of instruction on students’ learning
pathways and academic achievements is
undeniable. As for Sub-Saharan Africa,
the widespread use of English as the pri-
mary language in education can be traced
back to the colonial period. During this era,
European powers established educational
frameworks that prioritized their own lan-
guages, i.e., English, French, Portuguese,
and Spanish. The policies adopted by these
colonial administrations varied. Some, like
those in Uganda, South Africa, and Nige-
ria, initially permitted the use of African
languages in education for early learners.
On the other hand, French and Portuguese
colonies mandated the exclusive use of their
respective languages®?.

However, an extremely small number of
qualified teachers fluent in African languag-
es, coupled with the limited development of
these languages for modern-day academic
purposes, ultimately led to the ascendance
of European languages as the dominant
media of instruction. It has had a profound
and lasting impact, creating a disconnect

52 Read M. African Education: A Study of

Educational Policy and Practice in British Tropi-
cal Africa.
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between formal education and the everyday
lives of many students, and presenting con-
siderable obstacles to achieving fairness
and quality in education.

The reliance on European languag-
es in education has preconditioned an
inequitable system, favoring a select
group of students who have exposure to
these languages outside of school. This
fact disadvantages the majority, whose
native languages are African. The histori-
cally created linguistic divide contributes
to disparities in educational access and
success, as learners struggle to understand
and engage with educational content de-
livered in a foreign language.

Empirical evidence consistently gat-
hered in this study underscores the advan-
tages of instruction in one’s first language,
especially in the early years of schooling.
When students learn in a language they
understand well, their ability to grasp funda-
mental concepts, cultivate critical thinking
abilities, and engage in meaningful learning
is significantly enhanced. Furthermore,
using the mother tongue stimulates a more
inclusive learning environment, recogniz-
ing and valuing all the different linguistic
backgrounds of students [19].

All over Sub-Saharan Africa, lan-
guage-in-education policies exhibit con-
siderable diversity. Although some nations
have voiced support for integrating African
languages into their educational systems,
the practical implementation of these poli-
cies remains inconsistent. This has resulted
in a situation where millions of learners
face significant barriers to high-quality
education because of language differences.
The absence of a unified and comprehen-
sive strategy regarding language in edu-
cation continues to fuel inequalities and
impedes the full academic development
of students.

The overarching goals of Language
of Learning and Teaching (LoLT) poli-
cies in Sub-Saharan African nations are
far-reaching. They often include promoting
instruction in the mother tongue during the
initial years of primary education, which
is then followed by a subsequent gradual
shift to English as the primary medium
of instruction in higher grades. Examples
of countries with such policies include
Ethiopia, Ghana, Kenya, Malawi, Nigeria,

and South Africa®® [25]. Nevertheless, the
execution of these policies has encountered
hurdles, including inadequate teacher train-
ing in local languages [18; 22; 24], limited
literacy among teachers in these languag-
es*, a primary emphasis on English pro-
ficiency in teacher education programs™,
insufficient exposure of students to English,
and resistance from stakeholders, including
teachers’ unions and parents [23], as well as
discrepancies between teachers’ linguistic
proficiency and students’ first languages.
A promising solution to the aforemen-
tioned problems in Sub-Saharan Africa lies
in adopting a multilingual approach to edu-
cation. This strategy would acknowledge
the region’s linguistic richness and aim to
reap the benefits of both English and African
languages to improve educational results.
By valuing learners’ native languages and
providing opportunities for their deve-
lopment alongside English, a multilingual
framework has the potential to create a more
just and inclusive educational system.
North Africa. All over North Africa,
a notably transformative shift towards in-
tegrating English as the primary language
for instruction in higher education is gaining
momentum, particularly in such countries as
Morocco, Algeria, Tunisia, and Egypt. This
increasing pervasiveness is largely fueled by
the widely held belief that English language

3 Maniates S. Challenges around Improving
Learning Outcomes through Mother Tongue
Language of Instruction Policy in Anglophone
Sub-Saharan Africa; Language in Education
Policy [Electronic resource]. Available at: https://
www.education.gov.za/Portals/0/Documents/
Policies/GET/LanguageEducationPolicy1997.
pdf?ver=2007-08-22-083918-000 (accessed
10.07.2024); National Syllabus for Ghanaian Lan-
guages and Culture: Primary 1-3. [Electronic re-
source]. Available at: https://mingycomputersgh.
wordpress.com/wp-content/uploads/2014/10/pre-
amble-ghanaian-languages-p1-3-sept-2012-ere-
dec2.pdf (accessed 10.07.2024); Mother Tongue
Teachers’” Competencies Assessment (Mttca)
2019 Report. Reading for Ethiopia’s Achievement
Developed, Monitoring and Evaluation (Read M
and E). Washington: American Institutes for Re-
search; 2020. Available at: https://pdf.usaid.gov/
pdf docs/PAOOWR4K .pdf (accessed 10.07.2024).

¢ Seidu M., Ayoke E., Tamanja A. Report on
Teacher Capacity for Local Language Instruction.
Winneba: University of Education; 2008.

3 Nigeria Certificate in Education Minimum
Standards for General Education Courses. Garki:
National Commission for Colleges of Education;
2012. Available at: http://www.ncceonline.edu.
ng/NCCE-Digitization/minstandard/new_cul
pdf/general edu.pdf (accessed 10.07.2024).
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skills provide a considerable advantage in
the global economy and ever-so competitive
job market*®. Despite these perceived bene-
fits, this transition to English as a Medium
of Instruction (EMI) has sparked debate
regarding its influence on linguistic iden-
tity, the standing of the Arabic language,
and a perceived gap in research exploring
the consequences of EMI in bilingual and
multilingual communicative situations.

For instance, although French remains
the established language of teaching at
Moroccan universities, the strategic im-
portance of English is well recognized by
students, especially for scientific research,
pursuing academic opportunities abroad,
and improvement of career prospects.
The advocacy of King Mohamed VI for an
educational language policy that promotes
the incorporation of foreign languages,
with a particular emphasis on English, in
the higher education sector has further am-
plified the growing enthusiasm for EMI
among both institutions of higher education
and learners.

A similar trajectory is evident in Algeria,
where governmental decisions have led
to the introduction of English in middle
schools and its implementation as a me-
dium of instruction for specific universi-
ty programs [20]. This “Englishization”,
as perceived by many teachers and stu-
dents, is viewed as a crucial step forward
towards elevating university rankings and
boosting the volume of published scholarly
articles [21].

Tunisia is also witnessing a rise in the
prominence of English in its national edu-
cational system, gradually gaining trac-
tion relative to both Arabic (the first lan-
guage) and French (the second language)
in schools®”. This trend extends to higher
education as well, with certain universities
initiating EMI syllabi and incorporating
English-language courses. Tunisian uni-
versity faculty and students acknowledge
the necessity of improving their English

¢ Belhiah H., Abdelatif A. English as a Me-
dium of Instruction in Moroccan Higher Educa-
tion. In: Arab World English Journal, December
2016 ASELS Annual Conference Proceedings.
2016. p. 211-222. http://dx.doi.org/10.2139/
ssrn.2895569

57 Boukadi S., Troudi S. English Education
Policy in Tunisia, Issues of Language Policy in
Post-Revolution Tunisia.

language proficiency. At the same time,
they also concurrently emphasize the fun-
damental role of both Arabic and French in
making up their cultural identity*®.

The adoption of EMI in Egypt is under-
pinned by a confluence of historical factors,
economic imperatives, and unique cultural
considerations. English enjoys a position
of social prestige, as proficiency is often
linked to better employment opportunities
in the lucrative private sector and facilitates
international study or work prospects [31].
However, the implementation of EMI in
Egyptian universities has generated con-
cerns related to student engagement and
academic performance. Students transition-
ing from Arabic-medium secondary schools
frequently face problems upon entering
EMI universities, potentially encounter-
ing native English-speaking instructors or
Arabic-speaking teachers who may exhibit
negative attitudes to incorporating Arabic
into the teaching process.

Several problems and ramifications
have emerged as a consequence of EMI
implementation in North Africa. A signifi-
cant concern revolves around the influence
of EMI on the preservation of linguistic
identity and the status of the Arabic lan-
guage. Some educators question the broader
societal effects of EMI* and its implications
for the prominence of indigenous languages
like Arabic®. Despite this, the notion that
English provides the optimal medium for
education appears largely unquestioned
in this region. Such perspective, howe-
ver, contrasts with the argument put forth
by Skutnabb-Kangas, who contends that
EMI represents a potent force of linguistic
genocide®!.

The fast-paced introduction of EMI in
some North African nations has highligh-
ted a gap in teacher preparedness for this
pedagogical shift. Effective professional
development programs are essential to

8 Badwan K. Exploring the Potential for
English as a Medium of Insturction in Tunisian
Higher Education. In: Teaching for Success.
Project Report.

3 Byram M. Routledge Encyclopedia of
Language Teaching and Learning.

¢ Ahmed K. Casting Arabic Culture as
the “Other”: Cultural Issues in the English
Curriculum.

¢l Skutnabb-Kangas T. Linguistic Genocide
in Education or Worldwide Diversity and Human
Rights?
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adequately support educators with limited
experience or training in using English for
subject delivery [21]. This lack of teac-
her readiness and insufficient training can
impede the successful implementation of
EMI and negatively affect student learn-
ing results. As a result, it is essential for
policymakers and educational institutions
in North Africa to thoughtfully evaluate
the wide-ranging linguistic, social, and
educational consequences of implement-
ing English as a medium of instruction.
A well-rounded approach that prioritizes
both the development of English skills and
the safeguarding of local languages is vital
for long-term success.

Asia. The growing use of English as
a global means of communication, or as
a Lingua Franca (ELF), has changed pers-
pectives on what effective communication
actually entails. This shift empowers indi-
viduals who don’t speak English as their
first language to confidently use English in
their own unique ways. In Asia, English-Me-
dium Instruction programs, where local
professors deliver lectures in English as
a second language, present a compelling and
more accessible alternative for nurturing
globally recognized talents®* compared to
universities in traditionally English-speak-
ing nations.

Driven by their fast-paced economic
expansion, Asian countries have launched
ambitious initiatives focused on develop-
ing skilled workforces. This has prompt-
ed policymakers to advocate for greater
internationalization in education systems
at all levels. Taiwan, for instance, initiated
its EMI programs around 2013, marked
by the Ministry of Education introducing
policies aimed at attracting international
students. This was followed by a commit-
ment to implement bilingual education in
the mandatory schooling system [17]. Simi-
lar endeavors to promote English-medium
education are underway in other Asian
nations, including Japan, China, Vietnam,
and Malaysia.

Over the last twenty years, Chinese
universities have significantly expanded

2 Tsou W., Kao S.M. Overview of EMI De-
velopment. In: Tsou W., Kao S.M. (eds) English
as a Medium of Instruction in Higher Education:
Implementations and Classroom Practices in Tai-
wan. Singapore: Springer; 2017. p. 3—18. https://
doi.org/10.1007/978-981-10-4645-2 1

their EMI programs. This qualitative trend
has been driven by numerous factors,
including the push for internationaliza-
tion and the desire to improve university
rankings, as well as the perceived advan-
tages in both language acquisition and
subject-specific learning [32]. As a result,
EMI has become particularly dominant
in China’s leading institutions of higher
education.

The Chinese government has launched
several important initiatives aimed at in-
ternationalizing higher education and
increase its competitiveness, e.g., Proj-
ect 985, Project 211, and the Double First
Class program [12; 33; 34]. Project 211,
which began in 1995, was China’s first
major effort to elevate the standards of
higher education to the expectations of the
21% century. Though not explicitly focused
on EMLI, it laid the groundwork for increased
international collaboration and exchange,
indirectly promoting the use of English in
academic environments [11]. Project 985,
initiated in 1998, had a more direct impact
on implementing EMI. This elite program,
aimed at creating world-class universities,
provided substantial funding for selected
institutions to internationalize their cur-
ricula, attract foreign faculty, and also en-
courage academic publishing in the English
language [35]. As a result, many Project 985
universities became pioneers in offering
EMI courses and programs. The Double
First Class initiative was announced in
2015. It further intensified the push for
EMI in Chinese higher education. This
program’s aim is to develop internationally
acclaimed highly prestigious universities
and well-demanded disciplines by 2050,
The initiative has led to a dramatic increase
in EMI offerings.

However, multiple issues and chal-
lenges such as varying English proficiency
levels among students and teachers, the
need for specialized EMI pedagogy and
teaching methodology, concerns about the
potential erosion of Chinese as an academic

% Rose H., McKinley J., Xu X., Zhou S.
Investigating Policy and Implementation of
English Medium Instruction in Higher Education
Institutions in China. London: British Council;
2020. Available at: https://www.teachingenglish.
org.uk/sites/teacheng/files/K155 Investigating
policy implementation EMI China web.pdf
(accessed 10.07.2024).
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language have been widely reported® [11].
The concentration of resources in elite
institutions has led to an uneven distri-
bution of EMI opportunities. On the one
hand, top universities have been able to
implement extensive EMI programs. On
the other hand, many second and third-tier
institutions struggle to offer quality EMI
courses due to limited resources and ex-
pertise [36].

The Englishization of Chinese higher
education, driven by these national initia-
tives, reflects the country’s ambition to
integrate into the global academic com-
munity and enhance its soft power. At
the same time, it also raises unavoidable
questions about linguistic equity and the
preservation of Chinese academic tradi-
tions [37; 38].

The Englishization of higher educa-
tion in Japan has similarly seen a signifi-
cant acceleration over the past decade [12].
Just like in China, this trend has been largely
promoted by government initiatives aimed
at internationalizing Japanese universities
and attracting more international students,
e.g., the Global 30 Project and its successor,
the Top Global University Project [4]. While
these programs have significantly accelera-
ted the formal implementation of EMI, it’s
important to acknowledge that numerous
Japanese universities, including national,
public, and private institutions, were already
offering English-taught courses prior to
these initiatives® [39—41].

In India, the Englishization of educa-
tion has a long and complicated history,
deeply rooted in the country’s colonial
past and its current aspirations for interna-
tional prestige and global competitiveness.
English has been an official language in
India since the country’s independence. Its
role in education has been steadily grow-
ing%. The National Education Policy 2020
has further emphasized the importance of
multilingualism and the use of English

% Rose H., McKinley J., Xu X., Zhou S.
Investigating Policy and Implementation of
English Medium Instruction in Higher Education
Institutions in China.

% Bradford A., Brown H. English-Medium
Instruction in Japanese Higher Education: Pol-
icy, Challenges and Outcomes. 2018. https://
doi.org/10.21832/9781783098958

% Graddol D. English Next India: The Future
of English in India. London: British Council;
2010. https://doi.org/10.1093/elt/ccr034
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alongside regional languages in educa-
tion®”. Nevertheless, the implementation
of EMI in India encounters problems,
seen in other countries and regions pro-
moting EMI, e.g., socioeconomic dispari-
ties, varying levels of English proficiency
among students and teachers, concerns
about the preservation of indigenous lan-
guages and cultures [42]. Despite these
challenges, EMI continues to expand in
Indian higher education, particularly in the
fields of science, technology, engineering,
and mathematics (STEM), driven by the
perceived benefits of enhanced global
employability and access to international
academic resources.

Indonesia has also witnessed a signifi-
cant push towards Englishization in its
education system, particularly in higher
education. The government has imple-
mented various policies to promote EMI,
such as the International Standard School
program. It aimed to establish schools of-
fering bilingual education in an attempt to
attract foreign students, popularize English
and improve its command among younger
generations, while adopting international
curricula and teaching methods®. However,
this program was discontinued in 2013 due
to concerns about educational inequality and
the potential marginalization of the Indo-
nesian language [43]. Despite this setback,
many universities in Indonesia continue
to provide EMI programs, especially in
disciplines with strong international orien-
tations [44]. The implementation of EMI in
Indonesia faces problems similar to those in
other Asian countries, e.g., limited English
proficiency among students and teachers,
inadequate resources, and also motivated
concerns about the Englishization’s impact
on national identity and local language®.

¢ National Education Policy 2020 [Electro-
nic resource]. Available at: https://www.educa-
tion.gov.in/sites/upload files/mhrd/files/NEP
Final English 0.pdf (accessed 10.07.2024).

% Education in Indonesia: Rising to the Chal-
lenge [Electronic resource]. Available at: https://
www.oecd.org/publications/education-in-in-
donesia-9789264230750-en.htm (accessed
10.07.2024); Coleman H. Dreams and Realities:
Developing Countries and the English Language.
London: British Council; 2011.

¢ Kirkpatrick A. English as a Medium of
Instruction in East and Southeast Asian Uni-
versities. In: Murray N., Scarino A. (eds)
Dynamic Ecologies. Multilingual Education.
Dordrecht: Springer; 2014. p. 15-29. https://
doi.org/10.1007/978-94-007-7972-3 2
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Still, the demand for English-medium edu-
cation remains high, which is explained by
the perceived advantages in the global labor
market and opportunities for international
academic collaboration™.

All things considered, despite consi-
derable funding allocated by Asian govern-
ments to advance bilingual education, key
obstacles for English-Medium Instruction
programs persist”' [30]. A major impediment
stems from the widespread misunderstand-
ing among those involved regarding the
function of English. Rather than embracing
an English as a Lingua Franca framework,
a tendency to favor native-speaker norms
remains dominant’ [29; 45]. Furthermore,
the varying English language abilities of
students, encompassing both local and inter-
national learners, presents another problem,
which necessitates extra assistance for aca-
demic skill development and the acquisition
of discipline-specific vocabulary. Some
instructors show reluctance to adjust their
instructional language, perceiving EMI as
a potential impediment to student compre-
hension and the depth of material covered.

The development of EMI in Asia
presents both opportunities and difficul-
ties in raising global talent. Although the
persistence of a “native English speaker”
ideal and language-based hurdles create
significant obstacles, current theoretical
advancements offer new perspectives on
leveraging the power of multilingualism,
translanguaging practices, and incorporat-
ing different modes of communication to
enhance EMI implementation. As Asian
nations continue their commitment to pro-
moting bilingual education, it becomes es-
sential to revise existing English education
policies to accurately reflect the inherent
multilingualism of the contemporary ELF.

" Dewi A. English as a Medium of Instruc-
tion in Indonesian Higher Education: A Study
of Lecturers’ Perceptions. In: Fenton-Smith B.,
Humphreys P., Walkinshaw I. (eds) English
Medium Instruction in Higher Education in
Asia-Pacific. Cham: Springer; 2017. p. 241-258.
https://doi.org/10.1007/978-3-319-51976-0_13

"I Fenton-Smith B., Humphreys P., Walkin-
shaw I. English Medium Instruction in Higher
Education in Asia-Pacific: From Policy to Peda-
gogy; Tsou W., Kao S.M. Overview of EMI
Development.

2 Jenkins J., Mauranen A. Linguistic Di-
versity on the EMI Campus: Insider Accounts
of the use of English and Other Languages in
Universities within Asia, Australasia and Europe.

Discussion and Conclusion

The research presented in this article
covers the complex phenomenon of Eng-
lishization in the educational systems of
Africa and Asia. The adoption of EMI in
this region is driven by a considerable
number of such historically and culturally
interconnected reason as globalization,
economic aspirations, and powerful na-
tional ambitions for the country’s recog-
nition abroad. A significant change in
pedagogical approaches has been con-
spicuous for several decades. Although
the pursuit of international integration
and enhanced employability serves as
a potent catalyst for EMI implementation,
the undertaken analysis of secondary
sources confirms that this transition is
far from straightforward and presents
a wide array of problems, all of which
demand immediate consideration.

The key themes extracted from the
scientific discourse on Englishization
show the inherent tensions around this
process. The undeniable benefits of EMI
are constantly juxtaposed with concerns
surrounding the preservation of local
linguistic identities and the potential for
inequitable access to quality education.
The reliance on English as the primary
medium of instruction is indeed strategi-
cally advantageous. Nevertheless, it risks
marginalizing indigenous languages and the
rich cultural heritage they embody, creating
a big problem which is particularly sensitive
in Africa, where the legacy of colonialism
continues to influence language policies and
teaching practices. Looking for a proper
balance between the practical upsides of
Englishization and the necessity to maintain
rare local languages remains a difficult task
for politicians and educators.

The effectiveness of EMI implemen-
tation, as our findings suggest, is heavily
contingent on numerous contextual factors,
including protective or dismissive govern-
mental language policies, the degree of
economic development, the socio-cultural
peculiarities of each specific region that
hosts Englishization. Furthermore, the ana-
lysis of the empirical material highlights the
critical need for differentiated pedagogical
approaches that acknowledge linguistic and
cultural backgrounds of students. A one-
size-fits-all model of EMI is unlikely to be
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effective. Still, strategies that incorporate
elements of translanguaging and multilin-
gualism offer a promising pathway to more
inclusive and effective learning.

The experiences of Africa and Asia do
share a lot of common threads. But they also
reveal distinct regional specificities of how
Englishization is carried out. In Sub-Saha-
ran Africa, there is a growing recognition of
the importance of mother tongue instruction
at least in early stages of schooling. North
Africa presents a unique case, with the in-
creasing adoption of EMI coexisting with
the established roles of Arabic and French
and growing understanding that robust
teacher training to support the transition
is a must. Asia is driven by relentless econo-
mic growth and a desire for competitiveness
at an international stage. It has significantly
expanded EMI programs, particularly in
higher education. However, challenges
related to uneven English proficiency, the
need for specialized teaching methodology,
and concerns about the erosion of local
academic languages — a problem familiar
to African nations — persist on this vast
multicultural and multinational territory.

It is possible to say, that the two ana-
lyzed regions represent different scenarios
of Englishization worth studying for all the
stakeholders from other countries before
choosing a vector of secondary and higher
education for the near future. Englishization

eseeseRes0883% INTEGRATION OF EDUCATION. Vol. 29, no. 1. 2025 sessssss CHEGD

of education in Africa and Asia is not sim-
ply a matter of adopting a new language of
instruction. It represents a profound trans-
formation of educational systems, with
unprecedented implications for culture and
social life for years to come. The push for
EMI offers a trajectory towards the desired
goals of global participation and economic
advancement, but necessitates a careful
and critical approach that should prioritize
inclusivity and acknowledge the potential
difficulties that come hand in hand with
Englishization.

Investing in comprehensive teacher
training programs which can equip educa-
tors with all the necessary skills to teach
effectively under EMI policies and tapping
into students’ existing linguistic repertoires
can be viable responses to the abovemen-
tioned challenges alongside with the re-
search on the long-term impact of EMI on
student learning outcomes, career options,
and the development of societies. Making
informed evidence-based educational po-
licy decisions is crucial like never before.
By engaging in a thoughtful dialogue and
learning from the documented experiences
on two different continents, we can ensure
that the ultimate success of Englishization
will depend on our collective commitment
to neutralize obstacles with foresight, sen-
sitivity, and a steadfast dedication to the
principles of equity.
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