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[Tpy HUTHPOBAHMUHN CCHITKA HA XKYypHAI
«MuTerpanus obpazosanus Integration of Education» ob6s3arensHa.
[TonHOE MM yacTuyHOE Bocupousseaenne B CMU marepuasno, omyOIUKOBaHHBIX
B )KypHalle, JIOIyCKaeTCs TOJIBKO C pa3pelieHns pelakKiiuu
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Hayunslii :kypHaa «MHTerpanusi o0pa3oBaHus» NMyOJHKyeT OPUTHHAIBHBIC HAayUHBIC
crateu (Full Articles) Ha pycckoM M aHITIMIICKOM SI3bIKaX, paHee He IMyOJMKOBaBIINECs B IPYTUX
n3nanusax. OCHOBHBIM TEMaTUYECKUM HalpaBICHUEM JKypHala sIBISETCS aHaIU3 T'eHe3Uca U Co-
BPEMEHHOTO COCTOSIHHSI BEAYIIMX TEHACHIIMH HAYUYHBIX HHTETPALIMOHHBIX IIPOIIECCOB B 001aCTH
oOpa3zoBanusi. Muccus 3aKJI09aeTcst B My ONIHUKaNU PE3yIbTaTOB HAYYHBIX HCCIIEJOBAHU, KOTOPbIE
MOTYT BHECTH OPUTHHAIBHBIN BKJIAJ B cienyronme orpacau HaygHoro 3HaHus: [IEJJATOT' KA,
conuoJiorys, NCUxXoJormns-.

Kypnan agpecoBan ucciie0BaTeNsIM, aHATUTUKAM U IPAKTUKaM B 00JIACTH MeJaroruKH, ICH-
XOJIOTHH ¥ COIIMOJIOTMH 00pa3oBaHUs, a TAKXKE IHPOKOMY KPYTy UnTaTelleld, HHTEPECYIOINXCS
npobiieMaMu HHTErpauu o0pa3oBaHUsI B COBPEMEHHOM OOIIECTBE.

Pemaxmus ocymiecTBIS€T HAyYHOE PELIEH3NPOBaHNE («IBOMHOE CIIENOE») BCEX MOCTYHAIOIINX
B PEIAKIMI0O MaTepUaIoB. PyKomHCh cTaTbu HANpaBIsETCs Ha PEICH3MPOBAHME I OLICHKHU €¢
HAY4YHOTO COJACpKaHUA HECKOJIbKHUM BEAYHIUM CII€IIUATIUCTAM COOTBETCTBYIOIIETO HpO(i)I/IJ'[ﬂ, nMme-
IOLIUM Hay4YHYIO CIelHaIu3aluio, Hauboee OIM3KYI0 K TEMAaTHKE CTaThbH.

Penaxius xypHana peanusyeT NIPUHIUI HYJI€BON TOJIEPAHTHOCTH K IIaruaty. MOHUTOpPUHT He-
KOPPEKTHOTO IIUTHPOBAHUS OCYIIECTBIISICTCS C IIOMOIIBIO cucTeM « AHTHILTaruam u «CrossCheck».

Kypnais npuaepxRuBaeTcs CTaHAAPTOB PEAAKIIMNOHHOMN ATUKH B COOTBETCTBHH C MEXTyHAPOI-
HOHM MPaKTUKON peTaKTUPOBAHUS, PEIICH3UPOBAHNS U3aHUHA W aBTOPCTBA HAYYHBIX ITyOIHKAIIAN
u pekomeHaanusmMu Committee on Publication Ethics (COPE).

Pacnipoctpanenune — Poccus, 3apy0exHble CTpaHbl.

JKypHaun npenocTaBiasieT OTKPBITHIA JOCTYI K TIOTHBIM TEKCTaM ITyOJIUKALM{, HCXOIS U3 clie-
JYIOILIETO MPUHIIMIIA; OTKPBITHIH JOCTYI K pe3ybTaTaM HCCIIel0BaHUN CITIOCOOCTBYET YBEIIMUCHHIO
r100aIbHOTO0 OOMEHA 3HAHUSMH.

Kypuan Bxoaut B IlepedueHp peneH3npyeMbIX HAyYHbIX U3AaHNH, B KOTOPBIX JOJKHBI OBITH
OomyOIMKOBaHBl OCHOBHBIC HAayYHBIC PE3yIbTAThl IUCCEPTAINil Ha COMCKAHNE YUCHOH CTETICHH
KaHJUJaTa HayK, Ha COUCKAaHUE YUYE€HOH CTEeNeHH JOKTOpa HayK MO HAyUHBIM CIELHAIBHOCTIM

1 COOTBETCTBYIOLIUM UM OTPACIISIM HAYKH:

22.00.04 — ConmanbpHas CTPYKTYpa, COIMAIbHBIE HHCTUTYTHI U MPOLECCHI (COLMONIOTHYECKNE HAyKH )

13.00.02 — Teopust u MeToANKa OOY4YSHUS W BOCTUTAHUS (TI0 00JIacTIM M YPOBHIM
oOpa3zoBaHus) (IMeJaroruyeCKue HayKu)

19.00.07 — Ilegaroruveckasi ICUXOIOTUS (IICHXOJIOTHICCKIE HAYKH )

XKypHas UHIECKCUPYETCS U apXUBUPYETCS B:
PoccuiickoM nuaexce HayuHoro rutupoBanus (PMTHII)
Scopus
EBSCO
ERIH PLUS
Ulrichsweb Global Serials Directory
SHERPA/RoMEO
ResearchBib

Kypnan ssinsercs wienom Committee on Publication Ethics (COPE), Open Access Scholarly
Publishers Association (OASPA), Directory of Open Access Journals (DOAJ),
Accorpanuu HayIHBIX peaakTopoB u usgarencii (AHPU), CrossRef
U MEXJIyHapoaHOro coobiectsa pereHzenToB Publons

Marepuaisl xKypHaia JoCTyHEI 1o junen3uu Creative Commons “Attribution”
(«Atpubynuns») 4.0 Bcemupras
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The Integration of Education scholarly journal publishes original scientific articles (full
articles) in Russian and English, which have not been previously published in other publications.
The main thematic direction of the journal is the analysis of genesis and current state of the leading
trends in scientific integration processes in education. The mission of the journal is to publish
research insights that can make an original contribution to the following branches of scientific
knowledge: Education, Sociology, Psychology.

The journal is addressed to researchers, analysts and practitioners in the field of pedagogy,
psychology and sociology of education, as well as to a wide range of readers interested in the
problems of integrating education in modern society.

The Editorial Board reviews (double-blind review) all incoming papers. The manuscript of
the article is sent for review to several leading specialists of the corresponding profile, who have
scientific specialization closest to the subject of the article, to evaluate the scientific content.

The Editorial Board follows the principle of zero tolerance to plagiarism. Plagiarism checking
is carried out by using Anti-Plagiarism and CrossCheck software.

The journal adheres to editorial ethics standards following international practice of editing,
reviewing, publishing and authorship of scientific publications and recommendations of the
Committee on Publication Ethics (COPE).

The journal is distributed in Russia and other countries of the world.

The journal offers direct open access to full-text issues based on the following principle: open
access to research results contributes to the increase of global knowledge sharing.

The journal is included in the List of peer reviewed scientific journals published by the
Higher Attestation Commission in which major research results from the dissertations
of Candidates of Sciences (Cand.Sci.) and Doctor of Science (Dr.Sci.) degrees are to be
published. Scientific specialties of dissertations and their respective branches of science
are as follows:

22.00.04 — Social Structure, Social Institutions and Processes (Social Sciences)

13.00.02 — Theory and Methods of Teaching and Education (by Areas and Levels
of Education) (Pedagogical Sciences)

19.00.07 — Pedagogical Psychology (Psychological Sciences)

The journal is indexed and archived in:
Russian Index of Science Citation
Scopus
EBSCO
ERIH PLUS
Ulrichsweb Global Serials Directory
SHERPA/RoMEO
ResearchBib

The journal is a member of the Committee on Publication Ethics (COPE), Open Access

Scholarly Publishers Association (OASPA), Directory of Open Access Journals (DOAJ),

Association of Scientific Editors and Publishers (ASEP), CrossRef and the international
community of peer-reviewers Publons

The journal’s materials are available under the Creative Commons
“Attribution” 4.0 Global License
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HBIX penaktopoB (EASE), kaunuaar negarorndyeckux Hayk, ORCID: https://orcid.org/0000-0003-2265-418X,
inted@adm.mrsu.ru, inted@mail.ru (Capanck, Poccuiickas enepannst)

ByxBuu Paiiko Muianosn4 — npodeccop 'eorpaduueckoro nacruryra «Jovan Cvijicy CepOckoit akageMun
HayK U UCKYCCTB, JOKTOP 3KOHOMHYECKHUX Hayk, nmpodeccop, ORCID: https://orcid.org/0000-0001-6744-3912,
r.bukvic@mail.ru (benrpax, CepOust)

Baprac-Opuangec Xoce I'yaganyme — nokrop ¢uinocopun B 00IaCTH TOCYJapCTBEHHOTO yIIpaBiIe-
Hus VccnenoBareabCKoro HEHTPa YKOHOMHUYECKUX M YIPaBICHUYECKUX HayK yHHBepcuTera ['Bajanaxapsl,
ORCID: https://orcid.org/0000-0003-0938-4197, jvargas2006@gmail.com (I'Baganaxapa, Xanaucko, Mekcuka)

l'agypos Uasmar PapxraroBuu — pexrop ®PIAOY BO «Kazanckuii (IlpuBoskckuil) dhenepanbHblil
YHHBEPCUTET», JOKTOP IKOHOMHYECKHX HayK, mpodeccop, ORCID: https://orcid.org/0000-0001-7744-2067,
public.mail@kpfu.ru (Kazaus, Poccuiickas deneparrst)

I'yeman Tupano Pagasns — npodeccop kadeapsl rpedeckoil u ciaaBsiHCKoil Gutonoruu ['pananckoro
YHUBEPCUTETA, YICH NMPE3nINyMa MEeKIYHAPOIHONW acCONMALUN ngenonaBaTeneﬁ 5pyccxoro S3bIKA U JTUTE-

aTypbl, 1okTOp dunonorunueckux Hayk, ORCID: https://orcid.org/0000-0002-4615-6436, rguzman@ugr.es
E)Fpaﬂa;(a, Ucnanus)

Kamuiabo AHIKeI0 — accounulposaﬂﬂmﬁ npodeccop meHepkMenTa [llkoner 6u3Heca YHHBepcUTeTa
CoHnoma, nokrop punocodpuu, camillo@sonoma.edu (bepbanxk, CILIA)

Kupuanosa Oabsra BaagumupoBHa — npejacenatenb Poccuiickoro 3kcnepTHOro coBeTa, Mpes-
craBurenb POC B Scopus CSAB, npe3unenT AccouMauuu HayYHbIX PEAAKTOPOB M U3JaTeslel, KaHauaar
texunueckux Hayk, ORCID: https://orcid.org/0000-0002-0785-6181, ovkir@list.ru (Mocksa, Poccuiickas
Denepanus)

Maspyaeac CtaBpoc — mpodeccop JenapraMeHTa YKOHOMHUKH YHHBEpPCUTEeTa MaKeIOHUH, TOKTO
¢unocopuun, ORCID: https://orcid.org/O(?OO-OO 3-2230-7479, smavro@uom.edu.gr (DeccanoHuku, l"peumg

Maxapxun Huxouaii [lerpoBuu — npezunent ®I'bOY BO «MI'Y um. H. II. Orapésa», JOKTOp SKOHO-
MHUYECKHX HayK, mpogeccop, OECID: https://orcid.org/0000-0002-3952-5811, makarkin@mrsu.ru (gapaHCK,
Poccuiickas denepanmsi)

Mapaaos Bragumup I'eopruesnu — npodeccop kadenpst ncuxonornn @PI'BOY BO «Uepenosern-
KU TOCYIapCTBEHHBIH YHUBEPCUTET», TOKTOP MCUXOJIOTHICCKUX HAyK, mpodeccop, ORCID: https://
orcid.org/0000-0002-9627-2304, vgmaralov@yandex.ru (Uepenosen, Poccuiickas deneparms)

Mumpa Kamiem — Bune-xkaHIpiep YHUBEpcUTeTa AHCall, JOKTOP 9KOHOMUKH, misral 957 @gmail.com
(I'ypraon, Xapesua, Uunns)

Mpaxmana Pynan Yapurac Unapa — Hay4HBIH COTPYIHUK B 00JIaCTH MaTeMaTHYeCKOTO 00pa30BaHus
JlernapTaMeHTa MaTeMaTHYeCKOro 06§a303aﬂml, VYuusepcuter Axman axuan, nokrop Gpunocopuu, ORCID:
https://orcid.org/0000-0002-9406-689X, rully.indra@mpmat.uad.ac.1d (>xoxssikapta, Uugones3mns)

Cunrx Kaassan :kar6up — goueHt nemapramenta komMmepunu Komnemxa um. CBamu Ulpagnxan-
HaHJa, YHUBepcUTeT Jlenu; modeTHbIH gupexTop MHaMMcKOro rio6aabHOr0 MHCTHTYTA yIpPaBICHHS,
00pa3oBaHUs U HCCIEIOBAHHUI, TOKTOP (bmmcoq?nn B KOMMEPIIMH, MAarucTp 3KOHOMHUKH H (gymaﬂcos,
ORCID: https://orcid.org/0000-0002-1882-0643, dr.jskadyan@gmail.com (Hero-/lenn, Unnus)

Crpuenxoscku Bagum — npoeccop Ilpaxckoii Ousnec-mkonsl, pupektop Ilpaxkckoro Mucruryra
TIOBBIMICHNS KBATM(UKALNY, HAYIHbIH coTpynHUK Kannpopuuiickoro yausepcurera bepxin (CIIA), nokro
Hayk, mpodeccop, ORCID: https://orcid.org/0000-0001-6113-3841, strielkowski@berkeley.edu (IIpara, ‘-Iexmg

®énbaem Yada — 3aBeayromuii kadeapoil repMaHCKOTO 3bIKO3HAHUS (DaKyIbTeTa T'yMaHUTAPHBIX HAYK
OpdypTckoro yHUBEpCHUTETa, AEUCTBUTENBHEIN UleH EBporelickoil akaneMuu, JOKTOP (QUIOIOTHISCKUX
Hayk, mpodeccop, ORCID: https://orcid.org/0000-0002-4711-2072, foeldes@foeldes.cu (Opdyprt, I'epmanus)

Xamyna Camup — npodeccop pusznueckoro ¢pakynprera yHuBepcurera benrasu, ORCID: https://
orcid.org/0000-0002-9958-0257, dr.hamouda@gmail.com (benrasu, %HBI/I}I)

XopsaToBa 3y3aHa — cTapmuii IpenojaBaTelb Ka(?_[ez[pm IOPUANYECKUX TUCHUILUINH WM TOCyAap-
CTBEHHOTO yIpaBieHus MerpomnoasHoro yHusepcutera [lparu, nokrop ¢uinocoduu, ORCID: hitps://
orcid.org/0000-0001-8838-2792, zuzana.horvathova@mup.cz (Ilpara, Yexust)

Yomanos Mypar AmnpoBud — npogeccop kadeapsl MaTeMaTHYECKUX HAyK M TOATOTOBKU yunTtens Texac-
CKOTO YHHBEPCHTETA, JIOKTOp NEeAarornIecKux Hayk, mpodeccop, ORCID: https:/ orcidAorg/0000-0302-2852-4311,
mouratt@utep.edu (Dab-ITaco, Texac, CIIIA)

KOcod ¢ Cazanm — qupexrop MucTuTyTa Nenarorunyeckoro oopazosanus Tuanku Bainun Campus (IPGKTB),
MunncTepcTBO 00pa3zoBanus Manaiizuu, 1okrop gunocodun, sazali@mseam.org.my (Ilenanr, IE/Ianaﬁz.I/m)
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Original article

A Review of European Research on Content
and Language Integrated Learning

1. Cimermanova
University of Presov, Presov, Slovakia,
ivana.cimermanova@unipo.sk

Introduction. Subjects’ integration in formal teaching can play an important role in addressing the issue of au-
thentic and meaningful learning as opposed to rote memorisation. Content and language integrated learning has
been the subject of educational studies for three decades. The scope of research is broad, and from the primary
focus on foreign language performance, it has been slowly extended to the impact of Content and language in-
tegrated learning on content and mother tongue. The purpose of the research is to summarize selected research
articles on Content and language integrated learning application and to estimate its summary average effect on
content development in a group of students aged 10-16.

Materials and Methods. The article presents the systematic review of the studies published in the Web of Scien-
ce database in the last decade (2010-2020) and surveys the selected empirical studies that focus on the impact
of Content and language integrated learning implementation on the content subjects at primary and secondary
schools. Sixteen studies met the inclusion criteria and were included in the analysis. Data from six studies were
also statistically evaluated using Comprehensive meta analysis and RevMan software, and the synthesis is pre-
sented in the Results and Discussion parts.

Results. Based on the 16 discussed studies’ results, Content and language integrated learning intervention produces
positive added value; however, the statistical meta-analysis showed no statistically significant differences between the
Content and language integrated learning and non-CLIL groups in their content knowledge and the results favouring
non-CLIL groups. As the groups’ size differed in terms of absolute value, the pooled standard deviation was used to
reflect the sample sizes and standard deviation were averaged with more weight given to the larger sample groups.
Discussion and Conclusion. The practical significance and prospects of the study lie in pointing out the benefits
of Content and language integrated learning and stressing the importance of its inclusion in teacher training study
programmes along with the development of pre-service teachers’ creativity, critical thinking and ability to create
their materials.

Keywords: Content and language integrated learning, content subject, systematic review, meta-analysis, experiment
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OpI/IFI/IHaJ'[I)HaSI CTaTrbAa

O030p eBpomeiickUX HCCJeJOBaAHUN
M0 NMpPeIMEeTHO-SI3bIKOBOMY HHTErPUPOBAHHOMY
00y4eHHUI0

HU. IMumepmanosa
Ipewosckuil ynusepcumem, 2. Ilpewos, Cnogakus,
ivana.cimermanova@unipo.sk

Beenenne. urerpanus npeameros B GopManbHOe 00y4eHUE BBIOIHACT BXXHYIO POJIb B PELICHUH MPOOIEMbI
AyTeHTHYHOTO M OCMBICICHHOTO O0yYeHUs B OTIIMYHME OT MEXaHMYECKOTO 3allOMUHaHMs. B TeueHue Tpex necs-
THJICTHI TIPEIMETHO-S3BIKOBOE HHTETpUpoBaHHOE o00ydeHne (CLIL) O6bu10 00beKTOM 00pa30BaTENbHBIX HCCIe-
JoBaHuii. OT OCHOBHOTO BHUMAHHUS K YPOBHIO BJIA/ICHUS MFHOCTPAHHBIM SI3bIKOM OH ITOCTEHEHHO PACIIMPUIICS JI0
BJIMSTHUS TAaHHOTO METOJIa Ha COJIepKaHue M POIHOMH s3bIK. Llens HacTosmel paboTsl — 00001IHTE 0TOOpaHHBIE
HCCIIeJOBATENIbCKUE CTaThU 110 HPUMEHEHHIO MPEIMETHO-3bIKOBOTO MHTEIPUPOBAHHOTO OOY4YEHHS U OLICHUTH
ero cyMMapHblit cpeaauii 3p (et Ha pa3BUTHE KOHTEHTA B IPYIIE ydanmxcs B Bozpacte 10—16 jer.
Marepnajbl 1 MeToAbl. B crarbe mpeacTaBieH CHCTEMaTHYeCKHH 0030p MCCIENOBaHWH, OMyOIMKOBAHHBIX
B 0aze manHbIX Web of Science 3a mocnennee necsrmwierue (2010-2020), mpoaHaTU3MPOBaHBI OTACIBHBIC M-
ITMPUYCCKUE HCCIIEA0BAHNS, OCBSIICHHbIC BIUSHHIO BHEAPEHUS PEAMETHO-S3bIKOBOIO HHTETPHPOBAHHOTO 00-
YUYEHUSI Ha TEOPETHUECKHE KypCHI (TPEAMETHI) B HAYaIbHBIX U CPEIHHX IIKOJIaX.

Pesysnbrarsl HcciaeaoBanus. [IpoaHaniu3upoBansl 16 Hccie0OBaHU, COOTBETCTBYIOIINE KPUTEPUSIM BKIIFOUC-
HUS, 6 UCCIIeIOBAHMIT OBUIM CTATHCTUYECKU OLCHEHBI C MCIOJIb30BaHUEM KOMILIEKCHOTO MeTa-aHalu3a U Ipo-
rpaMmHOT0 obecriedenust RevMan. OcHOBEIBasiCh Ha pe3yibTaTax 16 00CyK/1aeMbIX CCIIeIOBaHUH, OBLIO JOKa-
3aHO, YTO NPUMEHEHHUE JJAHHOTO METO/Ia IaeT HOJIOKUTENBHYIO MPAKTHYECKYO MOJb3y. OJJHAKO CTATHCTUYECKUH
MeTa-aHallu3 He OOHAPYKUJI CTATHCTUYECKU 3HAYMMBIX PA3INUMil MEXKLy TPYIIaMH, HCTIOJIB3YOIUMHI HHTETPHU-
POBaHHbIE YPOKH U HE MPUMEHSIOMNMH nX. [10CKOIBbKY pa3Meps! IpyIIT pa3IHvaInch 110 aOCOIIOTHOH BEINYNHE,
00BEINHEHHOE CTAHAPTHOE OTKJIOHEHHE HCIIOIb30BANIOCH JUISl OTPAKECHHS Pa3MEPOB BEIOOPKH.

O6cy:knenne U 3akiaueHune. [IpakTnueckas 3HAYUMOCTb M IEPCIEKTUBBI MCCIIENOBAHHUSA IEMOHCTPUPYIOT
MIPEUMYIIECTBA MPEIMETHO-SI3BIKOBOTO HHTETPHPOBAHHOTO O0y4YEHHs U Ba)KHOCTH €TI0 BKIIIOYEHHS B y4eOHBIC
IPOrpaMMBbI MOJITOTOBKH YYUTENIeH Hapsiay ¢ pa3BUTHEM TBOPYECKOTO IMOTECHIMAA, KPUTHYESCKOTO MBIIUICHHS
U CIIOCOOHOCTH CO3/1aBaTh CBOM MaTepHAJIbI.

Knrouesvle cnosa: NPEAMETHO-A3BIKOBOC UHTEIPUPOBAHHOEC O6y‘IeHI/Ie, TeOpeTI/I‘IeCKI/Iﬁ nIpeaMeET, CuCTeMaTu4c-
CKHUH 0630p, METa-aHaJIn3, SKCOCPUMEHT

Dunancuposanue: NJaHHAS CTAaThs MOJAEPKaHA TPOEKTOM, (PHMHAHCUPYEMbIM MHHHCTEPCTBOM 00pa30BaHMUs, Ha-
yku, uccnenoanuii u criopra Crnosakuu (KEGA 032PU-4/2019, npoekt «Co3naHue y9eOHBIX MaTepHaIOB IS
MIPEIMETHOTO U S3bIKOBOI'O MHTEIPUPOBAHHOTO OOYUCHUs B HAYAJIbHBIX LIKOIAX)).

Bﬂaeoaapnocmu: ABTOP BBIpAXKAET 6Har0ﬂapHOCTb AHOHUMHBIM PEHECH3CHTAM 3a IIEHHBIC 3aME€YaHUs, KOTOPBIC
TIO3BOJIMJIN YJIYHYIIUTH KaY€CTBO CTATbU.

Aemop 3aseasiem 06 omcymcmeuu KOHGAUKma uHmepecos.

s yumuposanus: Llumepmanosa, V. O630p eBpOIEHCKUX UCCIIENOBAHMIA IO MPEAMETHO-SI3IKOBOMY HHTETPH-
poBanHOMY oO0yueruto / WM. Limmepmanosa. — DOI 10.15507/1991-9468.103.025.202102.192-213 // MnTerpanus
obpazoBanus. —2021. — T. 25, Ne 2. — C. 192-213.

Introduction skill(s) but also intercultural understanding.
Communication in a foreign language(s) Foreign languages have been learnt and
belongs to the key competencies for life-long  taught for centuries. The research into the
learning. Communication involves not only  history of English as a foreign language
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teaching maps describes different methods
and approaches. The methods have reflect-
ed the current knowledge and the theories
as well as learners’ needs. Content language
integrated learning (CLIL) is a methodo-
logy when a foreign language functions
as a means of communication rather than
the aim of teaching, and language learning
becomes meaningful and leads toward bet-
ter long-term retention. It is based on dual
aims (content / subject discipline aims and
language teaching aims), and its main prin-
ciples are often presented by the abbreviation
4Cs' — content, communication, cognition
and culture, or extended 5C, which includes
the development of competence®. The com-
petence in this context means that teachers
should consider “can-do” statements® they
want their students to be able to do by the end
of the lesson. The framework 4C+1 was sug-
gested by Lynch [1] addressing also the theo-
ry presented by Coyle, Hood and Marsh?. The
term CLIL came into existence in 1994 [2];
however, it has a much longer history and
the signs of the CLIL principles have been
present in different approaches; e. g. inte-
grated thematic instruction (school model
designed by Susan Kovalik®), immersion [3],
content-based instruction [4], task-based
language teaching [5], English for specific
purpose [6—10] or bilingual education (see,
e.g. [11]). Marsh refers to CLIL as to a “ge-
neric term” and describes it as an “educatio-
nal approach in which diverse methodologies
are used which lead to dual-focussed educa-
tion where attention is given to both topic and
language of instruction that includes a wide
range of approaches” [12, p. 233]. This is
one of the reasons why the studies on CLIL
might be difficult or even inappropriate to
compare. The studies where the applied ap-
proach is defined as CLIL may differ in the
perception of what CLIL is, and it happens

that more rigorous researchers would evalu-
ate or define it as immersion or perhaps CBI
(content-based instruction), see [13; 14].

CLIL has substantially increased across
Europe [15], and it is also reflected in the
research. The earliest studies have primarily
examined the impact of CLIL on foreign-lan-
guage performance. Later, the focus was al-
so shifted to the content learning impact and
different aspects that may influence the re-
sults of CLIL application on language and
content learning. The aspects that influence
CLIL results, e.g. classroom interaction [16],
strategies [17; 18], age [19], the influence of
affective factors [20; 21], motivation [22],
gender [22; 23], household structure [24],
socioeconomic status [25; 26], became the
subject of more in-depth focus. The experi-
mental data are rather positive [27-31], espe-
cially concerning the positive impact of CLIL
on language gains, motivation increase and
positive change of attitudes towards foreign
language learning; however, it is a more com-
plex issue, and as such, the impact has to be
studied and interpreted from a much broad-
er context. Pérez Cafiado studied the effects
of CLIL on mother tongue (L1) and con-
tent learning, and she stresses that the CLIL
students who receive instruction in L1 outper-
form their peers, especially in the long term,
and she suggests that increased time and in-
put are crucial for CLIL students “to achieve
either the same or superior content results as
their monolingual peers” [27].

In their study, Castellano-Risco, Ale-
jo-Gonzalez & Piquer-Piriz reported that
CLIL students nearly doubled regular EFL
learners’ receptive vocabulary knowled-
ge in their research sample [28]. The study
presents the experiment results realised with
the convenience sample of 44 third-grade
secondary school students where the CLIL
group was exposed to cca 810 more hours

! Coyle D. Developing CLIL: Towards a Theory of Practice. In: Monograph 6. Barcelona, Spain: APAC

Barcelona; 2006. (In Eng.)

2 Montalto S.A., Walter L., Theodorou M., Chrysanthou K. The CLIL Guide Book. Lifelong Learning Pro-
gram. 2014. Available at: https://www.languages.dk/archive/clil4u/book/CLIL%20Book%20En.pdf (accessed

25.11.2020). (In Eng.)
3 Tbid.

4Coyle D., Hood P., Marsh D. CLIL: Content and Language Integrated Learning. Cambridge: Cambridge
University Press; 2010. Available at: https://abdn.pure.elsevier.com/en/publications/content-and-language-

integrated-learning (accessed 25.11.2020). (In Eng.)

S Kovalik S., Olsen K. ITI: The Model: Integrated Thematic Instruction; United States: S. Kovalik & Asso-

ciates; 1993. (In Eng.)
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of the foreign language than the non-CLIL
group. The authors highlight the added va-
lue of CLIL application — an effect on the
way learners perform when learning langua-
ges. CLIL students apply language learning
strategies more effectively compared to their
non-CLIL peers. The learning is influenced
by the motivation and attitudes of students
towards the subject. The students’ attitude
towards the target language was also the sub-
ject of numerous studies, some of which in-
dicate that it declines in time [29]. Martinez
Agudo [30] confirmed the results of research
conducted by Somers & Llinares [31] and
claimed that motivation observed at the ini-
tial stages of CLIL implementation starts to
decline when CLIL becomes a regular prac-
tice and is no more a novelty for learners.
The impact on content and a possible in-
fluence (both positive and negative) on L1
should be studied systematically simultane-
ously with the effect on foreign language. Im-
pressive results on using CLIL and L1 profi-
ciency are presented in the studies, e.g. [27;
32-34] and indicate that the research in the
field should be extended. Naturally, using
a target language in content subject evokes
the questions concerning L1 knowledge and
its possible problems; e.g. attention divided
between learning language and learning con-
tent; smaller L1 vocabulary size compared to
learners’ monolingual pairs; problems with
subject terminology in L1. etc. L1 formed
the central focus of a study by Navarro-Pablo
& Gandara [32] in which the authors found
that CLIL does not negatively influence the
development of learners’ L1 skills and know-
ledge, and they suggest that appropriate CLIL
delivery based on the years of implementa-
tion and experience may benefit it. Similarly,
Pérez Cafiado claims, based on her research,
that “CLIL is not detrimentally impacting L1
competence and is not watering down con-
tent learning, on which the positive impact of
CLIL is particularly felt in the long term” [27,
p. 18]. Esther Nieto-Moreno-de-Diezmas
studied the effect of content and language
integrated learning on reading competence
development in the mother tongue and ob-
served and concluded a significantly positive
impact of bilingual education on vocabu-
lary in the L1 [33]. The author claims that

“bilingual education (CLIL) does not harm
the acquisition of reading competence in the
mother tongue, since there are no significant
overall differences between the CLIL experi-
mental group and mainstream students” [33,
p- 50]. What more, the results of the nation-
wide Spanish study [32] show not just a neu-
tral effect but a positive one. The sample
consisted of 271 primary (age 11) and se-
condary school (age 15) students from seven
public schools and 38 EFL teachers, content
teachers and language assistants. One of the
study aims was to focus on the differences in
Spanish Language and Literature results be-
tween CLIL and non-CLIL students. There
were statistically significant differences in
Spanish Language and Literature results
between CLIL and non-CLIL students, fa-
vouring CLIL ones: both primary and secon-
dary CLIL students outperformed non-CLIL
students despite expectations derived from
reduced L1 input in their end-of-year assess-
ment in Spanish Language and Literature.

The research results, however, have to
be carefully interpreted as, as it has been
already mentioned, there are many moderat-
ing variables and factors that influence the
strength or direction of an effect (of the edu-
cational process — age, gender, proficiency
level, motivation, exposure time, intensity,
social status and others) (see also [35]).

The replication studies are very impor-
tant in research generally and in education
especially. The experimenters should follow
the same procedures; however, it is very dif-
ficult to minimise the factors that influence
education results. There are not many studies
that have examined the effects of CLIL on
the content subjects and provide quantitative
evidence of this impact. Not rarely, the expe-
rimental studies use relatively small conve-
nience samples and the effect size referring to
the value of a statistic calculated from a sam-
ple of data, similarly as the significance can
be difficult to interpret. Systematic reviews
and meta-analysis can be used to aggregate
the effect size by integrating the results of
different studies (selected based on defined
criteria according to the research question)
and meta-analyses enable the researchers to
synthesise data from research with the same
characteristics.
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This study aims to establish comprehen-
sive evidence about the effect of CLIL on
the content subject. Therefore, we will con-
duct a review and meta-analysis of selected
studies’ data and compare the CLIL versus
non-CLIL group. Concerning the data pre-
sented in this research, we have to admit,
that we do not deal with the replication stu-
dies but tried to select the studies that work
with a similar sample (age, type of school)
and focus on the influence of CLIL on a sub-
ject discipline (content knowledge) based on
the experimental data analysis.

The Effect of CLIL
on Content Learning

Bonces defines CLIL as “a coherent
way of doubling the amount of exposure to
the language, without the necessity of adding
more room in the timetable for language (on-
ly) lessons” [36, p. 183] what might seem to
suggest that the primary focus of CLIL is lan-
guage learning. This is not entirely the real
situation as CLIL is content-driven® and the
dual aims should guarantee content develop-
ment. Yet, Cenoz, Genesee & Gorter indicate
that the proofs about the balanced pedagogic
integration of content and language in CLIL
are unconvincing [37]. Even after 10 years
since the text was published we still miss the
data that would indicate the change. To date,
studies investigating CLIL and its impact on
the content subject have produced equivocal
results. Some studies have shown the benefi-
cial effects of CLIL, but others have shown
a deterioration in the results.

A systematic review realised by Gra-
ham et al. presents the results of 25 studies
that were focused on language and/or con-
tent development as a result of CLIL appli-
cation [38]. Six of them dealt with content
(Mathematics (2), Physics (1); Accounting,
Finance and History (1); World economy
history and world economy (1); Science (1)).
In one case there was no statistically signifi-
cant difference between the groups; in 2 stu-
dies (both focused on Mathematics) CLIL
groups performed better. Speaking about all
25 studies, there are only three cases with
the results positive in favour of non-CLIL,

eight studies found no difference between the
CLIL and non-CLIL groups and in the rest of
the studies (14) CLIL students reached better
results than the non-CLIL students. The au-
thors stress the need to be cautious, as not all
studies present the pre-test results. It is equal-
ly important to mention that various studies
mention not only positive results in know-
ledge gains but they also present based on
both quantitative and qualitative data, change
of motivation [39], attitude [40; 41], use
of strategies [42], way of thinking, critical
thinking [43], analogical reasoning [44] etc.

This study synthesises research located
from WoS database on CLIL teaching con-
ducted in the last 10 years and examines the
impact of CLIL on content knowledge gains
in the groups of 10—16 years old learners in
CLIL and non-CLIL settings.

Materials and Methods

Review question. This review focuses on
studies exploring the effectiveness of a CLIL
on content subject knowledge in a group
of students aged 10-16. In the majority of
European countries CLIL is implemented at
the lower secondary education (ISCED 2)
what corresponds to the 10/11-15/16 years.
The review also aims to answer the ques-
tions which methods are common to assess
content learning in CLIL and define the pos-
sible gaps in the research.

Selection of the studies. To identify the
relevant studies, four databases from the
Web of Science Core Collection were used
as a source of high-quality peer-reviewed
studies, namely (1) Science Citation Index
Expanded, (2) Social Sciences Citation In-
dex, (3) Arts & Humanities Citation Index
and (4) Emerging Sources Citation Index.
The timespan was limited to the studies pub-
lished in the period from 2010 till 2020. The
basic search (looking for “CLIL research”
studies) resulted in 395 studies.

Inclusion criteria. All texts were screened
following the PRISMA protocol steps.
PRISMA statement consists of a checklist and
a flow diagram, and it is a set of items for
reporting systematic reviews. It is availab-
le online’ and has been published in several

¢ Coyle D., Hood P., Marsh D. CLIL: Content and Language Integrated Learning.
"PRISMA. Transparent Reporting of Systematic Reviews and Meta-Analyses [Electronic resource]. Availab-

le at: http://www.prisma-statement.org/.
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journals. After the first screening, six articles
were identified as duplications published in
two different journals. To be included in the
study the text had to (1) apply quantitative
research methods, (2) the sample age corre-
sponds to the research question (10—16 years)
and (3) possibly provide statistical data
(n, mean, SD) (4) comparing intervention and
conventional group (5) with the focus on con-
tent/subject discipline knowledge (gain).
Forty-five articles were excluded after the
titles screening. Some titles (e.g. Teaching
linguistics to low-level English language
users in a teacher education programme: an
action research study; Languages of school-
ing in European policymaking: present
state and future outcomes; Empowering Tea-
chers, Triggering Change: A Case Study of
Teacher Training through Action Research)
define the sample age or the focus and thus
it was possible to exclude them. Based on
the abstract reading, the screening resulted in

records identified through database
search
n =395
+ . .
records after duplications removed L_» duplications
n =389 n=6
v
no. records after title screening L records excluded (titles)
n =344 n =45
v
no. records after abstract screening L_» records excluded (abstracts)
n=112 n=232
+ .
no. after full-length retrieval L —w reports not retrieved:
n =94 =L
¢ no. full-length articles excluded
no. after full texts screening — age (n = 25)
n=22 focus (n = 40)
language (n = 3)
critical review (n = 4)
A 4
no. studies included after critical
appraisal L excluded studies
n=16 n=6

112 articles, out of which 94 full-texts were
retrieved. The majority of abstracts introduce
the sample age and the focus and based on
this information a relatively vast number of
the articles were excluded. As the school
systems and the terminology are not identi-
cal across the countries (e.g. term seconda-
ry school student — in Slovakia responds to
a 15-19 years old student, while in Spain to
a 12-16 years old learner), it was not possible
to identify the age of the sample described
what resulted in the subsequent exclusion of
the articles due to the sample’s age (n = 25)
after the full-text screening. Another 40 ar-
ticles were excluded due to their focus not
corresponding with the focus of the present
systematic review, three articles were written
in Spanish (even though the language was
one of the criteria three Spanish texts were
included), and four articles were critical re-
views and did not present the research in the
studied field of CLIL (figure).

Figure. PRISMA flow diagram — articles selection
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The list of studies was reduced to 22 out
of which, after full-text reading and critical
appraisal, sixteen following studies (table 1)
were selected as the subject of the pres-
ent analysis. Six studies that were excluded
during the second reading described, e.g. the
research based on one 40-minute lesson; da-
ta were collected through questionnaires to
teachers to evaluate the impact on teaching
and learning through this approach, etc.

Six articles presented data (n, mean and
SD for both CLIL and non-CLIL groups)
that allowed us to realise statistical me-
ta-analysis. Comprehensive meta analysis
(CMA version 3.3.070, trial/evaluation ver-
sion) and RevMan (Review Manager 5) soft-
ware were used to conduct a meta-analysis.
The measures of the effect of the interven-
tion were generally continuous data based on
results obtained in a test and we used mean
and standard deviation to compare the effect.
Even though we tried to select the studies that
met set criteria, the effect size could vary ac-
cording to the not controlled variables or the
broader set limit (e.g. age, different popula-
tions) and thus we applied a random-effects
model. The level of statistical significance
was set at p < 0.05. As the studies in the ana-
lysis did not use the same scale, it would
be not appropriate to use raw differences in
means and thus to assess the outcome the
standardised mean difference (8) and the un-
biased estimate of 6 (Hedges’ g) were used.
Hedges’s g, also called corrected effect size,
measures the effect size. Hedges’s formula is

Hedges'g = M, where M, — M, is a dif-
pooled

ference in means SD" eq is @ pooled standard
deviation, a weighted average of standard de-
viations for two or more groups. Pooled stan-
dard deviation reflects the sample sizes and
standard deviation are averaged with more
weight given to the larger sample groups.
Glenn introduces three levels or categories of
effects (a) small effect (cannot be discerned
by the naked eye) = 0.2, (b) medium effect =
= 0.5 and (c) large effect = 0.8%.

Results and Discussion

The content subjects in the studies dif-
fer; there were five studies focused on na-
tural science (2 Natural sciences, 1 Geogra-
phy, 1 Biology and 1 Physics), four studies
on Mathematics, 2 History, 1 Social science,
1 Science, 1 Music, 1 Physical Education and
1 Digital Skills. Almost one-third of the stu-
dies were conducted in Spain (6), 4 in Ger-
many and 1 in Belgium, Cyprus, the Czech
Republic, Greece, Norway and Switzerland.

Arts and Mathematics communicate the
meaning in “universal language”, they need
no or little translation as they communicate
meaning via symbols and images and thus
many teachers opt to introduce CLIL via
those subjects. This allows the teachers to
apply multiple foci, create a safe and rich
learning environment, realise authentic task,
support active learning, visualise and scaf-
fold the content’. Surmont et al. observed
the group of first-year pupils of secondary
education in the Dutch-speaking part of Bel-
gium (n = 107; M = 53, F = 54, age 12.3
years) [45]. The pupils voluntarily selected
the possibility to follow the CLIL course
(ne . = 35). The CLIL group followed the
course for ten months and three testings
were realised during the period (TO at the
beginning, T1 after three months and T2 af-
ter ten months at the end of the course) to
observe the progress of individual groups
and to compare the results. The research-
ers used three versions of the mathematical
tests Mathematical Assessment Test-Help
(MATH). After ten months, the mean scores
of both groups showed statistically signifi-
cantly different improvements compared to
the mean scores at the beginning. Compari-
son between the groups showed that CLIL’s
pupil’s progress was significantly better
(» < 0.5) over the 10 months period when
compared to a control group. The difference
was evident even after three months (T1).

Fleckenstein et al. stress that the results of
L2 math teaching in the immersion programs
reported heterogeneous results and “im-
mersion programs attain the same levels...

8 Glen S. Hedges’ g: Definition, Formula. In: Statistics HowTo.com: Elementary Statistics for the rest of us!
2016. Available at: http://www.statisticshowto.com/hedges-g/ (In Eng.)

 Mehisto P. et al. Uncovering CLIL: Content and Language Integrated Learning in Bilingual and Multilin-
gual Education. Oxford: Macmillan Education; 2008. (In Eng.)
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or even higher levels in mathematics
achievement compared to conventional-
ly schooled students” [46, p. 229]. The re-
searchers conducted a longitudinal study
in Germany that lasted from 2004 to 2009
with pupils (n = 590) aged six years at the
beginning of the research in the immer-
sion/CLIL programme and they compared
the results with a group of pupils in regular
classes (n = 287). The pupils were tested at
the end of each year. It is crucial to notice
that the test language was German, i.e. L1.
The authors state, “The achievement growth
in immersion programs is quite consistent-
ly high until the end of grade 3 and flat-
tens out during grade 4, presumably due to
an instructional ceiling effect. In contrast,
achievement in the conventional program
increases at a slower rate until the end of
grade 3. Grade 4 has compensatory effects;
conventionally schooled students show
higher gains than immersion students until
the end of that year” [46, p. 233].

A short term study [47] realised in the
Czech republic focuses primarily on the
students’ perceptions of teaching mathema-
tics in CLIL. The authors applied quantita-
tive and qualitative tools with a sample of
5t and 6™ graders (n = 55) at three diffe-
rent schools. The CLIL method was applied
in the Math classes at least four times per
month in the experimental groups. Except
for the attitude tests students filled before
the experiment, selected lessons were vi-
deo-recorded and analysed; researchers also
conducted the interviews with teachers and
pupils. The attitude test results indicated
significantly different results between CLIL
and non-CLIL groups, with more positive
results in the CLIL group. It has been men-
tioned above that numerous studies reported
the positive motion shortly after the CLIL
integration followed by its decline. Even
though the authors mention longitudinal ob-
servations, compared to other studies, we
deal here with two one-month periods and
these can be evaluated as a short-term peri-
od. Speaking about observations, the authors
mention an interesting finding about the tea-
chers in CLIL classes; namely, they state that
teachers used more activating methods and
communicated more with their pupils [47,

p- 110] and more intensive communication.
The integration of mathematics content and
Italian (2 groups) or Romansh (1 group) as
a second language was a subject of study
realised by Serra [48] in three Swiss primary
schools. The researchers reported on a lon-
gitudinal study in which they observed lear-
ners in grades 1 to 6. The study inclusion cri-
terion was the sample age should correspond
to10-16 years. The study was included even
though the age of pupils in the sample was
6 to 12, considering the fact that pupils at
the end of the study (last three years stu-
dents were aged 10-12 who are considered
eligible participants) met the set criterion.
The study concerned the oral and written
production in L2, the role of interaction for
L2 acquisition and progress in mathematics
that was evaluated based on the standardised
math tests. The narrative analysis was fo-
cused on “the relevance of repair sequenc-
es to draw focus on form while negotiating
meaning” [48, p. 583]. The researchers high-
light that grammar instruction and search for
accuracy were mostly to be connected to fo-
cus on content activities, this made teaching
more authentic and meaningful as it was the
response to the real need and not only an
occasional shift to linguistic code features.
Those situations “bring learners to notice the
relationship that exists between meaning,
forms and function in a highly context-sen-
sitive situation” [48, p. 586]. The math re-
sults do not only present the comparison of
the experimental and control groups but also
a representative sample (cockpit reference
sample, n = 450). The tests in the experi-
mental groups were realised yearly, control
groups in Grade 1, 2 and 4 and Control cock-
pit results were used to compare the results
for Grades 3—6. In grade 1 all control groups
performed better than the experimental ones.
The results changed in Grade 2 when only
1 Italian group reached weaker results than
the control group. In Grade 3, similarly as
in Grade 6 all bilingual classes perform bet-
ter (2 groups significantly better) than their
monolingual counterparts. The Italian groups
results in grades 4 and 5 were lower than
the Cockpit reference sample but the con-
trol classes in Grade 4 perform better than
the reference sample. The mean percentage
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of the correct answers in the L2 mathema-
tics test was 59.8% for Romansh group and
67.2% and 63.5% for Italian groups com-
pared to the average of Cockpit reference
sample — 50%. The important conclusion,
concerning the content teaching and learn-
ing the authors state, is that rephrasings in
L2 and in L1 involved “both the subject lan-
guage and the everyday language to convey
the intended meaning” [48, p. 600] what
effectively supported the processing of sub-
ject content.

Piesche et al. studied the impact of CLIL
on Physics knowledge in a group of German
6™ graders (n = 722) [49]. It was (compared
to the above-mentioned studies) a short-
term study (5 lessons lasting for 90 minu-
tes). The group comparisons showed that
monolingual educated learners (n ., =
= 360) outperformed those in CLIL groups.
The research state a small effect size (—0.2),
and considering the possible reasons they
mention the lack of previous CLIL experi-
ence and the level of their language profi-
ciency. They also mention the volume of the
mother tongue and target language as possi-
ble factor that can influence the results.

A similar sample was the subject of Span-
ish research (6" graders, n = 709) realised
by Fernandez-Sanjurjo et al. [50] who also
present the data where the non-CLIL group
(n = 357) outperformed the experimental
CLIL group in Natural Science (p < 0.000).
The test for science content was specially de-
signed according to the curricular content and
included closed and open questions. Students
in a CLIL group learn two subjects in L2 and
have two English lessons per week.

The non-CLIL students outperformed
their counterparts also in a study published
by Mattheoudakis et al. [51] who present
the data of year research where CLIL was
applied in Geography (that is currently con-
sidered as a subject bridging the natural and
social sciences) in the 6™ grade (n.,; = 26;
Moo = 25) in Greece. CLIL learners had
two classes of Geography per week instruct-
ed in English and both groups had eight
classes of English weekly. Participants were
tested three times and “CLIL learners scored
higher in two out of the three tests; in con-
tent test 2 this difference reached statistical

significance (p < 0.001)” [51, p. 9]. In con-
tent test 3 the non-CLIL group scored higher
than the CLIL group. The content tests topics
were the same for both groups, but the lan-
guages were different (English for CLIL
group, Greek for non-CLIL groups). The
foreign language receptive skills were also
tested and the researchers summarised that
CLIL practice had a positive impact on fo-
reign language learning (even though the re-
sult was not statistically significant).

Meyerhoffer & Dreesmann [52] applied
CLIL in a group of slightly older students.
They studied learning gains and motivation
in the 9" grade CLIL and non-CLIL Biology
classes in Germany. In their study, they high-
light the importance of the selection that is
applied in Germany. They explain that CLIL
students are selected based on their previous
academic results, their attitude towards fo-
reign language learning, and their motiva-
tion in school. This is why they compared
the groups of pre-selected students and bilin-
gually inexperienced, non-selected students
in their research. The sample consisted of
243 students (on average 14.3 years old, rang-
ing from 12 to 16). The CLIL (experimental)
group (n = 168) consisted of 85 bilingually
inexperienced learners and 82 pre-selected
learners for bilingual or gifted programmes.
The authors of the study compared both total
scores and gains of both control and experi-
mental groups. They summarise that the in-
crease in the content knowledge was similar
between the groups and point out that the re-
sults “provide evidence against concerns that
teaching non-selected students bilingually
might lead to deficits in content knowled-
ge acquisition” [52, p. 1].

Application of CLIL in Cypriot context
was the subject of the study [53] with the
focus on L2 vocabulary and content know-
ledge. Two quasi-experiments with dif-
ferent groups are described in the article.
Both qualitative and quantitative data were
collected. The pre- and post-treatment tests
were administered in control and experimen-
tal groups to assess the vocabulary breadth
and content knowledge. Video and audio
recordings from experimental classrooms
were analysed to interpret the quantitative
data. There were no statistical differences
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at the outset of the experiment. The subject
matter tests were realised four days after the
experiments with the L1 and L2 items. Both
the CLIL and non-CLIL groups exhibited
a significantly positive increase indicating
a positive impact of CLIL on content know-
ledge. Although there was a positive mean
difference between the groups, the difference
was not statistically significant. This was the
truth for both experiments described.

The correlation of affective variables
and content learning achievement in CLIL
programmes was studied by Martinez Agu-
do [30]. English level was evaluated by col-
lecting learners’ English grades; a battery of
tests was used to assess learners’ intellec-
tual aptitudes, and the content knowledge
was measured by learners’ final grades (out
of a total score of 10). The author stresses
that “summative assessment may certainly
generate heightened test anxiety in many ca-
ses due to added pressure on CLIL students
to show both language and content related
competences” [34]. Based on the discrimi-
nant analysis author summarises that lack of
interest is the variable that had the greatest
weight in explaining the differences between
the achievement in natural sciences between
the CLIL and non-CLIL groups.

The study written by Isidro & Lasagabas-
ter [54] presents interesting data on teaching
CLIL in Social Sciences classes in Spain. The
experiment lasted for two years (what allowed
them to observe students in different periods,
after year 1 and after year 2) and the students
in the sample were in their 3™ year of secon-
dary education (14—15-year-olds). The spe-
cially designed test was prepared to measure
previous knowledge, and at the beginning of
the experiment the groups were homogeneous
in terms of language and Social science per-
formance. Interestingly, the means of non-
CLIL students showed a slight decrease in
their results in the different phases while the
CLIL cohort did not show significant changes.
Comparison between the groups did not show
the statistical differences between the means,
and the researchers state that CLIL “did not
have any detrimental effect on CLIL students’
learning of content” [54, p. 14].

History was the curricular area for CLIL
implementation in the study conducted in

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION

Norway [55]. The author focussed her at-
tention on the learners’ willingness to com-
municate orally and their motivation. It was
a small-scale a short-term experiment (6-week
intervention) resulting in a conclusion that
“the CLIL intervention had reinforced most
students’ motivation and WTC [willingness
to communicate] orally compared to their reg-
ular EFL lessons” [55]. Based on the studies
stating the declination of motivation within
time, it would be interesting to prolong the
study [55] and observe WTC’s possible im-
pact. It is equally important to mention that
Scandinavian countries have several common
features that differentiate them from other Eu-
ropean countries concerning foreign langua-
ges (learning). The fact that most television
programmes are not dubbed can significantly
influence EFL teaching. This is also indicated
by Sylvén [56] who described the contextual
differences of 4 European countries and ana-
lysed possible factors that may affect the suc-
cess of CLIL. She mentions policy, teacher
(education), age (and cognitive development)
and extramural English (and the amount of
exposure) as the key factors that may influ-
ence the result. She states that “regarding
the amount of exposure to English outside of
school there are huge differences” [56, p. 315]
and Sweden compared to Finland, Germany
and Spain also reached the highest scores in
English language skills. This might also be
one of the reasons why in some countries is
CLIL not so successful.

Dallinger et al. focussed their attention
on different aspects; besides language and
content they also studied motivation, demog-
raphy, cognitive abilities [57]. Regarding
History, CLIL students reached significantly
higher results; however, after the second year
the differences indicated a (not significant)
advantage for CLIL students.

Another small-scale and short-term ex-
periment [58] was realised in Spain and
studied the integration of Music and EFL
teaching. The researcher used a question-
naire that involved factual and attitudinal
questions. The researchers worked with
qualitative data and concluded that teaching
Music through English shows beneficial ef-
fects. On the other hand, the authors warn
that some learners are stressed because of
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their low English proficiency and thus us-
ing English as a medium of teaching in other
subjects is still dubious. The quantitative and
qualitative data analysis was the subjects
of the research in Spain [59] in which re-
searchers collected data based on the inter-
views with 12 participants, a sociometric
questionnaire and a quasi-experiment. The
impact of CLIL on physical activity in Phy-
sical education lessons was evaluated using
accelerometry. This allowed researchers to
measure sedentary-light physical activity and
moderate to vigorous physical activity. Their
findings show that the CLIL group obtained
higher levels of MVPA than the non-CLIL
group. An interesting remark is mentioned
by the authors concerning integrating FL tea-
ching and physical education, namely that
teachers are concerned with the vocabulary
they use, language structures they use and
they “may overuse language learning mate-
rials such as flashcards and, consequently,
the teacher talking time is increased while
students’ activity time is diminished” [59,
p. 7-8]. The study [59] was focused not on
the integration of content subject and foreign
language teaching but rather on the difference
in learners’ digital competence. We included
this study as the area of ICT, computer and
digital skills are usually the compulsory sub-
jects taught at elementary and/or secondary
schools. The researchers tested 2™ year stu-
dents in compulsory education (aged 13—14)
regarding their (a) communicative digital
competence and a year later (b) information-
al digital competence. In the first year 18 093
CLIL students and 2 152 non-CLIL students
formed the sample and in the second year
2 581 CLIL and 17 553 non-CLIL students.
It is essential to say that the testees in the two
tests were not the same groups but two con-
secutive generations, students enrolled in the
2" year of secondary education. It is apparent
from the results that CLIL students signifi-
cantly outperformed their peers in both tests,
communicative competence and information
competence. Six standards were the subject
of the communicative competence evaluation
(respect the rules of participation in virtual
networks, handling network communication
tools, using the internet as a source of infor-
mation, sending email, understanding risks

of sharing personal data and managing files
and folders). Information competence was
evaluated based on fourteen standards (e.g.
compressing folders, copying files to share,
creating back-up copies, editing with a word
processor, spreadsheets, selecting informa-
tion critically, drawing and editing images
etc.). The CLIL students reached better re-
sults in 07 out of 20 standards compared to
their non-CLIL counterparts. The author sug-
gests that one of the reasons can be that CLIL
creates a methodological framework that
naturally leads to developing cross-curricular
competencies.

The table below summarises the data
from the included studies that presented data
about the influence of CLIL on the content
subject. Studies in bold presented the statis-
tical data that were used in the meta-analyses
(see the text and tables 2).

As it can be seen, it is difficult to evaluate
the results generally. The character of content
subjects differ, similarly to teaching methods
and approaches applied. The results present-
ed above suggest there is a positive impact of
CLIL on content learning. Eleven studies pres-
ent data where CLIL students significantly (or
not significantly) outperformed non-CLIL
students. The studies that were selected had to
focus their attention on content teaching and
the impact of CLIL on the results of content
subjects. However, some of the studies report-
ed noteworthy limitations, e.g. the length of
the study or the sample size. Another critical
factor that has to be mentioned is publication
bias, a tendency to write about the positive ef-
fects in education rather than about the nega-
tive impacts or results.

Out of 16 presented studies, six studies
included the data that could be evaluated
using RevMan software what allows us to
combine, synthesise and analyse the select-
ed studies. The studies that do not bring in-
formation on p value, SD or simply present
data that are not statistically significant are
not included in the following meta-analy-
ses. The following table 3 with the forest
plot summarises the means, SDs, effect siz-
es (described above) and confidence inter-
vals of the studies. The confidence inter-
val is the range of values which is likely to
contain a population parameter. The table 3
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shows that research results have been contra-
dictory. Altogether, there were 3 303 pupils
in the studied (n., = 1 847 and n
=1456) sample.

Differences of four studies (out of 6) are
statistically significant — Fernandez-Sanjurjo
2017 focusing on natural science, Flecken-
stein 2019 — mathematics, Mattheoudakis
2014 — geography, and Piesche 2016 — phys-
ics. The confidence interval of 2 studies
(Dallinger 2016, Surmont 2016), similarly
to the summary result, include zero, i.e. the
differences are not statistically significant.
In both studies, CLIL group students outper-
formed the non-CLIL students. Four studies
had a balanced influence on the overall es-
timate (19% and 18.9%), namely Dallinger
2016, Fleckenstein 2017, Fernandez-Sanjur-
jo 2017 and Piesche 2016 (table 4).

The summary results show that the ef-
fect sizes fall in the range of —0.61 to 0.19;
the proportion of observed variance (%) is
very high (92%) what means we deal with
substantial heterogeneity. The combined ef-
fect size is —0.14 (what can be evaluated as
a small effect) with a 95% confidence inter-
val of —0.40 to 0.13. Confidence intervals are
broader as we deal with the random model.
The p-value for the summary effect is 0.31.
The variance of dispersion (7%) that reflects
the variance of the true effect is 0.09 what is
a small effect.

“Criticism has recently been leveled at
CLIL due to the plethora of models or vari-
ants which can be identified within it” [60,
p. 14] and Banegas [61] stresses that CLIL
shortcomings need to be addressed. Re-
searchers are calling for further concise re-
search covering and studying aspects that
may influence the results and interpretation.

Spain is probably the most experienced
European country in CLIL application and
has authored numerous studies focusing
on L2, content, different factors as well as
L1. The government substantially supports
the application of CLIL in Spain; in other
countries it is realised systematically but
offered as an option (e.g. in Germany, stu-
dents apply to secondary schools with CLIL
programme), and there are countries where it
is implemented rather randomly depending
on the capacities and willingness of teachers

non-CLIL

and approval of the school management and
parents. This is an important factor that may
influence the results and interpretation of the
research conducted in different countries.
Even though we suggest there are numerous
factors that may influence the result, we be-
lieve that replication studies and meta-ana-
lysis can shed more light on the positive or
negative effects of CLIL application on both
content and language learning. Three includ-
ed studies were realised in Germany, one in
Spain, Belgium and Greece. The length of
treatment varied from 5 lessons to 4 years.
Internal consistency of the majority of the
tests used was tested and Cronbach alpha
was presented. The majority of studies were
based on pre-test — post-test research design
showing the groups’ homogeneity and no
statistical differences between the groups.
In most of the studies, the researchers used
tests out of which some were standardised,
but researchers also used validated and non-
validated tests. In four studies the non-CLIL
students outperformed their CLIL peers;
however, the data show that the difference
between the groups was not statistically sig-
nificant. This undoubtedly can be perceived
positively; the CLIL does not negatively
affect the content subject. This should be,
however, evaluated along with language per-
formance.

Limitations of the Study

Meta-analysis as an observational study
of selected studies synthesises data from dif-
ferent (even small samples) where the re-
sults can even be from various reasons not
statistically significant. On the other hand,
there are some aspects that can be under-
stood or perceived as threat, risks or draw-
backs. Not all the studies are realised in the
same conditions and do not control all the
effects (see the text). The selection of the stu-
dies can also be understood as a limitation
as “some studies have not been published, or
have been published in a form to which the
researcher has no access, or have been pub-
lished in a language that the researcher can-
not read, etcetera” [62]. The authors (ibid)
also mention the problem with probability
sampling, missing cases, the problem with
pre-test and post-design and test differences.
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In the study presented we could not get
enough information on the sample selection,
the varying amount of target language and
mother tongue use, the language used for
testing, similarly the content of tests could
not be evaluated. The not unified termi-
nology also has to be mentioned as one of
the limitations of the study. The term bilin-
gual education today covers different models
and is also introduced with different aims at
schools and thus there are cases when the
terms CLIL and bilingual education are used
interchangeably.

The generalisability of the results is sub-
ject to a significant limitation, namely the
study presents the research realised in rather
a limited range of countries where the effects
of CLIL were studied. In the majority of these
countries (except for Greece and the Czech
Rep), the mother tongue belongs to an analy-
tical, rather than synthetic, language group. It
can be a very serious factor as people speak-
ing Germanic and Latin-based languages are
believed to be more capable of mastering
English compared to other languages.

We also have to mention publication bias
that was not estimated in the present study as
the number of studies was low, even though
the search term was very broad. Selection of
the studies indexed in WOS that was done
intentionally to ensure the quality of studies
can, however, also mean that we missed im-
portant data that can significantly influence
the summary result.

Conclusion

This research aimed to contribute to the
presentation and understanding the need for
further study of CLIL through different sub-
ject-specific lenses. The number of studies
focusing on content impacts is much lower
than the studies focused on the impact of
CLIL on (L2) development, which also in-
fluenced the number of studies included in
the present review. Even though the search

started with a relatively high number of stu-
dies (n = 395) but after applying the inclu-
sion/exclusion criteria 16 studies met the
criteria and checking the homogeneity data
that were available for pooled analysis on-
ly six studies could be used for meta-analy-
sis. Thirty years of CLIL existence and its
application in different countries indicates
there are positives of its implementation.
Difficulties caused by the vagueness of the
term content and language integrated learn-
ing can be solved by narrowing the defini-
tion or possibly defining categories of CLIL.
Similarly, this would also enable the repli-
cation of studies that can successively be
synthesised, compared and evaluated. What-
more, this would enable defining the princi-
ples of CLIL more precisely along with the
conditions when its application can be ef-
fective. As to the pedagogical implications,
even though the teacher’s role has not been
mentioned, their attitude, motivation, and
self-confidence [63—67] play a crucial role in
the quality of CLIL. The systematic prepara-
tion of pre-service teachers for possible sub-
jects content integration (not only CLIL), de-
velopment of their creativity [68; 69], ability
to create materials and critical thinking [70]
should be one of the main tasks of universi-
ties in case the CLIL is to be introduced to
our schools.

As a final comment, I would like to men-
tion that undoubtedly, there is a potential of
CLIL methodology. But for further study
there is a need for a clear definition of CLIL,
CBYI, bilingual education as they are similar
but not synonymic and their proper use in
research reports. The information on setting,
controlled variables, the way of teacher col-
laboration (team teaching, co-teaching) is
similarly missing in the studies, as well as
the information on the percentage of CLIL
teaching in a curriculum, language aware-
ness, teaching time in a target language what
makes difficult to compare and analyse them.
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Introduction. This study aims to examine the issue of high school failure in social sciences through a systematic
review. It aims to provide a critical assessment of research on this subject. It seeks to question the very construct
of high school failure, its premises, and the possible consequences from this perspective.

Materials and Methods. The research published between 2010-2020, both in Spanish and English in the Scopus
and Web of Science databases (Core collection), was considered. A total of 171 articles were identified. After
initial screening, 37 papers were finally selected. Semantic maps were created with the Vosviewer. The literature
was examined to determine where high school failure is being researched, what type of methodologies are most
used and, finally, what impact the research has had on our understanding of this concept.

Results. It was found that most of the research on the topic is done in the field of education, and that the met-
hodology used is predominantly quantitative. The different definitions of high school failure tended to attribute
its cause to one or more of four reasons: student failure, multicausal phenomena, social exclusion, and finally,
disability in the education system.

Discussion and Conclusion. It is possible to understand that high school failure is understood and defined as
mostly involving students’ responsibility for the academic outcome and achievement obtained. Although stud-
ies that cover such factors as a multicausal nature, social exclusion, and the education system’s difficulty can be
found, the responsibility for failure tends to be attributed to the individual student.
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OpuruHanpHas CTaThs

HeycneBaemMoCcTh B IIKOJIE: CHCTEeMATHYeCKUH 0030p
nyoJuMKanu B 00J1aCTH COLMAJBbHBIX HAYK

C. Spnanoec-Opmuc”, A. Ilpexm’, JK. H. Kyouna’
I Kamonuuecxuit ynusepcumem Mayne, 2. Tanvka, Yuau
2 Dono kamonuueckozo ynusepcumema Jlomen Ienmuym, 2. Kanu, Konymbus,
* silvana.ortiz@alu.ucm.cl

Bgenenne. Llenbio rccieqo0BaHus SABIAETCSA U3yUEHUE LIKOJIBHON HEYCIIEBA€MOCTH Ha OCHOBE 0030pa my0OinKa-
Ui B 00JTaCTH COIMANIBHBIX HayK. ABTOPBI aHAIN3UPYIOT CIIOKUBILYIOCS KOHIIEIIIUIO IIKOJIGHOM HEyCclieBaeMo-
CTH, €€ IPEIOCHUIKH 1 BO3MOXKHBIE TIOCIISICTBHS.

Marepuajbl 1 MeToAbI. J[7151 n3yyeHus npodaeMbl ObUIH OTOOPAHBI HCCIEIOBAHMS, OITyOJIMKOBAHHBIC B IEPUOT
2010-2020 rr. Ha KCTIAHCKOM ¥ aHIIMIACKOM sI3bIKax B 0a3ax jaHHbIX Scopus u Web of Science (0cHOBHasI KO-
nexnust). B obmet cnoxHOCTH TpoaHanu3uposaHa 171 crarbs. C MOMOIIBIO POrpaMMbI Vosviewer CO3JaHbl
BU3YyaJIbHBIE CEMAaHTUUECKHE KAPTHI.

Pe3yabTars! Hecsie1oBaHus. BpUTIO YCTaHOBIICHO, YTO GOJIBIIMHCTBO MCCISAOBAHHUHN 11O TAHHON TeMe MPOBOANT-
cst B 00rmacTa 00pa30BaHMs, HCHONB3yeMasi METOIOIOTHS IPEUMYIIIECTBEHHO KOJIMIeCTBeHHasA. Pa3mianbIe ompe-
JieTIeHHs TIPUYNH IIKOJIbHON HEYCHEeBaeMOCTH OOYCIIOBJIEHBI CIEAYIOIMMHI (haKTOpaMU: HU3Kas MOTHBAIUS Ca-
MOT0 y4aIllerocsi, MHOro(akTopHbIE SIBICHUS, CONAIBLHOE OTUYKACHHE W HEJIOCTaTKH B CHCTEMEe 00pa30BaHMsI.
OG6cysxaeHne u 3aK/II04eHHe. MaTepHalis! CTaTbH Oy/IyT MOJIE3HBI CIICIUAIICTaM CHCTEMBI MIKOJIFHOTO 00Pa30BaHus.

Knrouesvle cnosa: HEYCIICBACMOCTb B IIKOJIEC, YCIIEBAEMOCTb B IIKOJIE, CTYJCHT, aKaICMHUYCCKasa yCII€BaCMOCTb,
06paSOBaT€JILHa$[ IICUXO0JIOTUA

Qunancuposanue: CTaThs MOATOTOBIICHA Onarozapsi puHaHcuposanuio npoekra Fondecyt Ne 1181925 u Hanmo-
HaJILHOTO areHTCTBA 110 HAyYHBIM HCCIe0BaHIAM U pazpadorkaM (ANID) (IIporpamMmsl o pa3BUTHIO YenoBeUe-
CKOTO KanuTasa, HarnonanbsHOM IporpaMMbl CTHIIEHAU U1 1oKkTopoB Hayk (2020) — 21200590).

bnazooaprocmu: aBTOPHI BRIpaskaroT O1arogapHOCTh A-py MyHbOCY, I-py MupaHae 1 aHOHIMHBIM PELeH3eHTaM
3a [IEHHbIE 3aMEYaHHsl, KOTOPBIE MO3BOIMIIHN YITyUIIUTh KAUECTBO CTAThH.

Aemopwl 3as61510m 06 OMCYMCmeuU KOHQIUKMA UHMEPECO8.
Jns yumuposanus: DpHangec-Optuc, C. HeycrmeBaeMocTh B IIKONIE: CHCTEMAaTHYCCKU 0030p myOnuka-

uuit B obmactu couumanbHeXx Hayk / C. DpHangec-Optuc, A. Ipext, XK. H. Kymuna. — DOI 10.15507/1991-
9468.103.025.202102.214-225 // Unterpauust oopazoBanus. —2021. — T. 25, Ne 2. — C. 214-225.

Introduction

Systematic reviews are an important
resource for the development of a research
topic. This methodological resource is based
on the structured and methodical analysis of
an adequate number of relevant and specia-
lized publications [1]. A systematic review
is defined as an integrative, observational,
retrospective study in which the analysis of
works that examine a particular topic and
objective are combined'.

Systematic reviews provide a rational
synthesis of basic research. They overcome
the limitations of narrative reviews by apply-
ing rigorous standards to secondary research

(where the unit of study is other research stu-
dies) as if they were being applied to primary
research studies (original studies) [2]. This
methodological approach has been used in
various fields of study. In education and the
social sciences, it has not been different; this
is demonstrated by the growth in published
systematic literature reviews over the last
five years [3; 4].

In the particular case of school failure,
systematic reviews have been carried out to
address research questions that allow us to
understand the possible causes of this phe-
nomenon. Over the last year, we have seen
systematic review studies that focus on such

"Egger M., Smith G.D., Altman D. Systematic Reviews in Health Care: Meta-Analysis in Context. Second Edi-
tion. London: BMJ Books; 2001. Available at: https://onlinelibrary.wiley.com/doi/book/10.1002/9780470693926

(accessed 04.02.2021). (In Eng.)
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topics as the role of classmates in the deve-
lopment of social anxiety in adolescents [5];
populations of students with attention deficit
hyperactivity disorder [6]; the relationship
between academic achievement and school
discipline [7]; as well as academic programs
and interventions to increase the interest and
participation of children and youth with di-
sabilities in education or STEM careers [8].

The diversity of these studies implies
the possibility of integrating and grouping
a vast amount of scientific research to faci-
litate an overview of information for deci-
sion-making and the development of future
research on a specific topic [9].

Systematic reviews need to be carried
out in an objective and rigorous manner and
be meticulous, from both a qualitative and
quantitative perspective [10]. To this end,
such research includes the use of bibliomet-
ric tools to complement and strengthen the
systematic review on school failure carried
out here. Specifically, the use of co-occur-
rence and co-authorship analysis is em-
ployed to map representative concepts and
indicators of collaboration in research on
school failure. This approach has already
been used to develop other systematic re-
view studies [11].

The purpose of the present study is to
review school failure as discussed with-
in the field of the social sciences, and pro-
vide a critical overview of the development
of research on school failure over the last de-
cade. It seeks to question the very construct
of school failure and the assumptions under-
lying research on this topic. The concept of
school failure and other concepts related to
this phenomenon are discussed, along with
the causes and consequences that lead to
failure.

Literature Review
Over the last decade, various studies
have sought to clarify both the causes and
factors influencing school failure [12; 13].
This demonstrates the relevance of research

to understand failure in different countries’
educational systems and thus implement ad-
equate educational policies to address this
phenomenon, which is seen as a social prob-
lem [14] of significant impact on social and
economic development.

Research that has addressed this pheno-
menon from a quantitative perspective has
aimed to establish relationships between the
factors that trigger school failure and the re-
sulting variables that arise from this pheno-
menon [12; 15; 16]. The goal is to establish
partnerships that allow the implementation
of effective teaching strategies, improve-
ment in educational policies, prevention and
early detection.

Students living under poverty, margina-
lity and social vulnerability tend to be as-
sociated with much of the repetition and
situations considered as school failure? [17;
18]. In this context, school failure preven-
tion is an important issue of relevance [19],
not only in the field of education, but also in
such areas as the economy and health, being
understood as a multivariate phenomenon
that affects not only the repeating individual,
but also society and its development.

The causes of such failure are usually
understood as being the student’s exclu-
sive responsibility, direct attributions to
their intrinsic and personal qualities, which
are considered deficient [16; 19] relative
to the demands of the prevailing educatio-
nal model. The concerns, causes and vari-
ables that affect school failure as an object
of study and scientific interest arose in dif-
ferent educational research contexts in the
seventies and eighties®. Within this context,
research on academic failure or performance
has been oriented in the first instance toward
evaluating 1Q. The second instance has in-
corporated socioeconomic risk factors and
motivational factors of students as the main
variables of academic performance [20].

More recent research has addressed as-
pects as diverse as factors associated with
school performance and the effects of school

2 Richards C. El desafio de aprender...cl desafio de ensefiar. Relatos para una educacion mas justa. LOM;
2017. Available at: https://eldesafiodeaprender.cl/libro.pdf (accessed 04.02.2021). (In Spa.)

3 Parker . La psicologia como ideologia. Contra la disciplina. Los Libros de la Catarata; 2010. Available at: http://
www.catedralibremartinbaro.org/pdfs/Parker I La psicologia como_ideologia.pdf (accessed 04.02.2021). (In Spa.)
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failure on students [12; 21], seeking to pro-
mote prevention strategies to establish pub-
lic policies for improving teaching in public
education.

Research Questions. Conceptually de-
fining the phenomenon of school failure has
been considered an arduous task because it is
a polysemic concept [22; 23]. Nevertheless,
given the plurality of meanings of the idea of
school failure, we seek to understand what is
being considered as school failure in the so-
cial sciences by school failure. What are the
main attributes that make up the concept of
school failure? What are the causes and con-
sequences of this assumed failure, and who
is responsible for the failure itself?

The present article aims to systematize
research evidence from the previous decade
regarding school failure, determine the most
commonly used methodological approaches,
and analyze and understand how this pheno-
menon is defined.

Materials and Methods

Data collection. The data collected in
this research were extracted from the Sco-
pus and Web of Science databases (Core
collection). We consider that the time range
chosen allows us to have an organized over-
view of school failure’s current research.
The time range chosen allows us to have an
organized overview of the current research
on school failure. The search term used was
school failure as used in the titles, abstracts
and key-words within the social sciences and
humanities. The data was extracted on Oc-
tober 5, 2020. Vosviewer software [24] has
been used to create semantic maps that ex-
pose the most representative concepts with-
in the studies of school failure. Likewise,
co-authored country maps were employed
for the purpose of annexing information for
our systematic review analysis.

Inclusion and exclusion criteria. The in-
clusion criteria were research conducted in
the last decade, 2010-2020, as a way to ac-
cess the most current research on the subject.
We have considered the research published
in Spanish and English that addressed the
phenomenon of school failure in the educa-
tional context. Both languages were chosen
based on viability and relevance criteria:

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION

a) from a practical perspective, they are
the languages mastered by the research team
and, b) English, as a lingua franca, allows us
to access a wide spectrum of scientific publi-
cations, while Spanish allows us to report on
what is happening with research on this topic
in Latin America and Spain.

For this review’s purposes, only articles
were included, as it was important to collect all
the necessary information in the coding of
variables. No documents such as books, chap-
ters, letters or other types of documents were
included. As criteria for exclusion, we took
into account a) research that does not focus on
the phenomenon of school failure; b) studies
of school failure in the context of higher edu-
cation; c¢) studies that address the phenomenon
of school failure as a phenomenon attributed
to a condition of mental disability; d) school
failure in the preschool context and e) school
failure in the adult population.

Coding of variables. Once the selection
criteria were established, a review of the
documents was carried out according to the
research method used, the objective synthe-
sis of the research, and the definitions given
to school failure. The documents extrac-
ted for the systematic review were grouped
into general data and categorized into coded
variables, to identify the various conceptions
given to the phenomenon of school failure:
1) student non-achievement; 2) disability in
the educational system; 3) social exclusion;
and 4) multicausal.

Papers debugging. The debugging was
carried out following the parameters develo-
ped by Urrutia and Bonfill [25]. The analysis
of studies to select the final papers for the
review was carried out first by examining the
titles, then the abstracts and finally the full
text (see Figure 1).

Results

In the application of the inclusion and
exclusion criteria, a total of 171 articles were
identified. Once the duplicates had been
eliminated, a total of 150 were reviewed, and
37 were finally selected, corresponding to
scientific publications that met the eligibility
criteria for full-text review, among which the
most important was to present a definition of
the concept of school failure.
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Total number of papers when removing duplicates

Duplicates Papers
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Exclude Papers (n = 97)
— Addressed another issue as a central focus and
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)

— Covers preschool context (n = 3).
— Covers university context (n = 10).
— Covers education (n = 5)
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(n=16)

(n=150)
2
;'Eo Reviewed Papers (n = 150)
m
3 Full Articles evaluated for eligibility
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Papers include in the review (n = 37)

|

Fig. 1. Flow chart that summarizes the systematized bibliographic review and its results. It was adapted
from the PRISMA Statement [25]

When researching the disciplines of ori-
gin of the main authors, it can be seen that
the studies were carried out by scholars from
different disciplines and specialities (see
Figure 2), with the greatest number of con-
tributions coming from the area of education

Faaty

]
- academic prformance

academic gghievermant

Scacemig fallure

schocd pachology

(n =23), corresponding to almost half of the
total number of areas of study. The other dis-
ciplines that contributed studies regarding
school failure were psychology (n = 5), so-
ciology (n = 3), economics (n = 2), philoso-
phy (n=2), health (n=1) and law (n = 1).
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Fig. 2. Co-occurrence analysis of the most representative concepts associated with School Failure studies
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As can be seen, the Figure allows us to
decant the appearance of at least five thema-
tic lines that group together different terms —
through clusters — associated with the con-
cept of school failure. The first cluster (red)
includes terms that address the studies of
failure from a perspective of prevention, to
ensure the welfare of children and adoles-
cents within educational settings.

The second cluster (green) includes im-
portant variables of analysis, such as the
family, and school failure is approached
from the perspective of motivations and
achievements. The third cluster (blue) ap-
proaches school failure through the logic of
student performance. The fourth cluster (yel-
low) incorporates two important variables
for addressing school failure, introducing the
concepts of inclusion and equity to discuss
school success. Finally, the fifth cluster (light
blue) approaches school failure by analysing
public policies and educational reforms for
a macro analysis of this phenomenon.

On the other hand, the country that pub-
lished most of the research on school failure
is Spain (n = 22), involving more than 50%
of the total publications (see Figure 3). It
was followed at a considerable distance by

honghong

southusiiic

Beigum

A colomb

swigden

nathepands

germany

uniced@ngdom

B vosviewer

Brazil (n = 3), Chile (n = 2), and Portugal
(n =2). The rest of the countries contributed
with 1 unit each: Cyprus, Colombia, Eng-
land, Peru, Serbia, Sweden, Switzerland and
the United States of America.

It is important to highlight some Latin
American countries’ contributions. Colom-
bia, Ecuador, Mexico, Cuba and Puerto Rico
have made the study of school failure a cur-
rent topic during the last two years.

Within the research methodologies used,
there is not much difference between the
qualitative methods (n = 20) and the quan-
titative method (n = 12) for the study of the
phenomenon of school failure. However,
there is an incipient development of mixed
research (n = 5) in this subject.

A relevant aspect of the data obtained is
the conception carried out by the research
on school failure. Although it is described
from different perspectives, it was possible to
find four main categories: a) student failure
(n = 24), b) multicausal phenomena (n = 5),
¢) social exclusion (n = 4) and, finally, the ca-
tegory of d) disability in the education system
(n = 3). The analysis of the results obtained
will be presented below, following the objec-
tive set out according to these parameters.
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Fig. 3. Co-authorship between countries contributing to School Failure studies
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a) The category of student non-achieve-
ment comprises school failure from the quanti-
fiable and measurable academic performance
of the student through partial assessments,
in turn, it included subcategories covering
non-graduation from school [25-29]; failure
to obtain an academic qualification [30; 31],
low scores on international learning assess-
ment scales [23], low average academic
performance [32]; failure to pass the school
year [12; 33], failure to achieve academic
goals [34-37], failure to perform learning
achievements [38], or failure to complete
compulsory education [39]. From this per-
spective, it is the student who has the pri-
mary responsibility for managing his or her
learning. Therefore the cause of failure at
school depends exclusively on personal abi-
lities [40; 41]. Within non-achievement, there
would also be considered deficiencies in the
student’s intrinsic skills and qualities [42],
cataloguing them as abnormal [43]. The latter
would cause a type of failure that would even
be understood as affecting the student’s life
trajectory [44], proving an age gap [45; 46];
as well as a permanent need to legitimise him-
self'in the eyes of others [47], as a result of this
deficiency. This explanation proposes a deter-
ministic focus, as it implies doubt about the
student’s capacity to succeed in life [48] and
in any sphere of future performance.

b) The category of multicausal pheno-
mena, portrays school failure as the product
of a sum of situations, both: i) personal, such
as teenage pregnancy [49], families, such as
parental support [50], social, such as the re-
lationships established by the student within
the school [25; 51]; and ii) economic, such as
the student's family financial situation [52],
which would ultimately contribute to the stu-
dent’s failure.

¢) The category of social exclusion, per-
ceives school failure as a multi-causal phe-
nomenon [25] which is subject to class, eco-
nomic and family composition variables and
the appropriate management by the child of
his or her available resources, resulting in
segregation by the student within his peer
group, within the education system or within
society, as a historical process of problemati-
zation [53], where it is perpetuated in the cy-
cle of poverty, typical of vulnerable groups,
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characteristics that are ultimately attribut-
ed as an intrinsic condition of the student,
therefore, the responsibility again falls on
the schoolchild.

d) The category of disability in the edu-
cation system includes school failure, such as
the impossibility of the education system to
award the degree or graduation from compul-
sory education to all students and enable them
to continue their education [54]. It is seen as
a school’s failure to provide adequate sup-
port and assistance to all students in achieving
academic success [55]. Although this category
recognizes for the first time the role of schools,
teachers [56] and the education system itself,
it confirms that a school’s achievement or fail-
ure will be measured and defined by its aca-
demic performance. Therefore, although the
school has the primary responsibility for the
training and education of schoolchildren, it is
ultimately school children who, once again,
are the object of measurement and quantifica-
tion of achievement or failure.

Discussion and Conclusion

It can be stated that the study of school
failure is comprised of several different areas
of research, from which a multidisciplinary
task is carried out to tackle the phenomenon.
However, the main contributions come from
the educational sciences and, secondly, from
sociology and psychology.

In the literature, we find that the concept
of “school failure” does not clearly define an
object of study; on the contrary, its polyse-
my is an obstacle to the various phenome-
na studied under that designation. Although
the literature poses no unified definition of
school failure, the articles reviewed coincide
in describing the measure of failure: acade-
mic performance and/or the achievement
of a specific objective or degree. Any aca-
demic performance considered insufficient,
non-optimal or low according to the educa-
tion system’s standards will be classified as
school failure, in any of its four categories:

1) student non-achievement,

2) multicausal phenomena,

3) social exclusion,

4) disability of the education system.

These four categories account for the
possible causes of school failure; however,
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the consequences of this type of study are
problematic.

A first consequence is a certain reduc-
tionism with regard to what is understood as
school education and its construction in the
“failure-success” binomial, especially when
this is limited to unsatisfactory academic
performance. The problematization of what
it is to be learned in school is minimised.
The question of school failure involves ask-
ing about the aims of education and what is
considered a successful school experience,
and this is a subject for the theory of edu-
cation. Instead, researchers are focusing on
the quantified measurement parameters of
school metrics. Such standardized measure-
ments are usually established from the hege-
monic structure of education; each country
has agreed upon and shared in establishing
international comparison and ranking areas,
such as the well-known PISA tests.

A second consequence related to the
conceptually imprecise definition is the re-
sulting focus on who bears the responsibility
for failure: the student. Although the litera-
ture has tried to cover the different contexts,
factors, limitations and conditions under
which failure is generated, everything seems
to come down to the student as a person who
fails — who is finally measured, evaluated
and quantified in his or her personal condi-
tion and subjectivity, in a metric reduction of
his or her evaluation, be it to achieve school
promotion, a degree or graduation.

A third consequence, is the social exclu-
sion component of the concept. Failure can
be a catalyst for students’ social exclusion
and marginalization, where studies are inter-
rupted or cut short. There is little research
that points to the educational system as re-
sponsible for school failure. Most research
assumes that it is the learner who fails. This
conception is problematic, because it does
not only describe the difficulty in achieving
a certain task, but also describes an unsuc-
cessful trajectory. Nevertheless, the mea-
surement of failure and success that a school
has is based on evaluating the student’s aca-
demic performance, which is the basis on
which its main guidelines are constructed.
Therefore, when a school fails, the student
who attends it fails.

Limitations and Suggestions. Although
this review focused on criteria specific to
the language in which the articles were pub-
lished, we understand that the analysis and
review of articles in languages other than
English and Spanish may provide a diffe-
rent perspective on how the local scientific
communities understand school failure. One
question of interest is why research on school
failure tends to concentrate on Iberoamerica,
especially Spain. The question arises from
research on the subject in the community of
Portuguese-speaking countries, especially
those with significant academic exchange
with Iberoamerica. In the review of articles
in English, few articles written outside Eu-
rope were found, but this should not be inter-
preted as a lack of research in non-European
countries; rather, it was a language limita-
tion in the search criteria used.

A limitation to bear in mind relates to the
polysemy of the term and the lack of clear
definitions of what is meant by school fail-
ure. In the articles reviewed, this construct
was rarely defined. The latter is particular-
ly serious, as the scientific community is
naming school failure without the benefit of
research being commonly shared by the va-
rious teams engaged in the study of the phe-
nomenon. While reviewing articles that in-
corporate the concept in the title, abstract or
keywords, theoretical weaknesses involving
the concept itself can be observed, and this
affects the definition of the object of study.
Consistently, this review’s main limita-
tion — but also its strongest conclusion — was
the lack of consensus regarding what is un-
derstood to be school failure by the research
community.

This gap in the definition has ethical
consequences, for the generation of scien-
tific knowledge, its dissemination and the
educational policies that a knowledge-based
on a polysemous or ambiguous object can
generate. This ethical problem could be of
interest for future research. We consider that
the very notion of school failure needs to be
duly discussed from the perspective of edu-
cational theory. It is necessary to examine its
concept of learning reduced to a) cognitivist
view and b) permeated by the idea of school
effectiveness managerial ideas. Researchers
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are invited to explore ethical implications
when discussing students® performance at
school. Of relevance to research is the con-
struction of students’ subjectivities whose
schooling trajectories have been described
as a failure.

Another reason to question this con-
cept, is the way it intersects with local edu-
cational policies. The latter is particularly
relevant when the discussion leaves aside
considerations of structural and ideological
elements. The concept of school failure, in
its conceptual ambiguity, allows shifting the
responsibilities of actors from a system that
must ensure the right to education to a hy-
per-responsibilisation of individual students,
when this system fails to address their strug-
gles. As such, we suggest critical analysis
of the use of this concept in the education
policies of countries with different systems

of government as a way of ensuring episte-
mological and ethical vigilance over the use
of a widely-used but poorly-delimited term
could have negative implications for chil-
dren and adolescents described as having
failed.

We suggest that researchers revisit the
notion of school failure by problematizing
its a) theoretical implications: What concept
of education is behind the notion?, b) re-
search implications: What is the object of
study? c) ethical-political: Who fails, the
school system that fails to educate, or the
child educated in that system?, and finally
e) the ethical-social implications: What is
the implication for people’s lives of declar-
ing them the object of school failure? We call
upon researchers to ask whether school fail-
ure is the correct concept for the diversity of
phenomena masked under such terms.
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Introduction. During the COVID-19 pandemic variety of digital tools and technologies were demonstrated ow-
ing to the global digitalization of education and the total transition to online learning. The purpose of present
research is to determine factors of digitalization of education and their effect on transformation of social values
among high school students in conditions of the COVID-19. The results of research on social values of students
were considered using comparative analysis. It was revealed that the paradigm of values among young people
changed from an individual-personal one at the beginning of the XXI century to the social oriented paradigm —
tolerance, openness, public recognition through social networks, self-development and contribution to the com-
munity.

Materials and Methods. The analysis of pedagogical experience in the field of digitalization of education al-
lowed to formulate the main factors of global digitalization of education and to highlight positive and negative
aspects of online learning. According to M. Rokich’s method, an empirical study of instrumental values trans-
formations was carried out among 137 students of Ural Federal University in the conditions of full-time online
learning. A questionnaire method was implemented to determine students’ attitude to online learning during
COVID-19 pandemic and possibility for further development of this form of learning.

Results. It was revealed that only 13.7% of respondents did not notice any decrease in the quality of learning and
did not experience discomfort in obtaining knowledge in online form. According to the students’ opinion the va-
lues that are subjected to transformation are the following: efficiency, self-control, responsibility, honesty. It can
be concluded that the era of network personality and new scientific knowledge in pedagogy has begun. Online
learning is a fait accompli which requires scientific substantiation of a new didactics and social values system
development among students in a digital education environment.

Discussion and Conclusion. Achieved results contribute to ecological system of new digital services that change
life and educational activities of a human, as well as transform his personality and values system. Thus, for the
purpose of health and emotional intelligence preservation in students the continuation of interdisciplinary study
of various aspects of education digitalization is required.
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OpurnHanbHas CTaThs

CoumnajbHble HEHHOCTH CTYIEHTOB B YCJOBHUAX
nudposusanuu odpasosanus u COVID-19

T. M. Pezep
DIAOY BO «¥panvckuii pedepanvhbiii yHusepcumenm uMeHu nepeoco
Ilpesudenma Poccuu b. H. Envyunay, 2. Examepunoype,
Poccuiickas @edepayus,
t.m.rezer@urfu.ru

Bgenenne. B nepuoxn mangemun COVID-19 npoxeMoHcTpupoBaHO MHOrooGpasue u(poBBIX HHCTPYMEHTOB
1 TEXHOJIOTHH, 4TO 00yCJIOBIEHO II00AIBHON IM(ppoBH3anyell 00pa30BaHMs M TOTAIBHBIM MEPEXOAOM Ha OH-
naifH-o0y4enue. Llenb nccnenoBanus — onpenenuTsh GakTopsl TT00aNbHON M(POBU3AMU 00pa30BaHUS H UX
BIIMSIHUE HA TPAHC(OPMAIHIO COLUATBHBIX [IEHHOCTEH y CTY/ICHTOB BBICIIEH IIKOJIBI B YCIOBHUSX MAHIEMHUH.
Marepunajbl 1 MeToabl. C IMOMONIGI0O KOMITAPATUBHOIO AHAIN3a PACCMOTPEHBI PE3yNbTaThl HCCIIECIOBAHMN
colMabHbIX LeHHOcTeN y cTyaeHToB. [1o MeTtoguke M. Pokuua npoBeeHO SMNUPUUECKOE UCCIEA0BAaHUE WH-
CTPYMEHTAJIBHBIX LIEHHOCTEH Ha MpeAMeT MX TPaHC(HOpPMAIMU B YCIOBHUSIX MOJIHOTO OHJIaHH-00y4YeHus. Metox
AQHKETHPOBAHMS OBUT IPHMEHEH JJISI OIIPEICNICHUS] OTHOIICHUSI CTY/ICHTOB K OHJIAHH-00y4YeHHIO BO BpeMs MaHe-
mur COVID-19 1 BO3MOXKHOCTH JTaIbHEHIIIET0 pa3BUTHS 3TOH (HopMbl 00ydeHus. B BeIOOpKe MPpHUHAIN ydacTHe
137 ctynenToB Ypanbckoro deaepaibHOro yHUBEPCUTETA.

Pe3yabTarsl HeenenoBanus. AHaIN3 MEJarorMIeckoro OIbITa B cdepe nuppoBu3anuy 00pa30BaHuUs MO3BOINII
c(hopMyIHpOBaTh OCHOBHBIE (PAKTOPHI I00aTbHON IH(pPOBU3AMK 00pa30BaHMSA U BBIICIUTH MOJIOKUTEIBHBIC
1 OTPHLATEIIBHBIC aCHEKThl OHJIaH-00yUYeHUsI. YCTaHOBICHO, YTO TOJIBKO HE3HAYNUTEIEHOE KOJIMYECTBO PECIIOH-
JICHTOB HE 3aMETHJIN CHIDKCHUSI Ka9eCTBA O0yUCHUSI ¥ HE NCIIBITAIN AUCKOM(OPTA B ITOTyICHUH 3HAHUM B hopme
OHNaiH-00y4eHns. [lo MHEHUIO CTyAEHTOB, TpaHC(OPMAIMN TTOJJIEKAT TaKUEe WHCTPYMEHTAIbHBIE IIEHHOCTH,
KaK MCIOIHUTEIbHOCTh, CAMOKOHTPOJIb, OTBETCTBEHHOCTH, YECTHOCTD.

O6cy:xnenne u 3aKkaodenne. [lomydeHHbIe pe3ynbTaThl BHOCIT BKJIaJ B 9KOJIOTHIECKYIO CHCTEMY HOBBIX IIH(PO-
BBIX CEPBHCOB, M3MEHSIOMINX JKI3Hb H 00PA30BaTENbHYIO JEATEIPHOCTD YeJIOBEKa, a TAKKe TPAHC(HOPMHUPYIOLIHX
€ro JINYHOCTh U CHCTEMY LIeHHOCTeH. [103TOMy B LIEIISIX COXpaHEHUSI 310POBbsI M YMOLMOHAIBHOTO HHTEJICKTA CTY-
JICHTOB TPeOyeTCsl IPOOIDKEHNE MEKAUCIUILITMHAPHOTO N3YUESHHS PA3HBIX aCIIEKTOB IIU(POBU3ANNH 00pa30BaHNSL.

Knrouesvie cnosa: COVID-19, ctynent, TpanchopMalus, ColUaibHbIe ICHHOCTH, IIU(pOBU3aIus 00pa3oBaHus,
OHJIalH-00y4eHHe

Dunancuposanue: naHHas paboTa nojAep>kaHa rpaHToM VHCTUTYTa rocy1apCTBEHHOTO YIIPABICHUS U HPEATIPH-
HHUMATeIIbCTBa YPaJIbcKoro (enepanbHoro ynusepcurera nmenu nepsoro [Ipesunenrta Poccnu b. H. Enpruna,
nccnenoBanue puHaHcupyercs Komurerom Haykn MuHmCcTepcTBa 00pa3oBanus 1 Hayku PecnyOnukn Kazaxcran
(I'pant Ne AP08856570).

bnazooapnocmu: aBTOp BBIpAXKAeT NPU3HATETBHOCTh PYKOBOACTBY MHCTHTyTa rocyqapCTBEHHOTO YyMpaBiie-
HUSI U TIPEANIPUHUMATEIBCTBA YPaIbCKOro (eaepanbHOro yHHUBEpcUTeTa MMeHHu repsoro [Ipesunenrta Poccun
b. H. Enbuyna 3a nonaep:xky UcClIeI0BaHUs, PELEH3CHTaM, Yb KOMMEHTAPHU [IOMOIIM YIIyUYIIUTh CTPYKTYpY

1 COACPIKAHUEC CTATHU.

Asmop 3asensiem 06 omcymcmeuu KOHGAUKma uHmepecos.
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Jna yumuposanus: Pesep, T. M. CounanbHble LIEHHOCTH CTYAEHTOB B YCIOBUAX IU(POBU3AIMK 00pa3oBaHU
u COVID-19/T. M. Pezep. — DOI 10.15507/1991-9468.103.025.202102.226-243 // Uuterpauust 00pa3oBaHusl. —

2021. - T. 25, Ne 2. — C. 226-243.

Introduction

The COVID-19 pandemic has signifi-
cantly accelerated the processes of global
digitalization of education in many coun-
tries owning to the total transition to on-
line learning. This is a necessary and preven-
tive measure in education systems of many
states. During the COVID-19 pandemic, on-
line learning became a main form of know-
ledge and experience transfer to young peo-
ple, which served as a motive for the research
topic on the social values among students in
conditions of digitalization.

Knowledge in the life of a young per-
son becomes the most important asset that
is subjected to constant alteration. Education
is a natural process of traditions and cultural
values transfer to the younger generation.
The upbringing of a young person passes
through several stages of socialization as
a result of which he becomes a person. At
present, it can be concluded that the peda-
gogical community is for the first time faces
the fact that formation of instrumental values
among young people takes place in a virtual
environment, and this is a new challenge in
pedagogical practice, which requires com-
prehension.

The relevance of the present research is
determined by three main factors. The first
factor is the global digitalization of educa-
tion, which leads to formation of the new
didactics of education in the 21% century,
which is based on the figure. Teachers in their
educational activities are gradually moving
away from the traditional didactics of Y. Ko-
mensky when moving to digital educational
platforms and developing new methods and
principles of virtual pedagogy.

The second factor is teachers who per-
form a socially important axiological func-
tion, who are carriers of values and are
guardians of traditions and customs of so-
ciety and its culture. Teachers provide the
transfer of knowledge and values from one
generation to the next one, but they found
themselves in remote from modern students
during the COVID-19 pandemic. However,
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pedagogical practice shows that the transfer
of cultural norms requires appropriate socio-
pedagogical conditions such as direct com-
munication with young person and emotion-
al coloring of each educational situation and
then the onset of reflection concerning social
and professional experience gained.

The third factor is that the education
system in the world is not yet focused on
educating and upbringing young people in
online form only without active communica-
tion and emotionally colored constituent in
the educational process. Therefore, all of the
features and problems of virtual teaching of
students are not completely defined yet. In
particular, the major factors of global digi-
talization of education are not fully revealed,
positive and negative aspects of the global
digitization of education are not completely
identified as well as the influence of these
factors on formation of social values in stu-
dents of higher education.

The aim of the present research is to de-
termine factors of global digitalization of
education and their impact on transformation
of social values of high school students in
conditions of the COVID-19 pandemic.

To achieve stated objective following
tasks were necessary to be solved:

— to analyze sources devoted to theoreti-
cal and practical aspects of social values for-
mation among high school students;

— to evaluate the level of elaboration of
the issue of social values formation in high
school students;

— to propose a definition of the global
digitalization of education on the basis of
Russian and foreign experience, to identify
major factors of the global digitalization of
education and to propose their classification
depending on their impact on educational
process;

— to conduct a research of higher school
students’ attitude to learning in a distance
format only;

— to study the formation of instrumental
values among students using educational ser-
vices in online format during the COVID-19
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pandemic by implementation of M. Rokeach
method.

The hypothesis of research was formulat-
ed as following: the global digitalization of
education in conditions of the COVID-19 pan-
demic can influence the formation of instru-
mental values of higher school students while
virtual transfer of knowledge and experience
by teachers. For confirmation of this hypothe-
sis factors of global digitalization of educa-
tion should be defined and their impact on for-
mation of instrumental values among higher
school students as young and most active part
of modern society should be investigated.

Literature Review

A young person in the process of learn-
ing changes his worldview, expands horizons
of his knowledge, depending on the condi-
tions dictated by modernity. Theoretical and
practical problems of educating and upbring-
ing of young people are studied in relevant
sections of pedagogy and psychology. The
transfer of cultural experience of population
in a particular country is based on formation
of social values system among young people,
which allows them to successfully pass the
socialization. However, the COVID-19 pan-
demic has significantly changed interaction
of students with teachers in higher education
and completely limited direct communica-
tions within the learning process, depriving
them of emotional coloring.

Therefore, the interest in the problem of
forming value orientations among students
of higher education is due to the new global
changes in educational process of higher
school, as well as the need for research of
transformations in students’ social values
within the new socio-economic conditions,
limited by preventive measures due to the
spread of the COVID-19 pandemic.

By implementing the comparative analy-
sis, a study of scientific works in the field of
social values formation among young people,
as well as in the field of digitalization of edu-
cation in different countries was conducted.
The study by S. Al Majali & K. Al Khaal-
di focused on the need for development by
young people such values of the XXI century
as tolerance, respect and openness among
students while studying at the university [1].

SOCIOLOGY OF EDUCATION

N. Lekes et al. found that prioritizing the
inner values of the individual, such as self-
development and contribution to the com-
munity, leads to a greater life satisfaction
and overall well-being of young people [2].
Referring to the theory of moral affect,
C. C. Lin argued that the developed sense of
gratitude among university students helps to
counteract depression in the difficult modern
period of higher school development [3].
Scientists from Spain have determined that
stress in university students is one of the
global problems of modern higher education,
and it affects performance and effectiveness
of young people socialization [4].

According to N. S. Hawi & M. Samabha,
at present, in connection with development
of new technologies and improvement of
electronic applications, the dependence of
young people on digitalization and social
networks will remain the major problem of
education systems in many countries, which
is due to globalization of educational re-
sources and formation of a network persona-
lity [5]. An interesting study was conducted
by A. A., Hayat, J. Kojuri & M. Amini, who
found deterioration in the quality of life of
medical students living in dormitories in Iran
if they have an Internet addiction. It is estab-
lished that the Internet addiction of students
leads to their social isolation and difficulties
in educational activities and communica-
tions [6]. At the same time, O. T. Arulogun
et al. argued that the use of social networks
and new technologies can increase students’
learning activity, as well as their adaptation,
explaining this by technological progress and
the attitude to the network as a resource and
tool [7]. A study conducted by A. Lepp,
J. Li, J. E. Barkley & S. Salehi-Esfahani
established a relationship between usage of
mobile phones by college students and their
personality structure, which is reflected in
learning activities of young people and their
cognitive activity [8].

C. Thomas & S. Zolkoski drew attention
to the importance of developing students’
ability to cognitively reevaluate events and
emotionally process the information they
receive [9]. For example, C. Parrisius et al.
believe that teachers can impart emotional
values to their students [10]. Human values
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depending on social conditions and norms of
national culture represented in the study of
L. Sagiv & S. H. Schwartz and content and
structure of basic human values in different
countries are considered in fundamental
work of S. H. Schwartz [11; 12].

Conducted theoretical analysis of the
sources devoted to the global digitalization
of education showed that different aspects
of this multidimensional object of research
were considered starting with preschool edu-
cation [13]. The organizational and peda-
gogical conditions of digitalization of higher
education were also studied by V. Sahas-
rabudhe & Sh. Kanungo; E. K. Samerhano-
va & Z. U. Imzharova; J. Reyna & P. Meier;
R. M. Safuanov, M. Y. Lekhmus & E. A. Kol-
ganov [14-17]. Studies devoted to the analy-
sis of students’ and teachers’ perception of
online learning are of great scientific inte-
rest [18]. The scientific works analyze such
an aspect of digitalization of education as the
development of professional competencies
among university teachers in a virtual educa-
tional environment [19-21].

Psychological aspects and personal cha-
racteristics of students during the transition
to digitalization of education were conside-
red by Gurung & Rutledge [22]. The prob-
lem of forming students’ cognitive interest
in the e-learning system was investigated by
A. A. Orlov [23]. The studies of C. J. An-
gel Rueda et al.; M. Cutumisu, D. B. Chin
& D. L. Schwartz; K. De Witte & N. Rogge;
Yu. Yu. Sysoeva are devoted to issues of
individual disciplines teaching and use of
information technologies in the digital edu-
cational environment [24-27]. The use of
digital tools aimed at learning and under-
standing English is revealed in studies of
R. A. Azmuddin, N. F. Mohd Nor & A. Ha-
mat; A. Dincer [28; 29].

Studies by S. V. Kraynyukov; S. T. Kerr;
M. Leahy, C. Holland & F. Ward; T. Goradia
are devoted to the effect of modern informa-
tion technology on the worldview of modern
man and to the impact of digitalization on
social institute of education [30-33]. The

issues of pedagogical design, digital literacy
and possibilities of digital educational envi-
ronment in pedagogical practice are consi-
dered in studies of 1. Blau, T. Shamir-Inbal
& O. Avdiel [34].

Therefore, the conducted theoretical ana-
lysis of subjects and directions of research in
the field of global digitalization of education
shows that it is necessary to generalize and
distinguish the main factors of this phenom-
enon.

Materials and Methods

In this study the classical method by
M. Rokeach was used to analyze the trans-
formations of instrumental social values
among students in online learning. It is this
technique that remains relevant in the digital
space, because more recent methods, includ-
ing the S. Schwartz’s method, rely on the
M. Rokeach’s method, which is deservedly
recognized in the scientific world.

There are three other reasons why the
Rokeach’s method was used. Firstly, there
is a protected technology for the develop-
ment of socio-professional value orientations
among students (T. M. Rezer, M. S. Khokho-
lush) [35]. This technology has been used for
more than 15 years in various institutions of
professional education in Ekaterinburg. Sec-
ondly, the Ural Federal University has been
conducting a monitoring study of the deve-
lopment of social and value orientations of
higher school students in the context of digi-
talization of education since 2019. During
two years 732 people aged between 17 and
21 years old were interviewed. As a result,
two large groups were identified: “social an-
archists” and “social altruists”, and no special
contradictions were revealed between them'.
Finally, it was decided to continue the study in
memory of the scientific supervisor Academi-
cian E. V. Tkachenko under whose leadership
the study of the social values of young people
in Russia using this method was started at the
beginning of the 21 century.

To solve defined tasks following meth-
ods were used:

! Rezer T.M. [Development of Social and Value Orientations of Higher School Students in Russia and Foreign
Countries in the Context of Digitalization of Education] [Electronic resource]. 2020. Available at: https://gsem.urfu.
ru/ru/science/portfolio-nauchnykh-proektov/2020/razvitie-socialno-cennostnykh-orientacii-studentov-vysshei-
shkoly-v-rossii-i-zarubezhnykh-stranakh-v-uslovijakh-cifrovizacii-obrazovanija (accessed 01.06.2021). (In Russ.)
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— comparative analysis of sources de-
voted to theoretical and practical aspects of
social values formation among high school
students;

— theoretical analysis was applied to ana-
lyze existing Russian and foreign experience
in the field of global digitalization of educa-
tion and new realities in educational process
during the COVID-19 pandemic.

Method of deduction allowed to identify
the main factors of the global digitalization
of education and to classify them into posi-
tive and negative according to their impact
on the educational process.

Survey method is applied to determine
the attitude of higher school students to learn-
ing in online form only. Questionnaire con-
sisted of five blocks of developed questions:

The first block of questions concerned
the study of the effect of online learning du-
ring the COVID-19 pandemic on the quality
of knowledge gained.

The second block of questions was aimed
at investigating the possible risk of speech
degradation when exclusively online forms
of training are used in vocational education.

The third block of questions was devoted
to the study of adaptation process by higher
school students in the digital educational en-
vironment.

The fourth block of questions included
the study of the effect of online learning on
life and living conditions of students during
the COVID-19 pandemic.

The fifth block of questions was devoted
to the study using M. Rokich method of the
transformation of instrumental values among
students in the digital educational environ-
ment with virtual participation of educators,
providing educational services during the
COVID-19 pandemic.

The method of direct ranking of value ori-
entations by M. Rokich, who divides values
in two groups: terminal values (values-goals)
and instrumental values (values-means), has
become the most widespread. The advantages
of this method are its versatility, convenience,
cost-effectiveness in conducting research and
processing results, as well as the ability to
vary the incentive material (lists of values).
Interpretation of test results assumes evalu-
ating the hierarchy of values by defining of
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a fairly individual pattern in each respondent.
Analyzing the hierarchy of values, it is neces-
sary to pay attention to their grouping by the
respondent into content blocks for various
grounds. For example, values are grouped into
“concrete” and ‘““abstract” values, values of
professional self-realization and personal life
values and so on. Instrumental values can be
grouped into ethical values, values of commu-
nication, values of action; individualistic and
conformist values, altruistic values; values of
self-affirmation and values of acceptance of
others and so on. If it is not possible to identify
any patterns, then it is possible to assume that
respondent’s value system is not formed or
even an insincerity of the transmitted answers
can be suspected. A significant disadvantage
of M. Rokich method is the phenomenon of
social desirability. This fact opens up the op-
portunity to be insincere by the respondent,
by this reason motivation of the respondent in
passing the diagnosis and voluntary manner of
testing play a special role in this case.

The study used an axiological approach
that allowed to identify the transformation in
students’ value orientations when learning
in a digital educational environment using
online forms of education only and virtual
pedagogy. Also, a method of observing the
development of the value system among
higher school students in different time pe-
riods was applied.

Results

Theoretical analysis of Russian and for-
eign experience in the field of global digi-
talization of education showed that digitali-
zation of education is a complex of modern
digital tools and technologies that ensure
the activities of participants in educational
relations inside the virtual environment.
The main factors of global digitalization
of education include such factors as hard-
ware availability, technical and technologi-
cal support for online learning on digital
education platforms; new virtual pedagogy
without traditional emotional interaction
between participants of educational pro-
cess; new form of personality socializa-
tion in the digital environment; new design
thinking in virtual space; instrumental va-
lues transformation and transformation of
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the individual’s value system itself caused
by digitalization of life.

Thus, the global digitalization of educa-
tion should be understood as the technical
and technological development of civiliza-
tion, the emergence of new forms of think-
ing and forms of individual’s socialization
in the digital educational environment,
which requires revealing and scientific sub-
stantiation of rules of the new virtual peda-
20gy.

Study of the main factors of global digi-
talization of education makes possible to
classify them and identify positive and nega-
tive aspects based on the criterion of factor’s

positive effect on the educational process, as
represented in Table 1.

The research of higher school students’ at-
titude to learning exclusively in online form
was conducted at the Ural Federal Univer-
sity during the COVID-19 pandemic among
It — 3" year students of training direction
“State and Municipal Administration”. Total
number of respondents was 137 people aged
from 19 to 22 years old. Gender: female — 73%
of respondents, male — 27% of respondents.

Results of the study for Block 1 “The ef-
fect of online learning during the COVID-19
pandemiconthe quality ofknowledge gained”
are represented in Figure 1 and Figure 2.

Table 1. Positive and negative aspects of global digitalization of education

Positive aspects

Negative aspects

1 Formation of digital competencies among partici-
pants of educational relations when working with
digital tools

2 Openness of digital educational platforms for a large
number of participants in educational relations

3 Social freedom and mobility of participants in edu-
cational relations

4 Use of artificial intelligence capabilities by partici-
pants of educational relations in virtual educational
environment

5 Advent of digital didactics era and new scientific
knowledge in pedagogy

6 Virtual interaction of participants in educational rela-
tions

Development of inactivity and its associated conse-
quences in participants of educational relations in
online learning

Formation of a network type of personality among
young people without emotional constituent

Possibility of developing communication disorders
in young people, which can decrease the efficiency
of their socialization

Possibility of transformation of emotional intelligence
in participants of educational relationships when on-
line learning. Development of “emotional deafness”
syndrome and a decrease in the level of empathy

Possibility of stressful situations in participants of
educational relations in cases of technical problems
in digital educational environment

Development of clip thinking and decrease in the
level of cognitive competence formation in students

70,0%

60,3

60,0% -

50,0% -

40,0% -

30,0% -

20,0% -

10,0% -

0,0% -

Yes, it effects Rather effects

Rather it doesn’t effect No it doesn’t effect

Fig. 1. Distribution of respondents’ opinions on the impact of online learning on the quality of lectures
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Fig. 2. Distribution of respondents’ opinions on the impact of online learning on the quality
of practical classes

Respondents in 60.3% of cases answered
that the effect of online learning on the
quality of knowledge gained in lectures is
negative and 52.1% of the respondents ex-
pressed negative position concerning im-
pact of online learning on practical classes.
However, some students believe that there
was no decrease in the quality of knowled-
ge obtained when learning online during the
COVID-19 pandemic. This part of students
noted that neither at lectures (11% of res-
pondents), nor at practical lessons (13.7%
of respondents) they could notice a de-
crease in the quality of training and they
did not experienced discomfort in obtain-
ing knowledge as well. Therefore, it can
be concluded that this is the same group
of independent students who were able to
quickly adapt in the digital educational en-
vironment and demonstrated efficiency and
responsibility in their learning during the
COVID-19 pandemic.

Results of the study for block 2 “On the
possible risk of speech degradation when us-
ing exclusively online training in vocational
education” are represented in Figure 3 and Fi-
gure 4. This block investigated the frequency
of speaking during online learning in the edu-
cational process during the COVID-19 pan-
demic. Thus, 55.4% of respondents said they
really began to speak more rarely during
classes in a virtual environment, 28.4% of

SOCIOLOGY OF EDUCATION

respondents said that level of their speaking
did not decrease at all. An interesting answer
was received from 2.7% of students who said
that although they did not like online learn-
ing, but they plucked up the courage and be-
gan to answer more often in practical classes
and they liked it.

Concerning a homework, it turned
out that written and combined homework
accounted for equal shares of 48.6% in
both cases. Oral assignments during the
COVID-19 pandemic accounted for only
2.8% of cases, which confirms a sharp de-
crease in communication and emotional ac-
tivity in the digital educational environment
during online learning.

On the issues of block 3, a survey of
the adaptation process of higher school stu-
dents in the digital educational environment
during the COVID-19 pandemic was con-
ducted. As a result, it was found that 20.3% of
students immediately got used to online learn-
ing, however 25.7% of students were still not
used to this form of learning, felt uncomfor-
table during their studies and were waiting for
academic classes. Students of the same group
complained about physical inactivity (48.6%
of respondents) and eye fatigue (54.1% of
respondents) during online training, which
indicates the need to develop medical and
pedagogical support and new standards for
learning in a virtual environment.
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Fig. 3. Distribution of answers to the question “Have you become less vocal in the learning process
during online learning?”’
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Fig. 4. Distribution of respondents’ opinions about the format of homework that prevailed during
online learning

Results of the study for block 4 “The
effect of online learning on lives and living
conditions of students during the COVID-19
pandemic” showed that 44.6% of students
say that it became harder to study, includ-
ing due to the household chores and family
issues (37.8% of cases). On the other hand,
certain students (25.7% of respondents) had
a lot of free time, so they began to see their
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family and friends more often — this fact was
indicated by 27% of students.

In block 5, “Research on the transforma-
tion of instrumental values among students
in the digital educational environment with
virtual participation of educators, providing
educational services during the COVID-19
pandemic”, students were asked to carefully
study 18 instrumental values and to choose
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5 values both for those which, in their opin-
ion, are transformed as well as are not trans-
formed when switching completely to online
education in higher school.

According to the students, following va-
lues are most transformed in the online en-
vironment:

1. The value of “Sense of duty” is sub-
jected for the transformation, as noted by
63.5% of students, that is, more than half of
the respondents noted a decrease in organi-
zational culture in educational activities du-
ring the COVID-19 pandemic.

2. The value of “Self-control (disci-
pline)” is noted by 55.4% of respondents as
the value which is transformed. Thus, more
than half of the students pointed to decrease
in the level of performance discipline in the
educational process during the COVID-19
pandemic and revealed the problem of un-
critical attitude to the results of their own
educational activities.

3. The value of “Responsibility” is
considered by 44.6% of students as the
value which is subjected to transformation
when online learning as well. This circum-
stance logically follows from the previ-
ous answers and proves the sincerity of the
respondents’ statements.

4. Concerning the value of “Efficiency
in business” 36.5% of respondents an-
swered that it is also transformed in cir-
cumstances of reducing self-control and
responsibility for the results of own educa-
tional activities.

5. The values of “Honesty” and “Tole-
rance”. Therefore, 32.4% of students noted
that there are transformations in formation
of these values, which can be explained by
the loss of the academic environment and ac-
tive communication among students during
traditional training.

According to students, when switching
completely to online learning, following
values ranked in descending order are not
transformed:

1. The value of “Good manners” —
45.9% of respondents consider this value is
not transformed in online learning.

2. The value of “Cheerfulness” — 40.5%
of respondents did not notice the transforma-
tion of this value.

3—4. Concerning values of “Independen-
ce” and “Accuracy” 39.2% of respondents in
both cases answered that the transformation
of these instrumental values does not occur
in online learning.

5. Regarding the value of “Courage in
defending one’s opinion and point of view”
33.8% of respondents clearly declared that this
value is not subjected to transformation and
does not depend on the forms of education.

Analyzing this group of values, it can
be stated that instrumental values which
in opinion of students are not subjected to
transformation during online learning in
general have a personal character. This can
be explained by the fact that the study exa-
mined already formed model of students’
behavior in life on the basis of received edu-
cation and social norms.

To find the relationships between the data
obtained for each block separately, and to es-
tablish the correlation between the responses
received for each block as a whole, the indica-
tors were calculated in three directions: An-
swers-statements, Answers-doubts, Answers-
denials, which is presented in Table 2.

During the study, it was found that 54.1 %
of respondents claim that during the total tran-
sition to online learning due to the COVID-19
pandemic, they faced negative consequences
because of digitalization, the learning process
itself, and the emotional state of the student.

Table 2. The correlation relationships between responses by blocks, %

Block Answers-statements Answers-doubts Answers-denials
I 60.3 28.8 11.0
I 52.1 343 13.7
11 554 16.2 28.4
v 48.6 2.8 48.6
Average data 54.1 20.5 25.4

SOCIOLOGY OF EDUCATION
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This group included the majority of students
who had found it difficult to adapt to the new
form of education, and also had tended to
a low level of self-organization of their own
educational activities.

At the same time, 25.4% of respondents
adapted to the new form of education within
a month, actively using its advantages in the
form of social freedom and mobility of par-
ticipants in educational process. Also, stu-
dents in this group had a high level of digital
competence formation, which allowed them
to adapt to the digital educational environ-
ment quickly. However, even in this group,
students said that they did not have enough
direct communication with teachers and
classmates — they did not feel the social stu-
dent environment.

Interestingly, 20.5% of respondents could
not give a clear answer to certain advantages
of the digital educational environment. It
should be noted that this group of skeptics
had problems with the development of digi-
tal competencies, which largely was due to
technical and technological problems, as
well as they did not always have a critical at-
titude to their own educational activities.

The analysis of the data obtained in
the fifth block in the study of the transfor-
mation of instrumental values showed that
there are also no special contradictions be-
tween the previous blocks. Students (63.5%
of respondents) answered the questions
openly and quite sincerely, showing a criti-
cal attitude to the result of their educational
activities in the digital educational environ-
ment, naming first of all the value that is be-
ing transformed. In their opinion, it is the
value of “Performance”.

Discussion and Conclusion

The discussion should begin with an ana-
lysis of the historical fact in education: for
more than fifty years there has been a multi-
cultural education that is associated with so-
cial justice. It links ethical values to political
action for the sake of justice, autonomy, and
reciprocity. The methodology of such educa-
tion is aimed at transforming social values
such as respect, freedom, equality, and social
justice. V. Guichot-Reina considers this phe-
nomenon as normal human diversity [36].
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However, this thesis is difficult for a teacher,
who has a classical value system based on
cultural traditions and values, to be fully ac-
cepted.

Professor R. Hattam, the leader of the
Pedagogies for Justice research group in
Australia, suggests that teachers are current-
ly involved in the struggle for their own souls
and the souls of their students. According to
his critical position, neoliberalizing social
policy is aimed not only at the transforma-
tion of social structures, but also involves the
transformation of values and cultures, and
therefore it results in the formation of new
subjectivities in the education system [37].

The position of N. Garg and A. Sarkar
deserves special recognition. Their main
idea is that life goals are values: the endu-
rance and the presence of physical or mental
energy provide resilience and transformation
of the life foundations of an individual [38].
The conclusion made in a study conducted
at Jahrom University of Medical Sciences,
that promoting the value of a person and his
dignity is the highest manifestation of the
social and professional values of nurses, is
supported in the present study [39].

In 2020 many people are exploring the
challenges of the COVID-19 pandemic and
online learning. Without universal access to
the Covid-19 vaccine, many countries seek
to prevent coronavirus outbreaks by closing
schools and forcing students to study online,
which leads to socio-cultural value discrimi-
nation against linguistic minorities because
of their low socio-economic status [40].

It also examines the quality of higher edu-
cation services implemented through social
networks and online learning, where the pro-
motion of social networks in student learning
is discussed. It is noted that representatives of
socio-humanitarian disciplines are more ad-
vanced in this direction [41].

Observation of higher school students
value system development in different time
periods showed that values formed in young
people at the beginning of the 21% century,
were most often of individual and personal
orientation. Social values of that generation
of young people were associated with an in-
creased role of material factor. Such values
as one’s own health as the main resource of
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a person and one’s willingness to be engaged
in any business if it is well paid came out
on top. Professional values of young people
entering Russian colleges and universities
were not formed during this period, which
is confirmed by the data — only about 10%
of young people chose a profession based on
family traditions [36; 37]. Comparative ana-
lysis showed that over the past five years va-
lues of a new social orientation such as tole-
rance, openness, public recognition through
social networks, self-development and con-
tribution to the community have come to the
fore among young people. The COVID-19
pandemic has made adjustments to the edu-
cational process of universities and the global
digitalization of education has led to the use
of online learning. However, it turned out
that online learning has both positive and
negative aspects. The need for all participants
of the educational process to be up-to-date in
skills of digital tools became clear in order
to have possibility to work on open digital
educational platforms available to citizens
of many countries of the world. The global
digitalization of education demonstrates the
ever-expanding use of modern digital tools
and technologies that provide multilateral
interaction as well as a variety of forms and
types of activities by participants in educa-
tional relations in a virtual environment.

The data obtained in the study on the
transformation of instrumental values of high
school students during the COVID-19 pan-
demic show that they concern main charac-
teristics of individual success in educational
activities, namely, performance, self-control,
responsibility and efficiency in business.

Realizing that the process of form-
ing a network personality has already been
launched, it can be assumed that a new round
of development of psychological and peda-
gogical sciences of the 21 century has be-
gun, where the COVID-19 pandemic has
become a kind of catalyst for network pro-
cesses in the education system.

Currently, an ecological system of new
digital services is being formed that change
human life and activities, including educa-
tional activities. Therefore, in order to ensure
the preservation of physical health and emo-
tional intelligence of the younger generation,

SOCIOLOGY OF EDUCATION

it is necessary to study pedagogical, psycho-
logical, social and cultural aspects of digi-
talization from deferent sides of human life,
depending on his age.

Online learning is a fait accompli in our
lives, but the transition to online learning
does not mean the successful digitalization
of education, despite its global nature.

The global digitalization of education is
understood as the technical and technological
development of civilization, the information
development of society from informatization
to artificial intelligence, the emergence of
new forms of thinking and forms of sociali-
zation of the individual in the digital educa-
tional environment, which requires scientific
justification of new didactics and new prin-
ciples of virtual pedagogy.

During the COVID-19 pandemic the di-
versity of modern digital tools and technolo-
gies, forms and types of educational activi-
ties were demonstrated in resolving learning
tasks in the global network era in education.

It can be concluded that COVID-19
has led to a global digital transformation of
the world’s population and the beginning
of a network personality formation, which
probably may require implementation of
a new methodology for studying the value
system of young people.

A group of students (32.4% of respon-
dents) was identified, whose process of ad-
aptation to learning in a virtual environment
was delayed for a whole month and a fifth of
the respondents claimed about their unreadi-
ness for online learning.

According to the results of instrumen-
tal values study during the COVID-19 pan-
demic, it can be concluded that transforma-
tion mainly affected the values that relate
to the organizational culture of educational
activities.

However, the positive values of the digi-
tal educational environment should also be
pointed out. These include the active for-
mation of digital competencies among par-
ticipants in educational relations in working
with digital tools and understanding the ad-
vent of digital didactics in the education sys-
tem. It becomes a powerful incentive for ob-
taining new scientific theoretical knowledge
in pedagogy and new pedagogical practice.
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To overcome the value risks that have
been most transformed in the digital educa-
tional environment, the following measures
for the governing structures in the higher
education system can be taken:

1. Approval of standards and procedures
for the use of digital educational platforms to
eliminate disharmony among participants in
educational relations and improve the quali-
ty of education.

2. Development of new sanitary and
hygienic standards for working in the

digital educational environment, taking
into account the age characteristics of
students and new types of information re-
sources.

The results of the study can be useful for
teachers who use digital educational tech-
nologies in their professional activities and
develop digital educational resources, as
well as for the state educational authorities
to make decisions on the legal and metho-
dological support of the digital educational
environment.
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Introduction. Despite numerous research works on international students’ training at Russian universities, no
analysis of efforts to increase student body has been made so far. In this paper, the authors analyze various
aspects of policies aimed at increasing international students’ body (economic advantages, sociocultural benefits,
education system changes, international students’ adaptation management). The goal of the paper is to consider
the advantages and disadvantages of the international students’ rise in the total population of Russian universities.
Materials and Methods. The study comprised several stages, including statistical data screening, analysis of
international students’ adaptation measures efficiency, the education process participants’ survey and observation
of the activities of public agencies responsible for international students’ stay and study in Russia. The survey
involved about 100 university employees, an equal amount of small and medium business representatives and
500 international students from Russian universities. 500 international students participated in a questionnaire
survey, and digital content of Russian universities’ websites has been analyzed in order to obtain data necessary
for the study.

Results. The study revealed a trend toward a rise in international student body at Russian universities, with
advantages including higher universities’ incomes, jobs preservation despite the demographic instability, and
development of the region’s small and medium business owing to an increased demand for goods and services.
The trend also provided socio-cultural and educational benefits and revealed the need to manage students’
adaptation, as well as to establish and develop interaction between universities and federal agencies.

Discussion and Conclusion. The research results provide a contribution to education and student body
management and regional business strategy planning. The findings may be of assistance to heads of recruitment
agencies and bodies responsible for accompanying international students at the place of stay, as well as to service
industry managers.

Keywords: international student body, education process participants, pre-university training, international
students’ adaptation management, motivation, stay in the country, receiving university, education export
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OpuruHanpHas CTaThs

Ilnwcsl MHUHYCbI YBCJIHYCHUA YUCICHHOCTH
HHOCTPAHHOI'0 KOHTHHICHTA pOCCHi/'ICKI/IX BY30B

O. B. Jlexnuu, O. B. Jliomosa’, M. A. Tpyouuwin, E. C. lanunosa
@I'AOY BO «beneopodckuti 20Cy0apCcmeeHHblll HAYUOHAIbHbIL
uccinedosamenvckull yuugepcumemy, 2. beneopoo, Poccutickas @edepayus,
* 1980lyutova@mail.ru

Beenenne. HecMOTpst Ha MHOTOYMCIIEHHBIE HCCIIEOBAHUS, KAcalOIIUecs OOyYEHHs MHOCTPAHHBIX TIPaxIaH
B POCCHICKHX BYy3ax, pabOTHI 110 aHAIN3Y PE3y/IbTaTOB YBEIWYEHHs CTyAEHUECKOr0 KOHTHHTCHTA IPaKTHYECKH
OTCYTCTBYIOT. ABTOPBI CTaThH BIIEPBBIC M3YUMIH PA3JIMIHbIE CTOPOHBI MOJUTUKY HAPAIIUBAHHUS HHOCTPAHHOTO
KOHTHHT€HTa (3KOHOMHMYECKasl IPHBIEKATEIbHOCTh, COIIMOKYIIBTYPHBIE TPUOOPETEHHSI, U3MEHEHNUS] CHCTEMBI 00-
pa30BaHUs, pa3BUTHE CUCTEMbI YIPaBICHUs aJlaliTalell HHOCTPaHLIEB B By3ax). Llenb cTaThby — aHaNN3 IUIOCOB
1 MHHYCOB TIPOIIECCA YBEIHICHHS YHCICHHOCTH HHOCTPAHHBIX CTYJCHTOB B O0IEM KOHTHHIEHTE yIeOHBIX 3aBe-
JIeHn# BbIcuero oopasoBanus Poccun.

Marepnaibl 1 MeToabl. VcciieoBanne BKIIIOYAIO CIIEAYIONINE JTANbl: aHAIN3 CTaTHCTHKU, d(()EeKTHBHOCTH
MEPONPHATHH 110 alaNTalliA HHOCTPAHHBIX 00YJAIOIINXCS; OTIPOC U aHKETHPOBAHHIE YIaCTHUKOB 00pa30BaTelIh-
HOTO Ipoliecca, HabIIoAeHUE 32 Pa0OTOH CTPYKTYP, CONPOBOXKIAIOIINX TPEObIBAHNE HHOCTPAHHBIX 00y4aIOINX-
csl B By3ax. B onpoce npunsiu ydactuie okono 100 coTpyJHUKOB By30B, TaKO€ e KOJIMYECTBO NpeJCcTaBUTEICH
MAJIoro U cpenHero 6m3Heca, 500 MHOCTpaHHBIX 00YYarOIIMXCS U3 Pa3HbIX By30B Poccuiickoit deneparnmu. J{is
U3y4eHus mpobnemsl ObLIO MpoBeneHo aHkeTupoBaHue 500 MHOCTpaHHBIX OOYyYaIOIIMXCS, MPOAHAIU3UPOBAH
IU(pPOBOIT KOHTEHT YUEOHBIX 3aBEJCHUI Pa3HBIX CyObeKTOB PO.

Pe3yabTarsl ucciegoBanus. B pesynsrate ncciaenoBaHus OblLla BBIIBICHA TEHJCHIUS YBEINYEHNS HHOCTPAH-
HOTO KOHTUHI'€HTa POCCUICKUX BYy30B U CBA3aHHBIE C HEHl MPEeUMyIIecTBa: POCT J0X0/a By30B, COXpaHEHHE Ha-
YUYHO-TIEJIaTOTHYECKOT0 KOJJIEKTHBA Ha (hoHE JeMorpaguyecKux Kadesiei, pa3BUTHE Majoro U CPeHero OHu3He-
ca pPernoHa 3a CYeT yBEIMUYCHHUS] BOCTPEOOBAHHOCTH YCIYT M TOBApOB, MOBBIIICHNE YPOBHS COIMOKYIBTYPHOM
KOMITETEHILIUH, MEKKYIbTYPHOH KOMMYHHKAIMH, YPOBHS BIIaJICHUs] MHOCTPAHHBIMHU si3bikamu. Mccnenosanue
T0Ka3aJI0 HeOOXOIMMOCTh OPTraHU30BBIBATh M YIPABIATH HPOIECCOM alaNnTallid HHOCTPAHHBIX 00ydJaromIuXCs,
CO371aBaTh M Pa3BUBATH KAHAIBI B3aNMOJICHCTBHUS By3a H (heAepanbHBIX CITykKO.

Obcyxaenne u 3akiarodenne. [lomydeHHbIe pe3ynbTaThl BHOCAT BKJIAJ B Pa3BUTHE MEHEIKMEHTa 00pa30BaHUs
W YIPaBICHUS CTyAEHUYECKMM KOHTHHICHTOM, IUIAaHUPOBaHUE OM3HEC-CTpAaTerHil peruoHa. MarepHaibl cTaTby
OyITyT HOJIE3HBI PYKOBOJHUTEISIM CITY>KO0, 3aHUMAIOIIIXCS PEKPYTHHIOM U COTIPOBOXKICHUEM HHOCTPAHHBIX 00yta-
IOMUXCS K MECTy UX NpeObIBaHUs, PyKOBOAUTENAM MPEANPHATHIA cepsl yCIyT.

Knrwouegvle c1o6a: KOHTUHTCHT MHOCTPAHHBIX IPaXKAaH, yYaCTHHK 00pa30BaTe]IbHOrO Mpolecca, JOBY30BCKas
HOJTOTOBKA, yIPaBJICHUE aJjanTalieil HHOCTPAHHBIX 00y4alOIIMXCs, MOTUBALMS, IPEObIBAHHE B CTPaHe, IPUHHU-
MaroIIni By3, 9KCIIOPT 00pa30BaTeNIbHBIX yCITyT

bnazooapnocmu: aBTOpBI BRIPaXKalOT MPU3HATENLHOCTh PELIEH3EHTaM M PEJAKTOpaM >KypHala 3a JeTalbHOe Ipo-
YTEHHe Halleil HaydyHOH paboThI M IIEHHBbIC PEKOMEHAalK. Bamia BHUMATeIbHOCTE U PO(ECCHOHATIN3M SIBIIS-
I0TCS 3aJI0TOM YCIITITHOCTH aKaJeMIIECKOTO M3/IaHuUsL.

Aemopbl 3as61510m 06 OMCYMCMBUU KOHGIUKIMA UHMEPECO8.
Jna yumuposanus: Ilmockl U MHUHYCHl YBEIMYEHHSI YHCIEHHOCTH WHOCTPAaHHOTO KOHTHHICHTa POCCHUI-

ckux By3oB / O. B. Jlexanu, O. B. JlrotoBa, M. A. Tpyounsi, E. C. lanmiosa. — DOI 10.15507/1991-
9468.103.025.202102.244-256 // Uaterpamus obpazoBanus. — 2021. — T. 25, Ne 2. — C. 244-256.

Introduction

The 21% century is the age of globaliza-
tion, mobility, transparency and accessibility
of various countries for tourism, business,
culture exchange and education. Potential
employees have to meet the requirements of
today, living at the time of fast speeds and
infinite possibilities. The need to be highly

SOCIOLOGY OF EDUCATION

competitive in the labor market determines
the demand for high quality education. It is
not uncommon when an educational estab-
lishment which offers an attractive educatio-
nal product is located abroad. The majority
of nations offer academic programs for in-
ternational students. Russia is not an excep-
tion. Our country is promoting educational
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services in the global market. A focus on ex-
panding foreign student population is a trend
of contemporary education which depends
on a number of factors.

In 2017, Russia’s Government approved
the “Developing Russian education system
export potential” priority project. It contains
an estimate of potential risks and opportuni-
ties, as well as results which the country may
expect upon its implementation by 2025'.
However, having studied a number of aca-
demic papers, we can conclude that issues
of forecasting the results of foreign student
population expansion at Russian universities
and international students’ adaptation mana-
gement are underexplored.

Russian universities have been popular
among international students for many years.
The history of training international students
in Russia began as early as in 1870s, after
the Russian Ministry of public education had
taken a respective decision. It was designed
as help to friendly nations which suffered
from the Turkish rule?.

In the Soviet education system, which
dates back to 1920s—1930s, international stu-
dents were attributed to the “national minori-
ties” category, as well as all USSR citizens
whose nationalities were other than Russian.
International students’ education in the USSR
was focused on training specialists capable of
performing immediate tasks in various ways,
taking into consideration colonial and vassal
states development specifics [1, p. 137].

Today Russia offers a wide range of
educational services in the global market,
with foreign student population expanding.
Paragraph 5 (b) of Russian President’s De-
cree No. 204 of 7 May, 2018, “On national
goals and strategic objectives of Russian Fe-
deration development up to 2024, provides
for at least two-fold increase in the number
of international students at Russian estab-
lishments of higher education and research

organizations®. Such an expansion of foreign
student population will enable the country to
implement strategic development objectives.
Without any doubt, it has a number of advan-
tages. On the other hand, it will inevitably
bring about some challenges.

The economic factor is the first one tak-
en into consideration when the expansion
of foreign student population at Russian
universities is discussed. At the same time,
other aspects and risks connected with for-
eigners’ stay in Russia and their adaptation
often remain issues of minor importance,
which is not right. This paper is focused on
analyzing the advantages and disadvantages
of foreign student population expansion at
Russian establishments of higher education
and on studying the patterns of international
students’ adaptation management and con-
trol used at different universities in order to
minimize risks and negative aspects of their
stay in a specific educational establishment,
city and country.

Literature Review

The trend toward increasing internation-
al students’ population has been observed
in various countries for a decade, as may
be confirmed with sociological and statisti-
cal research done in the US [2], the UK [3],
West Europe [4; 5], Russia [6; 7] and other
states. The majority of statistical findings
indicate a significant rise in the number of
international students coming from China,
Saudi Arabia and other Middle East states, as
well as from India, Canada and Latin Ame-
rica. Data pertaining to the most numerous
national groups may vary, depending on the
country which offers education services. For
instance, international students’ population in
the US as of 2019 was represented by 369;
548 students from China; 202,014 students
from India; 52,250 students from South Ko-
rea; 37,080 students from Saudi Arabia and

! [Developing Russian Education System Export Potential: Priority Project Passport]: approved by the
Government of the Russian Federation; 2017 [Electronic resource]. Available at: http://d-russia.ru/wp-content/
uploads/2017/06/education_export.pdf (accessed 11.01.2021). (In Russ.)

? [Informational Transparency of Universities: Challenges and Solutions]. Akkreditatsiya v obrazovanii =
Accreditation in Education. 2019; (112). [Electronic resource]. Available at: https://akvobr.ru/informacionnaya
otkrytost vuzov_problemy i resheniya.html (accessed 11.01.2021). (In Russ.)

3 [On National Goals and Strategic Objectives of Russian Federation Development up to 2024: Russian
Federation President’s Decree No. 204 of 7 May, 2018]. [Electronic resource]. Available at: http://www.
kremlin.ru/acts/bank/43027 (accessed 11.01.2021). (In Russ.)
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26,122 students from Canada. At the same
time, the majority of international students in
Spain come from other European countries,
as well as from China and Latin America.
In Russia, international students come mainly
from Kazakhstan, China and Turkmenistan®.
Globalization consequences, academic
mobility and increase in international stu-
dent body enable researchers to conclude
that higher education quality and people’s
cultural level in receiving countries is im-
proving [8]. Besides, it indicates the deve-
lopment of trade, service and entertainment
industries in such states®. International stu-
dents are usually well-educated and display
good manners and motivation toward build-
ing solid skills and competencies. It cannot
but influence their fellow-students who are
natives in the country of stay. Besides, export
of education services is a significant source
of income for any university and any coun-
try, which is why the increase in international
student body definitely has its economic ad-
vantages [9]. During the COVID pandemic
accompanied with the economic crisis which
affects many income-producing branches of
economy, it is education that comes to res-
cue and mitigates the lack of funds usually
received from foreign economic operations.
Despite the above positive aspects of aca-
demic mobility, scholars worldwide focus on
adaptation challenges, especially during the
first year in a foreign environment’, when
international students learn to contact people
whose behavioral standard and language is
different from theirs. Specialists in pedagogy,
psychology and sociology are concerned with
adaptation management and improvement.

The fact that the academic community
attaches priority to the problem is another
evidence of its comprehensive character.
Though some adaptation mechanisms may
have much in common, they do vary depend-
ing on the receiving country, the educatio-
nal establishment type, its location, as well
linguistic, religious or cultural differences or
similarities. Each new research reveals new
challenges, beginning with the definition and
interpretation of adaptation and ending with
assessing positive and negative results of
international student body expansion in syn-
chronic and diachronic perspectives.

Materials and Methods

A number of statutory documents recent-
ly issued by the Russian government display
the country’s motivation toward education
export. Examples include the Russian Fe-
deration government program “Education
Development” for 2013-2020,” Russian
government priority project “Export of edu-
cation” and Russian President’s Decree
No. 204 of 7 May, 2018, “On national goals
and strategic objectives of Russia’s deve-
lopment till 2024”. The proactive approach
to attracting international students has yiel-
ded its first positive results. It has also en-
tailed specific consequences and the need
to amend the strategies of increasing inter-
national student body. Methods of working
with large student groups differ from those
used in individual work. A significant rise
in international student body at universities
is accompanied with legal issues, logistics,
psychological and socio-cultural challenges,
to name just a few. If unsolved, the problems

4 Arefiev A.L. [Training Foreign Citizens at Establishments of Higher Education in the Russian

Federation]. Statistichesky sbornik = Statistical Bulletin. Moscow, Russia; 2018; (15):183. (In Russ.);
Arefiev A.L., Sheregi F.E. Training Foreign Citizens at Establishments of Higher Education in the Russian
Federation. Statistichesky sbornik = Statistical Bulletin. Moscow; 2015; (12):197. (In Russ.)

> Sanmartin O.R. Espaiia, el pais de la OCDE con mayor aumento de estudiantes internacionales al quitar la
Selectividad a los extranjeros [Electronic resource]. El Mundo; Madrid, Espaiia; 2018. Available at: https://www.
elmundo.es/espana/2018/06/20/5b294869468aeb0b588b45fd.html (accessed 11.01.2021). (In Spa.); West J.
Growth of International Student Numbers in Higher Education [Electronic resource]. QS; 2018. Available at:
https://www.qs.com/growth-international-students-higher-education (accessed 20.11.2020). (In Eng.)

¢ Bastrikin A. International Student Enrollment Statistics. Educationdata.org. [Electronic resource].
Available at: https://educationdata.org/international-student-enrollment-statistics (accessed 30.12.2020);
Dorset J. Exploring International Student Adaptation through a First-Year Experience Course at lowa State
University. Graduate Theses and Dissertations. Ames, lowa; 2017. Available at: https://lib.dr.iastate.edu/cgi/
viewcontent.cgi?article=6303&context=etd (accessed 20.11.2020). (In Eng.); [Export of Russian Educational
services). Statistical Collection. Issue 9. Ministry of Science and Higher Education of the Russian Federation.
Moscow: Center for Sociological Research; 2019. 536 p. Available at: https://www.5top100.ru/documents/
library/113494 (accessed 30.12.2020) (In Russ.)
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keep accumulating, bringing about frustra-
tion and lost hopes for all participants of the
education process. It is likely to affect Rus-
sia’s education export, decline trust in it and
reduce the international student body in the
future. The need to solve such issues and
prevent any negative scenario has motivated
us to do this research.

The study includes the following stages:

1) Analysis of statistical data, including
works by a team of scholars headed by A.L. Are-
fiev and dealing with statistical data collection,
analysis and integration (since 2013).

2) Student adaptation measures effi-
ciency assessment, as well as assessment of
measures aimed at minimizing negative con-
sequences for the visiting and the receiving
parties, based on the example of universities
in Central Russia.

3) The empirical stage: questionnaire
surveys involving the education process
participants (staff of various university de-
partments and offices, international students,
their parents and/or authorized representa-
tives), the analysis of Russian universities’
website contents as they are perceived by
students, their parents and/or authorized rep-
resentatives, as well as observation of the ac-
tivities undertaken by various agencies re-
sponsible for international students’ stay and
study in Russia.

400,000

4) Summarizing the data obtained for the
purpose of this paper.

A theoretical and methodological ap-
proach was used. The research methods
included document screening and docu-
ment analysis, as well as statistical data ana-
lysis. Relevant statutory documents and di-
gital content of higher education institutions
were considered. Among the empirical me-
thods employed in the research were adap-
tation process observation, international stu-
dents’ survey and interview, contrasting and
comparing the data obtained and systemati-
zation of the findings.

Results

A study of the student population at Rus-
sian establishments of higher education for
6 years has revealed almost a 1.5-time rise
in the number of international students (from
255 students in 2012-2013 academic year to
334,5 students in 2017-2018 academic year).
There was a downward trend in the percent-
age of international students studying at dif-
ferent education levels on a fee-paying ba-
sis: while in 2012-2013 academic year this
number was 65.7%, in 2017-2018 academic
year it dropped to 63.3%’. Still, over half of
international students study on a fee-paying
basis, that is, provide income into universi-
ties’ budgets (Fig. 1).

350,000

334,500
/

300,000

250,000

200,000

150,000

100,000

91,703 94,155

50,000

0,000
The total number of international students at
Russian universities

m2012-2013 academic year, thous.people

The number of international students receiving
state-subsidized education

12017-2018 academic year, thous.people

Fig. 1. International student body at Russian universities

" Arefiev A.L. [Training Foreign Citizens at Establishments of Higher Education in the Russian Federation].
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It should be stressed that income from
for-profit education might be higher if the
price-forming policy for major academic pro-
grams in most popular fields of training were
different. For instance, in 1990s, Russia’s
Health Ministry recommended that the tuition
fee for “General Medicine” program, which
was most popular among international stu-
dents, should be at least 2,000 USD. Today no
recommendations of this kind are issued. At
the same time, tuition fees for various training
programs in medicine is dozens of times lower
in Russia than in third-world countries, to say
nothing about economically developed ones.

Even those international students, who
study on a budgetary basis under a quo-
ta established by Russia’s government, do
secure profit for the respective city, region
and the country, as they buy equipment, kit-
chenware, clothes, excursions et cetera. In
2018-2019 academic year, eighty students of
the Pre-University department at Belgorod
State University took part in a sociological
poll which revealed that the average budget
of one foreign student per month equaled to
about 650-680 USD, exclusive of tuition
fees and accommodation. Part of the cash
received by shops, stores, entertainment and
catering establishments, health services and

so on, is channeled into municipal, regional
or federal budget in the form of taxes.

Besides, having a sufficient number of
international students means that there are
jobs for the academic staff and maintenance
personnel at universities and campuses. It is
a good trend, taking into consideration poor
demographic situation that Russia has been
facing for two decades already [10; 11]. The
demographic decline and government’s docu-
ments standardizing the correlation between
the number of students and lecturers may re-
sultin staff redundancy. As early asin 2012, the
government set the goal of transferring higher
education to per capita financing®. Russia’s
government resolution No. 722-p of 30 April,
2014, “On approving the roadmap “Changes
in the social sphere aimed at enhancing the ef-
ficiency of education and science”, provides
for an upward trend in the correlation between
the number of students and lecturers. For in-
stance, in 2018 the recommended correlation
was 12 students per lecturer, while in 2013
this number equaled to 10.2 students (Fig. 2).
This will result in academic staff redundancy
unless total student population is increased’.
Thus, expansion of international student body
is an opportunity to preserve high-skilled aca-
demic personnel [12; 13].

12,5

12

10,5

10

9,5

The number of students per lecturer

m2013 =2018

Fig. 2. Changes in the correlation between the number of students and lecturers

8 [Developing Russian Education System Export Potential”’]. Available at: http://d-russia.ru/wp-content/

uploads/2017/06/education_export.pdf.

° Vadimova 1.V. Transfer to the New Correlation between the Teacher and Student Number. Sovetnik
bukhgaltera = An Accountant’s Counsel. 2015; (6):14-18. Available at: https://www.elibrary.ru/contents.
asp?id=34117073&selid=24393050 (accessed 20.12.2020). (In Russ.)
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Apart from the economic advantages of
training international students, other posi-
tive aspects of their stay in Russia should be
mentioned.

First of all, Russian citizens receive an
opportunity to learn about the culture, his-
tory and traditions of other countries first-
hand [14; 15]. There is a Cross-Cultural
Communication Centre at Belgorod State
University where various international events
are organized. For instance, in 2017-2018
academic year over a thousand of events took
place involving international students, in-
cluding 200 ones aimed at the presentation of
national cultures and history, building cross-
cultural communication competencies, or just
providing an opportunity to get acquainted
with each other. Among such events were Be-
nin Independence Day, Martisor — Moldova’s
Spring holiday, Son Day, a traditional holiday
of Latin America countries, Native Language
Day et cetera. It enables Russian people to
broaden their horizons and to hear opinions
of certain traditions, facts, events and per-
sons which may be different from the official
stance. By comparing subjective views about
some state, culture or nation with the opinion
of its natives, Russian citizens make their
world views more objective and true-to-life.

Second, Russians receive an opportunity
to take a detached view of their own coun-
try, as they can hear foreigners’ opinions
about historical and contemporary events,
people and cultural values. Apart from a bet-
ter understanding of specific international
problems, it enables them to adjust Russia’s
image in the minds of international students,
which cannot but have a positive effect on
building a positive perception of our country
on a global scale!'°[16]. Tt is a known fact that
the perception of World War II real events,
victims and our country’s role in the struggle
with fascism may differ in various nations.
The personnel of Belgorod State University
Pre-University department have designed
and organized a series of events dedica-
ted to the history of Great Patriotic War of

1941-1945, Nazi occupation and siege vic-
tims, concentration camp prisoners, the role
of Soviet soldiers in liberation of Europe et
cetera. These included presentation lectures,
excursions, demonstrating thematic movies
and so on. The events received an emotional
response of the participants and visitors, and
the overwhelming majority of international
students changed their opinion of respective
historical facts. Building in international stu-
dents a system of values typical of Russia’s
space makes them more tolerant towards
Russia, which, in its turn, indirectly chang-
es the attitude or their fellow-citizens to our
country!! [17].

Third, training international students is
a stimulus for the academic staff, making
lecturers polish their teaching methods, de-
velop and implement new pedagogic tech-
nologies enabling the education process to
become more intensive, improve time ma-
nagement and spend in-class and self-study
time more reasonably and minimize risks of
poor information digestion [18].

A new challenge that the academic com-
munity has faced is a global switch to dis-
tance learning resulting from the COVID-19
pandemic. Universities now cannot afford
to lose the international student body. At the
same time, they must be able to attract new
ones, despite the unfavourable conditions
they are facing. A fundamental change in
the approach to teaching international stu-
dents is necessary. There is abundant evi-
dence of the lecturers’ increased interest in
training international students, including nu-
merous discussions in social networks devo-
ted to teaching various subjects in groups of
international students (especially to teaching
Russian as a foreign language), the emer-
gence and renovation of Internet-resources
for studying Russian as a foreign language,
preparation and presentation of PhD theses
in theory and methods of teaching Russian
as a foreign language, and so on.

Training international students and in-
ternational student body expansion poses

10 Sanchez C.H. Dificultades “invisibles” de los estudiantes extranjeros para promocionar en el sistema edu-
cativo. In: F. J. Garcia Castafio y N. Kressova (Coords.). Actas del I Congreso Internacional sobre Migraciones en
Andalucia. Granada: Instituto de Migraciones; 2011. p. 485-489. (In Spa.)

I Ramirez M.P. El proceso de adaptacion sociocultural: un modelo sociocognitivo de aculturacion (Te-
sis de Doctorado). Universidad Pontificia Comillas ICAI-ICADE, Madrid, Espafa; 2017. Available at: https://
repositorio.comillas.edu/rest/bitstreams/93778/retrieve (accessed 11.01.2021). (In Spa.)
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anumber of challenges as well. Among them
is adaptation management and control. A lot
of academic papers have been published
which focus on foreigners’ adaptation to
new cultural environment, climate, social
conditions, new educational environment, as
well as on the experience gained by specific
universities in solving the above issues [19].
We will therefore attempt to reveal and ana-
lyze international students’ adaptation ma-
nagement and control patterns applied by
several universities, including St. Petersburg
Polytechnic University, Tomsk Polytechnic
University, Belgorod State University and
Voronezh State University. All of the above
universities have many years of experience
in admission, enrollment and training in-
ternational students, and there is a signifi-
cant number of international students there.
These universities demonstrate specific fo-
reign student population dynamic patterns:
upward trends, as is the case with St. Peters-
burg Polytechnic University, Tomsk Poly-
technic University and Belgorod State Uni-
versity) and downward ones, as in the case
of Voronezh State University.

Each university has a respective service
(office, institute, sector or department) re-
sponsible for reaching prospective interna-
tional students and admission issues. In some
cases, several infrastructural units share this
function. For instance, The Department for
Foreign Affairs at Belgorod State University
is responsible for contacting prospective stu-
dents, while the Enrolment Board deals with
the admission and enrolment of Russian and
international students.

Upon arrival, international students can
be accompanied (if necessary), accommoda-
ted and offered assistance in migration regis-
tration [20; 21]. It may be done by employees
of the above services (as at Voronezh State
University) or of other offices (for instance,
the Adaptation Office at Tomsk Polytechnic
University or the Department for Foreign Af-
fairs and Pre-University Department at Bel-
gorod State University), as well as by other
persons, for instance, the so-called adapters —
members of student association (as at St. Pe-
tersburg Polytechnic University).

Respective offices at universities are
responsible for international students’

SOCIOLOGY OF EDUCATION

registration with migration authorities, visa
extension and other issues (for example, the
for coordination between the university and
the region). These offices closely cooperate
with regional departments of Russian Fo-
reign Affairs Ministry. Most typically, some-
body must accompany international students
in their interaction with university offices re-
sponsible for migration issues. Students may
be accompanied by volunteers, the univer-
sity employees (tutors of academic groups,
cohorts, associations of fellow-countrymen
or education support staff).

Should any issues arise during the aca-
demic year (which is most significant for the
Pre-University training), they may be solved
by the structural unit staff (such as tutors)
from among the academic staff (including the
teachers of Russian as a foreign language at
St. Petersburg Polytechnic University; the
teachers of Russian as a foreign language, of
general theoretical subjects, and education
support staff at Belgorod State University);
respective institute, sector or office personnel
competent in particular issues, as at Vorone-
zh State University; special adaptation of-
fice and academic staft at Tomsk Polytechnic
University; the so-called adapters, who are
not employees, at St. Petersburg Polytechnic
University; national community heads and
members at Voronezh State University and
Belgorod State University.

As there are many aspects in the interac-
tion between international students and the
University structural units, the coordination
between them must be good enough in order
to ensure a timely and successful solution to
any problem [22; 23]. The university per-
sonnel may be responsible for such coordi-
nation, including a group tutor at Belgorod
State University, an adaptation office spe-
cialist at Voronezh State University or a stu-
dent association member at St. Petersburg
Polytechnic University.

Let us summarize our findings and an-
swer the following questions: 1) if there is
a special service responsible for working with
international students; 2) if there is a service
responsible for migration issues, that is, mi-
gration registration, visa extension, invitation
visas et cetera; 3) if there is a service respon-
sible for international students’ adaptation.
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First, each of the Universities mentioned
above has a respective office responsible for
reaching and admission of international stu-
dents. They correspond with prospective ap-
plicants, companies and partner universities,
they organize and participate in the events
to promote the educational projects of their
universities abroad and focus on expanding
the foreign student population at their uni-
versities. These offices may have various
names, though they all share a distinctive
feature — at each university, it is a separate
structural unit which is included neither in
the Pre-University department nor in any
other institute of department.

Second, there is a migration office at
each of the above universities. It is responsi-
ble for document processing, contacting the
migration department of the regional interior
ministry directorate, migration registration
and de-registration, visa extension and so
on. As well as the above service, this one is
independent on academic units, but it works
in close contact with them in terms of mo-
nitoring the international student population
and meeting document submission terms in
compliance with Russian Federation migra-
tion law.

Third, two of the above universities
have special units responsible for adapta-
tion issues. At Voronezh State University, it
is the adaptation office, while at St. Peters-
burg Polytechnic University it is the “Adap-
ters” public institute project. At two of the
universities there are tutors appointed from
among the academic staff, which is especial-
ly important at the pre-university stage. At
Belgorod State University there are several
student associations, including “The Russian

club”, “International Students Office” and
“Welcome to Russia”. They organize various
events aimed at socio-cultural adaptation of
international students. Thus, there are four
ways to solve international students’ adap-
tation problems: 1) establishment of a re-
spective structural unit; 2) assigning adap-
tation management duties to the academic
staff (a system of tutors and instructors);
3) entrusting student associations with fo-
reign citizens’ adaptation management du-
ties; 4) allocation of adaptation management
responsibilities among the academic staff,
student association members and various
university services.

Discussion and Conclusion

The above findings enable us to conclude
that apart from having some advantages, the
significant increase in international student
body at Russia’s universities poses a num-
ber of challenges connected with adaptation
management. Establishments of higher edu-
cation are in a continuous search for the best
solution. New concepts of interaction with
international students’ population are deve-
loped, tested and implemented. Universities
set up and develop offices to attract inter-
national students, control their compliance
with migration law and so on. There are va-
rious ways to assist international students
in primary and socio-cultural adaptation.
However, the role of student associations
in it keeps increasing. A specific category
of volunteers is now emerging. They dis-
play a high level of internal motivation and
cross-cultural competence, which is suffi-
cient for a positive cooperation with inter-
national students.

REFERENCES

1. Anokhina T.Ya., Panin Ye.V. History and Characteristics of Foreign Students’ Education in the Soviet and
Russian Universities. Vestnik Rossijskogo universiteta druzhby narodov. Seriya: Teoriya yazyka. Semiotika =
Rudn Journal of Language Studies, Semiotics and Semantics. 2014; (4):134-143. Available at: http://journals.
rudn.ru/semiotics-semantics/article/view/7504/6957 (accessed 11.01.2021). (In Russ., abstract in Eng.)

2. Hernandez Bolivar M., Ortega Pacheco Y. Adaptation and Perception of Foreign Students about Cul-
ture and Education System at a Public University in Colombia. Ciencia E Interculturalidad. 2019; 24(01):80-90.
(In Spa., abstract in Eng.) DOI: https://doi.org/10.5377/rci.v24i01.8004

3. Gonzalez Lopez A., Ramirez Lopez M.P. Intercultural Sensitivity Regarding Acculturation Attitudes
and Prejudice in Immigrants and Their Host Society. A Case Study. Revista Internacional De Sociologia. 2016;
74(2):¢034. (In Spa., abstract in Eng.) DOI: https://doi.org/10.3989/ris.2016.74.2.034

252

COIIMOJIOI'A OBPABOBAHUA


http://journals.rudn.ru/semiotics-semantics/article/view/7504/6957
http://journals.rudn.ru/semiotics-semantics/article/view/7504/6957
https://doi.org/10.5377/rci.v24i01.8004
https://doi.org/10.3989/ris.2016.74.2.034

YESASES% INTEGRATION OF EDUCATION. Vol. 25, No. 2. 2021 kiEsazasss D

4. Hindriks P., Verkuyten M., Coenders M. The Evaluation of Immigrants’ Political Accultura-
tion Strategies. International Journal of Intercultural Relations. 2015; 47:131-142. (In Eng.) DOI: https://
doi.org/10.1016/j.ijintrel.2015.04.002

5. Alvarez-Sotomayor A., Martinez-Cousinou G. Immigration, Language and Academic Achievement in
Spain. A Systematic Review. Revista Internacional de Sociologia. 2020; 78(3):¢160. (In Spa., abstract in Eng.)
DOI: https://doi.org/10.3989/ris.2020.78.3.19.083

6. Arefiev A.L. Russian Language and Russian Speaking Education in the Republic of Lithuania. Vestnik vyss-
hey shkoly = Higher School Herald. 2020; (8):70-84 (In Russ., abstract in Eng.) DOI: https://doi.org/10.20339/
AM.08-20.070

7. Buchalko A.D. The Main Characteristics of a Model of Psychological and Pedagogical Assistance for Fo-
reign of Students’ Adaptation to the Russian Higher Education Institutions. Nauka o cheloveke: gumanitarniye
issledovaniya = The Science of Person: Humanitarian Researches. 2020; 14(4):118-127. (In Russ., abstract in
Eng.) DOI: https://doi.org/10.17238/issn11998-5320.2020.14.4.15

8. De Wit H., Gacel-Avila J., Knobel M. Estado del arte de la internacionalizacion de la educaciéon superior
en América Latina. Revista de Educacion Superior en América Latina. 2017; (2) (In Spa.) DOI: http://dx.doi.
org/10.14482/esal.2.10151

9. Dauletkeriev A.R., Dokhaeva A.B. Globalization Trends Against the Background of Russian Scientific and
Educational Space. Vestnik vysshey shkoly = Higher School Herald. 2020; (4):47-51 (In Russ., abstract in Eng.)
DOI: https://doi.org/10.20339/AM.04-20.047

10. Vybornova E.A., Yashkova A.N. The Monitoring of Educational Motivation in Students of Secondary
Technical and Professional Organizations. Uchebnyi experiment v obrazovanii = Teaching Experiment in Edu-
cation. 2019; (4):7-11. Available at: https://www.mordgpi.ru/upload/iblock/975/UevO-4 1 2019 .pdf (accessed
11.01.2021). (In Russ., abstract in Eng.)

11. Tsiguleva O.V., Chesnokova G.S. Academic Mobility as a Condition of Personal and Professional Deve-
lopment of Students. Sibirskiy pedagogicheskiy zhurnal = Siberian Pedagogical Journal. 2016; (6):63-67. Avai-
lable at: http://sp-journal.ru/article/2343 (accessed 11.01.2021). (In Russ., abstract in Eng.)

12. Torrez Gallardo M., Alejandra Coboet L. Un lugar para estudiar: estudio exploratorio de la migracion estudi-
antil colombiana a Bahia Blanca durante la ultima década. Revista Universitaria de Geografia. 2018;27(2):157-170.
Available at: http://www.redalyc.org/articulo.0a?id=383257592007 (accessed 11.01.2021). (In Spa.)

13. Esparza G. Los fundamentos personalistas de la formacion universitaria. Revista Electronicade Investi-
gacion Educativa.2019;21(01). Available at: http://redie.uabc.mx/redie/article/view/2684 (accessed 11.01.2021).
(In Spa.)

14. Kazakov A.V. Foreign Students in Russia Since Late XIX™ Century and at the Beginning of the Sec-
ond World War. Vestnik Mariyskogo Gosudarstvennogo universiteta = Vestnik of the Mari State University. Se-
ries: History. Law. 2016; 2(1):28-31. Available at: http://history-law.vestnik.marsu.ru/uploads/files/journalsPdf/
J_574bff4b416ae.pdf (accessed 11.01.2021). (In Russ., abstract in Eng.)

15. Masalimova A.R., Timofeeva M.O., Polevoy S.A., Platonova R.I., Zaitseva N.A., Shaidullina A.R. So-
cial and Communicative Adaptation of International Students at Russia Universities: Problems, Peculiarities and
Characteristics. Talent Development and Excellence. 2020; 12(3s):119-126. Available at: http:/iratde.com/index.
php/jtde/article/view/257 (accessed 11.01.2021). (In Eng.)

16. Rostovskaya T.K., Skorobogatova V.I., Pismennaya E.E., Bezverbny V.A. Incoming and Outgoing Aca-
demic Mobility in Russia and Abroad: Main Trends, Administrative Challenges. International Journal of Sociolo-
gy and Social Policy. 2021; 41(1/2):154-166. (In Eng.) DOI: https://doi.org/10.1108/1JSSP-03-2020-0091

17. Rostovskaya T.K., Maksimova A.S., Mekeko N.M., Fomina S.N. Barriers to Students Academic Mo-
bility in Russia. Universal Journal of Educational Research. 2020; 8(4):1218-1227. (In Eng.) DOI: https://doi.
org/10.13189/ujer.2020.080412

18. Dubiv N.V. Academic Mobility Programs Enhacing Graduates’ Employment Competitiveness. Gumani-
tarnye nauki i obrazovanie = The Humanities and Education. 2015; (1):48-50. Available at: https://www.mordgpi.
ru/upload/iblock/9ae/1 21 2015.pdf (accessed 11.01.2021). (In Russ., abstract in Eng.)

19. Cerrutti M., Binstock G. Migration, Adolescence and Education in Argentina: Unraveling Learning
Gaps. Revista Latinoamericana de Poblacion. 2019; 13(24):32-62. (In Spa., abstract in Eng.) DOI: https://doi.
org/10.31406/relap2019.v13.i11.n24.2

20. Kornienko A.A., Shamrova D.P., Kvesko S.B., Kornienko A.A., Nikitina Yu.A., Chaplinskaya Ya.l.
Adaptation Problems Experienced by International Students in Aspect of Quality Management. In: The Euro-
pean Proceeding of Social & Behavioural Sciences EpSPS; 2017. p. 358-361. (In Eng.) DOI: https://dx.doi.
org/10.15405/epsbs.2017.01.48.pdf

SOCIOLOGY OF EDUCATION 253


https://doi.org/10.1016/j.ijintrel.2015.04.002
https://doi.org/10.1016/j.ijintrel.2015.04.002
https://doi.org/10.3989/ris.2020.78.3.19.083
https://doi.org/10.20339/AM.08-20.070
https://doi.org/10.20339/AM.08-20.070
https://doi.org/10.17238/issn1998-5320.2020.14.4.15
http://dx.doi.org/10.14482/esal.2.10151
http://dx.doi.org/10.14482/esal.2.10151
https://doi.org/10.20339/AM.04-20.047
https://www.mordgpi.ru/upload/iblock/975/UevO-4_1_2019_.pdf
http://sp-journal.ru/article/2343
https://repo.nspu.ru/bitstream/nspu/1959/1/akademicheskaya-mobilnost-kak-us.pdf 
http://www.redalyc.org/articulo.oa?id=383257592007
http://redie.uabc.mx/redie/article/view/2684
http://history-law.vestnik.marsu.ru/uploads/files/journalsPdf/J_574bff4b416ae.pdf
http://history-law.vestnik.marsu.ru/uploads/files/journalsPdf/J_574bff4b416ae.pdf
http://iratde.com/index.php/jtde/article/view/257
http://iratde.com/index.php/jtde/article/view/257
https://doi.org/10.1108/IJSSP-03-2020-0091
https://doi.org/10.13189/ujer.2020.080412
https://doi.org/10.13189/ujer.2020.080412
https://www.mordgpi.ru/upload/iblock/9ae/1_21_2015.pdf
https://www.mordgpi.ru/upload/iblock/9ae/1_21_2015.pdf
https://doi.org/10.31406/relap2019.v13.i1.n24.2
https://doi.org/10.31406/relap2019.v13.i1.n24.2
https://dx.doi.org/10.15405/epsbs.2017.01.48.pdf
https://dx.doi.org/10.15405/epsbs.2017.01.48.pdf

US55 IHTETPALLUSI OBPA3OBAHMUSL. T. 25, Ne 2. 2021 BSissnsss

21. Golub G.B. Adaptive Management of the Higher Education in the Region. Vestnik vysshey shkoly =
Higher School Herald. 2020; (2):6-12 (In Russ., abstract in Eng.) DOI: https://doi.org/10.20339/AM.02-20.006

22. Hui B.P.H., Chen S.X., Leung C.M., Berry J.W. Facilitating Adaptation and Intercultural Contact: The
Role of Integration and Multicultural Ideology in 269 Dominant and Non-Dominant Groups. International Jour-
nal of Intercultural Relations. 2015; 45:70-84. (In Eng.) DOI: https://doi.org/10.1016/j.ijintrel.2015.01.002

23. Camacho Lizarraga M.I. Mentoring in Higher Education, Experience in an Extracurricular Program.
Revista Electrénica de Investigacion Educativa. 2018; 20(4):86-99. (In Spa., abstract in Eng.) DOI: https://doi.
org/10.24320/redie.2018.20.4.1999

Submitted 13.02.2021; approved after reviewing 19.03.2021; accepted for publication 23.03.2021.

About the authors:

Olga V. Dekhnich, Acting Deputy Director of the Institute of Intercultural Communication and Interna-
tional Relations, Associate Professor of the Chair of English Philology and Cross-Cultural Communication,
Belgorod State National Research University (85 Pobedy St., Belgorod 308015, Russian Federation), Ph.D.
(Philol.), Associate Professor, ORCID: https://orcid.org/0000-0001-6088-2656, Scopus ID: 56436702200,
Researcher ID: AAM-9877-2020, dekhnich@bsu.edu.ru

Olga V. Lyutova, Director of the Cross-Cultural Communication Centre, Associate Professor of the Chair of
the Russian Language, Professional Communication and Cross-Cultural Communication, Belgorod State Natio-
nal Research University (85 Pobedy St., Belgorod 308015, Russian Federation), Ph.D. (Ped.), Associate Professor,
ORCID: https://orcid.org/0000-0003-1881-9199, Scopus ID: 56716343300, Researcher ID: AAT-8286-2020,
1980lyutova@mail.ru

Mikhail A. Trubitsyn, Adviser to BSU Rector, Professor of the Chair of General Chemistry, Belgorod
State National Research University (85 Pobedy St., Belgorod 308015, Russian Federation), Ph.D. (Eng.), Asso-
ciate Professor, ORCID: https://orcid.org/0000-0003-0898-3657, Scopus ID: 7003296495, Researcher ID:
D-8128-2014, troubitsin@bsu.edu.ru

Elena S. Danilova, Associate Professor of the Chair of English Philology and Cross-Cultural Communica-
tion, Belgorod State National Research University (85 Pobedy St., Belgorod 308015, Russian Federation), Ph.D.
(Philol.), Associate Professor, ORCID: https://orcid.org/0000-0003-1556-3116, Scopus ID: 57211543087, Re-
searcher ID: P-3930-2016, eclena_danilova@bsu.edu.ru

Contribution of the authors:

0O.V. Dekhnich — developing the research concept and methodological basis, tools and techniques; critical
analysis of the managerial experience in interaction with international student body; text finalization.

0O.V. Lyutova — developing the concept and methodological basis of the research; data collection; analysis
of the topic-related academic papers published in Spanish in Russian; summarizing the practical experience of
international students’ adaptation.

M.A. Trubitsyn — developing the research concept; providing statistical data; analyzing the experience of
international students’ adaptation management at the university.

E.S. Danilova — developing the research tools and techniques; analyzing relevant academic papers published
in English with a view to assessing global trends in international student population changes; text structuring and
finalizing.

All authors have read and approved the final manuscript.

CIIMCOK
NCIIOJIbB30OBAHHBIX NCTOYHUKOB

1. Anoxuna, T. 5. Uctopus n ocoOGeHHOCTH O00yYeHHs MHOCTPAHHBIX CTYAEHTOB B COBETCKHUX U POCCHH-
ckux By3ax / T. 5I. Anoxuna, E. B. [lanun // Bectauk Poccuiickoro Yaueepcutera [py:xx061 Haponos. Cep.:
Teopust si3bika. Cemuotuka. Cemantuka. — 2014. — Ne 4. — C. 134-143. — URL: http://journals.rudn.ru/semiotics-
semantics/article/view/7504/6957 (nara obpamenus: 11.01.2021). — Pes. anr.

2. Hernandez Bolivar, M. Adaptacion y percepcion de estudiantes extranjeros respecto a la cultura y el
sistema educativo en una universidad publica en Colombia / M. Hernandez Bolivar, Y. Ortega Pacheco. — DOI
10.5377/rci.v24i01.8004 // Ciencia E Interculturalidad. — 2019. — Vol. 24, no. 01. — Pp. 80-90. — URL: https://
core.ac.uk/download/pdf/267026025.pdf (nara obpamenus: 11.01.2021).

254 COIIMOJIOI'A OBPABOBAHUA


https://doi.org/10.20339/AM.02-20.006
https://doi.org/10.1016/j.ijintrel.2015.01.002
https://doi.org/10.24320/redie.2018.20.4.1999
https://doi.org/10.24320/redie.2018.20.4.1999
https://orcid.org/0000-0001-6088-2656
https://www.scopus.com/authid/detail.uri?authorId=56436702200
http://www.researcherid.com/rid/AAM-9877-2020
https://orcid.org/0000-0003-1881-9199
https://www.scopus.com/authid/detail.uri?authorId=56716343300
http://www.researcherid.com/rid/AAT-8286-2020
https://orcid.org/0000-0003-0898-3657
https://www.scopus.com/authid/detail.uri?authorId=7003296495
http://www.researcherid.com/rid/D-8128-2014
https://orcid.org/0000-0003-1556-3116
https://www.scopus.com/authid/detail.uri?authorId=57211543087
http://www.researcherid.com/rid/P-3930-2016
http://journals.rudn.ru/semiotics-semantics/article/view/7504/6957
http://journals.rudn.ru/semiotics-semantics/article/view/7504/6957
https://doi.org/10.5377/rci.v24i01.8004
https://core.ac.uk/download/pdf/267026025.pdf
https://core.ac.uk/download/pdf/267026025.pdf

YESASES% INTEGRATION OF EDUCATION. Vol. 25, No. 2. 2021 kiEsazasss D

3. Gonzalez Lopez, A. La sensibilidad intercultural en relacion con las actitudes de aculturacion y prejuicio en
inmigrantes y sociedad de acogida. Un estudio de caso / A. Gonzalez Lopez, M. P. Ramirez Lopez. — DOI 10.3989/
1i5.2016.74.2.034. — Texcr : anexkTponHsIit // Revista Internacional de Sociologia. — 2016. — Vol. 74, num. 2. — URL:
http://revintsociologia.revistas.csic.es/index.php/revintsociologia/article/view/647/747 (nara obpamenus: 11.01.2021).

4. Hindriks, P. The Evaluation of Immigrants’ Political Acculturation Strategies / P. Hindriks, M. Verkuyten,
M. Coenders. — DOI 10.1016/j.ijintrel.2015.04.002 // International Journal of Intercultural Relations. — 2015. —
Vol. 47. — Pp. 131-142. — URL: https://psycnet.apa.org/record/2015-58364-012 (nara obparuenns: 11.01.2021).

5. Alvarez-Sotomayor, A. “Inmigracion, lengua yrendimiento académico en Espaia. Una revision sistema-ti-
cade la literatura” / A. Alvarez-Sotomayor, G. Martinez-Cousinou. — DOI 10.3989/ris.2020.78.3.19.083. — Tekcr :
anexTponHblit / Revista Internacional de Sociologia. — 2020. — Vol. 78, num. 3. — URL: http://revintsociologia.
revistas.csic.es/index.php/revintsociologia/article/view/1063 (mata ob6pamenus: 11.01.2021).

6. Apednes, A. JI. Pyccknii s13bIk 1 pycckosi3bluHOe oOpaszoBanue B JlutoBckoii Pecrryonuke / A. JI. Ape-
¢ne. — DOI 10.20339/AM.08-20.070 // Bectauk Bbictueit mkosbl. — 2020. — Boim. 8. — C. 70-84. — URL: https://
almavest.ru/ru/archive/3264/4775 (nara odpamenus: 11.01.2021). — Pe3. anr.

7. Byxanko, A. JI. OCHOBHbBIE XapaKTEPHCTUKH MOJIEITH TICHXOJIOT0-TIEIArOTMYECKOT0 COMTPOBOXK/ICHUS aJ1all-
TallM¥ UHOCTPAHHBIX CTYISHTOB K 00y4eHHIo B poccuiickom By3e / A. JI. Byxanko. — DOI 10.17238/issn1998-
5320.2020.14.4.15 // Hayka o 4enoBeke: rymaHuTapHble uccneqosanms. — 2020. — T. 14, Ne 4. — C. 118-127. —
URL: https://rucont.ru/efd/742052 (nara oopamenus: 11.01.2021). — Pe3. anm.

8. De Wit, H. Estado del arte de la internacionalizacion de la educacion superior en América Latina / H. De
Wit, J. Gacel-Avila, M. Knobel. — DOI 10.14482/esal.2.10151. — Teker : anekTpoHHBIH // Revista de Educacion
Superior en América Latina. —2017. — Num. 2.

9. Naynerkepues, A. P. Tenaenuuu rmobanu3anun Ha (GOHE POCCHICKOTO HAyIHO-00Pa30BaTEIbHOTO MPO-
ctpanctBa / A. P. aynerkepues, A. b. JloxaeBa. — DOI 10.20339/AM.04-20.047 // BecTHUK BBICIIEH IIKOJBI. —
2020. — Bem. 4. — C. 47-51. — URL: https://almavest.ru/ru/doi/10-20339-am-04-20-047 (nara oOparieHws:
11.01.2021). — Pe3. anru.

10. BriboproBa, E. A. MOHUTOpPHHT y4eOHOH MOTHBAIUH OOYYarOIIUXCS CPEIHUX MPOQecCHOHANb-
HBIX opranm3anuii / E. A. Beiboprosa, A. H. flmkoBa // YueOHbIil okcriepuMeHT B oOpazoBannu. — 2019. —
Ne 4. — C. 7-11. — URL: https://www.mordgpi.ru/upload/iblock/975/UevO-4 1 2019 .pdf (nara oOparenus:
11.01.2021). — Pe3. anrm.

11. Hurynesa, O. B. Akagemnueckass MOOWIBHOCTb KaK YCIOBHE JINYHOCTHO-TIPO(ECCHOHAIBHOTO CTaHOB-
nenust Oyayux negaroros / O. B. Hurynesa, I. C. UecHokoBa / Cubupckuii meparornueckuii xypHai. —2016. —
Ne 6. — C. 63—67. — URL: http://sp-journal.ru/article/2343 (nara ob6pamenus: 11.01.2021). — Pes. anri.

12. Torrez Gallardo, M. Un lugar para estudiar: estudio exploratorio de la migracion estudiantil colombiana
a Bahia Blanca durante la altima década / M. Torrez Gallardo, L. Alejandra Coboet // Revista Universitaria de
Geografia.—2018.—Vol. 27, num. 2. — Pp. 157-170.— URL: http://www.redalyc.org/articulo.oa?id=383257592007
(mara obpamenus: 11.01.2021).

13. Esparza, G. Los fundamentos personalistas de la formacion universitaria / G. Esparza // Revista Electroni-
cade Investigacion Educativa. — 2019. — Vol. 21, num. 01. — URL: http://redie.uabc.mx/redie/article/view/2684
(mara obpamenust: 11.01.2021). — Tekcr : 271€KTPOHHBIH.

14. Kazakos, A. B. Inoctpannsie ctynentsl B Poccun ¢ konna XIX Beka u B Hauajne BTOPO MUPOBOH BOM-
Hel / A. B. Kazako // BectHuk Mapwuiickoro rocymapcTBeHHOro yHuBepcurera. Cep.: Mcropudeckune Hayku.
IOpumnueckue nayku. —2016. — T. 2, Ne 1. — C. 28-31. — URL.: http://history-law.vestnik.marsu.ru/uploads/files/
journalsPdf/J_574bff4b416ae.pdf (nata obpamienus: 11.01.2021). — Pes. anr.

15. Social and Communicative Adaptation of International Students at Russia Universities: Problems, Pe-
culiarities and Characteristics / A. R. Masalimova, M. O. Timofeeva, S. A. Polevoy [et al.] / Talent Develop-
ment and Excellence. — 2020. — Vol. 12, no. 3s. — Pp. 119-126. — URL: http://iratde.com/index.php/jtde/article/
view/257 (mara oopamenns: 11.01.2021).

16. Incoming and Outgoing Academic Mobility in Russia and Abroad: Main Trends, Administrative
Challenges / T. K. Rostovskaya, V. I. Skorobogatova, E. E. Pismennaya, V. A. Bezverbny. — DOI 10.1108/
1JSSP-03-2020-0091 // International Journal of Sociology and Social Policy. — 2021. — Vol. 41, no. 1/2. —
Pp. 154-166. — URL: https://www.emerald.com/insight/content/doi/10.1108/IJSSP-03-2020-0091/full/html (zata
obparenust: 11.01.2021).

17. Barriers to Students Academic Mobility in Russia / T. K. Rostovskaya, A. S. Maksimova, N. M. Mekeko,
S.N. Fomina. — DOI 10.13189/ujer.2020.080412 // Universal Journal of Educational Research. —2020. — Vol. 8, no. 4. —
Pp. 1218-1227. — URL: http://www.hrpub.org/journals/article_info.php?aid=9032 (nara obpamenus: 11.01.2021).

18. dy6us, H. B. KoHKypeHTOCIIOCOOHOCTH BHIITYCKHUKOB — YYaCTHHUKOB MPOTPaMM aKaJIeMHIECKOI MOOHITb-
HoCTH 1pH Tpynoyctpoiictse / H. B. Jlyous // I'ymanurapasie Hayku U oopazosanue. — 2015. — Ne 1. — C. 48-50. —
URL: https://www.mordgpi.ru/upload/iblock/9ae/1 21 2015.pdf (nara obpamenus: 11.01.2021). — Pe3. anri.

SOCIOLOGY OF EDUCATION 255


https://doi.org/10.3989/ris.2016.74.2.034
https://doi.org/10.3989/ris.2016.74.2.034
http://revintsociologia.revistas.csic.es/index.php/revintsociologia/article/view/647/747
https://doi.org/10.1016/j.ijintrel.2015.04.002
https://psycnet.apa.org/record/2015-58364-012
https://doi.org/10.3989/ris.2020.78.3.19.083
http://revintsociologia.revistas.csic.es/index.php/revintsociologia/article/view/1063
http://revintsociologia.revistas.csic.es/index.php/revintsociologia/article/view/1063
https://doi.org/10.20339/AM.08-20.070
https://almavest.ru/ru/archive/3264/4775
https://almavest.ru/ru/archive/3264/4775
https://doi.org/10.17238/issn1998-5320.2020.14.4.15
https://doi.org/10.17238/issn1998-5320.2020.14.4.15
https://rucont.ru/efd/742052
https://doi.org/10.14482/esal.2.1015
https://doi.org/10.20339/AM.04-20.047
https://almavest.ru/ru/doi/10-20339-am-04-20-047
https://www.mordgpi.ru/upload/iblock/975/UevO-4_1_2019_.pdf
http://www.redalyc.org/articulo.oa?id=383257592007
http://redie.uabc.mx/redie/article/view/2684
http://history-law.vestnik.marsu.ru/uploads/files/journalsPdf/J_574bff4b416ae.pdf
http://history-law.vestnik.marsu.ru/uploads/files/journalsPdf/J_574bff4b416ae.pdf
http://iratde.com/index.php/jtde/article/view/257
http://iratde.com/index.php/jtde/article/view/257
https://doi.org/10.1108/IJSSP-03-2020-0091
https://doi.org/10.1108/IJSSP-03-2020-0091
https://www.emerald.com/insight/content/doi/10.1108/IJSSP-03-2020-0091/full/html 
https://doi.org/10.13189/ujer.2020.080412
http://www.hrpub.org/journals/article_info.php?aid=9032
https://www.mordgpi.ru/upload/iblock/9ae/1_21_2015.pdf

US55 IHTETPALLUSI OBPA3OBAHMUSL. T. 25, Ne 2. 2021 BSissnsss

19. Cerrutti, M. Migracion, adolescencia y educacion en Argentina: desentrafiando las brechas de apren-
dizajes / M. Cerrutti, G. Binstock. — DOI 10.31406/relap2019.v13.i1.n24.2 // Revista Latinoamericana De
Poblacion. — 2019. — Vol. 13, num. 24. — Pp. 32-62. — URL: http://revistarelap.com/index.php/relap/article/
view/134/160 (nara obpamenus: 11.01.2021). — Pes. anr.

20. Adaptation Problems Experienced by International Students in Aspect of Quality Management /
A. A. Kornienko, D. P. Shamrova, S. B. Kvesko [et al.]. — DOI 10.15405/epsbs.2017.01.48.pdf // The Europe-
an Proceeding of Social & Behavioural Sciences EpSPS; 2017. — Pp. 358-361. — URL: http://earchive.tpu.ru/
bitstream/11683/37270/1/dx.doi.org-10.15405-epsbs.2017.01.48.pdf (mara obpamenms: 11.01.2021).

21. Tony6, I b. AnanTuBHOE ympaBlieHWEe CHCTEMOH BbIcIiero obpaszoBanmsi B pernone / I. b. Tomy0,
E. 4. Koran. — DOI 10.20339/AM.02-20.006 // Bectauk Bbiciiei mkonsl. — 2020. — Ne 2. — C. 6-12. — URL:
https://almavest.ru/ru/doi/10-20339-am-02-20-006 (mara oopamenns: 11.01.2021). — Pe3. anrm.

22. Facilitating Adaptation and Intercultural Contact: The Role of Integration and Multicultural Ideolo-
gy in 269 Dominant and Non-Dominant Groups / B. P. H. Hui, S. X. Chen, C. M. Leung, J. W. Berry. — DOI
10.1016/j.1jintrel.2015.01.002 // International Journal of Intercultural Relations. — 2015. — Vol. 45. — Pp. 70-84. —
URL: https://www.sciencedirect.com/science/article/pii/S0147176715000036?via%3Dihub (mara oOpamenwus:
11.01.2021).

23. Camacho, I. Mentoria en educacion superior,la experiencia en un programa extracurricular / I. Cama-
cho. — DOI 10.24320/redie.2018.20.4.1999 // Revista Electronica de Investigacion Educativa. — 2018. — Vol. 20,
num. 4. — Pp. 86-99. — URL: https://redie.uabc.mx/redie/article/view/1999 (nara obpamenus: 11.01.2021).

Toctymma 13.02.2021; onobpena nocine pererzupoanust 19.03.2021; npunsTa k mybmukanun 23.03.2021.

06 asmopax:

Jexumu Oubra BuraabeBHa, 1.0. 3aMecTHTENs TUPEKTOpa MHCTUTYTa MEXKYIBTYPHOH KOMMYHUKAIN
U MEKyHApOIHBIX OTHOILICHHUI 110 HAyYHO ASSITENIbHOCTH, TOLUCHT Kadeapbl aHIUICKOH QUITOIOTUH 1 MEX-
KyabTypHOU KommyHHKaI PTAOY BO «benropoackuii rocynapcTBEeHHBIN HATMOHATBHBII HCCIIEIOBATEIbCKAN
yauBepcute™ (308015, Poccuiickas ®enepanusi, T. benropos, yi. [ToGensl, a. 85), kaHAUAAT (UIOTOTHYECKUX
Hayk, poueHT, ORCID: https://orcid.org/0000-0001-6088-2656, Scopus ID: 56436702200, Researcher ID:
AAM-9877-2020, dekhnich@bsu.edu.ru

JlioroBa Oabra BajeHTHHOBHA, AUPEKTOP LEHTPA MEKKYIBTYPHOH KOMMYHHKAIMH, JOLEHT Kaeapsl
pyccKkoro si3bika, IpoheCCHOHATBHO-PEYeBON U MEXKYIbTypHOH KoMmyHHKaimu GTAOY BO «benropoxckuii
TOCYIapCTBEHHBII HAIIMOHAIBHBIN HccienoBaTenbekuil yHuBepeute (308015, Poccuiickas denepanms, r. ben-
ropon, yi. [ToGensr, a. 85), kanaunar nenarormdeckux Hayk, pouent, ORCID: https://orcid.org/0000-0003-
1881-9199, Scopus ID: 56716343300, Researcher ID: AAT-8286-2020, 1980lyutova@mail.ru

Tpyouusin Muxauni AineKkcaHIpoBHY, COBETHUK peKTopa, mpodeccop kadeapsl obmrei xumun PIAOY BO
«benropojickuii ToCcynapCcTBCHHBI HAIIMOHAIBHBIA HccienoBarenbekuil yauepeutem» (308015, Poccuiickas
®Denepanus, 1. benropon, yi. [loGensr, a. 85), kanauaar TexHuueckux Hayk, poueHT, ORCID: https://orcid.
org/0000-0003-0898-3657, Scopus ID: 7003296495, Researcher ID: D-8128-2014, troubitsin@bsu.edu.ru

JanunoBa Enena CepreeBHa, H0LeHT KaQeapbl aHIINICKON (HIONOTUM M MEXKKYIETYPHOH KOMMYHH-
kaiun PIAOY BO «benropoackuil rocynapcTBEHHBIH HAIlMOHAJBHBIA HCCIEIOBATEIbCKUN YHUBEPCUTET»
(308015, Poccuiickast denepamus, r. benropox, yia. [Tobensr, 1. 85), kKaHIUAAT GHUIOIOTHUECKUX HAYK, HOICHT,
ORCID: https://orcid.org/0000-0003-1556-3116, Scopus ID: 57211543087, Researcher ID: P-3930-2016,
elena_danilova@bsu.edu.ru

3asenennviii 6K1a0 a6Mopos:

O. B. Jlexuunu — pa3paboTKa KOHIEIIINH, METOA0JIOT ¥, THCTPYMEHTAPHs HCCIIEA0BAHMsT; KPUTHICCKHUI aHa-
M3 QJIMHHUCTPATHBHOTO OIBITA PabOTHI ¢ HHOCTPAHHBIME 00YJaIOIIUMUCST; T0Pa0OTKA TEKCTA.

0. B. JIrotoBa — pa3paboTka KOHIICIIIHU U METOIOJIOT MU UCCIICIOBAHHUST; COOP JaHHBIX; aHAJIN3 UCIIAHOS3bIU-
HOHM U PYCCKOSI3BIYHOM JINTEPATYPhl; CYMMHPOBAHHE MIPAKTUYECKOTO OIbITA aJalTal[Mi HHOCTPAHHOTO KOHTHH-
reHTa B POCCHIICKOM BY3€.

M. A. TpyOuusiH — pa3paboTka KOHIENINH; IPEIOCTABICHUE CTAaTUCTUUSCKHX MAHHBIX; aHAJIN3 OIbITa
yIpaBIeHHUs alanTalyieil HHOCTPaHHBIX TPAXKAaH B By3e.

E. C. JlanunoBa — pa3paboTKa HHCTPyMEHTAPHsI MCCICIOBAHNS, aHAIIN3 AHIJIOSA3BIYHBIX HCTOYHUKOB C IIe-
JIBIO BBISIBIICHUS II00ATBHBIX TEHIICHIINI WU3MEHEHHS WHOCTPAHHOTO KOHTHHICHTA B BY3aX; CTPYKTYpHUPOBaHHE
1 1opaboTKa TEKCTa.

Bce asmopul npouumanu u 0006puiu 0KOHYAMENbHBII 6APUAHIM PYKONUCU.

256 COIIMOJIOI'A OBPABOBAHUA


https://doi.org/10.31406/relap2019.v13.i1.n24.2
http://revistarelap.com/index.php/relap/article/view/134/160
http://revistarelap.com/index.php/relap/article/view/134/160
https://doi.org/10.15405/epsbs.2017.01.48.pdf
http://earchive.tpu.ru/bitstream/11683/37270/1/dx.doi.org-10.15405-epsbs.2017.01.48.pdf
http://earchive.tpu.ru/bitstream/11683/37270/1/dx.doi.org-10.15405-epsbs.2017.01.48.pdf
https://doi.org/10.20339/AM.02-20.006
https://almavest.ru/ru/doi/10-20339-am-02-20-006
https://doi.org/10.1016/j.ijintrel.2015.01.002
https://www.sciencedirect.com/science/article/pii/S0147176715000036?via%3Dihub
https://doi.org/10.24320/redie.2018.20.4.1999
https://redie.uabc.mx/redie/article/view/1999
https://orcid.org/0000-0001-6088-2656
https://www.scopus.com/authid/detail.uri?authorId=56436702200
http://www.researcherid.com/rid/AAM-9877-2020
https://orcid.org/0000-0003-1881-9199
https://orcid.org/0000-0003-1881-9199
https://www.scopus.com/authid/detail.uri?authorId=56716343300
http://www.researcherid.com/rid/AAT-8286-2020
https://orcid.org/0000-0003-0898-3657
https://orcid.org/0000-0003-0898-3657
https://www.scopus.com/authid/detail.uri?authorId=7003296495
http://www.researcherid.com/rid/D-8128-2014
https://orcid.org/0000-0003-1556-3116
https://www.scopus.com/authid/detail.uri?authorId=57221397369
http://www.researcherid.com/rid/P-3930-2016

YESASES% INTEGRATION OF EDUCATION. Vol. 25, No. 2. 2021 kiEsazasss D

ISSN 1991-9468 (Print), 2308-1058 (Online) http://edumag.mrsu.ru

VK 316.346.32-053.5
DOI: 10.15507/1991-9468.103.025.202102.257-272

OpI/IFI/IHaJ'ILHaH cTaTbs

CoumnajabHble KOMINETCHINUH CTAPHICKJIACCHUKOB
C MO3MIMH KOHTEKCTHOIO MOoJAX0aa

H. B. Ileemxosa’, T. H. Heanosa
@I'BOY BO «Tonvammunckutl 20Cy0apCcmeeH bl YHUBEPCUMem,
2. Tonvammu, Poccutickas @edepayus,
* aleksandr.kozlov@mail.ru

Beenenue. @opMupoBaHue COLHMAIbHBIX KOMIIETEHIUH HIKOJbHUKOB SIBJISICTCS. BaXKHBIM HAIIPaBJICHHEM COBpE-
MEHHO} HayKH U MeJarorndeckoi mpakTuku. HecMoTpst Ha MHOTOUHCIEHHOCTD ITyOIMKanuii 110 3Tol mpodieMa-
THKE, TPAKTHYECKH OTCYTCTBYIOT HCCIIEIOBAHUSI 110 aHAIIU3Y COIIMAILHOTO KOHTEKCTA, KOTOPBI BO MHOTOM OIIpe-
JIeJIseT PAKTUYECKY0 pean3aliio COLMAIbHbIX KOMIIeTeHIMN. Llenb cTaThy — aHaIU3 AEeATeIbHOCTH ILKOJIBI 110
(hOPMHUPOBAHUIO COIMATBHBIX KOMIETCHIIMH Ha OCHOBE IIPUMEHEHHsI KOHTEKCTHOTO noaxoaa. Hosusna moaxona
COCTOMT B BBIIENICHUH CONIMABHBIX KOMIETEHIHH, XapaKTepu3yonmx 3QHEeKTHBHOCTh BOCITUTATEILHOTO BO3-
JIEWCTBUSI LIKOJIBI C YYETOM CyOBEKTUBHOTO KOHTEKCTA.

Marepuajbl ¥ MeTOAbl. DMIHIpHIEcKas 0a3a UCCIIOBaHUS BKIIIOYACT MaTePHAIIBI, TIOJYUYCHHBIC B PE3yJIbTaTe
COLIMOJIOTHYECKUX ONPOCOB, MPOBeAeHHBIX B mkonax I. Tomeartu B 2010 (n = 1 183), 2014 (n = 945), 2016
(n=1745), 2019 rr. (n = 976) B pexnme MoHuTOpUHra. COOP JAHHBIX B PEKUME MOHHTOPHHTA [TO3BOJIHI BbI-
SIBUTH TUHAMHKY PE3YJIbTaTOB 3a JCCSTH JIET U ONPEIEINTh, HACKOIBKO 3 ()EKTHBHO MIKOJIA CIPABISIETCS C 3a/1a-
4amu (GOPMHUPOBAHUS COLMAIBHBIX KOMIICTCHIHH.

PesyabTarsl necienoBanus. [1py xapakrepucTrke CyObeKTHBHOTO KOHTEKCTA OOJIBIIOE 3HAYEHHE NMEIOT TIpe-
CTABJICHHMS yHAIINXCS O BIMSHHUN IIKOJIBI Ha (JOPMUPOBAHUE CONMATBHBIX KOMIICTEHINH, aKTyalbHBIE IS ITKOJTb-
HHUKOB HEJOCTAaTKH yCJIOBHH OOydeHHs, CAMOOILIEHKA TOTOBHOCTH K BBIOOPY IIEHHOCTEH, a TakxkKe KU3HEHHbIE
IUTAHBI TIO/IPACTAIONIETo IMOoKoIeH . Cpeii COIMAIbHBIX KOMIIETEHINH, (POPMUPYEMBIX IIKOJIOH, CTapIIeKIacc-
HHUKH OTMEYAIOT yMEHHUs paboTaTh ¢ HH(OpPMAIHEH, pa3oUpaThesl B JIIOSX, ONPEACIATH CKIOHHOCTH K HayKaMm,
CaMOCTOSITENILHOCTB, a TAK)Ke TONIEPAHTHOE OTHOIIEHHE K MPEACTABUTENAM APYTuX KyabTyp. KoHTeKCcTHBIH moj-
XOJ JIaeT BO3MOKHOCTb BBISIBUTH IPOOJIEMBI M IPOTHBOPEUHSI LICHHOCTHOTO CaMOONpe/IeIeH s IPeICTaBUTeeH
MO/IPACTAIOIIETO TOKOJICHHSI.

O0cyxaenne u 3aka0ueHue. [lonyueHHble pe3ynbTaTbl BHOCAT BKJIA/ B Pa3BUTHE HAYYHBIX KOHIIEMIUH COIH-
QIBHBIX KOMIIETEHIIMHA. Matepuaibl craTby OyayT MOJIE3HBI ISl H3y4YeHHs MPpo0JieM U IPOTHBOPEUNH EHHOCT-
HOTO CaMOOIIPEe/IeNICHNUSI IPEICTaBUTEIIeH ITOAPACTAIOIEro oKoIeHus. [IpakTnaeckas 3HaUMMOCTh IPHUMEHEHHS
HPETIOKEHHOTO KOHTEKCTHOTO TOAX0/1a COCTOUT B TTOBBIIEHUHN 3(QGEKTHBHOCTH PabOThI LIKOJIBI IO (POPMUPOBA-
HUIO Y 00YYaIOIINXCsl COMAIBHBIX Ka9eCTB, HEOOXOIMUMBIX JJIsl )KH3HH B COBPEMEHHOM O0OIIECTBE.

Kniouesvie cnosa: connanbHble KOMIETEHIMH, COLUANN3AINS, KOHTEKCTHBIHM MOAXO/, BBITYCKHHUK IITKOJIbI, Kade-
CTBa JIMYHOCTH, KOTHUTHBHBIE KOMIIETCHI[H, KOMMYHHKAaTHBHBIE KOMIIETCHIHN, TPO(peCCHOHAIbHAs OpUEeHTa-
1M1, TPaKAAHCKUE KOMIICTCHITNH

Asmopul 3a561510m 06 OMCYMCMBUY KOHQIUKINA UHMEPECOS.
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The Social Competences of High School Students
from a Contextual Approach

L V. Tsvetkova®, T. N. Ivanova
Togliatti State University, Togliatti, Russian Federation,
" aleksandr.kozlov@mail.ru

Introduction. The formation of social competences of schoolchildren is an important area of modern science
and pedagogical practice. Despite the large number of publications on this issue, there is virtually no research on
the analysis of social context, which largely determines the practical implementation of social competences. The
aim of this article is to analyse the high school’s activities on social competence development using a contextual
approach. The novelty of the approach lies in the identification of social competencies that characterize the effec-
tiveness of the educational impact of the high school, taking into account the subjective context.

Materials and Methods. The empirical base of the study includes data collected from sociological surveys con-
ducted in Togliatti schools in 2010, 2014 and 2019 in the monitoring mode (in 2010, n =1 183, in 2014, n = 945,
in 2016, n =1 745; in 2019, n = 976). The collection of data in the monitoring mode made it possible to identify
the dynamics of results over a ten-year period and to determine how well the high school is doing in terms of de-
veloping social competences.

Results. Among the social competencies that the high school forms, high school students note the ability to work
with information, understand people, determine the propensity for science, independence, as well as a tolerant
attitude to representatives of other cultures. There are contradictions in the formation of social competencies, and
this is especially evident in the assessment of civic qualities. Over the past decade, the number of students who
believe that school has prepared them for life has significantly decreased.

Discussion and Conclusion. The results contribute to the development of scientific concepts of social compe-
tences. The materials of the article will be useful for the study of problems and contradictions of value self-deter-
mination of the younger generation. The practical significance of applying the proposed contextual approach is to
increase the effectiveness of the school in the formation of students’ social qualities necessary for life in modern
society.

Keywords: social competencies, socialization, contextual approach, school leavers, personality qualities, cogni-
tive competencies, communicative competencies, professional orientation, civic competencies
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BBenenue

[Ipu orieHKE pPe3yNbTaTOB JAEATEIHHOCTH
IITIKOJIBI B COBPEMEHHON HayKe IPUMEHSETCS
KOHTEKCTHBIN monxon. Ero HeoOXomumMocTh
BBI3BaHA MMOTPEOHOCTHIO B yueTe (haKkTOpOB,
OTIpEICNIAIONMMX PaboTy 00pa3oBaTEIbHBIX
YUpEeXKIEHUH U 00pasyromuX COIHAIbHBIN
KoHTeKCT. COIManbHbIil KOHTEKCT POPMUPY-
IOT YCJIOBUSI, BIUSIONIME Ha 00pa30BaTelib-
HBII OpoIiecc, HO MPHU 3TOM HE SBIISIOIIUECS
€r0 YacThi0. DTH (aKTOPHI ABJSIFOTCS BHEII-
HUMHU I10 OTHOIICHUIO K BOCIIUTAHUIO H 00-
YYEHHUIO, HO OT HMX BO MHOTOM 3aBHUCST pe-
3yJBTaThl BOCIIUTAHUS ¥ O0yUeHUSI.

OO0pa3zoBaresibHasi TOJIUTHKA YYHUTHIBA-
€T 0COOEHHOCTH KOHOMHYECKHX, COIHaITb-
HO-KYJBTYPHBIX, STHHYECKHUX (DaKTOPOB TPHU
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OLICHKE JESITEIIbHOCTH 00pa30BaTe/IbHBIX yupe-
xaeHuil. OHa HaXOIUT OTPaKEHHE B LIEIISIX
00pa3oBaTeNbHON M BOCIUTATENHHON JIes-
TETHHOCTH YUeOHBIX 3aBeneHui [ 1].
ConyanbHpli KOHTEKCT XapaKTepU3yeT
conuanbHyio nuddepeHnnanno KOHTHHIeH-
Ta 00yJaroIHXCsl, KOTOpasi CBsi3aHa ¢ mpooiie-
MaMH COLMAJIBHBIX M KYIBTYPHBIX Pa3iuunil
ycioBuid ku3HH. be3 ydera ocoOenHocteit
3TOTO KOHTEKCTA TPYIHO OLECHUTH PE3Yib-
TaThl AEATEIBHOCTH KOHKPETHBIX 00pa3oBa-
TENBHBIX y4upexIeHuH. MHOroyrcieHHbIe
COLIMOJIOTNYECKUE HMCCIICOBaHUS JOKa3bIBa-
0T CBSI3b MEK/TY COITHATIbHO-IKOHOMHYECKUM
MOJIOKEHUEM CeMeH 00yHJaroInXCs U pe3yIlb-
TaTaMy UX y4eOHOH aesTenbHOCTH. M3yde-
HUE COLMATIbHOTO KOHTEKCTA KaK 32 PyOe:KOM,
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TaK ¥ B HAIICH CTpaHE OCYIIECTBIIICTCS IO
IIYTH [TOCTPOCHUSI TUIIOJIOTHH yueOHBIX 3aBe-
JICHUM C y4eTOM OMpeAeSICHHBIX COIUAIbHO-
JKOHOMHYECKUX H COIMAIbHO-KYJIBTYPHBIX
(haxTOpoB. DTO CIOCOOCTBYET OLICHKE Pealb-
HOTO BKJIa/Ia IITKOJIBI B CONMANIM3AINIO 00y4a-
FOIIMXCS, WCXOISl W3 MUMEOIIUXCS yCIIOBUH
U BOBMOXKHOCTEH [2].

B nenarorumueckoil auTeparype MOHs-
THE «KOHTEKCTHBIN TOIXOM» TPAKTYIOT He-
oqHo3Ha4HO. PaszpaboTke »TOrO mMOIXOAA
mocBsIeHsl padboTsl A. A. BepOwurikoro [3],
O. I'. Jlapuonosoii [4], M. 1. Unbsi30Boii [5],
H. A. Peibakunoii [6] u ap. dopmupoBanue
KOMITCTCHIIMI PAacCMaTpUBAIOT KaK HHTE-
IpaIUI0 COePIKaHUsl YUCOHBIX IUCIUILINH
C MOJCIISIMU TpaKTHYeCKUX curyanuid. o
MHEHUI0 CTOPOHHHUKOB TaKOW TpPaKTOBKHU
KOHTEKCTHOTO TOJX0/a, Pa3BUTHE pedIek-
CUBHBIX Ka4eCTB IIKOJHLHUKOB CIIOCOOCTBY-
€T CTaHOBIIEHHIO HMX CaMOCTOATEIHHOCTH.
B pamkax maHHOTO MOAXO0/a YIEHUK BBICTY-
MaeT B PO 00BEKTa Mearornieckoro Bo3-
JICHCTBHS, TaK KaK PCIICHHUE CUTYaTHBHBIX
3a/1a4 MPEIoiaracT MOUCK «IPABUIHHBIX
pELIeHUI», MPETyCMOTPEHHBIX CO3/aTels-
MH 00yYaroIuX MaTepraoB.

Kpome oOpasoarensHOro mporecca, Ha-
XOJISALIETOCs O]l KOHTPOJIEM YYUTENeH, Cy-
IIECTBYET COIMAIIbHBIA KOHTEKCT — 3TO W3-
MEHEHHS COBPEMEHHOro oOmecTBa Ha
MaKpo-u MHKpPOYpOBHsX. Ero BiusHmHEe MO-
JKET PacCMaTpUBATHCS IMKOJIONW KaK «CTH-
XHUIHOE», KOTOPOMY MPOTHBOIIOCTABIISIOT-
CSl TIEJAaroTMHYeCcKue METOAMKH BOCIUTAHHS
1 00yueHHUsI, peajau3yeMbie B 1KoIax. B meii-
CTBUTEJILHOCTU COIMAJIbHBI KOHTEKCT BO
MHOTOM OTIpeAeIseTCS HHPOPMAIIMOHHBIMH,
MOJIMTUUECKUMHU, MapKETUHTOBBIMU TEXHO-
JIOTHSIMH, TPECICAYIONUMHE 1IeITH, KOTOPhIS
[IPOTUBOPEYAT TOMY, YTO CTPEMUTCS BOCIIHU-
TaTh mkona [7].

ConuanbHbelli KOHTEKCT JIEATEIBHOCTH
y4eOHBIX 3aBelIEHUH Ompesensercs Kaa-
TuUKaed yduTened, WX MOTHBalWel
K mpodeccHoHATbHOU JesaTeNbHOCTH [8].
Pan poccuiickux uccienopareneid u3 Boic-
IICH MIKOJIbl SKOHOMHUKHU, OMUPAsICh HA OIBIT
3apyOeKHBIX KOJUJICT, BKIIOYAIOT B COIUATD-
HBII KOHTEKCT COLIMAJIbHBIC XaPaKTEPUCTUKH
YYaCTHUKOB y4eOHOTO mpouecca. bosbioe

SOCIOLOGY OF EDUCATION

3HaYeHHE HMEIOT COLNaJIbHO-3KOHOMHYE-
CKHE YCIIOBUsI ceMel oOydarommxcsi, o0pa-
30BaTeNIbHBIA U MPO(eCcCHOHANIBHBIN CTaTyc
ponuteneii. [logoOHast TpakTOBKa KOHTEKCT-
HOTO TIOJXO/a NPEJCTaBICHa B IyOIHKALIN
M. A. Ilunckoi, T. E. Xasencon, C. I Ko-
capeuxkoro, P. C. 3psrunnena, A. M. Muxaii-
nosoii, T. A. Uupkunoii [9]. PasnooOpa3Hbie
TOJIKOBaHUSI KOHTEKCTHOTO Toaxona K op-
MHPOBAHHUIO COIIMATBHBIX KOMIIETEHITHHN TTPO-
CJIe)KHMBAIOTCS B paboTax aBTOPOB cTarel 3a-
PYOeXHBIX KypHaIOB International Journal
of Humanities and Social Science, Education
Research International, Journal of Applied
Psychology v np.

Ponb conmanbHOro KOHTEKCTa /I OLIEH-
KM pe3yjibTaToB IIKOJIBHOM COLMaln3aluu
HaxXOJUT IMpPOSBIECHNE B JIMYHOCTHBIX Kaue-
cTBax 0O0y4arommuxcs, 00beIMHEHHBIX B CO-
nuanbHble KoMIeTeHnuu. Hapsamy c conu-
ATBHBIM KOHTEKCTOM, XapaKTePHU3YIOIIHIM
OOBEKTHBHBIE YCIIOBHS COIMAIH3AINH IO
pacTaroIero MoKoJIeHHsI, OOIbITOE 3HAYCHHE
nMeeT CyOBEeKTHBHBIN KOHTEKCT, KOTOPBIH
paccmarpuBaeT 0O0ydaloIMXcsl B KauecTBE
CYOBEKTOB IIKOJILHON COIMATH3allUH.

JlaHHOE HccleoBaHME HANpaBICHO Ha
peleHre HaydHOU MpoOiIeMsl o GOpMHUpPO-
BaHHMIO COLIMAIBHBIX KOMIIETCHLUH 00y4a-
IOIUXCS ¢ YYETOM MHEHHMM cTaplieknacc-
HUKOB. OIIEHKa COIMATBHBIX KOMIETEHIIUI
JTaeT BO3MOXKHOCTHh IPOAHAIU3UPOBATh pe-
3yABTAThl CONMANM3AIMH C MO3UIMHA TIpel-
CTaBJICHUH IOHOIICH U JACBYIIEK O OymTyIeMm.
Baxxnoe 3HadeHHe WMeEeT XapaKTEpPHCTHKA
CyOBeKTUBHBIX (DaKTOpPOB: IIEHHOCTEH, MO-
THUBOB, KM3HEHHBIX IJIAHOB, BIUSIOMIMX Ha
OLICHKY COLMAIBHBIX KOMIIETeHIUH, cdop-
MUPOBAHHBIX ILIKOJION.

Lenp crarbu — aHamM3 pe3ysabTaTtoB Jes-
TEJBHOCTU IIKOJIBI IO (DOPMHUPOBAHHIO COLIU-
QIBHBIX KOMIIETCHIIMI C Y4eTOM CyOBEKTHB-
HOTO KOHTEKCTa, MPOSIBISIONIETOCS B OICHKE
CTapIIEeKIIACCHUKAMH BITUSIHUS IIIKOJIBI HA CTa-
HOBJICHHWE WX JIMYHOCTHBIX KadecTB. Mccie-
JIOBaHWE HAIPaBICHO Ha MPOBEPKY THIIOTE-
3bI: BOCTIMTATEIbHOE BO3ACHCTBUE IIKOJIBI HA
JMYHOCTh yYEHHKA CTaHOBHUTCS A(P(EKTUB-
HBIM, KOTJIa IIKOJIbHAs Cpesia BOCTIPMHUMAET-
Csl M TTO3UTHBHO HE TOJIBKO B HACTOSIIIIEM, HO
1 C Y4ETOM pean3aluy OyIyIInX IJIaHOB.
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00630p JuTEpaTypbI

ConmanpHble KOMIIETEHIIUN YUYCHBIE
OTIPENEISIIOT KaK YMEHHS W HaBBIKW HHIIU-
BHUJIOB, IO3BOJISIONINE WM OCYIIECTBISATH
MPOIYKTUBHBIC B3aHMMOJICHCTBUSI B 0OIIe-
crBe. OHM 00ECIEUNBAIOT KOMMYHHKAIHIO
MEXIY HHIUBHIAMH, KOTOpas 3aBUCHT OT
WX TOTpeOHOCTEH, IIEHHOCTEH, WHTEPECOB,
(dopMUPYIOIINX OXUIAHUS U CaMOOIICH-
Ky. DdexTnBHasT KOMMYHHKAIIAS CBsI3aHA
C YMEHHUEM aJIeKBaTHO OLIEHUBATh CUTYAITHIO,
BBIOMpATh ONTHMAJbHBIE CTpPATeTHH Jesi-
TenmpHOCTH. B cBoeit padore O. I. KpacHo-
nuteikoBa 1 O. I'. KommeBast mpoBomsT aHams3
MOHSATUN «KOMIIETEHINS» W «COIMabHAas
KOMITETEHIIUA» B 3apyOeXHOM M oTeudecT-
BeHHOW Hayke. OHM NOIYEPKUBAIOT, YTO
JTaHHOE OTIpe/IeJIeHNEe OXBaThIBaeT LIMPOKUI
KpYT JIMYHOCTHBIX XapaKTEPUCTHK, obecre-
YMBAIOLIMX HE TOJIBKO aJaNTalHio, HO TAaKXKe
YCIICIIHYIO WHTETPalfi0 WHAWBUAOB B 00-
mectro [10].

HexoTopsie coBpeMeHHBIE y4YeHbBIE HC-
MOJIB3YIOT TEPMHH «COLHAIILHO-KYIIBTYpPHBIE
KoMmIteTeHuny. Tak, A. E. COIIHUKOB, BbIJIE-
JSISL B CTPYKTYpE CONMAITBHBIX KOMIETEHITUN
CIIOCOOHOCTH K KOMMYHHKAITHH, COITHATEHON
a/lanTalyi, CaMOCOBEPIIEHCTBOBAHUIO, JIO-
MOJHSET WX PSJIOM KadyecTB, KOTOPbIE JAIOT
BO3MOXHOCTb MHIUBHY PHOOPETATh HABBI-
KA OpHEHTalM{ B KYJIBTYPHOM MHOTOOOpa-
31 KaK CBOETO, TaK M APYrux Hapojos [11].

B crpykrype GopMHUpYyEeMBIX LIKOION
KOMITETEHIIMH BBIICTISIOT HHCTPYMEHTAIb-
HbI€ U TepMUHAJbHBIE. HCTpyMEHTaIbHBIE
KOMITETEHIIMA MOTYT OBITh H3MEPEHBI Ha OC-
HOBE HOPMATHWBHBIX TIOKa3aTelel: 3HaHUS,
YMEHHs, HaBBIKA. B OCHOBE TepMUHAIBHBIX
KOMITETEHIINH HAaXOJATCS MOTUBBI, YCTAHOB-
KM, OKMJIaHUS 1 opueHTannu. OHU Xapakre-
PU3UPYIOT CYOBEKTHUBHOE OTHOILIEHHUE JIHY-
HOCTH K pa3lM4yHBIM BHUJAM JAESITEIbHOCTH,
YTO OKa3bIBAaeT BIUSHUE HA 9PPEKTUBHOCTD
X OCYLIECTBIEHUS. TepMUHAIbHBIE KOM-
neTeHnuy, kak yreepxkaaer B. T. IpoHos,
MTOJIBEPTAIOTCS HICOIOTHYECKOMY BO3JICH-
CTBHIO, KOTOpOE obecrieunBaeT hopMupoBa-
HUE INYHOCTH B COOTBETCTBUM C CHCTEMOU
IIEHHOCTEH, ogo0psiemMoii oomecTBoM [12].

B coBpeMeHHOW mnegaroruueckond Hayke
COLIMAIbHBIE KOMIETEHIIUH PaccMaTpUBAIOT
KaK CIIOCOOHOCTh OOYyYarolIMXcs CO3/aBaTh

260

CTpaTeruy B3aHUMOJEHCTBHUA C JIIOIBMH Ha
OCHOBE 3THYECKHX MPHUHIUIIOB B M3MEHS-
IOLIUXCS] COLMANIBHBIX YcnoBusX. IIpu atom
COLIMAJIbHBIE KOMIIETEHIIMU BKIIIOYAIOT dJIe-
MEHTBI O0IIEYETOBEUECKIX, HAMOHABHBIX
HOPM M LIEHHOCTEM, a TaKKe 3JIEMEHTBI, OTO-
Opaskarolyie KOHKpETHbIE TPEOOBAHMS COLIU-
anbHO-KyIbTypHOU cpenpl [13]. Copepxanue
COLMAJIbHBIX KOMIIETEHLMH TpaHchopMu-
pyeTcst moA BIMSHUEM Pa3BUTHsI OOLIECTBa.
W3MeHeHus, TPOUCXOIAIINE B 3apyOCIKHOM
cucreMe 00pa3oBaHUs, MPOAHAIU3UPOBAHBI
B pabote O. B. Pemernukosa [14]. Mccnemno-
BaTeJb OTMEYAET, YTO B 3alaHbIX CTPaHax
(OpMHUPOBaHUEM COLMATBHBIX KOMIIETCH-
Ui y 00y4aromuxcsl 3aHUMAalOTCsl HE TOJb-
KO TEAaroru, HoO M COLHajbHble paOOTHHUKH,
MIPEACTABUTENIM OOILECTBEHHBIX OpraHU3a-
LU{, HACTAaBHUKU U KOHCYNbTaHThl. B CILIA
paspaboraHa creuuaibHas Mporpamma Jyis
LIKOJbHUKOB, KOTOpas OpPUEHTHPOBaHAa Ha
pa3sBUTHEC HAaBBIKOB CaMOIIO3HAHHWS, CO3Ha-
TEJIBHOTO BBIOOpA LIEHHOCTEH, caMopa3BU-
THS, TUTAHUPOBAHUS U YIIPABICHUS OyIy M.

B 3apy0OeXHBIX HCCICIOBAHUAX TPU
OLICHKE COIMAJIbHBIX (DYHKIIMI HIKOJIBI TIPH-
MEHSETCSI TEPMUH «PE3WIbEHTHBII», KOTO-
pBIN 1aeT BO3MOXKHOCTH BBIJICIHUTH CyOBEK-
TOB 00pa3oBaTeIbHON AEATEILHOCTH, CIIO-
CcOOHBIX JOOMBATHCS YCHEXOB BONPEKHU
HeOIaronpusaTHBIM COLMAIBHBIM (pakTopaM.
OTOT TEpPMHH HPUMEHSETCSl K YUCHHMKaM,
KOTOpbIe, HECMOTPS. HAa HU3KHHA COLMAIb-
HBIA CTaTyc ceMel, MOKa3bIBalOT BBICOKHE
y4eOHble OCTHXKEHUs. «Pe3MIIbeHTHBIMN
MOTYT OBITH PE3yJABTAaThl PAOOTHI IIKOJIBI CO
«CJIO)KHBIMY» KOHTHHI'CHTOM OO0YYaroIInuXCs
C TIOJOXKUTENBHON CcolManu3amueii. 3apy-
OC)KHBIMH yUCHBIMH HCCIIEI0OBaHbI (DaKTOPHI
PE3UIBETHOCTH, KOTOPBIE CBSI3aHbI C JTMYHO-
CTBIO YUYHTEINs, MHCIOJIb3YEMbIMH METO/U-
KaMi O0Oy4eHHsI, B3aUMOJICHCTBUEM LIKOJIbI
u poauteneil. BenyTcs aumckyccum OoTHOCH-
TEJIbHO 3HA4YE€HHs COLMAIbHO-TICHXOJIOTHYe-
cKkuX (haKTOpOB, BIMAIONINX Ha ycIieX y4eO-
HOW JESITEeNbHOCTU: YPOBEHb CAMOOLICHKH,
YBEPEHHOCTb B CBOMX CHJIAX, IIpeiCTaBiie-
Hus 0 Oyaymiem u ap. Ha ceromusnmanii 1eHb
OTIpeNieJIeHHe TOTO, KaKoe BIIMSHUE OKa3bl-
BaeT IIKOJAa Ha COIMAIW3aLUI0 YYEHHKOB,
MIPEJCTaBIsAET CIOKHYI HCCIEI0BaTeNb-
CKyIo 3anauy [9].

COIIMOJIOI'A OBPABOBAHUA
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Oco3HaHHbIH BbIOOp Mpodeccun — OuH
U3 BaXXHBIX IIOKa3aTeNieil TOATOTOBKH BBI-
ITyCKHUKOB IIKOJBI K B3POCIOH xu3HU. OKO-
70 30 % Bcex CTy/IEHTOB By3a MPEKpaIlaioT
yueOy Ha [IepBOM Kypce, TIOCKOJIbKY CUUTALOT,
YTO CJIealli HeMPaBUIIbHBIN BBIOOD, OTMEYa-
et E. C. Kanen [15].

B ycnoBusx rmobanuzaiuu y4eHble W3
Pa3IMYHBIX CTPaH U3YYalOT BIUSHUAE COITHO-
KYJIBTYPHBIX (DaKTOpOB Ha TPO(eCcCHOHATh-
HEII BBIOOp CTapuIeKiIacCHUKOB. Mccnemo-
BaHMSI TTOKA3AJIH, YTO KYJIETYPHBIC IIEHHOCTH
CHOCOOCTBYIOT BBIOODY Ipodeccruu Moo ie-
XKbl0. Pogureny, 3aHMMaronuecs mpeanpu-
HUMATEeJIbCKON NIeATENbHOCTBIO, IEpealoT
CBOH OIIBIT JIeTAM, yTBepxkaatoT [. denako-
Ba u C. Kozaposa [16]. M. I'ennuk cuutaer,
YTO MEPCHEKTUBHI BOBJICUCHUS MOJIOICKD
B MPEANPHUHUMATEIHCKYIO JICATEIBHOCTh
BBI3BaHBl HX OOJBIIUMHU BO3MOXHOCTSIMHU
B OIIEHKE JOJTOCPOYHBIX MPOTHO30B, YEM
y JIrofieit crapiero Bo3pacrta [17].

3a mocreAHWE ABAIATh JIET B3aMMO-
JIEUCTBUE MEXIY WHAMBUYATUCTUYECKON
U KOJUIGKTMBUCTCKOW THIIAMH KYJIBTYPBI
cTaino 0oJee 4acThIM B CBSI3U € IIOOATBLHON
MUTpAIUEH, Y4TO MOPOKIACT PSJ MPOdIeM
IIpH CMEHE CTpareruii BeiOOpa mpodeccuit
MOJIOICKBIO. BIusiHuEe UIKOJIBI NPOSIBISICTCS
B Pa3BUTHU CAMOCO3HAHHS OOYYarOIIUXCS,
B TIOHMMaHWH CBOMX HHTEPECOB, CKIOHHO-
cTeit, crmocoOHocTeid. KomiektuB aBcTpa-
JUUCKHUX aBTOPOB IOJ PYKOBOJICTBOM AKO-
cax-TByMacu OTMeUaeT, YTO KOHCYIBTAHTHI
10 BOTIPOCAM Kaphepbl COBMECTHO C JPYyTH-
MU [TeJJaroraMy OKa3bIBAIOT aKaJIEMHUECKYIO,
KyJABTYpHYIO W COLHMANbHYIO TOAJIEPKKY
MOJIOJICKHU TIPH TUIAHUPOBaHUH Tipodeccuo-
HAJIBHOW Kapbepbl, KOTOPYIO HE MOTYT 00e-
CIICYUTH TOJILKO WICHBI cembH [18].

Hexotopblie poccuiickue u 3apyOexHbIe
WCCIIEIOBATEIN CYATAIOT HEOOXOIMMBIM yCH-
JUTh BOCTIHTATENbHBIE (DYHKIIMH IIKOJIBI 3a
CUET TECHOTO COTPYJIHMYECTBA IIKOJBI U PO-
mureneld. KoHCynbTaHTBI TIPOBOIAT PadoOTy
TI0 OTIPENEIICHUI0 00Pa30BaTEeILHBIX TIOTPEO-
HOCTEH 0OyJaroIuxcsl W MOUCKY d((EKTHB-
HBIX CIIOCOOOB UX yioBiIeTBOpeHus [19].

Wnpaniickue yuensie M. Atuxe, P. Hu-
mantd [20] u wmccinenoBarens u3 Kenwm
H. Bekeca Jlxecce [21] momuepkuBaroT
pOJIb MEAAroroB, WX JUYHOCTHBIX KAYECTB

SOCIOLOGY OF EDUCATION

B BOCITUTaHMM MOJIOJBIX Jrofieil. OcHOBHAS
¢dyHKIMs 00pa3oBareNbHOrO TMpolecca 3a-
KJIOYaeTCsl B Iepefadye 3HaHWHM U3 MOKoJIe-
HUS B mokonieHue. OOpa3oBaHKe B MEPBYIO
ouepellb HAIPaBICHO Ha MPUBUTUC HABBI-
KOB M ILIEHHOCTEH, MMEIOIIHUX CYIIEeCTBEH-
HOE 3HaueHWE U1 BBDKUBAHHS OOIIECTBa.
TBOpUeCcKoe MBILUIEHHE — MOUIHBIA CTUMYII
K JaJbHEHIIMM UHHOBALIMSIM.

I'peueckuii uccnenosarens M. Koncran-
TUHY CUMTAET, YTO IIKOJA JOJKHA BBIIOJI-
HATh (DYHKIHH «IMAHCHUIAIUM» JINYHOCTH
y4eHHKa. OMaHCHIALMI0O OH TPOTHUBOIO-
CTaBJISICT MAHUITYJISIIIUH, TOCKOJBKY TAHHBIHA
IIPOLIECC OCHOBBIBAETCSA Ha MPUHIIMIIAX CBO-
0OIHOTO, CO3HATEIBHOTO CaMOOIPEACICHUS
arnyHocTH. CHOCOOHOCTH K CamooIpese-
JICHUIO JTaeT BO3MOXKHOCTb OOydaroIeMycs
perynupoBarb u (OpMHUPOBATH CBOW B3IJISA-
JIbl, yCTAHOBKH, I€UCTBUSI, LI€IU, [IOBECHUE
B nesnioM. OmHUM H3 ycioBuil popMupoBa-
HUS JAHHBIX KOMIIETCHLIMH SIBISIETCS CO3/a-
HUE Yy4eOHO-TIeJaroru4ecKoil Cpembl, CIo-
coOcTByrOIIeH SPPEKTUBHOMY OO0YUCHHUIO
U COIMAJM3AIMK TOAPACTAIOIIEr0 MOKOoJIe-
HUS KaK B IIIKOJIE, TaK U B oOmiectse [22].

Hccnenosarenu u3 Hurepuu H. Jhxopix,
J. Vsanra yTBep)KIaloT, 4YTO OBITH HpaB-
CTBCHHBIM WJIM MOPAJIBHO CO3HATEIBHBIM —
3HAYUT NPUHUMATH CTAHAAPTHI WIM IpPUH-
LUIbL, KOTOPBIMU JIOAU PYKOBOJACTBYIOTCS
B CBOMX JICHCTBHSAX W IIOBEJCHWU B OOIIIe-
ctBe. HpaBcTBEHHOE BOCIIUTAHUE — ATO IPO-
rpamMma OOydYeHHs TIOBEIEHHIO B COOTBET-
CTBUM C MOpaJIbHbIMM HOpMaMu. Moinosbie
JFOM CTAJIKMUBAIOTCS € IMpobieMamu, KOTO-
pBI€ CTaBST I0J] COMHEHHE HX MOpPAJIbHYIO
MO3UIINIO, OHU OKPY>KEHBI JIFOIBMH, KOTOPHIC
0TOPAaChIBAIOT MOPAJILHBIE HOPMBI M CO3JAI0T
[IpaBUJIa, OIIPAB/BIBAIOIINC OC3HPABCTBEH-
Hple mocTynku. OOLecTBO OIaroCKIOHHO
OTHOCHTCSI K T€M, KTO MOXKET CJIeNaTh MOYTH
BCe, YTOOBI IOOUTHCS BIacT U aeHer. Cope-
MEHHasi MOJIOACKb HAXOAUTCA B CUTyalUU
BBIOOpa CHCTEMBI IIEHHOCTEH, KOTopasi orpe-
JIeNUT OymyTiee MUBIIA3anu [23].

CymHOCTh COIMANBbHON KOMIETEHIINH,
kak ormeuatoT b. A. Kyran, H. A. Kpu-
BonanoBa, E. A. TeOGeHbKOBa, MOXKET OBITh
KOHKpETH3UpOBaHa 4Yepe3 OCBOeHHe 00-
YHYaIOIUMHUCS COLMAIBHBIX POJiel yueHHKa
B IIKOJIC, CHIHA WJIK JOYEPHU B CEMbE, Ipyra
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B MEXJINYHOCTHOM OOIIEHHUH, OpTaHu3aTo-
pa, uieHa KOJJIEKTUBA U T. 1. DTU POIH MO-
T'YT OBITh peaIn30BaHbl B TIEPUO O0yUYCHHUs
B 1mkoje. OpHAKo Mpoluecc ConUaTnu3aluu
BKJIIOUAeT MOATOTOBKY OOyYaloLIuXcs K CO-
LUAJIBHBIM POJISIM, KOTOpbIe OHH OyIyT pea-
JIM30BBIBATh B IIEPCIIEKTUBE: CTYACHTA, MIPO-
(eccuonana, cynpyra, poauTens u T. 1. [24].

B soBoMm ®I'OCe miaH BHEypOUHOU pa-
0O0TBI OJDKEH 0053aTeNIbHO BKJIIOYAThH IIATh
HalpaBieHUH: JTyXOBHO-HPaBCTBEHHOE, 00-
HIEKYJILTYPHOE, OOLIEUHTEIUIEKTYaIbHOE, CO-
nuanabHOE U crioptuBHOE. [10M00HBIN TOIX0
K OpraHM3aluy BOCIIUTAHUS CO3/1aeT MPe/IIo-
CBUIKM JUTsl (pOpMai3aliid BUJIOB JIESTENb-
HOCTH, CBEJICHUS €r0 COJepXaHus K IpoBe-
JCHUIO MeponpusTuil. Takum oOpazom, Iuis
s¢dexTuBHON peanuzaunn 3agad PI'OC
HEOOXOAMM IIEJIOCTHBIN, WHTETrPaTUBHBIN
MIO/IXO0Z, HAalpaBieHHbI Ha (HOpMUpPOBaHHE
CHCTEMBI LIEHHOCTEH, KOTOpasi BOILIOIIACT-
Csl B IIOBEZICHUU IIPEACTaBUTeNeH MoxpacTa-
FOIIIETO MTOKOIEeHNs [25].

AHamM3 OTEUECTBEHHBIX U 3apyOeKHBIX
HAayYHBIX MyONHMKalMi JIOKAa3bIBACT, YTO H3-
ydeHHe MpoOIIeM BIHSHUSI IKOJBI HA COIH-
QJIbHBIC KOMIICTCHIIMH NIKOJIbHUKOB SIBIISICTCS
aKTyalbHBIM JUISl HAYKH U COIIMAILHOM Mpak-
TUKH. Pe3ynbrarsl ccienoBaHui, poBeacH-
HBIX B TOCJEIHUE TOIbI, AEMOHCTPUPYIOT
HEOOXOIUMOCTh Pa3pabOTKH KOHTEKCTHOTO
MOAX0Aa K aHAJU3y pe3y/bTaToB COLHUAIIH-
3aliM CTapIICKIacCHUKOB. D()(PEKTHBHOCTH
9TOTO MOAXOJA BBIPAXKAETCsl B TOM, YTO OH
[IO3BOJISICT YUUTHIBATh HE TOJBKO YCJIOBHUS
BHEITHEH CpPEe/bl, BIUSAIONINE HA IIKOJIBbHOE
o0Opa3oBaHue, HO ¥ CyObEKTUBHBIC (aKTO-
PBI, OTpaKarolue MPeJCTaBICHUS IIKOJIb-
HUKOB O BJIMSIHMM LIKOJIBI Ha WX JTMYHOCT-
HbIE KauecTBa.

MarepuaJjbl 1 METOABI

PesynbpraTel aHKETHpOBaHHSA CTapIie-
KJIACCHUKOB KON T. TONBSTTH TOCTYXHITH
SMITUPHUYECKON 0a3oil crarbu. Mcciemona-
HUS TIPOBEIEHBI B PEXHMME MOHHTOPHHTA.
B 2010 1. B aHKeTHpPOBAHWH TPUHSUIA yda-
ctue 1 183 pecmongenta, B 2014 — 945,
B2016—1 745,8 2019 . — 976 y4eHUKOB.

WccnenoBanusi ObITM HamNpaBiIeHbl Ha
M3y4eHUe MHEHUI BBITYCKHUKOB 9—11 Kitac-
COB 0 c(hOPMHPOBAHHBIX LIKOJIOW KaueCTBaXx,
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00 ycJ0oBUSX OOydYeHHUsS B IIKOJE, UX MKHU3-
HEHHBIX TJIaHAaX.

OmnepauyoHanu3anys 1Kajl NpOBeAcHA
Ha OCHOBE MaTepHajoB, TOJYYCHHBIX B XO/IC
4eThlpex (POoKyc-TpymIl, Y4aCTHUKAMHU KOTO-
PBIX CTalM CTapUICKIACCHUKU TOJbATTHH-
ckux 1mkona B 2009-2010 rr.

Ha ocHoBe wu3yueHuss HayyHOM juTepa-
Typel OBIIO COPMYIHPOBAHO CIIEMYIOIIEe
OmpezieNieHHe COMAIBHBIX KoMmeTeHIi. Co-
[IMAJTbHBIC KOMITCTCHIMH 00yJarOIINXcsl — 3TO
3HAHWSI, YMEHHUS U HABBIKH, CIOCOOCTBYIOIIIHE
adeKTUBHON amanTayy MOAPACTAIOIIETO
TIOKOJICHHSI K CaAMOCTOSITENILHOM KU3HHU B CO-
LyMe, pealn3aliy UX )KU3HEHHBIX IJIaHOB.

CounanbHbple KOMIETECHIIMU AJISl aHAJIH-
3a pe3yJabTaroB ObLIM OOBEIMHEHBI B MSTh
rpyI:

1) KOTHUTUBHBIE — YMEHHE JOTHYECKH
MBICITUTh, paboTaTh ¢ wHpoOpMaruen, dop-
MHpPOBaHNE KaYeCTBCHHBIX 3HAHUII;

2) KOMMyHUKaTHBHBIE — HABBIKH OOIIIC-
HUS HA HTHOCTPAHHOM SI3bIKE, YMEHHE pa3ou-
parbcs B JIOISX, KauecTBa Jiuaepa, chopMu-
pOBaHHbIE LIKOJION;

3) mnpodeccHoHaNIbHbIE — TOTOBHOCTH
K OCO3HAaHHOMY BBIOOpY Oyry1ei npogeccuu;

4) MOTHBAIlMOHHO-TMYHOCTHBIE — CIIO-
COOHOCTb CaMOCTOSITENILHO TPUHHUMATh pe-
IICHHS, HABBIKM CaMOOpPTaHU3aLUH, 310PO-
BOTrO 00pasa KH3HU;

5) rpaxmaHcKHe — NPUBEPKEHHOCTH
CTapIIEKIIACCHUKOB K IIEHHOCTSIM IaTPHOTH3-
Ma, OTHOIICHHE K POTHOMY TOpOIY H IIpel-
CTaBUTEIISIM JIPYTHX KYJIBTYP.

JlaHHbIE aHKETHPOBaHUSI OBLIM CTPYK-
TypUpOBaHBl MPH MOMOIIU MPOrPaMMBbI
CTaTUCTHUYECKOW 00paboTKu MHPOpMaLUU
SPSS-21. JInst onieHKH pe3yasTaToB UCIIONb-
30BaJICSl KOPPEJSIUOHHBIN aHaIn3 Ha OCHO-
Be BeIuKcieHus ko3ddunuenta [Tupcona.

Marepuaibsl HCCIIEIOBaHUS MO3BOJISIOT
NPOBECTH CPABHUTEIBHBIA aHAN3 M BbI-
SIBUTh TPOTHBOPEUYMBBIC TEHICHIUH, KO-
TOpBIe OOHAPYXKMBAIOTCS B pe3yibTarax
JEATeNBHOCTH KO TO (hOPMHPOBAHHIO
COIIMABHBIX KOMIIETCHIIMWA. AHAIU3 OCy-
MIECTBISUICST € TO3UIUH  KOHTEKCTHOTO
MOJX0Jla Ha OCHOBE METOJIOJOTHYECKUX
MOJIOKEHUH 1Mo mpobiaemam (popmupoBa-
HUS COLMATIBHBIX KOMIIETEHIUH Y CTapIINX
LIKOJIbHUKOB.

COIIMOJIOI'A OBPABOBAHUA
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Pe3yabTaThl Hcc/ie10BaHUS

Kak mokaspIBatoT pe3ynbTaThl WCCIIEH0-
BaHWA, TPOBEJICHHBIX B TCUCHUE ICCSITH JIET,
IITKOJIa TIPEXIe BCero GOpMUPYET KOTHUTHB-
HBbIC KOMIICTCHIIMU: KaueCTBCHHBIC 3HAHMUS,
YMEHUE HAXOIUTh W OILICHWBaTh HH(pOpMa-
LIUI0, JIOTUYECKH MBICIUTE. 83 % ydacTHU-
KOB OIIpOCa OTMEUAIOT BIMSHHUE LIKOJBI HA
JIOTUYECKOE MbIIUIeHHE, 76 % CUUTAIOT, 4TO
IIKOJIa BBIpaOaTHIBAET yMEHHE HAaXOIUTh
HY)KHYIO HHQOpMaIuio. MHEHHE O TOM, YTO
«IITKOJA Jajia KaueCTBEHHBIC 3HAHU», pas-
nensor 66 % pecrorneHToB. Cpenn yde-
HUKOB CTaTyCHBIX IITKOJ ATy MO3HUIHIO TTOJI-
nepkuBaroT 73 % OIPOIIEHHBIX, a CPeIu
CTapIIEKIACCHUKOB OOBIYHBIX K0T — 53 %.

CornacHO [aHHBIM, TPEIACTABICHHBIM
B Tabmuile 1, Bo3pacTraeT KOJIMYECTBO CTap-
IICKJIACCHUKOB, KOTOpPBhIE OTMEYAIOT BIIUS-
HHUE IIKOJBl Ha pa3BUTHE KOTHUTUBHBIX
KOMIIETEHIIMM, BKIIOYAOIINX HABBIKU JIOTHU-
YECKOTO MBINUICHHUS, MTONCKa WH(POPMAIIUH,
Ka4eCTBEHHBIC 3HAHUSI.

[lonaTne «KadyeCTBEHHBIE 3HAHUI»
B TIE€JJarOTHYECKON TPAKTHKE SBISIETCS He-
OTBEMIIEMBIM DJIEMEHTOM MENaroTUYecKuX
TEXHOJIOrui. B 1OBCEAHEBHOW NPAKTUKE
JIOCTW)KCHUS YUYCHUKOB, 3aCITYKCHHBIE C T10-
MOIIBIO YUHUTENEH, 00yJaromuecs, KaKk mpa-
BHJIO, OTHOCST K cBoMM ycmexam. OmHako
poOJIEeMbl C TIOJYYCHHUEM «Ka4eCTBEHHBIX
3HaHUI» HEPEIKO CBI3BIBAIOT C KaueCTBOM
npenogaBanusi. 35 % aHKeT copepxkar cy-
JKJICHWE O HEJIOCTAaTOYHOM YPOBHE IPEro-
JlaBaHusl B LIKoJie, B 27 % aHKET pecIoH-
JEHTHl OTMEYA0T HEOOBEKTUBHYIO OIICHKY
3HaHWH B TIKONIE, XOTS TI€aroraM IpHXO-
JIUTCSI 00OCHOBBIBATh KaXKIbIA 0ajijl, YTOOBI
JTIOKa3aTh OOBEKTUBHOCThH CBOMX OIEHOK. [10
MHEHHIO IIKOJIBHUKOB (26 %), THIUYHBIM

HEJIOCTATKOM IIKOJILHOTO OOyUYEeHHS SIBIISICT-
Csl OTCYTCTBUE COBPEMCHHBIX 3HAaHWH W Ha-
BBIKOB Y HEKOTOPBIX I1€aroroB.

Pesynerarbl mpoBeIeHHBIX OIPOCOB 3a 0-
CIIEIHUE JECATH JIET JEMOHCTPHPYIOT yCTOM-
YUBYIO TEHICHLMIO, KOTOpas BBIpa)KaeTcs
B TOM, YTO NPHUMEPHO TPETh CTAPIICKIACCHH-
KOB ITOJIBEPTacT COMHEHHIO aBTOPUTET YUHTE-
el B iporiecce 00y4YeHus U BOCIUTaHUs. DTO
OTPUIIATEIFHO BIMsET Ha A()()EKTUBHOCTH
(hopMupOBaHHS CONMATBHBIX KOMITCTEHITHIHA
YYEHHUKOB.

[IpocnexxuBaeTcsi 3aBUCUMOCTh MEXKIY
TOYKOHM 3pEHUsI MIKOJILHUKOB O TOM, YTO OHH
HE TIONYYMIN Ka4eCTBEHHBIX 3HAHWH, U TIO
MHEHHUIO PECHOHIEHTOB O TOM, YTO CYIIe-
CTBYIOT HEAOCTAaTKH B OPraHM3alM{ LIKOJb-
HOro OOydeHMs. DTO HAXOAUT OTPAXKECHHE
B KoadurmerTax koppensiwu [lupcona s
0,01 ypoBHA 3HAUUMOCTU MO CIEAYIOLIMM
MTO3UIIMSAM: HEOCTATOYHBIA YPOBEHD TPENo-
JaBaHWs 10 psaay npemmeToB (—0,212), cra-
0asg MarepuanbHO-TEXHHYECKas 0a3a IIKOJIBI
(-0,215), oTcyTCTBHE Y HEKOTOPBIX YUUTENeH
COBpEMEHHBIX 3HaHMU W HaBbIKOB (—0,209).
VY4acTHUKH Omnpoca, KOTOpbIE, M0 X MHe-
HUIO, HE TOJYYWJIM KayeCTBEHHBIC 3HAHHMS
B ILKOJIE, Yallle, YeM JAPYTHe, CUUTAIOT, 4TO
LIKOJIa YpaBHMBAET BCEX, HE CHOCOOCTBYET
packporTuio nuuHoctu (—0,240).

B wacTHOCTH, HemOCTAaTKH MpUMEHSse-
MBIX METOIMK TPOSBIISIIOTCS B CAMOOIICHKE
KOMMYHHKATUBHBIX ~KOMIIETSHIIMH CTap-
mekaaccHUKoB. Tak, 37 % pecnoHIEeHTOB
CUMTAIOT, YTO MIKoja chopmupoBaia Ha-
BBIKM OOIICHHWS HAa WHOCTPAHHOM SI3BIKE,
30 — OTMETHIM BapHaHT «IIKOJa CIIOCO0-
CTBOBaJla Pa3BUTHIO HAaBBIKOB OpraHU3a-
Topa», 70 % yTBep>KIaroT, 4TO IIIKOJIa BbI-
paboTana ymeHue pazOUpaThCsl B JIIONSX.

Tabnu Ima 1. OHeHKa CTapUICKJIACCHUKAMU BJIMAAHUSA IIKOJIbI HA (l)Ole/IpOBaHl/Ie KOIHUTUBHBIX
KOMIIeTeHIHii (,HaHHI)Ie B % 110 BapWaHTaM OTBCTa ((COFJ'IaCGH»)

Table 1. High school students’ assessment of the influence of school on the formation of
cognitive competencies (data in % for the answer options “I agree”)

Kornnriensie kommerenumn / Cognitive competencies | 2010 | 2014 | 2016 2019
Hagsiku normueckoro mpiutenus / Logical thinking skills 75 79 84 83
Hagwiku moncka nadopmarin / Information retrieval skills 72 68 74 76
KauectBennsie 3aanmst / Quality knowledge 52 56 61 66
Cpennue nokasarenu / Average indicators 66 68 73 75
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Jannbie MOHUTOpHHTA (TAOII. 2) TEMOHCTPH-
PYIOT POCT KOJIMYECTBA yUYCHUKOB, YTBEPKIa-
IOUIMX, YTO LIKOJa HAy4Wsa UX pa3OHpaThes
B JIIOISX, C(POPMHUPOBAJIA HABBIKM OOIICHHMS
Ha MHOCTPAaHHOM si3bIke. UHCII0 pecrnoHaeH-
TOB, OTMEUYAIOIIUX BIMSHHUE IIKOJIbI Ha Kade-
CTBa OpraHm3aropa, (GOpMHUpOBaHUE JHJEP-
CKUX Ka4eCTB, OCTAJIOCh HEM3MEHHBIM.

Ha »¢dexkTuBHOCTE OBNaIEHUS WHO-
CTPaHHBIMU SI3BIKAMHU BIHSIOT CIIEAYIOIIHE
MIPUYUHBI, OTMEUEHHBIE DPECIIOHICHTAMHU:
HEJOCTAaTOYHBIA  YPOBEHb IPEToaBaHUs
(-0,142), «ne mpoBoxATCs 3aHATUS IO He-
kotopeiM nipeameram» (—0,093), orcyTcTBUE
y HEKOTOPBIX y4HUTelIeH COBPEMEHHBIX 3Ha-
Huii 1 HaBBIKOB (—0,086), a Tak)Ke BHUMAaHUS
K WHJUBUAYaJIbHBIM OCOOCHHOCTSM Y4CHU-
koB (—0,089), orpaHWYeHHOE KOIUYECTBO
npaktuueckux 3ansatuii (—0,085)'. Anamo-
THYHBIC DPA3INYHS TMPOCICKUBAIOTCS TPU
BBIJIETICHUH HEJIOCTAaTKOB OOYYeHHS IIOJI-
pPOCTKaMH, KOTOpPBIE CUUTAIOT, UTO IITKOJIA HE
chopmmpoBata yMeHHUE pa3Ouparbcs B JIIO-
J51X, HABBIKHM OPTaHU3aTopa.

Cpenu conuanbHBIX KOMIETEHIINH, KO-
Topble (OopMHUpYeT MIKONa, OCYLICCTBISIS
MOATOTOBKY K BBIOOPY Tpodeccuu, ciemyer
OTMETHTH TPYAOIIO0UE, ONpeieNIeHue CKIOH-
HOCTEH K HayKaM.

[ToMorp MIKOIBI B OMPEIENICHUU CKIIOH-
HOCTEHM K HaykaM OoTMedeHa B 68 % aHKeT.
MHeHue 0 TOM, YTO «IIKojia copmupoBaa
TPYHOIIIO0OHEY, pacrpocTpaHeHo cpemu 58 %
OTIPOIIIEHHBIX. 37 % y4acTHHKOB OTpPOCa CUH-
TaIOT, YTO IIIKOJIA TIOMOTJIa UM BBIOpaTh Mpo-
(heccuro (tabm. 3). CoOTBETCTBEHHO, OOJIBIIIE
TIO0JIOBMHBI CTAPUICKIIACCHUKOB HC IPU3HAIOT
BJIMSIHUE IIIKOJIBI HA CBOM BBIOOP MPOQeCcCuu.

B coBpemeHHOM o001ecTBe MpodeccHo-
HaJIbHOE CaMOOIIpe/ieNIeHUe MOJIOEKH — 3TO
JUTUTEIBHBIA TIPOLIECC, KOTOPBIA TOJIBKO Ha-
ypHaeTcss B Ikoie. Ha atom srame BbIOOp
poecCur COOTHOCHUTCS C ONpeleliCHHEM
CrelMai3aiui O0ydeHHs: B By3e, KOTOpas,
B CBOIO OY€PE]Ib, YaIlle BCETO 3aBUCUT OT KOJIH-
9gecTBa OIOMKETHBIX MECT, POXOAHOTO Oasa
EI'D u ot apyrux BHEIIHUX (PAKTOPOB, HATIPH-
MEpP, MaTCPUAJILHOTO MOJIOKCHUA CEMbBU.

Taodbnumpma 2. OueHka cTapuiekJacCHUKAMH BJIHWSIHHS LIKOJbI Ha (popMuUpOBaHUe
KOMMYHHKATHBHBIX KOMIIETEHIU (JaHHbIE B % 110 BApHAHTAM OTBETA «COITIACEHY)

Table 2. High school students’ assessment of the school’s influence on the formation of
communicative competencies (data in % for the answer options “I agree”)

KommynukatuBHbIe KommieTeHIn / Communication skills ‘ 2010 ‘ 2014 ‘ 2016 ‘ 2019
Ymenne pazduparscs B mozsax / Ability to be a good judge 63 65 69 70
in characters

Hagbiku o01mienns Ha mHOCcTpaHHOM si3bIke / Communication 29 25 31 37
skills in a foreign language

Hasbiku opranusaropa / Organizational skills 27 26 28 30
Cpennue nokasarenu / Average indicators 40 39 42 45

Tao6bnwmma 3.

OueHka cTapuIeKk/JIacCHUKAMHU BJIHSHHUSA LIKOJBI HAa (popMUpOBaHHe

npodecCHOHATBHBIX KOMIETeHIU (TaHHBIE B % 110 BapUAHTaM OTBETA «COITIACEHY)

Table 3. High school students’ assessment of the school’s influence on the formation of
professional competencies (data in % for the answer options “I agree”)

IIpodeccnonanbubie komnerenuun / Professional 2010 2014 2016 2019
competencies
Omnpenenenne cKIOHHOCTH K HaykaMm / Identification of sci- 61 66 63 68
ence mindedness
Tpynomo6ue / Industriousness 49 54 52 58
Br16op npodeccun / Choosing an occupation 33 36 39 37
Cpennue nokasarenu / Average indicators 47 52 51 54

' B ckobOkax ykazan ko3¢ duieHt koppemsiuuu [Tupcona mst 0,01 ypoBHSI 3HaYUMOCTH.
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Ha Bompoc o BeiOOpe pona 3austuii 72 %
OITPOILIEHHBIX OTBETWIIN YTBEPAUTENBHO, 40 %
MOAPOCTKOB, OMPEACTUBIINXCS C MPOdeccH-
eil, HaMepeHbl J0OMBATHCS MOCTABICHHON
LeJId B MPUOOPETeHUH HEOOXOIUMBIX HPO-
(heccroHaNbHBIX 3HAHUN U HABBIKOB, 24 — CO-
OTHOCST CBOH BHIOOp NPOeCCUU C BOZMOXK-
HOCTBIO HalTH padoTy MO CHENHaJIbHOCTH,
a 15 % — cunTarot, 4TO «HYXHO ceds mo-
poOoBaTh B pa3HBIX Mpodeccusxy». Takum
obpa3zom, OOJIbIIIE TIOJOBUHBI ITOAPOCTKOB
HE CYHUTAIOT CBOH BI)I60p OKOHYAaTCJIbHBIM.
OnpeneneHHoCTh ¢ BRIOOPOM CIIeIHAIFHOC-
TH Ha CTaJIMM OKOHYaHMS HIKOJIbI COIIPSIKCHA
CO MHOXKECTBOM (DaKTOPOB, KOTOPHIE HEBO3-
MOKHO YYHTBIBaTh MPHU OPraHU3aluy Mpod-
OPHEHTALMOHHON PabOTHI B ILIKOJIE.

CoBpeMeHHasl IIKOJIa CTaBHUT MEPes CO-
0ol 3a/auy 3HAaKOMHUTh YYEHUKOB C MHUPOM
npodeccuii, ¢ CUTyalllieil Ha PhIHKE TPy/a.
IIpu orBeTe Ha Bonpoc «Hackonbko Bel nH-
(hopMHpOBAHEI O TOM, T CMOXKETE paboTaTh
rocyie OKOHYaHus y4eObnI?» Toipko 41 %
OIMPOMICHHBIX OTMCTUJIM XOpPOINYH OCBE-
JOMIICHHOCTbB; 44 — HEJIOCTaTOYHO WH(OP-
MHUpPOBaHHBI, a 15 % pecrnoHeHTOB HUYETOo
HE 3HAIOT 0 MecTax 3aHATocTu. Takum oOpa-
30M, MOYTH JIBE€ TPETH YYaCTHHKOB OINPOCa
HUMEIOT cilaboe MpeACcTaBIeHue O CBoeH Oy-
Iymiei npodeccrnoHanbHOM 3aHATOCTH.

OnmHako pe3ynsrartel OIpoOca  CTapiie-
KJIACCHUKOB CYIIIECTBEHHO Pa3IMYalOTCs B 3a-
BHCHMOCTH OT MPA3HAHUS UMH (paKkTopa BIHs-
HUS TIKOJBI Ha BBIOOp mpodeccun. Cpemu
IOHOIIEH 1 IeBYIIEK, MPU3HAIONINX BIUSIHHE,
Ha 9 % OobIre Tex, KTO IMEET Mpe/ICTaBIIe-
HUE 0 CBOCH Oymytieit paboTe, Mo CpaBHEHUIO
C JTaHHBIMHU 1O MaccuBy. CTapIIeKIaCCHUKH,
KOTOPbIC HE MPU3HAIOT BIIMSAHUC IIKOJIbI Ha
BBIOOD Tpodeccuu, Ha § % peske OTMEYAloT,

4T0 NPOMH(OPMHUPOBAHBI O BO3MOXKHO-
cTU paboTHI 10 BBIOpaHHOH Mpodeccuu.

[Ikona craBuT 3amauu 1Mo (HOPMHPOBa-
HUI0 MOTHUBAIIMOHHO-TMYHOCTHBIX KOMIIC-
TEHIIMH, KOTOPbIE, B YaCTHOCTH, HaXOIST
BBIp2XXEHUE B Pa3BUTHU CaMOCTOSTEIHHO-
CTH, HaBBIKOB 3I0POBOT0O 00pasa >KHM3HH, ca-
Moopranuzaiuu. 67 % pecrnoHIEHTOB CUU-
TAlOT, YTO IIKOMa CcOpPMHpOBAIa B HHX
CaMOCTOATENHOCTh. HaBBIKM camMoopraHu-
3a1nu OTMEYeHBI y 54 % yJacTHHUKOB OIpoca
M TOJBKO 37 % OTMETHIIN, YTO TOJT BIMSIHUEM
IIKOJIBI BHIPAOOTAJIM HABBIKH 3J0POBOTO 00-
pa3a KU3HU.

JlaHHBIC MOHUTOPUHTA JICMOHCTPUPYIOT,
YTO [MOKA3aTeIU, XapaKTePUIYIOIINE MHEHUS
PECIIOHJICHTOB O BIUSHUM IIKOJIBI HA MOTH-
BallMOHHO-JTMYHOCTHBIE KOMIICTCHIIUU CTap-
IIEKJIACCHUKOB, SBJISIOTCS CTAOWIBbHBIMU
B TEUCHHE IMOCIICTHUX ACCATH JIeT (Tabi. 4).

ComracHO TOJYYEHHBIM JaHHBIM IIPH
otBeTe Ha Bompoc «Crapaerech i Brl Be-
CTH 37I0pOBBII 00pa3 xu3Hu?», 74 % ompo-
[ICHHBIX JAl0T YTBEPAMTEIbHBIA OTBET: W3
HUX 45 % roHOmIEH W JEBYNIEK OTMETWIIH
BJIMSIHUE IIKOJIbl HA MOTHBALIMIO K 3/I0POBO-
My 00pa3zy KU3HH.

M hopMupOBaHUS MOTHBAITUOHHO-JTUY-
HOCTHBIX COLMAJIbHBIX KOMIICTECHIIUN BaXKHOE
3HAUEHHE MMEET peallu3allsi WHINBHIYalb-
HOTO TIO/IX0/Ia K 00YYAaIOIIMMCS, YTO HAXOIAUT
OTpakEHUE B IOKa3aTelsix Kod(QuimeH-
ToB Koppemsiuuu [Iupcona mis 0,01 ypoBHs
3HAYMMOCTH. CTapiIekIacCHUKH, KOTOPBIE
CUMTAIOT, YTO INKOJa HE OKa3asia BIIHMSHUI
Ha (hOpMHpOBAHHE 3I0OPOBOTO 0Opaza KH3-
Hu (—0,197), camocrosrensHoctu (—0,125),
HaBBIKOB camoopranuzamuu (—0,197), gamie
OTMEUAIOT, YTO IIIKOJIa YPAaBHUBACT BCEX, HE
CIOCOOCTBYET PACKPBITUIO JTUYHOCTH.

Taobnuma 4. OuneHka cTapumeKJACCHUKAMH BJHMSHHUS LIKOJBI Ha (OpMHUpOBaHHE
MOTHBALMOHHO-TMYHOCTHBIX KOMIeTeHIUH (JaHHbIE B % 110 BapHaHTaM OTBETA «COITIACCHY)

Table 4. High school students’ assessment of the school’s influence on the formation of
motivational and personal competencies (data in % for the answer options “I agree”)

MornBalMoHHO-TMIHOCTHBIE KoMIeTeHuuy / Motivational 2010 2014 2016 2019
and personal competencies

Hageiku 3m0poBoro o6pasa xxu3uu / Healthy lifestyle skills 30 32 36 37

Hagbiku camoopranusaruu / Self-organization skills 49 47 53 54

CamocrositenbHOCTb / Independence 65 63 68 67

Cpennue nokaszarenu / Average indicators 48 47 52 52
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Paccmorpum rpaxkaaHckue KauecTBa,
B (pOpMHUPOBAHMHU KOTOPHIX NPHHUMAET yda-
ctue mkoia. 48 % pecroHeHTOB MPUUHCIIS-
10T ce0sl K marpruoTaM, 34 — He yBEepEeHbI B CBO-
MX MAaTPUOTHYECKUX YOekaeHusX, 17 % — He
cunTaroT ceds narpuoramu. [larprornueckue
LIEHHOCTH CBSI3aHbI C OTHOILLIEHUEM NpercTa-
BUTENCH MOAPACTAIOLIEIO MOKOJICHUS K Ma-
Joi poauHe, K I. TonbsitTu. Pesynsrarsl Mo-
HUTOPHUHTA I1OKA3bIBAIOT, YTO KOJIMUYECTBO
PECTIOHJICHTOB, KOTOPBIE TOJOKUTEIBHO OT-
HOCSITCSL K POJITHOMY TOPOJTY, B TOJBSITTUHCKUX
IIKOJIaX 3a IOCJIeTHUE TOAbI COKpAIaeTCs:
¢ 7182014 1. 1o 51 % B 2019 . (Tadmn. 5).

BocnuTarenbHast 1esSTeIbHOCTD LIKOJIBI
OpPHEHTHpPOBaHAa Ha MpOMAaraHay LHEHHOCTEH
TOJIEPAHTHOCTU. 59 % pecrnoH/IEHTOB OTHO-
CATCA K KyJABTYPHOMY M 3THHYECKOMY pas-
HOOOpasu HelTpanbHO, 30 — MO3UTHBHO,
a 11 % «comHeBarOUMXCs» pa3ipakaeT 3T-
HUYECKOE MHOT000pa3He B UX OKPY>KCHHU.

Ecmm B 2010-2014 rr. 34 % TONBATTHH-
CKHX CTapIIEKIACCHUKOB MO3UTHBHO OTHO-
CHJIMCh K MHOTOOOPa3UI0 STHOCOB M KYJBTYP
B CBOeM OKpyxeHuu, To B 2019 . ux crano
MOYTH B JiBa pasa Oosplie. TakuM oOpazom,
B CaMOOLIEHKE TOJIEPAHTHOCTH TOJIbATTHH-

CKHX IIKOJBHUKOB HAOIOAAeTCs IOJIOKHU-
TenpHas quHamuka (Tabm. 5).

CpaBHUTENBHO HEOOMBILIOE KOTHUYECTBO
PECIIOHICHTOB, OTHOCALINX ce0sl K MaTpHo-
TaM, MO)XHO OOBSCHUTH HE TOJIBKO HU3KOU
3¢ (EeKTUBHOCTRIO BOCIHTATENHLHOW pado-
THl IIKOJNBI, HO W BiaustHUEM CMU, pede-
PEHTHBIX TPYII, MHUTPAIMOHHBIX IIJIAHOB.
XKenanwe mepeexarb Ha IMOCTOSHHOE MECTO
KUTEIBCTBA B JPYTOM PETMOH WM CTPaHy
(hopMupyeT KpUTHIECKOE OTHOIIIEHHE MOJIO-
JICKU K YCIIOBHSIM JKU3HU KaK B PErHOHE, TaK
U B cTpaHe B 1enoM. Ha atom one Bo3pac-
TaeT YKMCIIO TPEICTaBUTENEH TOIpacTarole-
TO TIOKOJICHUSI, OPUEHTUPYIOIUXCSI Ha LEH-
HOCTH TOJIEPAHTHOTO OTHOILEHHS K APYTHM
Hapo/iaM U KyJIbTypaM.

JlanHbie MOHUTOpUHTA (TA0M. 6) OTHOCH-
TENBHO BIMSHUS IIKOJBI Ha (hOPMHPOBAHHE
COITMAITFHBIX KOMIIETEHIINH CTapIIeKIACCHU-
KOB JIEMOHCTPHPYIOT TTOJIOKHUTEIHHYIO JIIHA-
MHUKY Tokazaresnet. [1Ikosa coBepiieHCTBYeT
paboTy Mo coUMaNM3aIly OPACTAIOIETO
nokosteHus. OJJHaKoO yKa3aHHbIE CPeTHHE 3Ha-
YEeHUsI CKPBIBAIOT MIPOTUBOPEUUBEHIC TCHJICH-
UM, TIPOUCXO/ISIINE B COIMANN3AIMN MOJIO-
JIBIX JIIOACH.

Tab6nunma 5. OueHka cTapieKkJIacCHUKAMH BIMSTHHS IIKOJIbI HA (JOPMHPOBaHHE FPAKIAHCKUX
KOMMeTeHIUI (1aHHbBIe B % 110 BapHaHTaM OTBETa «COTTIACEH)

Table 5. High school students’ assessment of the school’s influence on the formation of civic
competencies (data in % for the answer options “I agree”)

I'paxnanckue komrerenunu / Civil competences ‘ 2010 ‘ 2014 ‘ 2016 2019
Camoonenka nmarpuotusma / Self-assessment of patriotism 56 53 60 48
OtHomeHne k ropoxy / Attitude to the city 68 71 65 51
TonepanTHOe OTHOIIEHHE K ApyruM Kymerypam / Tole- 20 19 25 30
rant attitude to other cultures
Cpennue nokasarenu / Average indicators 48 47 50 43

Tabnuma 6. OueHka cTapueKJIACCHUKAMH BJIHSIHHSI IIKOJIbI HAa GOpMUPOBaHNe COINATbHBIX
KOMIeTeHIUIi (TaHHbBIe B % 110 CPETHUM 3HAYCHUSIM MTOKa3aTesei)

Table 6. High school students’ assessment of the school’s influence on the formation of social
competencies (data in % by average values of indicators)

T'pymimsl conuanbHbIX KOMITETEHIN / 2010 2014 2016 2019
Social competence groups

Korautusasie / Cognitive skills 66 68 73 75
[Ipodeccuonansusie / Professional 47 52 51 54
MotuBanmoHHO-THYHOCTHEIE / Motivational and personal 48 47 52 52
factors

Kommynukarusabsie / Communication skills 40 39 42 45
I'paxxnanckue / Civic 48 47 50 43
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OO0 oTOW MPOTHBOPEYMBOCTH, B YACT-
HOCTH, CBUJCTEIBCTBYIOT MHEHHUS PECIIOH-
JICHTOB O KA4eCTBE IMOMYYCHHBIX 3HAHUU.
CraplileKkJIacCHUKH COOTHOCAT HX CO CBO-
HMU TPEACTaBICHUSIMU O JOCTAaTOYHOCTH
MPUOOPETEHHBIX 3HAHUHM JUIS peau3aluu
JKU3HEHHBIX IJIAHOB. YYaCcTHUKAM aHKETH-
poBaHHs OBUIO TPENIOKEHO OTBETUTh Ha
Bornpoc «Kak Bbl cunraere, 10CTaTO4HO JIU
IIKOJIa TTIOATOTOBMIa Bac mis peammzanuu
MaNbHENINNX XKU3HEHHBIX INIaHoB?». 42 %
YUICHUKOB BBIOpPAIM OTBET «IIOXKAIYH, HaY,
29 — CYMTAIOT, YTO «IIKOJIA HE ITOATOTOBUIIA
nux», 29 % — 3aTpyTHUINCH C OTBETOM.

55 % pecnoHACHTOB, KOTOPLIE CUUTAIOT,
YTO MOMYYWJIM B IIKOJIE KAYECTBCHHBIC 3HA-
HUS, OLICHUBAIOT HIKOJIHYIO MOATOTOBKY KaK
JOCTATOUHYIO Ui pealu3alliy >KU3HEHHBIX
neneii. Cpeny pecrioHIeHTOB, HE TONTy4H-
BLIMX IIyOOKHMX 3HaHUH, Todbko 18 % crap-
IIEKJIACCHUKOB OTMETHJIH 3TOT BAPUAHT OTBE-
Ta. B 3101 rpymme 60 % y49acTHUKOB ompoca
HE yJOBJIETBOPEHBI IIKOJIBHON MOJTOTOBKOM.

B otBeTe Ha BOITPOC 00 YPOBHE IIKOJIBHON
TIOJITOTOBKH, HEOOXOMUMOM NIJIsT peau3aiui
JKU3HEHHOTO TUIAHUPOBAHUSA, 32 TOCICTHUC
JIECSITh JIET MPOCIICKUBACTCS OTpULIATEIbHAS
muHamuka. B 2010 1. komudecTBO pecroH-
JICHTOB, YIOBJIETBOPEHHBIX IIKOJIBLHOU MOArO-
TOBKOH, cocTaBiisio 57 %, B 2019 1. ux mons
cam3mnack 10 42 %. CoOTBETCTBEHHO, B JIBa
pa3a Bo3pociia YHCICHHOCTh TeX, KTO OTBeYa-
€T Ha BONPOC OTPULATENBLHO, — C 14 10 29 %,
3aTPyIHUINCH OTBETHTH Ha BOIIPoc — 29 %.

Ha mnpexncraBnenns o 10CTaTOYHOCTH
IIKOJIFHOW TIOATOTOBKH [UJIST  PeasTh3aIiiu
JKU3HECHHBIX IIeJIel OKa3bIBaeT BIUSHUE CO-
nuansHbeli KoHTEKCT. B 2010 1. 31 % crap-
HIEKJIACCHUKOB U3BSBUIIN JKETTAHUE YUUTHCS
U KUTb ponHOM ropoze. CrmycTs AecsTh JeT
pe3yabTaThl OMpPOCa MOKA3alIH, YTO TOJIBKO
10 % oOy4arommxcs IUIAHUPYIOT OCTaThCs
B TonmbsatTH. 20 % pECOHIEHTOB, KOTOPHIE
CUMTAIOT MIKOJBHYIO TIOATOTOBKY HEHOCTa-
TOYHOHW, TUIAHUPYIOT TEpee3/ 3a TPaHuILy,
TOTZIa KaKk TI0 MacCHBY JTOT TOKa3aTesb CO-
craBiseT 12 %.

Db dexTuBHOCTE (HOPMHUPOBAHUS COIH-
ATHHBIX KOMIIETCHIIMHA B IITKOJE BO MHOTOM
3aBUCHUT OT CO3JaHHBIX YCIOBUH AJIs COIHA-
nu3anun. [lokazarenem BIUSHUS IIKOJBI HA
COLIMAJIbHBIC KOMIIETCHIIUU O0YyYarouXxcs
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SIBJISIETCSl MX OTHOIICHHE K Y4eOHOMY 3aBe-
nennto. B uccrnegoBanun 2019 1. BapuaHT
OTBETa «MHE HPABHUTCS IIKOJA, B KOTOPOH
sl yaych» BeIOpanu 45 % onpoiieHHbIX, 49 —
CUUTAIOT IIKOJIY CaMO OOBIKHOBEHHOM, «HE
Jydlle M He XyXe Apyrux», 6 % — He Hpa-
BHTCS TIKOJIA, B KOTOPOM OHH y4aTcsl.

Cpenyn 00y4aroniuxcs B CTaTyCHBIX KO-
nax (Juresix, TMMHa3usax) Ha 8 % Oosnpie
YY9aCTHUKOB OMPOCa, KOTOPBIE TTOJIOKUTEIb-
HO OILIEHUBAIOT Y4eOHOE 3aBe/IeHHUE, a YICHHU-
KM OOBIYHBIX IIKOJI PEXe MPUACPIKUBAIOTCS
9TOTO MHEHUS W Yalle, YeM JIpyTrue, CuuTa-
10T KONy caMoil 0OBbIKHOBEHHOH (54 %)).
Takum o00pa3oM, B CTaTyCHBIX Y4EOHBIX
3aBeICHUSX, OPUCHTUPOBAHHBIX Ha 00ydYe-
HUe Ooree CrOCOOHBIX M HMOATOTOBJICHHBIX
JIETel, CyIIEeCTBYIOT OoJiee OMaromnpusiTHbIC
YCIIOBHUS COLMAM3AINHA, YeM B OOBIYHBIX
IITKOJIAX.

JluHaMnka OTBETOB IO CyOBEKTHBHOM
OIIEHKE MIKOJII TTOKA3bIBA€T CHM)KEHHE KO-
JMYECTBAa PECIOHIEHTOB, KOTOPBIM Hpa-
BHUTCA 1Kona, Ha 17 %. Ilpu stom yBenu-
YUBAETCSI YHCIIO OMPOIICHHBIX, CUUTAIOIIUX
HIKOJTY «CcaMOi OOBIKHOBEHHO», — ¢ 32 %
B 2010 . 1o 49 % B uccnenosanuu 2019 .
KonnyecTBO y4eHUKOB, KOTOPBIM HE Hpa-
BUTCSl ILIKOJA, OCTAeTCsl IOCTOSIHHBIM Ha
NPOTSKEHUU AecsaTH JieT — 6 %.

MHeHwe 0 TOM, UTO IITKOJIA SIBIISIETCS «Ca-
MO# OOBIKHOBEHHO» HE CBHJIETEIHCTBYET
0 HETaTHBHOM OTHOIIEHHWH! CTapIIeKIacCHU-
KOB K YCIJIOBHSIM IITKOJBHOHM COIIMATH3AIIHN.
[TomoOHast xapakTepHcTHKa YKa3bIBaeT Ha
TO, 9TO TOCEIIEHNE IIKOJIbI ABJSETCS HEe0O-
XOAMMOM PYTHUHOMW, B HEU KU3Hb OpPraHu30-
BaHa TaK, KaK B JPYyrux mkoiax. Hecmorps
Ha TO, YTO 3a MOCJIEAHNUE JECATH JIET B LIKO-
Jax TPOM30LLIM TO3WTHBHBIC HM3MEHEHHUS
B MaTEepHaJIbHO-TEXHUYECKOM OCHAIICHUH,
BO BHEIPECHUHM NpennpoQuiabHON H mpo-
(bMIPHON TIOATOTOBKH, WH/IMBHYaTbHBIX
00pa30BaTeNbHBIX TPACKTOPHUSAX, MIKOJIHHAS
JKU3Hb YTPadlBaeT CBOIO COOBITHIHYIO Ha-
TTOJTHEHHOCTH JIJIS TTO/IPACTAIOIIETO MOKOJIe-
HUS, CIIEIOBATEIbHO, CHIKAET CBOE BOCIIHU-
TaTeNbHOE 3HAYCHNE.

[Ipu 3TOM, KaK u JecsTh JIeT Ha3aJ, Cpeiud
po0JIeM IIKOJIBHOTO 00y4ueHwUst 36 % pecroH-
JICHTOB OTMEUAIOT HEJJOCTATOK NPaKTUIECKUX
3aHsaTul. «lllKona ypaBHMBaeT yUCHUKOB, HE
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YUUTBIBACT UX MHMBHYATIbHOCThY — JJAHHOE
MHEHHUE OIPOILICHHBIC BhIpaXkaroT B 35 % aH-
keT. YUerBepTast yactb pecioHACHTOB (23 %)
CUHTAIOT CJIAa00H  MaTepualbHO-TEXHUYC-
cKyto 0a3y mkonbl. [lox BiustHueM MonepHHU-
3aMKd 00pa30BaHUSl B POCCHMCKUX ILIKOJIAX
MIPOMCXOJIAT TIPOTPECCUBHBIE TIpeoOpa3oBa-
HUS, OJTHAKO JTAHHBIE MMPOOIEMBI IIKOJIHEHOTO
OOy4eHHs] COXPAHSIOT CBOIO aKTYaJIbHOCTb.
Ux cymecTBoBaHME yKa3bIBaeT HA (PAKTOPHI,
cHIKaromue PPEKTUBHOCTE PabOTHI KO-
JbI IO (POPMUPOBAHUIO COIMATBHBIX KOMITE-
TEHLUI ONPOILIECHHBIX.

O0cy:x1eHue U 3aKJII0YeHne

AHanu3 pe3yabTaToB OMpoca IIKOIbHU-
KOB O TpoOieMaM (OPMUPOBAHUS COLH-
QJIBHBIX KOMIIETEHLMH B ILIKoJe ObUI mpo-
BEACH C MO3MLMUI KOHTEKCTHOTO ITOJIXOAA,
KOTOPBIH, 110 HALlleMy MHEHHUIO, XapaKTepH-
3yeT PECIOHIEHTOB B KaueCTBE AKTHUBHBIX
CyOBEKTOB colManu3auuud. B 3ToM 1iaHe
LIKOJIbHAS [IOATOTOBKA PACCMATPUBAETCS KaK
COBOKYITHOCTh YCIIOBUH, HE 00JIagatoniux
OfMHAKOBOW 3()(HEKTHBHOCTHIO U 3HAYNMO-
CThIO JJIsl Bcex oOyuarommxcs. CornacHo
KOHTEKCTHOMY TIOIXOAY (OPMHUPOBAHHUE CO-
IUATBHBIX KOMIETCHIMH MPOUCXOIUT (-
(epeHIMPOBaHHO, B 3aBUCUMOCTHU OT CyOb-
EKTHBHOTO BOCHPHSTHS YCIOBHH LIKOJBHON
KHU3HHU 00y4aIOIINMUCS.

KoHTekcTHBI 1OaXon npH MHTEpIIpeTa-
MM MOHUTOPHMHIA YUYMTBIBAET CIICAYIOLIHE
ACIIEKThI: BO-TIEPBBIX, OLEHKY CTaplleKiacc-
HUKaM{ BJIMSHUS LIKOJIBI HA (popMupoBaHue
COIMATIBHBIX KOMITETEHITHI; BO-BTOPBIX, HEJIO-
CTaTKM yCJIOBHI 00y4eHHUs B IIKOJIE, KOTOPbIE
aKTyaJIbHbl ISl OOYYAIOIMXCSI; B-TPETHUX,
CaMOOLICHKY TTOJTOTOBKH K BBIOOPY CHCTEMBI
LEeHHOCTeH (TpoQecCHOHANIBHBIX, TPaKaH-
CKHMX, MUTPALlMOHHBIX U T. [.); B-U4ETBEPTHIX,
OLICHKY JJOCTATOYHOCTH IIKOJIbHOW MOATrOTOB-
KU JUTs peaii3alii )KU3HEHHBIX I1J1aHOB.

Cpenu coumanbHBIX KOMIETEHIMH, (op-
MHUPYEMBIX ULIKOJOW, CTapLIeKIACCHUKU
B [IEPBYIO OUEPEb BBIJCISIOT KOTHUTHBHBIC
KOMIIETEHIIMH (YMEHHME JIOTUYECKH MBbIC-
TUTh, paborark ¢ nHbGopmanueit, GopMupo-
BaTh KaueCTBEHHBbIC 3HaHWSA). [IpensrcTBu-
€M K MOJYYCHHUIO KaueCTBCHHBIX 3HAHMH,
M0 MHEHHIO IIKOJBHHUKOB, BBICTYNAIOT HU3-
KU ypOBEHb TNpErojaBaHus, HEI0CTATOK
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COBPCMEHHBIX 3HaHWI M HABBIKOB Y TIearo-
rOB, HEOOBEKTHBHAS O[CHKA 3HAHUH.

JlanHble (aKTOphl OKA3bIBAIOT HETaTHB-
HOE BIHMSHUE Ha BO3MOXXHOCTH (HOPMHUPO-
BaHMSl Yy UIKOJbHUKOB KOMMYHHKATHBHBIX
KOMIIETCHIIMH: HABBIKOB OOIICHHS Ha HHO-
CTPaHHOM $I3bIKE, YMEHUSI Pa30UPaThCs B JIIO-
J51X, KauecTB Jnaepa. Kputuueckuil HacTpoit
LIKOJIbHUKOB I10 OTHOILCHHIO K IeAaroram
CHIDKACT UX aBTOPUTET, YTO HEraTUBHO BIIMS-
€T Ha BOCIMTATEJIbHbIH IIOTEHINAII IIIKOJIBI.

B y4eGHBIX 3aBeAeHUAX OOJIBIIOE BHU-
MaHHE YACISIOT COLUATBHBIM KOMITETCHIIH-
SIM, CBSI3aHHBIM C ITOJITOTOBKOH BBITTYCKHHKOB
K BbIOOpY Oynymiet npodeccun. OqHako cu-
cTeMa IIKOJILHOM MOATOTOBKH HA CETOHSII-
HUHM JeHb OPHUEHTHPOBAaHA Ha BBIOOP By3a
B COOTBETCTBHHM C pesynbraramu EI'D u ma-
TEPUAILHBIMA BO3MOKHOCTSIMU POJUTEIICH.
B pesynberare Oomblie MOJOBHHBI CTaplie-
KJIACCHUKOB HE MMEIOT MPEACTABICHHS O pe-
anpHON pabdote mo mpodeccnu, uxX mpodec-
CHOHAJIbHAS COLMAIN3ALNS OCYILECTBIIIETCS
B YCJIOBHSIX HEOTIPEICIIEHHOCTH.

K MOTHBaIMOHHO-TMYHOCTHBIM KOMITE-
TEHILIUSIM OTHOCSITCSI CIOCOOHOCTD CaMOCTOSI-
TEJIbHO MPUHUMATh PEIICHNUS, HABBIKUA CaMO-
OpraHu3alliid M 3J0pPOBOTO o0pasza >KH3HU.
[IpumepHO MONTOBHHA IIKOJIBHUKOB MTPU3HAET
poJsb IIKOJIBI B ()OPMHUPOBAHUHU STHX COLU-
JIBHBIX KOMOeTeHIMH. OHAKO Apyras 4acTh
OIIPOLLUECHHBIX Yalle yKa3bIBaeT HA HEHOCTa-
TOK MHMBUAYAJIBbHOTO MOAXO0AA B O0YUEHHH.

CnoXHO ¥ TNPOTUBOPEYMBO BBIVIAIUT
xapakTep (popMUPOBaHUS IPAKIAHCKUX KOM-
METeHINH y TMOJPACTAIONIETO ITOKOJICHUSI.
HecMoTpst Ha yCHIIHS IIKOJBI TIO TATPUOTH-
YEeCKOMY BOCIUTAHMIO, KOJIUYECTBO IIKOJb-
HUKOB, CUUTAIOLINX CeOsl MaTpuoTaMu, CHH-
3UJI0CH 3a JIECSTH JIET ITOYTH B JIBa pa3a. ITo
BBI3BAHO HE TOJIBKO HEBBICOKHUM Kau€CTBOM
MaTPUOTHYECKOI0 BOCIMTAHUS B MIKOJAX,
HO MpEXkJAE BCEro0 COLMAIbHO-3KOHOMUYE-
CKUMH TeHIAeHuusMu. Ha narpuotnueckue
YCTaHOBKHU IIKOJbHUKOB HETaTHBHOE BIIUSI-
HHUE OKa3bIBaIOT (PAaKTOPHI CHUKECHUS yPOB-
HS ’KU3HU B I. TONBATTH, @ TAaKXKE yCUIICHUE
MUTPALMOHHBIX TIPOIECCOB CPEeIu MOJIO-
nexxn. OnHako Ha 3TOM (OHE MPOUCXOIUT
pPOCT 4YHClIa TOAPOCTKOB C TOJEPAHTHBIM
OTHOLICHWEM K TMPEJCTaBUTENSAM JAPYTHX

KYJBTYP.

COIIMOJIOI'A OBPABOBAHUA
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Pesynbrarel McclieOBaHUM, MPOBEACH-
HbIX B 2010-2019 rT., CBUIAETETBCTBYET O Cy-
IIECTBECHHLIX HW3MCHCHUAX B BOCIIPUATHU
IIKOJIBI CTapinekiaccHukaMu. Cokparaercs
YHCJIO PECIOHJICHTOB, KOTOPBIM HPAaBUTCS
WX MIKOJIA, TIPU 3TOM YBEIWYHBACTCS KOJH-
YECTBO YYECHHKOB, KOTOPBIE BOCIHPUHUMAIOT
ee KaKk OOBIKHOBEHHYIO, HE OTIMYAIOIIYFOCS
OT JIpyTUX. DTH Pe3yJbTaThl yKa3bIBAIOT Ha
T0, 9T0 A((HEKTUBHOCTh BOCIUTATEIHLHOTO
BOSIICf/iCTBI/ISI IIKOJIBI CHUKACTCAI.

[IpakTHyeckass 3HAYUMOCTH PabOTHI
COCTOMT B TOM, YTO PE3YyJbTaThl HCCIIEN0-
BaHMsI MOTYT HAiTH MPUMEHEHHE B COBEp-
LICHCTBOBAHUM JAEATENILHOCTH IIKOJI TO
(hOpMHUPOBAHMIO COLIMATBHBIX KOMIIETCHINN
oOyuatomuxcs. IloBeimenne >¢QexruBHO-
CTH 3TOTO HAamNpaBlICHUS PaOOTHI JTOHKHO
CONPOBOX/AThCS  Pa3pabOTKOM METOAMK,
TIO3BOJISTIONIMX aHAJM3UPOBATH COLMAIIBEHbIC
KOMITCTEHIINN O00yYaOIINXCs C YI€TOM 0CO-
OEHHOCTEH COIMAIbHOTO KOHTEKCTA.
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Beenenne. [Ipo0iieMa MCTUTEIBHOTO TOBEJICHHS B COBPEMEHHOH HEAaroruke sBisieTcs ciabo pa3paboTaHHOM
KaK Ha TEOPETHYECKOM, TaK M Ha SMIMPUYECKOM YPOBHE, JIMIIb KOCBEHHO 3aTPariBasch B HCCIIEJOBAHMSX, 11O~
CBSILLICHHBIX JUCLUIUIMHAPHBIM MepaM B 00pa30BaTeIbHON cpesie, BOpocaM NpopHIaKTHKA HEHOPMAaTHBHOM ak-
THUBHOCTH JieTel. [{esib cTaThyl — MpeICTaBUTh Pe3yIbTaThl H3yUeHUsI FeHe3Hca MpodlieMaTu3au MCTUTEIILHOM
AKTHBHOCTH B MEJAroruyeckoM Qopmare, a Takke dKCHEPUMEHTAIBHOTO HCCIIEN0BaHHs 0COOCHHOCTEH MCTH-
TEIBHOCTH IOJPOCTKOB TPYIIIBI PUCKA.

MarepuaJjbl M MeTOABI. B oMIuprueckoil 4acTi cTaThi OCBELICHBI Pe3yJIbTaThl IIPOBEICHHOIO YKCIEPUMEHTA
10 0OHAPYKEHHIO 0COOCHHOCTEH MCTUTEIBHOCTH y MOJPOCTKOB I'PYIIIBI PUCKA C HCIIOIB30BAHHEM CIICIIHATIBEHO
paspaboTanHoii aHKeThl U AuarHocTUKU «lllkamsr odumunBocty U MctutenbHocTy (E. I1. Unbun, I1. A. Kosa-
neB). B anketupoBanuu npunsim ydactue 50 yen. ABTOpCKasi aHKeTa COJCPIKHUT acCOLMATUBHBIN IKCHEPUMEHT
Ha OIIpeJIeJICHHE CMBICIIOBOTO TIOJISI MOHSTHSI MCTHTEIIBHOCTH M METOJ aHanm3a curyanuii. Onpocuuk «Illkama
00MTYMBOCTH U MCTUTEIILHOCTHY HPEAIIONIAraeT ONPE/ICICHUE CKIOHHOCTH YelIOBEeKa K BPaXKA€OHOCTH, IPOSIBIIS-
eMOii uepe3 00U TYNBOCTD U MCTUTEIIBHOCTD, IIOCPEICTBOM COOpa aHKETHBIX JIAHHBIX.

Pesynbrarbl HecdeaoBaHus. [1o pe3ynbraTaM SMIMPUYECKOTO HCCIICIOBAHNS BBISBICHO, YTO MCTHTENbHAS aK-
THBHOCTb ITOIPOCTKOB I'PYIIIIbI COLIUAIBHOIO PHCKA SBIISIETCS (POPMOIL TPOsIBICHUS (PYCTPALIOHHO 00y CIIOBIICH-
HOIT 0CO3HAHHOM CKPBITOI arpeccuy. B 1esioM nmoapocTku rpymnisl pUcKa XapaKTepH3yIOTCs BRICOKUM YPOBHEM
McTuTensHOCTH. Onpe/ese sl TTOJIOBbIe Pa3Iyys B ONMICAHNN (peHOMEHA: HECOBEPIICHHOIETHHE BOCITUTAaHHHU-
1(bl PEaOMIINTALMOHHBIX LIEHTPOB 00JIee CKIOHHBI K OOMIYMBOCTH, BOCHMTAHHUKHM MY>KCKOTO I10Ja — K COCTOS-
HUIO BPaXKA€OHOCTH.

Obcyxnenne u 3akiaouenne. [lorydeHHbIe pe3ylbTaThl BHOCST BKJIAJ B PA3BUTHE HAYUHBIX IPEACTaBICHHUN
0 ICTePMHHALIMI MCTUTEIILHOTO OBEACHHUS HECOBEPILICHHOJIECTHHUX IPYIIIIBI COLUAIBFHOTO PHCKaA, 000raIlaloT Ha-
YUYHO-IIEJ]ATOTHYECKOe 3HAHHE METO/I0JIOTHEH BBISBICHHUS IECTPYKTUBHBIX (DOPM CTAHOBIICHUSI CIIPABEIINBOCTH
y HOJPACTAIOLIETO MOKOJICHHMSI.

Knrouesvie cnosa: mects, 00MIUUBOCTE, QpycTpanys, BOCIUTAHNE, arpecchs, HaKa3aHHe, HeCIPaBeUINBOCTS,
MOIPOCTKHU TPYIIIIBI PUCKA
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Some Manifestations of Vindictive Behavior
in Pedagogical Discourse

S. A. Zavrazhin, M. M. Fomina*
Viadimir State University, Viadimir, Russian Federation,
* marina_fomina_92@bk.ru

Introduction. The problem of vindictive behavior in modern pedagogy is poorly studied both at the theoretical
and empirical level. It is only indirectly touched on in studies on disciplinary measures in the educational envi-
ronment, the prevention of non-normative activity of children.The aim of the research is to learn the genesis of
the problematization of vindictive activity in a pedagogical format, as well as to study experimentally the features
of vindictiveness of at-risk adolescents.

Materials and Methods. The empirical part of the article highlights the results of an experiment to detect the
features of vindictiveness in adolescents at risk using a questionnaire and diagnostics of the “Scale of resentment
and vindictiveness” (E. P. Ilyin, P. A. Kovalev). 50 people took part in the survey. The author’s questionnaire in-
cludes an associative experiment to determine the semantic field of the concept of vindictiveness and a method for
analyzing situations. The questionnaire “Scale of resentment and vindictiveness” involves determining a person’s
tendency to hostility through resentment and vindictiveness, by collecting questionnaire data-responses.
Results. According to the results of an empirical study, it was revealed that the vindictive activity of adolescents
in the social risk group is a form of manifestation of frustration-driven conscious hidden aggression. In general,
adolescents of the risk group are characterized by a high level of vindictiveness; gender differences in the descrip-
tion of the phenomenon are determined: underage students of rehabilitation centers are more prone to resentment,
while male students are more prone to hostility.

Discussion and Conclusion. The obtained results contribute to the development of the ideas about the determina-
tion of the vindictive behavior of minors in the social risk group, enrich pedagogical knowledge with the metho-
dology for identifying destructive forms of establishing justice in young people.

Keywords: revenge, resentment, frustration, education, aggression, punishment, injustice, adolescents at risk
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BBenenne

B mnemarormueckom 3amore mpoOiema
MCTHTEIBHOTO TIOBENEHUS (IT0J] KOTOPHIM
B JIaHHOHW CTaThe B MIMPOKOM CMBICIIE TTOHU-
MaeTcsl BHYTPEHHSS W BHEUTHSSI aKTHBHOCTh
YeJIOBEKa, HAIpaBJICHHAs HAa MPHYHHCHUC
SIBHOI'O MJIM MHUMOTO Bpena (pycrparopy)
JI0 HACTOSAIIEr0 BPEMEHU HE 00J1aaeT aBTo-
HOMHBIM CTaTyCcOM, JHUIIIb KOCBEHHO apTH-
KyJIUpYsCh B pabOTax, MOCBSIICHHBIX JIHC-
LIUIUIMHAPHBIM MepaM B 00pa30BaTeiIbHON
cpeze, BoIpocaM MPO(HUIAKTHKH HEHOpMa-
TUBHOM aKTUBHOCTH JIETEH.

CormacHO COBPEMEHHBIM Hay4YHBIM TIPe]I-
CTaBJICHHUSIM, MECTh pacCMaTpUBAeTCS Kak
Pa3HOBHIHOCTH IECTPYKTHBHON aKTHBHOCTH
U HEKOHCTPYKTHBHOH (HOpMBI B3anMOIEH-
ctBus B popme arpeccun [1]. Hapsimy ¢ 3a-
BUCTJIUBBIM U BPaXJICOHBIM MCTHTEIBHOC
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MTOBEJICHHE OTPE/IEISIETCS B IOHATHX arpec-
CHUBHOTO psia. B 3aBHCHMOCTH OT ypOBHA
BBIPQKEHHOCTH MECTH, 3aBHCTH U BPAXKIbI
OLICHUBACTCS Mepa arpecCUBHOCTU 4YeJIOBE-
Ka[2, c. 67].

3apyOe:)KHBIMH aBTOpAaMHU yCTAHOBJICHA
CTaTUCTUYECKU 3HAYMMAsI CBSI3b MKy MCTHU-
TeJIbHBIM TOBeJIeHHEM U HacuiieM [3, c. 10].
Hapsiny co crpaxom, HEHWpOTH3MOM, Bpaxk-
NeOHOCThIO U CKJIOHHOCTBIO K THEBY, MECTh
XapaKTepU3yeTcsi OTPUIIATENbHOW 00paTHON
CBSI3BIO C AMITATUYECKUMH TIEPEKUBAHHSIMH,
CIOCOOHOCTBIO TPOIIATh U YIPABISATH CBOU-
MU SMoITHsIMHE [4, ¢. 28]. McTuTenbHOE TToBe-
JIcHHEe 00ajaeT MpU3HAKaMH arpecCUBHOIO
JICHCTBUSI, HAMPABJICHHOIO Ha BO3MEIICHUE
paHee PUUMHEHHOTO BPEJia, a Pe3yJsIbTar Me-
CTH CONPOBOXK/IACTCS SMOIMOHAIBLHON peak-
nuen yposnersopenus. IIpu aTom Bo3mesnue
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COIIPOBOXKJIACTCS TEPEKUBAHUEM  ITOJIOXKHU-
TEJIbHBIX UyBCTB, B TO BpeMs KaK JUIUTEIIbHOE
OTpaHUYEHHE MIIEHUs] BBIpAXKaeTcsl B He-
raTUBHBIX mepexuBanusax [S5]. [lo mHeHHIO
C. I Ilunerxoro, pe3ynbTaT MECTH — BO3ME3-
JIMe — SIBIISIETCS CBOETO pOAa IMPOSIBICHUEM
BBICIIIETO O1ara u CIipaBe/InBOCTH [0, ¢. 98].

HexoTopble aBTOpHI 1oNararot, 4T0 MCTHU-
TENBHOCTh TIOIPOCTKOB CBSi3aHA C BO3HUK-
HOBEHHEM DPEAKTUBHBIX aIBTPYyHCTHIECKUX
MEPEeKMBAHNHN, T. €. BBICTYIIA€T B KaueCTBE
WUMITYJbCHOTO 0a3uca W CHUMBOJIHYECKOTO
npooOpa3a 4YyBcTBa crpaBemauBoct' [7].
B otnenbHBIX citydasx, Ipu OTCYTCTBUHU IOJI-
JIEPKKHU CO CTOPOHBI OKPY’KAIOLINX B COBO-
KyIIHOCTH C SMOIMOHAJIBHBIMU PEaKLUUSIMU
U OMIMOOYHBIMH TPEICTABICHUSIMUA O cede,
MECThb CTaHOBUTCSI HE TOJIBKO CPEICTBOM
YCTaHOBJICHHS CIPaBEIJIMBOCTH, HO U MO-
TUBOM COBEPIICHHUS IpaBOHApYyIICHUS |8,
c. 55]. JlanHas mo3uinus HaXOIUT CBOE TOJI-
TBEPI)KACHUE B 3apyOeIKHBIX HCCIIEOBAHMSIX,
COIJIACHO KOTOPBIM HEYTPABISEMOE MCTHU-
TEJIbHOE TTOBE/IEHNE MMPOBOIMPYET pa3pyIlu-
TEJIbHBIE TOCHENCTBHUS IS JMYHOCTH, He-
KOHCTPYKTHBHBIC (DOPMBI B3aWMOJACHCTBUS
1 XapakTepHOE MPOTHBOIPABHOE IOBE/e-
nue [9; 10].

CoBpeMeHHbIE UCCIIEA0BATENH TPUXOIAT
K BBIBOJY, YTO MOAPOCTKH I'PYMIBI COLMAIIb-
HOTO PUCKa CKIIOHHBI K arpECCUBHBIM TPOSIB-
neHusiM (0COOSHHO B MX (PM3MYECKOM BBIpa-
JKEHUH), XapaKTepU3YIOTCS MHUTEIBHOCTHIO,
HEYCTYITYUBOCTHIO, HEMPEOJOINMbIM YYB-
CTBOM BO3ME3/IHs, OIIYIIEHHEM COOCTBEHHOM
HETIOJTHOIIEHHOCTH ¥ CHIKEHHOW CHUTYyaTHB-
HOI TpeBOXKHOCTBIO?. [To Muenwuto 3. K. JlaB-
neTbaeBOl, MCTUTEIBHBIM IIOBEICHUECM,
arpeccueil 1o OTHOIIEHHWIO K CBEPCTHUKaM
XapaKTEpU3YIOTCS ydallluecsl MOJPOCTKOBOIO
BO3pacTa ¢ JJOMUHHUPYIOIUM COLHAIbHO-TICH-
XOJIOTMYECKUM TUroM JuvHoctH [11, c. 31].

[lpu oOTCYTCTBUM JOKHOTO BHHMAaHHS CO
CTOPOHBI B3POCIIBIX OTKJIOHSIOIIEECS MTOBEIe-
HHE TOIPOCTKOB TIPOTPECCHPYET, PpUodpeTa-
€T BBIPAKCHHBIN JIECTPYKTUBHBIN XapakTep®.

MCTHUTENBHOCTh, YHU)KEHUE YECTH U JI0-
CTOWHCTBA OKPY’KAIOUIMX OOOCHOBAaHBI HC-
Ka)KCHHBIMH TIpeICTaBIeHUsIMA O cebe [12,
c. 209]. Ilpu 3TOM NOAPOCTKH MYKCKOTO
rosia 0oJiee CKIIOHHBI K MCTUTENBHBIM TIPO-
SIBIICHHSIM, 9TO OCOOCHHO IPOCIIEKUBACTCS
B HWHTOJICPAHTHOCTH, B TOM YHCIJI€ JTHU-
yeckoit [13; 14, c. 138]. Teopus 6d6abmIeit
MCTHUTEJIBHOCTH MYXKUYHH, [0 CPaBHEHUIO
C JKCHII[MHAMH, HAXOIUT CBOE MOATBEPIKIC-
HUE U B 3pesoM BozpacTte [15, ¢. 182—-183].

B coBpeMeHHOM TCHXOJNOro-rearornye-
CKOM JICKYpPCE HEZIOCTATOUHO HCCIICIOBaHUI,
MOCBSIIIICHHBIX BBISBICHUIO CYIHOCTHBIX
0COOCHHOCTEH MCTHUTEIBHOTO ITTOBEICHHS CO-
BpPEMEHHBIX JieTeil. JIub HexoTopble Ipe-
CTaBUTENIM OTeYeCTBEHHOTO [3; 16; 17] 1 3apy-
oexHoro [3; 9; 18] memarormueckoro 3HAHUS
IMyHKTHPHO 3aTParuBaioT 3Ty TeMmaTuky. He
OIIpeIeIICHBI PA3IIUYMs MEKTY CKIIOHHOCTBIO
K MECTH y OOy4Yaroluxcsi pa3HbIX BO3pacT-
HBIX, TCHICPHBIX, 3THUYECKHX rpymm. He
BBISIBJICHBI CBSI3U MEXKIY TaKUMH JTMYHOCT-
HbIMH KOHCTPYKTaMH, KaK MCTHUTEIbHOCTh
U HEHpOTH3M, HApPUUCCU3M, OOUAYMBOCTD,
camoonenka 1 1p. He oGocHoBaHbl Hanbo-
Jiee 1eNiecoo0pas3HbIe IICHXOJIOT0-TIeIarornde-
CKHE TEXHOJIOTUW KOPPEKIMH MCTHTEIBHOU
AKTUBHOCTH TTOJIPOCTKOB.

enpio qanHON pabOTHI ABISICTCS H3yUe-
HUE CTAHOBICHHS TIOHSATHA MCTUTEIHHON
AKTHBHOCTH B TI€AarOTHYECKOM JIUCKYpCE,
a TaKKe SMIUPHUECKOE HCClleioBaHme GpeHo-
MEHa «MECTb» B CpPEZIC MOAPOCTKOB I'PYIIIIbI
COLIMAJIBHOTO PHUCKa.

OOBEKTOM HW3YYeHHUS] CTajld TOAPOCTKU
IPYIIBl PHCKA, TPOXKUBAMOIIME B YCIOBHUSIX
COIMATbHO-PEA0MIUTAIIMOHHBIX IEHTPOB JIJIS

' icamypsaesa X. 3. GeHomeH Mectu B coBpeMeHHOM mupe // Tleparornka u MCHUXOJOTHsI B COBPEMEH-
HOM MUpe: MaTepruasisl Beepoc. Hayd.-IpakT. KOH(Q. MOJIOABIX YUCHBIX, aCIHPAHTOB, MATUCTPAHTOB ¥ CTY/ICHTOB
(r. I'posusiid, 24 okTa6ps 2019 r). ['po3usiii: YedeHCKUH rocyaapcTBEHHBIN eaarorundeckuii yausepeuret, 2019.

C. 246-250.

2 Kypeanckas /1. C., [mumpuesa C. A., Ko6oszesa JI. B. OubIT uccienoBaHusi 0COOCHHOCTEH HapyIICHHI
B apexTuBHON chepe y MOIPOCTKOB CKIOHHEIX K JICBHAHTHOMY HoBeneHuIo / Haydnslii ¢popym: nemaroruka
U [ICUXOJIOTHs: COOPHHUK cTareid 1o Marepuaiam XLVI MexxayHapoaHo# Hayd.-mipakT. koH. (. Mockaa, 11 sHBa-
ps2021 ). M.: OOO «MexayHapoqHbIH IEHTp HayKu U oOpasoBanus», 2021. C. 61-70.

3 Bopobwvesa E. M. TIcHX0nOrnueckne 0COOCHHOCTH MPOSBICHUS OTKJIOHSIOIIETOCS TIOBEJICHHS B TOPOCT-
KoBOM Bo3pacte // IIpuopurerHsie HaydHble HampasieHust B XX Bexe: MaTepuaibl MEKAyHap. (3a04HOM) Ha-
y4.-1ipakT. KoH. (. [Ipara, 29 centsa6ps 2018 1) ; mox obur. pex. A. 1. Bocrpenosa. [Ipara: HUL «Mup Haykn»,

2018. C. 280-290.
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HECOBEPIIEHHOJIETHUX T. Bragumupa u Bna-
TUMUPCKON 00IacTH.

O030p JIMTEpPATYPHI

BrIpaskeHHBII HHTEpEC NeJaroroB K JaH-
HOW TeMaTHKe OOHApyKWICS YyXe B KOH-
ue XIX B., KOraa yuuTels BCE Yallle CTaau
CTAIIKUBAThCS C IETbMH, HE TTOIAOIIUMUCS
OOBIYHBIM BO3JEHCTBUSAM, OTIHMYAIOIIHMU-
csl IeUIHUTAPHBIM, a TO ¥ MaTOJOTHYECKUM
pasButHeM. Pa3paborannple Torna mepBbie
TaKCOHOMHHU TPYAHBIX JIeTeH 10 0COOCHHO-
CTSIM WX HEPBHO-TICUXUYECKOW OpraHu3a-
LMW TIO3BOJIJINA OMHUCATh U THI ACTEH, IS
KOTOPBIX JIOMUHAHTHBIMU KaueCTBAMU Obl-
JI1 JDKUBOCTD, IUHU3M, JKECTOKOCTD, 3JI0Ta-
MATHOCTb, MCTUTEIBHOCTb HPU COXPAHHOM
UHTEIEKTe. TakoW TUII JeTeil BbIOAIOIININ-
Csl OTEUECTBEHHBIM TMenaror u (U3N0JIOT
[1. @. Jlecradgt 0603HaYMIT KaK 37I0CTHO-3a-
Outerii. PeOeHOK ATOTO THIIA HCTIBITHIBAET
YIIOBOJIbCTBUE OT CaMMX JEHCTBUN, MPUHO-
CSIIIMX CTPaJaHue KUBOTHBIM, CBEPCTHHKAM,
BocruTaressiM. Ero mOCTymKH OTIWYArOTCs
JKECTOKOCTBIO M XJIAJHOKPOBUEM, HEHABU-
CTbIO KO BceMy okpyxaromemy. Co3naercs
BIICYATIICHHUE, YTO OH OECIOLIaHO MCIMUm
(KypcHB aBTOpPOB CTaThH) OOIIECTBY «3a BCE
HECIPAaBEATUBOCTH U CTPAJaHUs, KOTOpPHIC
eMy OBLIM TPUYMHEHBl U KOTOPBIMU OBLIH
OTpPAaBIICHBI PAHBIIIE BCE €T0 JIETCTBO, a 3aTeM
M BCS OCTayibHAasl JKH3HbY'. Pa3BUTHIO JaH-
HOT'O THIIA COACHCTBYIOT, MONAracT YUYCHbIH,
MpUMEHEHNe HAacWiIhig B CEMbe M IIKOIE,
MIPOU3BOJIGHBIE TIPECIIENOBAHNS, OCKOpOIIe-
HUE YeJI0OBEYECKOTO IOCTOMHCTBA, YHUKEHUE
nepen ApPyTruMU, TIOCTOSTHHEBIE B3BICKAHUS 3a
m000e HapylIeHHe YCTaHOBJICHHBIX TPaBUIL,
OTCYTCTBHE JIIOOBH W J0OPOr0 OTHOLICHUS
K peOeHKy. FI3MEHHUTh MOTHBAIIMIO TIOBEICHUS
Takoro pedenka, ykaspisaet 1. @. Jlecradr,
CJI0HO, HO BO3MO)kHO. HeoOxonnumo uckiio-
YUTH BHEUTHHE TOPMO3SIIIE BIUSHUS, YTHE-
TaloIe YMCTBEHHYIO JIESITEILHOCTh U BO-
neBple Tiporiecchl. Cliemyer MoCpencTBOM
CTIOKOWHOTO W TIOCTIEIOBATENFHOTO BIUSHUSA
3aCTaBUTHh PeOCHKA 33yMarhCsl O MPUIMHAX

U TIOCJIEAICTBUSAX CBOMX MOCTYMNKOB. IlepBo-
CTETIEHHO B X0/ OOIICHUs C TaKUM peOCH-
KOM HEOOXOIMMO H30aBUTHCS OT JIMYHOTO
pa3zapakeHusl, 3aIyCKaroIero HecpaBeiIn-
BbI€, OCKOPOJISIIOIINE INYHOCTh PeOeHKa BO3-
JeMCTBUSA, MOPOKAAIOLINE Y HETO HEHABUCTh
K IIPECIIEIOBATEIIO0, a Yepe3 HEro — KO BCeMy
mupy. [Ipu KoHTakTax ¢ peOEHKOM TaHHOTO
THTIA BAYKHO BUETH U BCSIUECKU CTHMYJIHPO-
BaTh TMOJOKUTENIBbHBIE CBOWCTBA €ro Xapak-
Tepa, YUUTh OICHWBATh CTPAJAaHUS IPYTHUX,
MPOSIBIISITH K HUM MUJIOCEpIHe’.

OnHuM M3 MEpBBIX, KTO BBIJACITHI MECTh
Cpeau JAPYTHX JIOKHBIX 1I€Jel, KOTOpPhIE BbI-
OupaeT peOEeHOK /sl IOATBEPIKICHUS CBOCH
LEHHOCTH, OBbLT MmocnenoBareib A. Amjepa,
KPYIHBIH aMEpUKAHCKUI TICUXOJOr U Heaa-
ror, P. Jlpeiikypc. OH paccmarpuBail MecTh
KaK OJHy W3 aJalnTUBHBIX CTpaTeTrvii, Kak
peNpe3eHTaHT MHCTUHKTA BIaCTBOBAaHUS, KO-
TOPBIA B CUTyalluu (DpyCTpaIiy, HapuMep,
OTBEP)KEHHS U TTO/IaBICHUS peOeHKa pouTe-
JISIMH, TaeT eMy BO3MOXXHOCTh Ha HEKOTOPOE
BpeMsi H30aBUTHLCS OT OCTPOTO MEPEKUBAHUS
Oeccunist W 3J0CTH, BOCCTaHOBHUTH CBOIO
[IOCTABJICHHYIO IOl COMHEHHE 3HaYMMOCTh
MIOCPE/ICTBOM NPUYMHEHHS SBHOTO MU BO-
obpaxxaemoro Bpena ¢pycrparopy. P. [peii-
KyC TOJYEPKHUBAJI, YTO YCHIICHHE CaHKIMN
B OTHOIICHUM MNPOSIBICHUH MCTUTEIBHOCTU
CO CTOPOHBI pe0CHKa HEe MPHUBE/ET K e AIIU-
MUHAIIMY, a, Ha000poT, OyAeT CrocoOCTBO-
BaTh ee ykpemieHuto. [loatoMy yueHslil co-
BETOBAJ POAWTENSIM HE MCTUTh PeOeHKY 3a
€CTeCTBEHHOE CTpPEeMJICHHE K BIACTH, Camo-
YTBEpPKIIEHHUIO, @ BOOPYKATh AETEH MPOIYK-
TUBHBIMU CIIOCOOaMU BBIXOJA M3 (pycTpa-
1un®, JIaHHBINA COBET HE BHI3BIBACT COMHCHHUS
U CEeTO/IHS.

[IpencraButenu nepBol BOJHBI IICHXO-
aHaJUTUYECKOM mnemaroruku (A. AWXopH,
3. bepudensn, M. Kusitn, A. Hetinn,
4. PaitakpodT, A. ®peiin) npsMo HE BKIIIO-
Yalli MECTh B YHUCIIO TMPOSBICHUH IETCKON
arpeccuy, TeM HE MeEHee OHH OIIOCpPEIO-
BaHHO TOBOPHJIM O BBICOKOW BEPOSTHOCTH
ABEpCUBHOTO OTPEAardpoOBaHUsI PEOCHKOM

4 Jleceagpm I1. @. Cemeiinoe Bociutanue pebenka u ero 3nauenue. M.: Ilexgaroruka, 1991. C. 58.

> Tam xe. C. 64-71.

¢ Ilpetixypc P. 4 nenu miioxoro noseaeHus aerei [Dnexrpounsiii pecype]. URL: http://www.xn--80aim3aeec.

xn--plai/publ/rekomenduemye/r drejkurs 4 celi plokhogo povedenija detej/2-1-0-164  (mata

12.09.2020).
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Bpeaa, HaHeceHHOoro emy paHee. Ha B3z
A. AlixopHa, 0COOCHHO 3TO XapaKTEPHO JIJIs
JIETMHKBEHTHBIX TOIPOCTKOB, KOTOpBIE IIbI-
TAIOTCSl «BO3MECTUTH JICTIPUBAIMIO U YCHU-
auTh OOJNb 3a CYET TOro, YTO HPUYUHSIOT
00N IpyTUM U TakuM 00pa3oM IMOIy4aroT
ynoBoibcTBHE» . OT™METHM, 4TO A. AWXOpH
B YHCJIE TIEPBBIX JETCKUX MCUXOAHATUTHKOB
CBSI3aJl MECTh JETIPUBUPOBAHHBIX TOAPOCT-
KOB C WX OeCCO3HATeIhbHON IMOTPEOHOCTHIO
B HAaKa3aHUHM W JKEJIaHHWEM HWCIIBITaTh YIO-
BOJILCTBHE OT MPUYMHEHHS CTpajaHus apy-
ruM. ONTUMAaJIBHOH TTeIaroruaecKoi cTpare-
ruel B CUTyaluu OypHBIX BCIHBIIIEK SIPOCTH
CO CTOPOHBI JIETMHKBEHTOB, UCXO/ISI U3 OIbI-
Ta pabOTHI C HUMHU TI€1arora, ObUIO0 PaBHOMIY-
LIME CO CTOPOHBI BOCTIUTATENIEH, OT KOTOPBIX
MOJPOCTKH JKAYT Mep HakazaHus. He mo-
Jy4asi COOTBETCTBYIOIICH JHEPTreTHYECKON
TIOJIIIUTKH, arpeccusi CXJIOMbIBAETCS, YMEHb-
IIAETCS U MHTEHIIMOHATBHOCTh Ha MECThS.

CoBpeMeHHBIE TeNarorn-aHaTuTHKH
(K. broraep, A. Buapa, A. I'iorrenoromn,
I'. ®urnop) oOBIYHO HE UCTIOIB3YIOT KOHIIETIT
«MECTb» PH 00BICHEHNH MOTHBAIINH arpec-
CHUBHOTO TIOBE/ICHUSI HECOBEPIICHHOJIETHUX
B o0OpasoBarenbsHOM mpocTpaHcTBe. OqHaKo
OH TPOYMUTHIBAETCS Yepe3 MPHUMEHEHHE IB-
(beMu3MOB (HaKa3bIBaTh, MPOYYHTh, YUHTh,
BOCIHTHIBATh), 332 KOTOPBIMHU «IIPSYETCSD»
MCTHTEJbHOE MoBeeHne. K mpumepy, B KHU-
re A. I'yrren6rons «3nmoBemee o4apoBaHUE
Hacunus» Mbl guTtaeM: «Hakowerm B kimacc
MIPHIIENT yYUTEh, PEIIUBIINNA TPUOETHYTh
K caMbIM “KpyThIM MepaMm”. OH cocpemoTo-
YIJI CBO€ BHUMAaHHE Ha TPYTIEe MaIBYHKOB,
JUAMPYIOIIMX M0 4YacTu arpeccuu. Kiacc
coo01ma pemun npoyuums (KypcuB aBTOPOB
CTaTbM) HEHaBHCTHOTO yuutessn»’. CoBep-
LIEHHO TOHATHO, YTO 3/1€Ch Pedb HJIET O Me-
CTH 00yYaroIuxcs Neaarory.

C mo3uIuii AeTCKOro ImcuxoaHaan3a Jaei-
CTBHSI B OTMECTKY 32 PUYMHEHHOE 3J10, SB-
JSSICh OTPAKSHUEM BCTPOSHHOTO B ITPUPOAY

YeloBeKa MEXaHW3Ma pa3pylICHUs, 3pUMO
MOSIBJISIFOTCS Ha (haJliMuecKor craauu. B cu-
Tyallud HENPUSATHS POJUTEISIMH peOCHKa
9IUIOB KOH(JIMKT aJeKBaTHO HE pa3peria-
€TCs, CTAHOBSACH HCTOYHUKOM ITOCTOSIHHOM
TpaBMaTH3alUU pacTylleld JHUYHOCTH, OH-
TOJIOTHYECKOTO OIACeHHs 3a Camo IPaBo
CYIIECTBOBAHHMSA, YTO CIIOCOOCTBYET aKTHBa-
MU OeCcCcO3HATENbHOW YCTaHOBKH, COTIIACHO
KOTOPOH COXpaHEHHE COOCTBEHHOM >KM3HHU
rapaHTHPYeTCA B DKCTPEMyME 3a CYHeT Heu-
Tpaj3aiuun O6’beKTa, BOCIIPMHUMACMOT'0 KaK
BpaxacOHbIi. Ha BpakneOHOCTh pebeHoK
OTBEYACT BPaXKAEOHOCTHIO (MCTHUT) pa3iny-
HBIMH (pOpMaMHU arpecchy WK anaTue, mo-
JIaBJIEHHOCTBHIO.

Mo muenuro K. Xopuu, pebeHOK, oIry-
11asi CBOIO MOJIHYIO 3aBUCHMOCTB OT POANTE-
JIei, He MOXET OTKPBITO IMPOTECTOBATh, AaTh
BBIXOJI CBOEH SIPOCTH, BBI3BAHHOH SIBHBIM
WJIA CKPBITHIM, HO OMIYIIaeMbIM OTBEPKEHU-
eM. EMy mpuxomuTcst BHITECHSITH CBOHM THEB
1 arpeccuio, KOTOphIe MPHOOpeTaoT GopMy
MIPUYYIIMBEIX (paHTa3Uid O HACHIINH, TIOXHU-
IIIEHWH, YOUHCTBE, MOJIKOTe, pa3pyOaHuu Ha
KyCKH 1 yayuieHnu'’. Yem cuiibHee peOeHOK
BBITCCHACT TPABMATUUYCCKUC NEPCIKHUBAHUS,
MOJTyYEHHbIE B CEMbE, «TeM B OOJIbIICH CTe-
[ICHU OH MPOCLHUPYET CBOIO TPEBOKHOCTH HA
BHEILIHUHA MUP H, TAKUM 00pa3oMm, Ipruoodpe-
TaeT yOeXJIeHUE, YTO MUp B IIEJIOM OIaceH
u crpamen»'!. B 1aHHOM JIOTHKE MECTh Kak
yYHHBEpCcallbHas 3aluTa OT OOJEe3HEHHBIX
YyBCTB OECTIOMOIIHOCTH, BPaXKIACOHOCTH
Y M30JIALWN SKCTPATIONHAPYETCS C POANUTEID-
CKOH CeMbH Ha BCE MUPO3JAHUE, CTAHOBSCH
0a3aJbHBIM KaueCTBOM JIMYHOCTH — MCTH-
TENBHOCTBIO.

Kak 3agBnsroT HEKOTOpbIE IICHXOa-
HAJIUTHKH, TEPBHYHOE YYBCTBO MECTH 32
SMOLHOHAIBHYIO XOJOIHOCTh, OTCTPaHCH-
HOCTH IEPBUYHOIO OOBEKTa BOZHHKACT €LIe
Ha OpAIBHOH CTaJH TICUXOCEKCYalTbHO-
r0 pa3BUTHS. DTy TOUKY 3PEHHSI OTCTaWUBal

7 Auixopn A. Tpynusiii nogpoctok. M.: Anpeis [Ipecc, DKCMO-IIpecc, 2001. C. 217.

8 Tam xe. C. 217-218.

? I'veeenbions A. 3noBeniee oyapoBaHue Hacwinsl. [IpOQHIAKTHKA JIETCKOM arpeCCUBHOCTU M HKECTOKOCTH
u 6oprOa ¢ Humu / mepeBon ¢ HeM. H. Cropoxyma, nociecnosue B. 3enenckoro. CII16.: 'ymanuTapaoe areHTCTBO

«Axanemuueckuii mpoekr», 2000. C. 115.

10 Xopnu K. Cobpanune counHennii. B 3 . T. 1. Ilcuxosorus sxeHumHbl. HeBpoTHUECKast THYHOCTH HAIIETO
BpemenH / iep. ¢ annt. M.: zn-Bo «Cwmbica», 1997. C. 99.
b

' Tam xe. C. 337.
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JIx. @paHKI, NPEUIOKUBIIAA OPUTMHAIIb-
HBI METOJI TMIIHOMJIHOTO aHaJIn3a, IO3BO-
JIABIIMHI NAllMEHTY B COCTOSSHUM BHYILIEHHOU
perpeccur BHOBb IEpPEKUBATh TasIHECs
B IOJICO3HAHNUU JOBEPOAJIbHBIC OLIYICHHUS,
nepeaBarh UX 3ByKaMU U JIBUKCHUSMU, Xa-
paKTepHBIMH TSI 3TOTO BO3pacTa, U paccka-
3pIBaTh 0 HUX cioBamu. J[x. PpaHKI yka-
3BIBAJI, YTO MPH «BO3BPAICHUN» TAIMEHTOB
C pa3muUHBIMH (HOpMaMHU TICHXOMATOIOTHH
B COCTOSIHHE MJIAJICHUYECTBa, OHHU COOOIIaN
00 OWIYIIEHUH OTCYTCTBHS JTIOOBH MaTepH, ee
Oe3pa3nuuuu Wik BpaxacOHocTu. D10 (op-
MHUPOBAJIO Y HUX ITyOWHHBIN CIIOW 370CTHOU
arpeccuBHOCTH'?. OH CUUTACT, YTO POXKICHHE
MCTUTEJIBHOTO YyBCTBA COOTHOCHUTCSI C He-
BO3MO)KHOCTBIO MOJIYYUTDh JKU3HEHHYIO CHITY
OT NEPBUYHOIO OOBEKTA, NPEBPATHTH €ro
B ITFOOSIIHIA, YTO BHI3BIBAET HA OPATBHOM CTa-
JTUH CTPEMIICHHE €TO TTOTJIOTUTH (Pa3pyIuTh,
YAAIUTB), YTOOBI OH TIEPeCcTall YrpoxKaTh, HO
OTHOBPEMEHHO arpecCHBHBIE UMITYJBCHI pe-
OcHKa OJIOKUPYIOTCS TPEBOTOM, YTO OH MOXKET
JUIIUTBCA POANTENHCKOW JoOBH. Bee 3T0
NPUYUHSET CTpaJaHue, 4acTo MaHU(eCTH-
pyeMoe THEBOM — CBOECOOpPa3HBIM B3PHIBOM
arpeccHBHOIO JTHMOHMII0, KOTOPOE HE MOXET
HalTH BBIXOJA Yepe3 JIOCTYIHbIC MIIaJCHILY
cpenctBal,

B KoHueNUMU TUITHOWJIHOTO aHalnu3a
MPOCIICKUBACTCS JalIbHEWIee pa3BUTHE
MCTHTEIILHOTO YyBCTBa, TpaHCc(opMaIus ero
B CKJIQJIBIBAIOIIYIOCS AMOIMOHAIBEHO-KOT-
HUTHUBHYIO JIOMHUHaHTY, HalleJeHHYIO Ha
BEJICHHC BHYTPHBHIOBOW OOpPHOBI 32 BBDKH-
BaHUE B NPEAMETHO-IIPAKTHUYECKONH M 3Ha-
KOBO-CHUMBOJIMYECKOH JesitennbHOCTH. Cripa-
BEVIMBOCTH Pajid 3aMETUM, 4YTO B paboTax
JIx. @paHKia peub BCE KE UIET O BbI3PEBaA-
HUM Ha PaHHUX dTalax OHTOTeHEe3a 3JI0CT-
HOH arpeccu, a He MCTUTEJILHOCTH KaK JIMY-
HOCTHOrO 00pa3zoBanus. TeM He MeHee B
T HYKHO CIIEIMaJIbHO JIOKa3bIBaTh TECHYIO
CBSI3b MEXIY AECTPYKTHBHOCTBIO KaK Ta-
KOBOW W MCTHUTENHLHOCTHIO. Ha Hee oOparmi
BHUMaHHE B cBoe BpeMms J. dpomm, koTo-
pBIii OTHEC MeCTh, €CII OHAa HE KBaIH(H-
[IUPOBAaHA COOOIIECTBOM KaK CITPaBEIIMBOE

BO3MeE3/IHe, K IECTPYKTHUBHBIM CTPACTSIM, TIO-
CTaBMB B OJIMH PsIJi C HEHABUCTHIO, CaJAU3MOM
1 Hekpoduimei'. Hekotopsie CyKaeHHs BO
(pOMMOBCKOI1 TPaKTOBKE MECTH (Harpumep,
0 €€ UppaIMOHAIIEHOM XapaKTepe, CONpshke-
HUU C TIOJOBBIMH U3BPALLEHHUAMH, YTO OHA
HE MPUCYILA BCEM JIIOASM U JIp.) BECbMa JIUC-
KyCCHOHHBI, YTO OTMEYAIOT OTAEIbHBIE HC-
cnenosarenu [10; 19; 20].

IIpuMeHUTENEHO K  MEJarOrMYeCKOMY
JMCKypcy 0c0oOyI0 LICHHOCTh, Ha HaIll B3I,
MIPEACTaBISAIOT Tpu Mbicau dpomma: arpec-
CHSl U3 MECTH — OTBET Ha HECTIPaBEINBOCTH,
MIPUHOCSIIYIO CTPaAaHusT; Bce (POPMBbI HaKa3a-
HUS ABJISIIOTCS BBIPAQ)KEHUEM MECTH; JIETHTHU-
Malusl Haka3aHusi CoCOOCTBYeT cTaOMiIn3a-
LU COLMAJIBHOTO OPTaHU3Ma, YMEHBIIEHHIO
SHTPOIHUH.

B cBere paccMOTpeHHBIX BBIIIE MOJO-
KEHUH 00pa3oBaHHME MOKHO Ha3BaTh COLM-
IBHBIM HMHCTHTYTOM, pPEIIAOIUM CPEIn
MIPOYUX 3a/lady OKYyJIBTYPHBaHWS MECTH KaK
IIPOM3BOJIA TMYHOCTH, YKPEIULIIOLIETO Pa3py-
HIUTEIFHOE TIPUPOAHOE Hadalo B YEIIOBEKE,
a TakXke IepeBojia AeCTPYKTHUBHOM 3HEPruu
WH/IMBUAYaJIbHON MECTH B CAHKLIMOHUPOBAH-
HYI0 (OPMY KOJUIEKTUBHOTO BO3ME3/IHSL.

B pycne Berxo3zaBeTHOW TEOpUM BOCIH-
TaHWs, TOCIOACTBOBABIIEH B Halllel cTpaHe
B TCUCHHE HECKOJIBKHUX BEKOB (KaK MUHUMYM,
¢ XVI mo XVIII), moboe HakazaHue oOyda-
IOLIEMYCsI pacCCMaTpPUBAIIOCH KaK CaKpaJIbHBIN
aKT CIIPABEIIIMBOTO BO3ME3IHA 3a MOKYIIIEHHE
Ha bokecTBeHHBI MOPSAIOK, MHCTPYMEHTA
BOccTaHOBIICHUs! Bbicmero Onara. Ileparor
MTO3UIIHOHUPOBAIICS B Ka4eCTBE IOCPEIHU-
Ka MEXJy BoJiell BCEBBIIHEIO M yYEHUKOM
B IJTaHE HE TOJIBKO ONpe/iesieHus pakTa Hapy-
LIEHUs], HO ¥ COBEPIIEHHUs aKTa aJeKBaTHOIO
MILIEHUS 32 IPUYMHEHHOE MUPO3JaHUIO 3110.

B peanbHOM 00pa3oBaTensHOM MpoLecce
TaKue BBICOKHE CMBICIIBI TOHMMaHUs Haka3a-
HUSI KaK OYMIIAIONIEN Kapbl peayLiipOBAINCh
10 OaHaJbHBIX MPAKTUK MCTUTEJIBHOTO HACH-
JIHs1, TPUMEHSBIINXCS TTOKOJIEHUSIMU YYEHUKOB
U yduTenen il 00eCIeueHHs 3MOLMOHAIIb-
HO-KOTHUTMBHON pa3psiIKl M CaMOCTOSITEIb-
HOTO BBIXO/Ia U3 COCTOSIHUS DHEPIeTHIECKOTO

12 @panxn [ic. Henssenaunoe 51 / Tlep. ¢ anrt. M.: ITporpece, 1998. C. 45-48.

13 Tam xe. C. 59.

4 @pomm D. Auaromust denosedeckoii aecrpykrusroctr: Ilepeson / ABr. Berym. cr. I1. C. T'ypeBuu. M.:

Pecnyonuka, 1994. C. 237-240.
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JuckoM(popTa. YUEHHK arprOpPHO JIHIIAJICS
cTaryca CyObeKTa MIICHUS, «IUIaKTHYCCKAast
MallliHa» OTOMpajia y HEro mpaBo Peajin3o-
BaTh ce0sl KaK aBTOHOMHOT'O KaparoIlero ak-
TOpa, PACLICHUBAS 3TO KaK HETIO3BOJIIUTEIBHOE
CBOCBOJIME. DTUM MPABOM HACISICS TOJIBKO
MEAAror ¥ UCKIIIOYUTEIBHO B PAMKaX KECTKO
MPOIUCaHHbIX nonHoMouni. [1o ymonuanuto
MPenoaaraioch, YTO0 B CUTyallUd HUHCTUTY-
[IMOHAJILHOTO 3aIlpeTa Ha MPUMEHEHUE MECTH
SHEpPTHUs (PPyCTPHUPOBAHHOTO ECTECTBCHHOTO
JKEJIAaHUST OTOMCTHUTD 32 PEATbHYIO M MHU-
MyI0 00HIy, ockopOlieHrne Oy/eT roraimieHa
caMHMHU OOYYarOIIMMHUCS 3@ CUCT MPHUBUTHIX
UM IIKOJIOW U CEMbEN XPUCTUAHCKUX LIEHHO-
CTeH Wi, B XyIIIeM Cly4ae, MepeopUeHTH-
pOBaHa Ha MOAXOMSANIUE ISl ITOTO OOBEKTHI

(KO3JIOB  OTHYIICHUS», «CTPEIOYHUKOBY
U JIp.) 3a TpefesaMu 00pa3oBaTeIbHOrO MPo-
CTpaHCTBA.

OTH  HameXIbl OKa3alInCh WILTIO30p-
HBIMH, OCOOCHHO Ha ()OHE CTPEMHUTEIILHOM
MOpaJbHOW JieBajiibBallMK, MPOUCXOAUBIIEH
B XX B., KOTOpast METOJIMYECKH MOATaYMBaJIA
BO3MOYKHOCTH CEMBH M IIIKOJIBI 00ECIICUHTh
HOPMAaTHBHYIO aKTUBHOCTh OOYYaroIUXCS.
Craructiuuecku 3a)MKCUPOBAHHBIA B Hada-
ne XX B. B Poccun pocT nporecTHbIx (hopMm
MOBEJICHUS JeTeH U TIOAPOCTKOB (HHUI'HIIU3-
Ma, MPECTYIUICHWH, CYUIMIa W Jp.) MOXK-
HO, 110 HAIlleMy MHEHHIO, PAClEHUTh W Kak
MECTh TO/IPACTAIONIETO TIOKOJICHHUS B3POCIIO-
My MHpY 32 YMHO)KEHHE HECITPaBEJTUBOCTH,
00EeCCMBICIIMBAaHHE JKU3HH, TyXOBHOE OOHU-
maane. OIWH W3 COBPEMEHHHKOB TOBOPHII
Ipo MoJoA0e TMOoKojJeHne Poccum Hadama
XX B., «4TO TSDKEJICE BCETO IJII HUX HE TO,
YTO JKM3Hb UM HHYETO HE JACT, a TO, TO OHA
OT HUX HUuero He Tpedyer» [21]. [Toxoxyto
CUTYaIIUIO MbI HAOJIFOIAEM U CETOJTHSI.

[Tenaroruka Bce MpOILIOE CTOJNETUE HUC-
Kana yOenuTeNbHbIE OTBETHI Ha CIIEIYFOIINE
BOTIPOCHI: UTO JIeaTh ¢ Takoi (opmoii aer-
CKOM arpeccuu Kak MecCTh, KaK ee Mpeiy-
MIPSKIATh WM XOTS OBl CO37aTh CIEIuu-
YecKkue 00pa3oBaTeNbHBIE YCIOBHUS I ee
MUHUMH3AINN; OBITh MOXKET, OHa €CTh BBIpa-
JKEHUE aJalTHBHON arpecCHy, CIOCOOCTBY-
OIMEeH  COIUAIM3AINH, KOHCTPYKTHBHOMY
Pa3BUTHIO, KOTOPOE MPEAIojaraeT yMeHHe
JIOCTOMHO OTCTaMBaTh CBOM IpaBa, OTBEYAs
Ha IPUTECHEHUE, TPOU3BOI?

PSYCHOLOGY OF EDUCATION

OntumaneHbIi Ha TO Bpems (20-30-e rr.
XX B.) MOIXOM K PEUICHUIO ITHX CIOKHEH-
KUX TEJarorMYeCKUX TMpoOJIeM HaXOIUM
y A. C. MakapeHko, KOTOpOMY yAaJloch rap-
MOHHU3UPOBATh OOIECTBEHHbBIE (KOJUICKTHBU-
CTMYECKHE) W WHAWBUAYaIIbHBIE WHTEPECHI
B YaCTH PETYISLMU TOBEACHUS U JESTElb-
HOCTH, BBI3BAHHBIX IJIUTEIbHBIM HaXOxXKIIe-
HUEM BO (DPYCTpPaAIMOHHOM pEXHME aCOIId-
aJbHOM cpesibl. MOIIHYI0 SHEPTUI0 MIICHUS
OKPYKAOINM 32 NPeObIBAHNE B COCTOSHUH
OTBEP)KEHHBIX, MOPAJIBHO HEMOITHOIICHHBIX
A. MakapeHKOo CMOT TIepeHAIPaBUTh B PycC-
JI0 CO3UAATEIIBHOM, OIyXOTBOPSIOIICH J1esi-
TETBHOCTH TOCPEACTBOM YIOBICTBOPEHUS
DIyOMHHBIX 3alIPOCOB OBIBIIUX OECIpPU30p-
HUKOB M MaJIOJICTHUX MPECTYIHUKOB B CAMO-
YBOKEHUU M Pa3yMHON TpeOOBaTEeIhbHOCTH.
OH reHualbHO MOYYBCTBOBAJI, YTO MOAPOCT-
KU-[CJTMHKBEHTbl C TOTOBHOCTBIO MPUMYT
KOJUIEKTUBUCTUYECKUE IPUHLUIIBI )KU3HEIEs-
TEJIBHOCTH, TaK KAK OHU PE30HHUPOBANIHU C HX,
10 CYLIECTBY, HAPOJHBIMU IPEACTABICHUSIMU
O COLIMAJILHOW CHpaBeUIMBOCTH, C MEHTallb-
HOCTBIO, OTTOPTAIOIIEH UHINBHTYaJIH3M.

DopMHUPOBaHUE  KOJUIEKTUBUCTUICCKIX
LIEHHOCTEH TpH OJHOBPEMEHHOM BOCIIUTA-
HUU Y€CTU U JTIOCTOMHCTBA, B COBOKYITHOCTH
MOJTAYMBAIOIINX MCTHUTEIBHBIC YCTaHOBKH,
MPOUCXOJUIIO ITyTEM BKIIIOUEHHUSI CKIOHHBIX
K PHUCKY MOJIPOCTKOB B MPUBJICKATEIbHBIC TS
WX TIcuXoTurna (popMbl aKTUBHOCTH: MHUIIHA-
LMW, PUTYaJIbl, KJISATBbI, BoeHH3alMi0. OHU
CHOCOOCTBOBAJIM  ONTHUMH3AIAN  SMOITHO-
HaJBHOI'O COCTOSIHUSI BOCIIMTAHHUKOB, TPYII-
MOBOMY CIUIOYEHMIO, COBMECTHOH Mpopa-
0OTKE TPUPOTHBIX ArPECCUBHBIX WHTCHIIUH,
B TOM 4HCJIe 4yBcTBa MecTh. Y A. MakapeH-
KO €IUHBIN KOJIJICKTUB BOCIIUTaTENIe U BOC-
MUTAaHHUKOB MPUHUMAJ PEIICHUE O BO3ME3-
JIUY 32 MONPAHUE TPYIIOBLIX HOPM, TPAHUIL
JOTYCTUMOTO  MOBEACHUS, IOHMKAIOIIUX
YPOBEHBb KU3HECTOCOOHOCTH BCEW TPYIIIBI
U YIPOXKAIOUIMX CYIIECTBOBAHUIO KaXKAOIrO
ee wieHa. B naHHOW cuTyauuu Hapyliure-
0 TipaBUII (KJISITBBI) aIpecyeTcsl MOCIaHue:
100 TTOTYUHUTHCS KOJUIEKTHUBHBIM TpeOoBa-
HUSIM, THOO OKAa3aThCs TUCKBATH(DHUITUPOBAH-
HeIM. Ctout comacutbes ¢ T. A. DeTrcoBoit
u . M. YeCHOKOBBIM, YTO «KJISITBA KaK 3Ha-
KOBO O(OPMIICHHOE COIMAIBHOE JIEeHCTBUE
HENPEMEHHO BKITIOYAET B ce0s (MMILTHIIUTHO
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WJIH DKCTUTUITITHO ) U/ICI0 BO3ME3IUS 32 HAPY-
IICHUE TPUHUMAEMBIX 00513aTeIbCTBY [22].
BocnuthiBaronuii - MOTEHIMAN  KIISITBBI,
KaK MU3BECTHO, aKTUBHO MCIIOIb30BAJICS B J0-
PEBOJIIOLIMOHHON (HAIPUMEP, Y PYCCKHUX CKa-
YTOB) U COBETCKOHM IeAaroruke (OKTsOpsTa,
nmuoHepsl). CeromHsl OH, MO CYTH, HCYe3 W3
nenarormueckoro nanmmagrta. B cospe-
MEHHOW POCCUICKON «TyMaHU3UPOBAHHOMN
IKOJIe» TMPHHATO (hOopMHpOBaTh y JeTeit
YCTaHOBKH, SIKOOBI TIPETIATCTBYIOIINE TIPOSB-
JICHUSIM MECTH: TOJEPAHTHOCTh, TOTOBHOCTh
K TPOIIEHHIO, COTPYAHHYECTBO, HEYKOCHU-
TENIbHOE COOJIOACHHE TIpaB M HHTEPECOB
00y4arommxcsi, CTUMYJIUPOBaHHE HX CIIO-
COOHOCTEH, TBOPYECKOW aKTHBHOCTH, CaMo-
aKTyaJIM3allyH, MMOJICPIKKA WHAUBUAYaIbHO-
ctu. OHAKO B pEabHOM LIKOJIE MPOLBETAIOT
arpeccust 1 OyJUIMHT, MECTh pacCMaTpPUBACTCS
KaK MPUBBIYHAS CTPATETHs CaMOpealTi3alliy,
a O CITPaBEeJIMBOM BO3ME3IHH 32 TPOU3BOI
Y TIPUTECHEHNE TTPUXOUTCS TOJIBKO MEUTaTh.
VYV nmereii conmaabHO-PEaOMITUTAIIMOHHBIX
LIEHTPOB Il HECOBEPIIIEHHOIETHIX HAOIrOa-
eTcsl YyBCTBO O€3HAJICKHOCTH COOCTBEHHOTO
CYIIECTBOBAHMs, THETa CTpaxa OAWHOYECTBA
U couuaibHOM wu3omsiuuu. Henpeogonumoe
pazodapoBaHUe H TeYallb CocoOCTByeT (op-
MHPOBaHHIO y pPeOCHKa arpeccMBHO-000PO-
HUTEJBHOM MOJENU MOBENEHHUA U YCTOHYU-
BBIX HETaTWBHBIX JIMYHOCTHBIX MPOSBICHHN:
0eCrOMOIITHOCTb, OTYasHUE, JOKHBOCTH, 3JI0-
MAMATHOCTb, TIOBBIIIEHHAs KOH(MIUKTHOCTb
B TIOCTPOSHNH MEKITMIHOCTHBIX OTHOIICHHH.
B mpoBeneHHBIX HMCCIEIOBaHUAX OTMe-
YeHbl OOIINEe TICHXOJOTHYECKHe OCOOEHHO-
CTH JleTel TpyYIbl PHCKa: COLMAIbHO-TICH-
XOJIOTHYECKasi He3peJoCTh, XPOHMUYECKas
TPEBOKHOCTh U HEYBEPEHHOCTH B cede, He-
raTUBHAs HANIPABICHHOCTh JINYHOCTH H TPY/I-
HOCTH CTAHOBJICHUSI COOCTBEHHOM Mo3UIHu ',
OrpaHu4eHHOCTb BOCIPHUATHS MOpPaib-
HO-HPaBCTBEHHBIX HOPM B Pa3sHOOOpPa3HBIX
JKU3HEHHBIX OOCTOSITEIIhCTBAX — 3aTPYIHSET
MPOIIECC YCBOGHHS IMOIAPOCTKAMH CHCTEMBI

IEHHOCTHBIX OpPHEHTAIlNH, MPUOOpPETEHHS
COIMATEHO MPUEMIIEMOTO YKU3HEHHOTO OIThI-
Ta, CIIOCOOCTBYeT (DOpMaILHOMY YCBOCHHIO
MOPAJIBHBIX MTOHATHI «J00PO | 3710%, «CIpa-
BE/UTMBOCTh U HECTIPABEITIUBOCTRY H JIP.

ComiacHO TeAarorn4eckuM HaOIroIeH -
sIM, B pEaJIbHOM CHTYyalliy, a 4aiie BooOpa-
KAaeMOW HECIPaBEIMBOCTH, IMOJAPOCTKH JIe-
MOHCTPHUPYIOT PEaKIUd HEHOPMATUBHOTO
3aIUTHOIO TOBEAEHUS: 37I0MAaMSITHOCTE, MCTH-
TEILHOCTh, OOMIYMBOCThL, BpaXaAcOHOCTH
M arpeCCHI0, JOXOISAIIYTO 10 HACHIbCTBEHHBIX
NICHCTBUIN U U31EBATEILCTB'C.

Hamu ycTaHOBIICHO, YTO TIOAPOCTKU HC-
TMOJTB3YIOT arPECCHI0, BO-TIEPBBIX, JTS TIPHUBIIC-
YeHHST HHTEpPeCca YUACTHUKOB COIHATBLHO-pea-
OWJTUTAIIMOHHOTO TIPOIIECCa; BO-BTOPBIX, YIS
MOMYMHEHUST CBOCH BIACTBIO M BOOOpaxac-
MBIM aBTOPUTETOM TIEIAarOrOB M JPYTHUX BOC-
MUTAHHUKOB, TIPUBJICUCHHS BHUMAHUS HA HE-
CIOCOOHOCTH B3POCIIOr0 OKa3aTh BIMSHHE HA
CHUTYAIIMIO, HAPYIIEHHUsI IEJIOCTHOCTH KOJIICK-
THBA; B-TPEThHX, B KAUYECTBE CBOCOOPA3HOIO
HaKa3aHUs OKPY/KAIONIMX 38 HECTTOCOOHOCTh
MOHATh W TPHHATH MOAPOCTKA, PEaTbHYIO
WA MHUMYIO OOHWy; B-4ETBEPTBIX, /IS 3a-
IIIUTHI OT KOMMYHHUKATUBHBIX Heyaad'’. TToz-
POCTKaM TPYIIMbI PUCKA CIOXKHO TOCTPOUTH
B3aUMOOTHOIIICHUSI, OCHOBAHHBIC HA PAaBHO-
MPABHOM JHAJIOTe, YTO MOOYNIACT B HUX JKe-
JIAHUE HABPEJHUTH YEJIOBEKY 3a0J1aroBpeMeH-
HO, MPEIBOCXHIIAS CUTYAIUIO HEMPUATHS
1 OTBEPIKCHHSL.

MarepuaJjibl H MeTObI

B 1ensix BbISBIGHHS CKJIIOHHOCTH TIOJI-
POCTKOB K MCTHUTEIBHOCTH HAMH HCIIOJb30-
BaHa aBTOPCKAash METOJMKA AHKETHOTO THIIA
n onpocHUK «lllkana oOMTYMBOCTH U MCTH-
tensHOCTUY E. I1. Unbuna u I1. A. Kosasnesa
(2001 ).

OrnbITHO-3KCTIEpUMEHTaJIbHAS paboTa TIpo-
BomMJach Ha BBIOOpKE S50-TH HOAPOCTKOB
B IMEPHOA C CeHTAO0ps mo okTsiops 2020 T
LeseByto rpymity cCOCTaBUJIN BOCIIUTAaHHUKU

15 Cupoma H. A., Anmonckuii B. M. TIpo6iieMbl TIOAPOCTKOBOM aJIalTalliy ¢ MO3UINIA TPOPUIAKTHKA U [ICH-
XOTEpAIuK JTMIHOCTHBIX U MOBEJACHIECKHX PACCTPONCTB U 3aBUCHMOCTH OT IICHXOAKTHBHBIX BemiecTB. M.: HKO
®onp «Cucrema npodmrakrnaeckux nporpamm». 2007. 197 ¢. URL: http://www.medpsy.ru/library/library078.php

(mara obpamenus: 15.09.2020).

16 Tam xe.
17

[lo manmbIM ompoca mnemarorndeckoro komiektuBa [KYCO BO «Brnaaumupckuii  commanbHO-

PpeadHINTAaMOHHBII IEHTP JUIsl HecoBepIIeHHOIeTHUX» (OKTI0ph 2020 1.). Odnnmansusiii cait: https://vladsren.

social33.ru.
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COIMANIbHO-PeaOMITUTAIIMOHHBIX 1EHTPOB
JUISL  HECOBEPILCHHOJCTHUX MYHHIHUIIAb-
HBIX 00pa3zoBaHuii Briagumupckoit obmactu
r. Bnagumup (30 yen.) u . ['ych-Xpycranb-
Hblid (20 yen.). Bo3pactHo-1010BOM cocTar
PECIIOHJCHTOB NPEICTaBICH B COOTHOILE-
Huu: neBymku (63 %), ronomm (37 %);
14 net (31 %), 15 net (49 %), 16 net (20 %).

OcHoBHOM KOHTUHTEHT LleHTpoB — neTu
13 HeONaromoay4yHBIX ceMel, OKa3aBIlve-
CS B COIIMAILHO OMACHOM TIOJIOKEHUH WIIH
TPYIHOU KU3HEHHON CUTyaluu (IeTH-CUPO-
TBI; IETH, OCTaBIIUECs O€3 MOMeYCeHUs POJIU-
TEeJICH; JEeTH, BOCIUTHIBAIOIIMECS B CEMbSIX
«TPYNIBI PUCKa» U T. 11.).

Ha mepBom 3Tame aMarHOCTHYECKOTO
WCCIIC/IOBAHUSI MBI HCITOJIb30BaJIH CIICI[UAIIb-
HO pa3pabOTaHHYIO AaHKETY, COAEPIKALIYIO
ONPOCHUK OTKPBITOTO THIIA Ui cOopa Cy-
JKJICHUH O KOHIIENTaX «MECTh» M «00umiay,
MeToabl «CIOBECHBIX acCOUMalui» W MHK-
TorpaMMBbl. J[aHHAs METOAWKAa aKTHBH3UPY-
€T YpOBEHb OCO3HAaBaHUs TOHIATUH OOWI-
YUBOCTH M MCTHTEIbHOCTH. Hapsay ¢ atum
B aHKETY OBbUIH BKJIFOUCHBI TEMbI-CUTYaIIUH,
WITIOCTPUPOBAHUE TIPOSIBICHUHA MCTHUTEIb-
HOCTH U3 JKU3HHU, XYIOKCCTBEHHBIX WU
MYJIBTHILTUKAIIHOHHBIX (PHIIBMOB, JTUTEPATY-
PBL; TIpEIIaraioch HAPUCOBATH CUMBOJ, OJIH-
LETBOPSIFOIINN «MECTh», ¥ JIaTh CBOE OIpe-
JIETIEHUE ATOMY TTOHSTHIO.

Pe3yabTaThl HCcI€10BAHUS

Bce omnpoinieHHbIE TOAPOCTKH BHICKA3aTH
cBoe ompezenenne mectu. Tak, 50 % (25 gemn.)
PECIIOH/ICHTOB yKa3alld, 4TO MECTh — 3TO
JeiicTBHEe B (pOpME CIPaBEJIUBOrO Hakasa-
HUS YeJIOBEKa 3a MPOCTYIKH («HABPEIUThH 3a
JIeJIO», «HAKa3aTh MOJEJIOM, 3aCIy)KECHHOY),
30 % (15 4en.) KaTErOPUYHO IOJIATAIOT, YTO
MECTh — €CTh HaKa3aHHE, HE MPUHUMAS BO
BHUMaHHUE, YTO HaKa3aHUE BHIpaXkaeT OOJIb-
IIe WJICK0 HCIPABICHUS, YEeM pacIUIaThl.
HauMenblilee KOTMYECTBO — PECHOHICHTOB
(20 % — 10 9en.) cyMTAIOT, YTO MECTH — aKT
cripaBenBocTH. [locie mpoBeaeHHOro aHa-
JI3a OTBETOB IIE/Iaror aKICHTHPOBAJl BHU-
MaHHe TOIPOCTKOB HAa TOM, YTO B OCHOBE
MECTH JICKUT 3MOILIMOHAIBHOE, PEaKTUBHOE
BOCIIPHSITHE TIPOOJIEMbI U TIOCTYIIKOB JIFOJICH,
KOTOPBIC HAHECIIA HaM KaKoH-TT00 Bpes, B TO
BpeMsl KaK CIIPaBEJIUBbIC OTBETHBIC MEPHI

PSYCHOLOGY OF EDUCATION

OCHOBBIBAIOTCSI Ha JIOTUYECKOM BOCIIPUSITHU
npobnemMsl. OTcrona ClelyeT, 4TO MeCTh — Ka-
TETOPUYHO HE €CTh aKT CIPaBEIIUBOCTH.

Ha Bonpoc «Bepuiib a1 Tbl, 4TO BCE
B JKM3HHU BO3BpallaeTcs OyMepaHroM, B TOM
YHCIIE U 3710», BCE ONMPOIIECHHBIE MTOAPOCTKU
OTBETWJIM YTBEPIUTEIBHO, YTO, BEPOSTHO,
CBSI3aHO C BIIMSIHUEM «KOJUICKTUBHOIO Oec-
CO3HATEJILHOTO», TaK Kak IPH apryMEHTH-
POBaHMHU OTBETA JETU NMPHBOIWIN IIPUMEPHI
IIOCJIOBHIL: «YTO IIOCEELIb, TO U MOXKHEIIbY,
«KaK ayKHETCSl, TaK M OTKIMKHETCS», «HE
poil siMy ZApyromy, caMm B Hee IONaJeulby,
«HE IUIIOH B KOJIOAELL. . ).

VY pEecCIOHAECHTOB HE BBI3BIBAIO 3aTPY-
HEHW NPUBECTH MPUMEPHI MIPOSIBICHUN Me-
CTH U3 COLIMAJIBHBIX MPAKTUK, XyI0KECTBCH-
HBIX WA MYJBTHUIUIMKALMOHHBIX (DHUIBMOB,
autepaTypbl. OTBETHl KOHLEHTPHUPOBAIHCH
a100 BOKPYT 3HAMEHUTBHIX NEPCOHAKEH KO-
MHKCOB («Mcturenn», «batmen», «3Be3m-
HBIC BOWHBI» W Jp.), JTUOO BOKPYT TEPOCB
HayuyHO-(haHTacTHUECKUX (HUIBEMOB («YOUTH
bunna», «be3ymubii Makc», «V 3HaUUT
Bennerra» u np.). IlpumeuarennbHo, dYTO
HOAPOCTKU HEOXOTHO JICNTMIINCH IPUMEPAMHU
MCTHTEJILHOTO MOBEJCHUSI U3 CBOCH KU3HH,
MMOCKOJIbKY MHOTHE M3 HHX HE XOTENH IMPH-
3HaBaTb MOTHBHUPOBAaHHOCTH COOCTBEHHOTO
MOBEJICHUS] MECTBIO.

B 3amannu n300pa3utb CUMBOII, IpEIMET
WIA CUTYyalUUIO JUIl YTOYHEHHS 3HAYCHHH
CIIOB «MECTb», «pacIara», «CIIpaBeiIn-
BOCTE» 46 % (23 4en.) NCIBITyeMBIX HApUCO-
BaJI OPYXHE C OTChUIKAMHU K aKTaM KPOBHOMH
MecTH (HOX, pyXbe, mucToseT u 1.), 30 %
(15 uven.) — yenoBeka B NeHcTBUU (paka,
youiicTBO), 24 % (12 4en.) — crpamanus ye-
JIOBeKa (I1ad, CJIe3bl).

ACCOLIMATUBHBINA PSIJI K CIOBY «MECTB»
coctaBuiu 94 % (47 4ei.) BOCIUTaHHHUKOB.
OObeMHUB OTBETHI 1O CMBICIOBOMY CO-
JepKaHUI0, MOXKHO 3aKJIIOYUTh, 4TO 79 %
(37 yen.) UCHBITYEMBIX COOTHOCST MECTh
C OTpHLATENIbHBIMU Kaue€CTBAMH JINYHOCTH
(3moba, o0maa, KOBapCTBO, >KECTOKOCTH,
HeHaBuUCTh), 21 % (10 gen.) — ¢ pefcTBUAMU
Jrozielt Bo Onaro o0IiecTBa WM KOHKPETHOTO
yeJioBeKa (TpoIieHre, BOCCTaHOBJIEHHE CITpa-
BEIUIMBOCTH, 3alUTa YECTH U JOCTOUHCTBA).

TonkoBaHUE  «TEM-CUTyalUiD» BbI3Ba-
JO 3aTPyAHEHUS] y TPYINBl HCHBITYEMBIX.

281



D ittt MHTETPAIIMSI OBPA3OBAHMYSL T. 25, Ne 2. 2021 SESfnsnssss

B 0000meHHOM BHIIe OTBETHI MOIPOCTKOB
MPEACTaBISAIOT CO00M OyKBaJIbHOE paspe-
LIeHne cutyanui (B mpumepe «YueHuk Ba-
nepa K. yacto “3a miaza” 003bIBaj yUUTEIlb-
HUILy ¥ BCEM TOBOPHJI, YTO OH €€ HECHABHIUT.
Bce 310 00MKaNo U 3a/1€Baj0 YUUTEIbHUILY,
U OTHAXK[BI OHA cripocuiia ero: “Banepa, uro
s C/IeJlajia TAKoro, YTO Thl MEHS Tak HE JIo-
oume?”. Mansuuk oTBeTI: “BBI HUKOTIA HE
oOparaeTe Ha MEHsS BHUMaHUs, HE JaeTe Io-
pydeHuid. Beex, kpome MeHs, 0 4YeM-TO Ipo-
cure! Bel Mens npesupaere!” Kak Obl ThI 110-
CTYIWJI HA MECTE MAJIBINKA?» OTBETHI JICTCH
cokycupoBaHbl Ha (hpaze «IOrOBOPUI ObI
C HEil») WM ONHMCaHWE HEKOHCTPYKTHUBHBIX
C1oco00B pa3perieHns: KOHQIUKTa (B MpUMe-
pe «AHTOH 4acTo 00mxan Makcuma B ILIKOJIIE,
HE XOTEJN ¢ HUM 00Iarkcst. Yepe3 HECKOIbKO
JIET OHU CIIy4YailHO CTaju BMecTe paldoTarh,
HO MakcuM MOCTOSIHHO BBICTaBJIsUT AHTOHA
B “IUTOXOM cBeTe”, “TIpUMIHCHIBAI cede ero
3acimyru. Kak ObI THI TOCTYIIIIT HA MeCTe AH-
TOHA?» — «130uJ1 OBI €TI0y, «HE CTaJl ObI HUYe-
ro Jenarh, Tak eMy U Hazo»). C cyKIeHnem
«1 MOTY OTOMCTHUTH YEJOBEKY, W, 3HAYHT,
sI CWJIbHBIM U BJIACTHBIN, B OyAyIlIeM CMOTY
3a ce0sl MOCTOSATh...» COIIACHIIMCH BCE pe-
CIIOHJICHTBI, YTO CBUJETEIBCTBYET 00 HCKa-
YKEHHBIX MPEACTAaBICHUIX MOAPOCTKOB O BO-
JIEBBIX KaueCcTBaX JTMYHOCTH.

14

3amanne 3aKOHYHTS Mpesioxkenue «Kor-
J1a 51 ObLI1 PEOCHKOM, OJIHUM U3 CIIOCO0O0B, KO-
TOPBIM ST MCTHJI oOuauuKam (uiau (aHrazu-
pOBa Ha TEMY MECTH), OBLI CICTYIOLIHH. . .»
BbI3BaJIa OXKUJAEMBbIl OypHBIN 3MOLIMOHAIb-
HBIH BCIUIECK Y TOAPOCTKOB. BapuaHTh
OTBETOB TMOJPOCTKOB: «...s TPEACTABIISI,
YTO YEJIOBEK 3a00JIeNl U yMep», «...JKenal
eMy CMEpTH», «...s MPeJCTaBisiia, OyaTo
s oTpesana e Bojock» U ap. [onyueHHbie
pe3yNIbTaThl CBHJICTEIBCTBYIOT O TOM, YTO
(daHTa3upoBaHHE HA TEMYy MECTU SIBISICT-
csl KOMIICHCAIMEH IITyOOKO YKOPEHEHHOTO
y MOAPOCTKOB YyBCTBA OOWABI U CPEACTBOM
MOJTYYEeHUS] MOPAIBHOTO YIOBJIETBOPEHHUS
(«s1 IOpTHI BEHIM OOMIUUKY», «SI TOBOPHI
0 HEM Y)KacHbIC CJIOBa, U MHE OBLJIO MPHAT-
HO», «TaK eMy M Hazo»). B cBoux orBerax
MOAPOCTKU TAKXKE MPHUBOUIIN TIPUMEPHI JIe-
MOHCTpAI[MM arpecCUBHOIO TMOBEJCHHUS O
TUIY «yAapPUThY, KU30UThY, KyOUTHY.

Ha Bropom sTare quarHoCcTH4eckoro 1c-
CIICIOBaHMsI HAMH HCIIOJIb30BaHa METOJIMKA
«Ikanbl OOMIUYUBOCTH M MCTHTEIHLHOCTH
E. IT. Unbuna, I1. A. Kosanesa's.

U3 pe3ynbratoB, Npe/ICTaBICHHBIX Ha PU-
CYHKE, BUIHO, YTO CPEJHUH Oasul Mo IIKaie
OOMIUUBOCTH COCTaBiIsgeT 7 OaIoB y JEBO-
YeK, 5 — Y MaJIBYUKOB; I10 IIKaJIe MCTUTEIIBHO-
cTu — § 0aJIOB Y MalIbYMKOB, 4 — y I€BOYEK.

12

13

10

OoumuuBocTs / Resentment

B Masnsauku / Boys

Mcrurensaocts / Vindictiveness

Bpaxneonocts / Hostility

® JleBouku / Girls

Pucynox. Pesynsrarsl Metonuku «llkanel 0OMIUUBOCTH M MCTUTEIBHOCTI Y MIOAPOCTKOB IPYIIIBI PUCKA

Figure. Results of the methodology “Scale of resentment and vindictiveness” in adolescents at risk

8 Wnoun E. I1. Dmotmun u aysctBa. CII6: TTutep, 2001. C. 568-569. URL: https://www.psychologos.ru/
images/VpMUHgCnBE 1383052761.pdf (nata obparuenus: 12.09.2020).
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O0cy:x1eHne 1 3aKJII0YeHHe

[NonydeHnble pe3ynabrarbl TUATHOCTHKU
«IlIkampl OOMTIYMBOCTH M MCTUTEIILHOCTHY
YKa3bIBalOT HAa TO, YTO MPOTECTHPOBAHHbBIC
JICBOYKK OoJice CKIIOHHBI K OOWIYUBOCTH,
YeM MaJIIUKH. MIToroBbIe TaHHbIe 1o 001Iei
IIKaJIe CBUJCTENLCTBYIOT O TOBBIIICHHOM
ypOBHE BpakaeOHOCTH MabIMKOB (13 Oaur-
JIOB y MaJIBYUKOB, 11 — y 1eBoUeK).

[Mony4eHHbIEe pe3yabTaThl COOTHOCSTCS
¢ panee monyueHubMu 11. A. Kosanebim'?,
COITACHO KOTOPBIM BO BCEX BO3pacTax
MCTHUTENIFHOCTh, TIMK KOTOPOW HaOIomact-
cs B Bozpacte 12 u 1415 nert, y ManbunuKkoB
BbIpakeHa OoJIbllie, YeM y AeBo4YeK. B cBoio
o4epeab, CaMOOLEHKa OOMIUYMBOCTH Cpe-
I JICBOYCK BHIIIE, MAKCUMAJIBHBIHN MOKa3a-
TEJIb KOTOPOW JTOCTUTAETCS B TIEPHOL T1OJIO-
BOTO CO3PCBAHUSI.

Pesynbrarel aHKETHPOBAHHS COOTHOCSIT-
Csl ¢ paHee TPOBEACHHBIMH HCCIICIOBAHUS-
mu. Tak, P. B. OBuapoBoii oTmedeHo, UTO
y COIMANBHO U TIEJArOTUUECKU 3aITyIICHHBIX
TIOJIPOCTKOB  TIPOCMATPUBAETCSI  CKJIOHHOCTh
K JICBUAHTHOMY IIOBEJICHUIO, HEIMYHOCTHAS
MOpaJTi3alys ¥ c1aboCTb BOJIEBOTO KOHTPOIIS
SMOIMOHANIBHBIX peakiuii [23, ¢. 2973-2974].

[IpoBeneHHOE HCCIEOBAHUE TTO3BOJIIIIO
YCTAQHOBHUTb, YTO MCTHUTEJIBHOE IOBEACHHE
MOAPOCTKOB TPYMIBI COLMAIBHOTO PHUCKa —
9T0 0cob0as ¢opMa JATCHTHOW 3JIO0CTHOU

arpeccuu, JijIsl KOTOPO# XapakTepHa 3a1epiK-
Ka B HPOABICHUHN BI/IHZ[I/IKTHBHOﬁ AKTUBHO-
ctu. Jlsi OAPOCTKOB JaHHOTO TUIA MECTh
CTaHOBHTCS JTMOO CIIOCOOOM OOJIE3HEHHOTO
CaMOYTBEpXKJICHHUST M BO3MOXKHOCTBIO alpe-
aKIUKM HAKOIUICHHOW BpaxkaeOHOCTH, JH0O,
B MEHBIIICH CTENeHH, CBOEr0 pojia TOpIKe-
CTBOM CIIPaBE/JIMBOCTH, HaKa3aHUEM 3714
U KOMIIEHCAIlMel 3a paHee NPUYMHEHHbBIN
Bpen. s TOAPOCTKOB TPYIIBI PHCKA, KO-
TOpBIE B IEJIOM OTINYAIOTCS BBICOKHM HH-
JCKCOM MCTHUTCIIBHOCTU, XapPaKTECPHBI TaKHUE
YyYBCTBA, KaK CHJIbHas 00Wa, 3J10CTh, HCHA-
BUCTb, YIPSIMCTBO, O0OOCTPEHHOE OILIYIIICHUE
HECIIPAaBCJIMBOCTH, IIOBBIIICHHAA BOCIPH-
MMYUBOCTb K KPUTHKE U 3aMCUAHHSIM.
[lony4yeHHble HAMH SMIMPUUECKUE pe-
3yJIBTaThI U CACTIAHHBIC HA UX OCHOBE BHIBOZIBI
MIPECTABISIOT MHTEPEC U CHEIHAINCTOB
B 00JIaCTH TICUXOJIOTHH W TEAarOTUKH, B TOM
YHCcIIe COIMAIbHOM, TaK KaK BHOCST OIpesie-
JICHHBIA BKJIAJT B TEOPETHYECKYIO pa3pabor-
Ky TIONHATOW TpoOIeMbl, B TIOHUMaHuE (¢e-
HOMEHOJIIOTUH MCTUTEJBHOCTH B ITyOeprare.
IlepcriekTBOM MANIbHEUIIUX HWCCIIEI0BAaHUMN
B OTOM HAIIPaBICHUH SIBISIETCA pa3paboTKa
BOCIIUTATENbLHO-KOPPEKIIMOHHBIX IIPOrpaMM,
HaIpaBJICHHBIX HA CHU)KEHHE MCTHTEIIbHOCTH
Y ONTHMHU3AIMI0 MEKIMYHOCTHBIX OTHOIIIC-
HUIl B YCJOBHUSIX COIMAIbHO-peadmInTAIIN-
OHHBIX [IEHTPOB JIJIsl HECOBEPIIICHHOJIETHHUX.
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IIpodeccuonaibHOE MBIIJIEHUE
U COUMAJTBHO-TICHUXO0JOTHYECKHEe 0COOEHHOCTH
MEHeHKepoB B 00pa3oBaHMU

H. B. Cepagpumosuy’, H. B. Illnaxmuna, H. H. Bo6vliesa
TAY J1IO AO «Hucmumym pasgumus o0pazoeanusy,
2. Apocnasns, Poccutickas @edepayus,
* iserafimovich@yandex.ru

Beenenne. Ctparerndeckast 3a/1adqa MOBBIIMICHNS KaUeCTBA M KOHKYPEHTOCIOCOOHOCTH POCCHICKOro 00pa3oBa-
HHS aKTyanu3upyer npobdiemy 3pheKTHBHOCTH 00pa30BaTeIbHOI0 MEHEDKMEHTA. ABTOPCKHUH MMOAXO0M K peliie-
HHIO 3TOH TPOOIEMBI NMPEANoNaraeT MHTETPaluio KOTHUTHBHBIX M JTHYHOCTHBIX PECypCOB CyOBEKTa JesTellb-
HOCTH. VccnenoBaTensMu CKOHIIGHTPHPOBAHO BHMMAHHE HAa MPO(ECCHOHATBHOM MBIIUIEHUH KaK OJHOM U3
KOTHUTHBHBIX pecypcoB. Lleib 1aHHON paboThl — H3yueHUE B3aUMOCBSI3H MPO(ECCHOHATIBHOTO MBIIUICHHUS C CO-
[[HATEHO-TICUXOJIOTHYECKUMH 0COOEHHOCTSIMU JIMIHOCTH.

MarepuaJjibl 1 MeTO/IbI. MaTepranaMu HCClIeOBaHUS MOCTYKHIIH JAHHBIE OIpoca 65 4enoBeK (OMBITHBIX PY-
KOBOJHTEJICH U KaJpoBOro pe3epsa). st n3ydeHus: IpooieMbl MPUMEHSUTHCH CIIESAYIONHE METO/IbI: OPOCHUKN
J. A. Amupxana (aganramus M. SIxromckoro, C. Cupotsr), K. Tomaca (aganramms H. B. ['pummunoit), O. lleiina
1 aBTOPCKUI MeToN aHanu3a nmpodieMHbx curyarmii (M. M. Kamanos, . B. Cepadumonuu). [{nst ctatuctu-
4ecKoii 00pabOTKM ObLIM HCIIONB30BAaHbI METObI MAaTEMAaTHYECKOH CTaTHCTHKU — KpuTepuid MaHHa — YUTHH
n kod(dunment panrosoit koppemsinun Y. Crimpmena.

PesyabTarsl neeiaenoanus. [lokasano, 9to npeodnafaroniyuM SBISETCS CUTyaTHBHO-HAICUTYyaTHBHBIH yPOBEHb
MBIIUICHUSI. YCTAHOBJICHA B3AMMOCBSI3b MEXK/Ly YPOBHEM MPO(ECCHOHANBHOTO MBIIIICHHS U THOKOCTBIO BEIOOpa
cTpareruil moBeneHHs: B KoHQuuKTe U crpecce. OTMEUAIOTCsl CXOACTBO KAIPOBOTO pe3epBa M PyKOBOJHUTEIECH
C OTIBITOM B CTPATETHAX TOBEACHHS B KOH(IIUKTE U CTPECCa U Pa3iIMiMs B MOTUBAX YIIPABICHIECKOH IS TEIbHO-
ctu. J{i1sl ONBITHBIX MEHEDKEpOB Ooiee XapaKTepHbI HANPABICHHOCTh HA B3aMMOJCHCTBHE U CTPEMIICHHE KOH-
COJIMTUPOBATH YCHIINS KOJUICKTUBA BMECTO TPOSIBICHHH aBTOHOMUH M MPUHSTHS UCKIIOYNTEIEHO COOCTBEHHON
TOuKH 3peHus. HoBast conmambHO-3KOHOMUYECKAsk PeanbHOCTh U M3MEHEHUSI B 00pa30BaTeNbHOM cpesie, Mpouc-
XOJISILME HA Pa3HbIX YPOBHSX, IPENOAratoT, 4TO MEHEIKep FOTOB pelllaTh MPUHIUIINAIBLHO UHBIC U A0COIIOTHO
Pa3HOIUTAHOBEIE PO ecCHOHANBHBIC 3a/1a9H, YTO TPeOyeT pacIIMPEHHs CIIEKTpa KOMIIETEHIINI PyKOBOIUTEIICH
M KaueCTBEHHO MHOTO YPOBHS OCMBICIICHUSI PEaTbHOCTH, HHTETPAIIMU COOCTBEHHBIX MCHXOIOTHYECKUX CTPYyK-
TYp, TI€ CUCTEMOOOPA3yIOIIyIO0 POIb MOXKET BBITOIHATE MPOPECCHOHANBHOE MBIIIUICHHUE.

Obcyxaenne u 3akaodenne. [lorydeHHbIe pe3yabTaThl MOTYT OBITh UCIIONB30BAHBI KaK MIPU PEHICHHHU 3ajad
Hannonansroro mpoekra «O0pa3zoBanue» Mo MpoQecCHOHANFHOMY Pa3BUTHIO MEJAroroB Ha OCHOBE HAyTHBIX
JIAHHBIX, TaK U B IPOIECCE pealn3alny IPOrpaMm MOBBIICHHUS KBATH(PHUKAIIMH.

Kniouesvie cnosa: mpodeccronanbHOE MBIIIICHHE YIIPABIEHIIA, TPOOIEeMHast CUTYaIHsl, IEHHOCTH KOITHHT-CTPa-
TETUH, COLMATIBHO-TICHXOJIOTUUECKHE 0COOCHHOCTH, pecype

Qunancuposanue: padota BeIONHEHA IpH prHaHCOBOIH mogaepkke PODU (mpoekt Ne 19-013-00102a o Teme
«Pa3paboTka KOHICTINH PO ECCHOHANN3AIMN MBIIIICHHUS CYOBEKTa).

bnacooaprocmu: aBTopsl BeIpaxkaroT 0maromapHocth pexropy [AY JI10 510 UPO A. B. 3omorapesoii u o0y4a-
BILMMCSI HA Kypcax IOBBILICHHs KBAUTH(UKALUE MEHEDKepaM U3 00pa3oBaTelIbHbIX OpraHu3anuil SpociaBckoit

obmacTu.

Asmopul 3as61510m 06 omcymcemeuu KOHGIUKMa uHmepecos.
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Original article

Professional Thinking and Socio-Psychological
Features of Managers in Education

L V. Serafimovich’, N. V. Shlyakhtina, N. I. Bobyleva
Educational Development Institute, Yaroslavl, Russian Federation,
" iserafimovich@yandex.ru

Introduction. The strategic task of improving the quality of Russian education requires increasing the efficiency
of education system management. The authors assume integration of cognitive and personal resources of the sub-
ject of activity. The researchers focus on professional thinking as one of the cognitive resources. The aim of the ar-
ticle is to study the relationship between professional thinking and the socio-psychological features of personality.
Materials and Methods. The materials of the study were the data of a survey of 65 people. The authors used
questionnaires and the method of analyzing problem situations. For statistical processing, the methods of math-
ematical statistics were used.

Results. It is shown that the situational-suprasituational level of thinking is predominant. The relationship be-
tween the level of professional thinking and the flexibility of choosing strategies of behavior in conflict and stress
is established. There are similarities between the talent pool and managers with experience in conflict and stress
behavioral strategies, and differences in management motivations. The new socio-economic reality and changes
in the educational environment suggest that the manager should be ready to solve new heterogeneous professional
tasks, which require expanding the range of competencies and a different level of reality understanding, integrat-
ing their own psychological structures, where professional thinking will play a system-forming role.

Discussion and Conclusion. The obtained results can be used in solving tasks of the Nation-wide Project “Education”
aimed at further training of teaching staff, and in administering the said programs of continuing education.

Keywords: professional thinking, problem situations, values of the coping strategy, socio-psychological features,
resource
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BBenenne
Wutepec k uccnenoBannto mpodeccuo-
HAJBHOTO MBIIUIEHUS MEHEKEPOB B cdepe
oOpaszoBaHust 00ycloBIieH (pakTopaMu pas-
JUYHBIX YpOBHEU. Bo-TiepBhIX, 0Opa3oBaHme
¢ 2020 1. mepeXxuBaeT CUCTEMHBIC I3MEHEHUS,
Kacaromecst pesepanrbHOTro YpOBHSI B IIEJIOM.

OTH M3MEHEHHs Pa3BOPAUYUBAIOTCS B PaMKax
TOCYJIapCTBEHHOW MOJUTUKH, HAIlPaBICHHON
Ha 00eCIleYeHHe BBICOKOI'O KAauyecTBa U KOH-
KypPEHTOCIIOCOOHOCTH POCCHHCKOT0  00pa-
30BaHUS, YTO OTPAKEHO B HAIMOHAIHLHOM
npoekte «ObpasoBanue»'. Bo-BTOPBIX, Ha pe-
THOHAJILHOM YPOBHE YIIPABJICHIIBI B CUCTEME

! HaronaneHblii nmpoekt «O0pasoBanue [DnexTporHsii pecype]: Denepanbhas aenosast cetb. Crpare-
russ PO. URL: https:/strategy24.ru/rf/projects/project/view?slug=natsional-nyy-proyekt-obrazovaniye&categor

y=education# (zata oOpamenus: 11.01.2021).
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00pa3oBaHMs CTOJNKHYJIUCh C TPUHIMIIU-
albHO HOBBIMH U Pa3HOPOIHBIMU Tpodec-
CHOHANBHBIMU 33/1a4aMU: TIOBBIIICHHE 3(]-
(DEeKTUBHOCTH JIESTEIBHOCTH PYKOBOJMTEIIS,
yIIpaBlICHUE KauecTBOM OOpa30BaHMSI Ha OC-
HOBE HCIOJIb30BAaHUS PE3YyJIBTaTOB OLIEHOU-
HBIX MPOLIEYP?, CO3MAHKIE CHCTEMBI aPECHON
MIOJIEP>KKH TITKOIT; YTIPAaBJICHUE BHEIPEHUEM
B 00pa3oBaTeNbHYIO0 JAEATEHHOCTH COBpE-
MEHHBIX METOJIOB M TEXHOJIOTHH Mpero/ia-
BaHUS Y4eOHBIX MPEIMETOB, UCTIOIb30BaHUE
nu(GpoBBIX 00pa3oBaTENbHBIX PECYPCOB.
BwMmecte ¢ nepexosoM K UPPOBOI IKOHOMH-
K€ ¥ U(PPOBHU3ALINH LIKOJI, CO3aHIEM I ]-
POBOIT 00pa30BaTEBLHON CPE/IBI° TIOSBIISIOTCS
WJied MepCOHANM3ANHE 00pa30BaHMs, Macco-
BOTO CIIPOCa HA YHUKAIBHOCTH [1], KOTOpBIE
KOPEHHBIM 00pa30M MEHSIOT HE TOJBKO B3au-
MOJICHCTBHE TIe/Iarora v y4amierocsi, HO ¥ CH-
CTeMy yIpaBlieHHs1 B 00pa30oBaTeIbHON Opra-
HU3anuu. JT0 TpeOyeT HaXOXKICHUS HOBBIX
CMBICIIOB, OBICTPOTO pearnpoBaHHs Ha HO-
BBIE BBI30BBI «IIOWCKA CIIOCOOOB yIPaBICHUS
MpoIeccaMy TPYIIOBOW CaMOOPTaHU3ANT
CYyOBEKTOB TpyZa, OCBOEHHS HOBBIX pecyp-
COB pOCTa MPOU3BOAUTEIBHOCTIY [2, . 196],
JIONIOJTHUTEIIBHBIX KOMIIETEHIIMH B 00nacTu
yIpaBlICHUs, IEpeXo1a OT 3HAHUEBOU MOACTIH
K neduiurapHoii [3], paclIMpeHus: CrieKTpa
KoMnereHumit' [4] u ymeHus paborarb B Cu-
Tyaluu HeonpeseneHHocTH® [5; 6]. Mupivu
CJIOBaMH, YCJIOBHUSI pabOTHI B 00pa30BaTelb-
HBIX OpPTraHM3ANMAX HEIO0CTATOYHO Ha3BaTh
«HOBBIMH», 3TO PEAbHO «HWHBIE» YCIIOBUS,
KOTOpBIE TPEOYIOT OT MEHEKepa oOpa3oBa-
TEJIFHOM OpraHn3aIiy MHTETPALIA COOCTBEH-
HBIX TICUXOJOTHYCCKUX CTPYKTYpP, OCHOBHOM
13 KOTOPBIX, COIVIACHO aBTOPCKOMY IMOAXOIY,
Oynet npodeccroHaIbHOE MBIILICHHUE,

Takum 00pa3oM, CyIIeCcTBYET IMPOTHBO-
peume: ¢ OIHOW CTOPOHBI, Ha YpOBHE (ere-
panbHBIX TpeOOBaHMH 0003HaUaeTcsi Heoo-
XOJUMOCTh  CTPEMHUTEBHOTO  TIOBBIIICHHS
KauecTBa M KOHKYPEHTOCIIOCOOHOCTH POC-
CHIICKOTO 00pa30BaHMs, HAa PErHMOHAIHHOM
YPOBHE — aKTHBHOC Pa3BUTHE WHHOBAIMOH-
HBIX (OPM YIPABICHUS KaueCTBOM 00pa3o-
BaHMUS, WCIONB30BAHHE COBPEMCHHBIX TEX-
HOJIOTHI, aJIpeCHOE COIMPOBOXKICHHUE IIKOJ,
paboTaromMX B Pa3HBIX COIHAIBHBIX YCIO-
BUSIX, YTO TMpEIroNaraeT mNpeoOpa3oBaHUs
JMYHOCTH B I1IEJIOM U B MPOECCHOHATLHOM
MBIIIUIEHUH B 4aCTHOCTH. C IpyTrol CTOPOHBI,
HAOJTIOAFOTCSl HETOTOBHOCTD K M3MEHEHHSIM
U TpeoOpa3oBaHKUsSIM B YCIIOBUSX BO3pacTa-
IONICH TEXHOMOTHM3AMA W [U(POBHU3AIMN
00pa3oBaHusi, TPYAHOCTH OCMBICICHHS HO-
BBIX poiiell ¥ (YHKIMH, MPEmsITCTBYOLIHIE
OCO3HAHHIO HEOOXOMUMOCTH TONYYCHHS HO-
BBIX KOMIICTCHIIMH, B TOM YKCJIe B 00NacTH
MEHE/IKMCHTA.

Lenbio WccleOBaHMsT CTAIO0 W3y4YCHHE
B3aMMOCBSI3H  TTPO(ECCHOHAIBHOTO MBIIIITE-
HESI, TIPOSIBIISIFOIIIETOCS B PEIIEHUH TPOOIEM-
HBIX CUTyalldii C COLMaJbHO-TICUXOJIOTHYE-
ckuMHU 0coOeHHOCTIMU. O003HAYEHHAS 11ET1h
JOCTUTAIaCh MyTEM TOCIIEI0BATEIHBHOTO BbI-
SIBJICHUS] OTJIMYHI B YPOBHE MPO(ECCHOHATD-
HOTO MBIIIICHUST Y MEHEHKEPOB-PYKOBOIH-
Tenel U MEHE/DKEPOB M3 TPYIIIBI KaJpOBOTO
pe3epsa (asee — pe3epB); B BBIICHCHUH OTIIH-
YU B COMATBHO-TICHXOJIOTMYECKHX 0COOCH-
HOCTSIX (CTparerusx IOBEACHUS B KOHQIIHK-
TE W CTpecce, YPOBHE MOTHBAIIWK), aHAIH3E
B3aMMOCBSI3H KOTHUTHUBHBIX (IIPO(eCCHOHAITh-
HOTro MBIIIIJ'ICHI/ISI) 1 JIMYHOCTHBIX PECYPCOB.

B kawyecTtBe rumores paccmarpuBa-
JIUCH TIPEAMOIOKEHHUS O TOM, YTO, C OJHOU

2 06 yrBepkaeHMd MeTOIOIOTMH U KPUTEPUEB OLIEHKH KadyecTBa o01ero obpasoBanus B 061eodpa3osa-
TENIbHBIX OPTaHM3AlMsIX HA OCHOBE MPAKTHKH MEXIYHAPOIHBIX HCCIIC[OBAHUI KadecTBa MOATOTOBKU OOyda-
roruxcs : npuka3 Pocodpuamazopa Ne 590, Munnpocserienust Poccun Ne 219 ot 06.05.2019 1. [DnekTpoHHBII
pecype]. URL: http://docs.cntd.ru/document/554691568 (mara obopamenns: 11.01.2021).

> O peanu3anuy MEPONPUSITHS [0 BHEAPEHHUIO LIEJIEBOM MOIeHn HU(POBOil 00pa3oBaTeibHOM Cpebl B 00-
pa3oBaTeNbHBIX OpraHm3anusax SpocmaBckoil obmactu (¢ m3mMeHeHusMHu Ha 14 aBrycra 2019 roma) : Iocra-
Hoeienue [IpaBurtennctBa Slpociasckoit obmactu Ne 787-n [Dnekrponusiii pecype]. URL: http://docs.cntd.ru/

document/550244956 (nata obpamenus: 11.01.2021).

4 Capapeanues 3. P, Casuykuii C. K., Cagpapeanuesa /]. @. Ileparornyeckue yCioBUs MOATOTOBKU B By3€
MEHEKEPOB-9KOHOMHUCTOB C JIOMIOHUTEILHBIME HAMPABICHUSIMH IPO(ECCHOHATBHOMN e TeTbHOCTH: MOHOTPa-

¢dus. YoesiHOBCK: 3¢0pa, 2015. 105 c.

5 Snuyk B. A. Tlcuxomorudeckue yrpo3sl XXI Beka: MOUCK OMPEICTCHHOCTH B YCIOBHSIX HEOMPEICICHHO-
cru // Ilcuxonornueckuit Vademecum: Ilcuxonornueckast GpeHoMeHonorus B 00pa3oBaTelbHOM cpejie: MyIbTH-
JUCHUTUTMHAPHBINA MOAX0/: COOPHUK HaydHBIX cTareil. Bureock: BI'Y umenu I1. M. Mamepoga, 2019. C. 15-23
URL: https://lib.vsu.by/jspui/bitstream/123456789/19408/1/15-23.pdf (nara obpamenus: 05.02.2021).
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CTOPOHBI, ypPOBEHb TNPO(ECCHOHATBHOTO
MBIIIJICHUS B3aUMOCBA3aH C pa3sSHbIMHU CTpa-
TCTUAMU TIPpU  PA3PCUHICHUN HpOGJ'IeMHI)IX,
KOH(DJIMKTHBIX W CTPECCOBBIX CHUTYallUH;
C JPYroll — CyIIECTBYIOT OTJIMYHUS B HEKO-
TOPBIX KOMITOHEHTaX MPOQPECCHOHAIHLHOTO
MBIIJICHUST U CTPATETHSAX TIOBEICHUS B KOH-
¢dmukTe u cTpecce, NPo(HecCHOHATBHBIX I[CH-
HOCTSIX PYKOBOJAUTENCH C Pa3HBIM OIBITOM
paboTHI.

O030p MTEpPaTYpPHI

KauectBo 00pa3oBaHus u ycrex oOyda-
FOILIUXCSl HEpPa3pbIBHO CBs3aHbI ¢ Ipodec-
CHOHAJIbHBIMM KOMITETCHIUSIMH I1€aroros
U YIIPABJICHIICB, UX JIMYHOCTHBIMH XapaKTe-
PUCTHKaMU, TIEJaroriyeCKUMU YMEHUSIMH,
poheCCHOHANBHBIM MbIIUIeHueM. Crenu-
(hmka mpohecCHOHANBHOTO MBIIIICHHUS, CBS-
3aHHOTO C Pa3HOTO poja YIPaBICHUYECKOH
JIEATEIIBHOCTRIO BIIEPBBIC paccMaTpHBajiach
b. M. TermioBeIM B OTHOIIIEHWN MBIILICHUS
MTOJIKOBOATA. AHamnM3 HapaOOTOK B o0ia-
cTi MPOGECCHOHAIBHOTO MBIIUICHUS Me-
HeJDKepa IMO3BOJISIET 3aMETHTh, YTO YacCTh
UCCIIEJIOBATENIEH  AKLEHTUPYET BHUMAHME
Ha BBIICJICHUU TPHOPUTETHBIX, HauOoIee
3HAYMMBIX KOMIIOHEHTOB B MBIIUICHUN Me-
HE/DKepa WIM HA BBIMOIHACMbBIX (QYHKIIHSIX,
AKTYaJIbHBIX ISl COBPEMEHHOM COILMABHOM
cuTyanuu pasButus. Tak, 1o mpodeccuo-
HaJIBHBIM MBIIUICHHEM MEHEIKepa MOTYT
TTOHUMATHCS:

— YpOBHEBas WHHOBAITMOHHOCTH (Kpea-
TUBHOCThH) MBIIIICHUS, OT IOBEICHYCCKOM
HAICJICHHOCTH Ha Pe3yNbTar 10 TBOPUYECKO-
CTH B MBIIIUICHMH [7, ¢. 33];

— CTPECCOYCTOHMUYUBOCTh, CIIOCOOHOCTh
JKUTh B CUTyaIlU TIEPEMEH, TOTOBHOCTb TeHe-
pUpOBaTh UHHOBAIUK; BHIPOKCHHASI MOTHBA-
LU K IOCTOSIHHOMY caMOpa3BUTHIO [§, c. 79];

— TEXHOJOTMYHOCTh aHalln3a MpoOIeM-
HBIX CHUTyalluidi W croco0a pemieHus Ipo-
O1eMHBIX 3a1au’;

— KpEaTUBHOCTh M HENPOTHBOPEUYUBOCTD
MBIIUICHHS, KPUTHIECKOE MBIIIUICHHE, CIIO-
cOOHOCTH K u(hepeHIraIim, CUCTeMaTn3a-
LMY U IpUMeHeHuto nadopmarmu [9, c. 116];
JTUBEPreHTHOCTh MbIiuieHus [10];

— «CHCTEMHOE€ KayeCTBO IICHXHKH, KO-
TOpOE ONpeAeNsieT OCHOBHOE HalpaBICHUE
Pa3BUTHS OpraHU3alNH, JOTHKY YIIPaBICHUS
U o0ecreuynBaeT [OCTIKEHHE CyOhEeKTOM
BBICOKHX DE3yJAbTaTOB B TIPOCTPAHCTBEH-
HO-BPEMEHHOM KOHTHHYYME YIIPaBICHUSD,
IJe CHCTEeMOOOPa3yIOIMM Ka4eCTBOM IMpO-
(heccHOHANTBHOTO MBIIIJICHUS SIBIISICTCS CTPa-
TETUYHOCTb.

Hpyras uacth wuccuenoBareneld Ipen-
MPUHUMAET TOMBITKM OTBETOB Ha BOIPOCHI
0 JICTepMUHAHTAX MBIIUICHUS YIPABICHIIA.
A. H. Tomy3oBa o0ocHOBana, 4To pa3BUTHE
IPOEeCCHOHATEHOTO  MBIIIUICHUS  TIPOHCXO-
JIAT 33 cueT pedUIeKCUBHOM JeSTEIbHOCTHS,
M. B. Jlanckux mokazajia NepBOCTENEHHOE
3HAYEHUE TBOPUYECKON HAITPABIEHHOCTH MBIIII-
nerns [11]. O. C. AHUCHMOB TIPOJEMOHCTpPH-
POBAJL, YTO B Pa3BUTHH CTPATETMIECKOTO MbIIII-
JICHHs! YIIPABIICHI[A BAXKHYIO POJIb UTPAIOT TPH
COCTaBIISIFOLIMX: OpPraHW3alMOHHAS, MBICIIH-
TeJbHAs W MOTHBAalLMOHHasA. [lpuuem aBrop
cuMTaeT, 4yTo 03 KOPPEKTUPOBKH KYJBTYPHI
MBIIIICHNS] HEBO3MOXKHO JIBIKCHHE T10 Tpa-
EKTOpUH NPOoQeCcCHOHATIBHOTO pa3BuTus [12].

Takum o0Opa3om, B m3ydeHHH IMpodec-
CHUOHAJIBHOTO MBIIUICHHS YTIPABICHUYECKUX
KaJJpOB aKIeHTHI JISIAIOTCS Ha HHHOBAIIUOH-
HOCTh M CTPAaTerMYHOCTh MBIIUICHUS, Kpe-
aTUBHOCTh M CHCTEMHOCTb, KPUTHYHOCTH,
pednekcuBHOCTh. Bmecte ¢ Tem crienyer
OTMETUTh HEJIOCTATOYHOCTh HWCCIICOBAaHUN
pO(ECCHOHAILHOTO  MBIIUICHUSI, CBS3aH-
HBIX C TIOHMMAaHHEM PECYPCHOCTH MBIIILIE-
HUSI, CIIOCOOCTBYIOIETO PEHICHHIO Pa3HO-
o0pa3zHoro poaa MpoOJIIEMHBIX CHTYalHH.
Henp3s ocraBuTh 0Oe3 BHUMaHHS TEOPHIO,
paspaborannyto J[. Kaneman, mpemmnonara-
OIIYI0, HA HAIl B3IV, UMEHHO PECypCHBIN

¢ Cagpapeanues 3. P, Casuykuii C. K., Capapzanuesa JI. @. Tleqarornueckue yCIoBHs TIOATOTOBKH B BY3€
MEHE/PKEPOB-IKOHOMHCTOB C JIONIOIHUTEILHBIMY HalpaBJIeHUIMH HpodeccnonanbHoi aestenasHoctd. C. 13.

" Cenesnesa H. T., Kypkomosa E. A., Hesiuyk A. A. K npobieme ncuxonoro-akMeoIorHdecKuX MEXaHH3MOB
Pa3BUTHS CTPATETMYECKOTO MBIIIICHHSI PYKOBOAMUTENS / MeKTyHapOAHBIH JKypHaI IPUKIJIAJHBIX U (QyHIaMEeH-
TaJbHBIX HCCIIECAOBaHUI: MaTepraisl koHpeperuuit. 2011. Ne 9. C. 44-46. URL: https://www.applied-research.
ru/pdf/2011/09/2011_09 32.pdf (nara oopamenus: 11.01.2021).

8 Tonysoea A. H., ynsiwun Y. B. Pa3BuTHE MHHOBAIMOHHBIX KOMIICTCHIINM B aHTHKPU3HCHOM YIIPABICHHUH //
Hayka FOVYpI'Y: matepuabl 68-if Hayd. koH(. MuHUCTEpCTBO 00pa3oBanus U Hayku Poccuiickort deneparmu;
IOxHO-Ypanbckuii rocynapcTBeHHbIN yHIBEpcuTeT, 2016. C. 539-543.
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MONIXOMT K MBIUIeHNI0. C TOYKHU 3pEHUS yue-
HOTO, peIIeHHEe TPOOJIEMHBIX CUTYaIlii MO-
JKET OCYIIECTBISATHCS Ha JBYX MOJSPHBIX
YPOBHSIX: MHTYUIIMM M aBTOMaTu3Ma (HHU3-
KO-PECYpPCHOI'O YPOBHSI) U YPOBHE «YMCTBECH-
HBIX 3aTpaTy, AAIOIIKUX BO3MOXKHOCTh IS
KpeaTuBHOCTH, peduiekcuu. ABTOp Tomdep-
KHBaeT BAXXHOCTh TMOKOTO HCIOJIh30BaHUS
pasHBIX CHUCTEM ISl PEUIeHHs PazIMIHOTO
poma 3aj1ad, 9TO CO3[aeT OCHOBY YCIIEIITHO-
cti. B poccuiickux HMCCie0BaHUAX HEKO-
TOPBIM PSIIOTIOIOKEHHBIM, HO HE CHHOHH-
MUYHBIM TIOHSITHEM BBIJCIICHHBIX YpPOBHEH
MBIIIJICHUS SBISICTCS] KOHIICTIIHS HAJICUTYya-
TUBHOCTHU MbILIeHus [ 13]. [ubkoe Bapbupo-
BaHUE MEXKIY CUTyaTUBHOCTBIO U HAJICUTYya-
TUBHOCTBIO MBIILJICHUS, MOHUMAHUE TOTO,
pellleHre Ha KakoM ypOBHE OyjeT HanOoee
MOJXOAAIIMM B KOHKPETHOM Cllydae, IIO-
3BOJIICT TIPO(ECCHOHATHLHOMY MBIIUICHHIO
OBITh ycrienHbIM [4; 14].

B 3apy0OekHOM HAydHOM COOOIIECTBE
WMEIOTCSI WCCIICIOBAaHMSA, B KOTODPBIX yre-
JISeTCS BHUMaHHE TMpodeccHoHaTbHOMY
MBIIIJICHUIO M €0 PEeCYPCHBIM BO3MOXKHO-
CTSIM B MIPAKTHUCCKUM IUIAHE, B YACTHOCTH,
CBSI3aHHBIM C JIMYHOCTHO-TIOBEICHYCCKUMU
OCOOCHHOCTSIMHU, TIPOSIBIISIFOIIIUMUCS B BbI-
0ope TaKTHK pa3pelicHuss KOHQIUKTHBIX
u crpeccoBbIx cutyauuid. M. Poce, K. Pyn-
re, T. A. ®manaran, B. Mcuia cuurarot, 94To
poheCCHOHANBHOE MBIIIICHHE U KYJIbTypa
PYKOBOZIUTENS B IIEJIOM OyAyT BIHMATH HA TO,
KaK OH pearupyeT Ha KOH(JIUKT: BOCIIPHHU-
MaeT ero Kak He4To, Yero cjeayeT U30erars,
WM BUJIAT B HEM PECypC, HEOOXOMUMBIH TSt
MPOJIBMKEHUSI UBMEHEHHUU U COJIEUCTBUS Op-
raHU3aIMOHHOMY BO3pOyKaeHuIo’ [6; 15—17].
C mameil TOYKH 3pPEHHUS, aBTOPHI [EIAIOT
AKIICHT HAa TO3UTHBHOCTU MBIILJICHUS PYKO-
BOJIUTEIIS,, CIIOCOOCTBYFOILIEH TOUCKY TBOP-
YECKUX PEUICHUH KOH(IUKTHBIX CUTYalluH,
CO3[TaHWIO OCHOBBI JIJISl peaju3alud KOH-
(DIIMKTHON KOMITETEHTHOCTH.

HccnenoBatensiMu BBIIENSIOTCS W TIOJ-
YEpKUBAIOTCS Pa3NuYHbIe (PaKTOPBI, KOTO-
pBIe MOTYT JE€TepPMHHHUPOBATH KOHCTPYKTHB-
HYI0 HalpaBJICHHOCTh MPO(HECCHOHATBLHOTO

MBILIUICHHS HA PEIICHUE MPOOIEMHbBIX, KOH-
(VIMKTHBIX WJIM CTPECCOBBIX cuTyanuii. On-
HU CUUTAIOT, YTO UMEHHO KOIHUTHBHBIC Ha-
BBIKM YIIPaBJICHIA SIBJISIIOTCS PEHIAOIIUM
(haKTOpPOM YCIENIHOCTH YINPABICHUS KOH-
¢inkraMu, 3)(HEKTHBHOCTH PYKOBOJCTBA,
KOMITETEHTHOCTH B 1enoM [18]. Ilpuuem sta
THOKOCTh OCMBICTICHUSI PYKOBOIHTEIEM PO-
T KOH(JIMKTOB, «MHOTOMEpHAas IMapajurMa
paspermreHuss  KOH(IUKTOB», CIOCOOCTBYET
MIPEAOTBPAIEHHIO HE CTOIBKO KOH(IMKTOB,
CKOJIbKO HEKOHCTPYKTHUBHBIX U pa3pylllu-
TEJBHBIX TPOSBICHUNA B KOH(JIMKTHBIX OT-
Homenusix [19]. [pyrue aBropsl oOpariaroT
BHUMaHHE Ha POJb yIPaBIEHUYECKOH KOMaH-
JIbl ¥ HABBIKA COBMECTHOTO YIIPABJICHUSI pa3-
pelIeHUEM pa3HOIIACHi B pPa3BUTHH Hpodec-
CHOHAIILHOTO MBIIUICHUS, KOTAa OTKPHITOE
00CyXJIeHHEe KOH(DIUKTYIONINX TOYEeK 3PEHHS
(KOHCTPYKTHBHOE TIPOTHBOPEUHE) SIBIISETCS
3¢ PEeKTUBHBIM CIIOCOOOM U3BIJICYH MONB3Y U3
MTOTEHIINATBEHO TIOIOKUTETBHBIX PE3YJIBTATOB
koH(pmukTa [20], a KOTHUTHBHAs THOKOCTH
M Pa3BUThIC HABBIKK SMOIMOHAJILHOTO HH-
TEJUIEKTA CO3/IAFOT MPEATIOCHIIKH JUIs yCIIeT-
HOTO pelleHusT KOH(IMKTOB M MPOTHUBOCH-
CTBHUSI SMOIIMOHAIBHOMY BhITOpanuio [21].
Tperbu monararoT, YTO BaXKHBI 3JIEMEHTHI
MIPOTHO3UPOBAHKS B YIIPABICHYECKOM MBIIII-
JICHUH, JAIOIIME OCHOBY [UISl JIMBEPIreHTHO-
CTH TPOGECCHOHATHLHOTO MBIIIUICHHSI MEHE/I-
xepa [10] u BocnpusiTis (QyHKITMOHAIEHOTO
TICHXOJIOTHYECKOTO TTPOCTPAHCTBA OpraHn3a-
UM C TIOHNMaHUEeM pa3HoOOpasns MPUIHH-
HO-CJICICTBCHHBIX OTHOIIICHHH [22].

OueBuIHO, YTO BOMPOCHI MpodeccuoHa-
JIM3aIUH MBIIUICHUS MEHEKEPOB SIBIISIOTCS
aKTyaJIbHBIMU KaK JUISl OTCYECTBEHHOMU, TaK
1 3apyOeKHOM HayKH, OHAKO TPYAHOCTH UH-
TErpalii KOTHUTHBHBIX U JIMYHOCTHBIX Pe-
CYpcOB MeHeKepa-mpodeccuonana Tpedy-
IOT JIOTIOJTHUTEIBHOTO HAYYHOTO BHUMAHUS.
Bonee miybokoe moHMMaHWE MEXaHHU3MOB
po(heCCHOHAIBHOTO MBIIUIEHUSI W €ro pe-
CYPCHBIX BO3MOKHOCTEH ITO3BOJIUT YCIIeTl-
Hee pelarh HaCyIIHbIE MTPOOIeMbl aJMHHU-
CTPaTHBHOM NMPAKTUKHA W KOHKYpUPOBATh Ha
PBIHKE Tpy/a.

® Ross M. H. The Management of Conflict: Interpretations and Interests in Comparative Perspective. New
Haven: Yale University Press, 1993. 226 p. URL: https://searchworks.stanford.edu/view/2756823 (mzata oOparie-

Hust: 11.01.2021).
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MarepuaJjbl 1 MeTObI

Buibopka. B uiccienoBanny IpHUHSIA y4a-
cTHe 65 pyKOBOAUTEIICH-MEHEMKEPOB B che-
pe oOpaszoBanus. B munoraxxHoM wmccrneno-
BaHWM Y4acCTBOBAJIHM pykoBoauTenu (n = 19),
B OCHOBHOM 46 MEHEIKEpOB (CpemHuil BO3-
pact — 32,8 ner); 40 KSHIIMH U 6 MYKUYUH,
OCYILECTBISIFOLIMX MPOQECCUOHANBHYIO JesI-
TENLHOCTh B 00Pa30BaTEIIbHBIX OPTaHU3AIUSIX
1 O0NaJaroINX CISTYIONIMMH CTaTyCHO-PO-
JIEBBIMU TIO3UIHSME: «O0yUarOIIUics MEHe -
KEP-TIPAKTHK» — PYKOBOIUTENb WM 3aMe-
CTHUTENTh PYKOBOAMTENSI B 0Opa30BaTENbHBIN
OpTaHM3AINH, TIPOXOISIINN TEPErorOTOB-
Ky 10 mporpamMme «MeHemkMenT (n = 22),
U «OOyJaromuics KaJpoOBBIA pe3epB» — pa-
0OTHUK 00pa30BaTCIIbHBIA OpraHU3aluy,
TIPOXOSIIUI MEPETIOrOTOBKY 110 MPOrpaMMe
«MeHeHKMEHT», TOTEHUAJIBHBIN KaJpOBbIi
pe3epB pykoBoauterneii (n = 24). CooTHolIe-
HUE MYXXYHMH W KCHIIWH B Hallel BBIOOpPKE
COBIQJIACT C AHAIOTHYHBIM COOTHOIICHHUEM
00IIepOCCUICKON cTaTUCTUKHU. Tak, corac-
HO naHHbIM Poccrara, B poccuiickoil cucreme
00pa3z0BaHMs )KEHIITUHBI COCTABISIOT 82 % OT
00IIero KOJM4YecTBa COTPYAHMKOB B BO3pac-
te 15-72 ner!?. Cpenn pyKOBOAMTENEH IIKOI
JIOJIsT JKeHIMUH paBHA 74,4 % W HEYKIIOHHO
pacrer. THUIWYHBIA JUPEKTOP POCCHHCKON
ILIKOJIBI — TO JKEHIMHA 3555 5et, nMmeromas
BBICIIIEE TIEAaroruueckoe o0pa3oBaHue U 00-
mmid crax paborel Oomee 20 yer, KoTOpas
paboTaer Ha MOJHYIO CTaBKY B FOCYJapCTBEH-
HOU IITKOJIE, COBMEIIIAsl YIIPaBICHIECKYTO Jesl-
TENBHOCTh U NpernojiaBanue! !,

Memoowl uccredosanus. Jlns w3ydeHus
COIMATBHO-TICUXOJIOTHYECKUX OCOOEHHOCTEH
MIPUMEHSUTMCh MHIUKATOp CTpaTreruii mpe-
onoienust ctpecca . A. AMupxaHna, anantu-
poBanubiii M. Sxtomckum u C. CupoToi;
ONPOCHUK PEArupoBaHMsI B KOH(IUKTHBIX
cutyanusax K. Tomaca, amanTupoBaHHBIM
H. B. I'puinHOMi; aHamM3 UEHHOCTER COTPYI-
HuKa «SIkops kapbepbp O. 1lleiina.

OcobeHHOCTH TTPO(ECCHOHATIEHOTO MBIIII-
JICHUSI HWCCIEOBAINCH C TIOMOIIBIO JKC-
IIpecc-orpoca PYKOBOAWTENEH Ha TIpeaMeT

BBISABJICHUST TPO(ECCHOHATIBHBIX JIC(HUIIUTOB
U PECYpPCOB B IEATETHLHOCTH M METO/IA PETPO-
CIMEKTHBHOTO OIMCAHUSI U MPOrHOCTHYECKOTO
caMOaHaJIu3a MCIBITYEMbIM TIEIarOruIeCKOM
npobnemuoi cutyarmu (M. B. Cepadumo-
BU4Y). B Xome crenmanbHO OpraHU30BaHHON
MIPOIIEYPhl YYaCTHUKAM OBLIO TPEIOKEHO
OIMCaTh OJHY W3 NPOOJEMHBIX CHTYaIHH,
€ KOTOPOM UM MPHUIIUIOCH CTOIKHYThCSI B CBOEH
PO ECCHOHATIHLHOM I TeTFHOCTH (3aTpyIHe-
HUS B JICWCTBUSX, MBICIIAX, PACCOITIACOBAHNE
C KoOJUIeraMH, HEIOHUMaHWE WJCH, HENpHsi-
tHe TpeOoBaHuit). McrbITyeMbIli BBITTOIHSIT
PAA 3aJaHU: ONMMCHIBAI CHTYalHiO (CYTh
MIPOUCXOAIIETO, PEaKlusl Ha CIy4YUBIIEEC,
YCIIOBHSL TIPOMCXOSILETO), (hopMymnmpoBa
IPOOJIEMHOCTb CUTYAIIUH, OCO3HABAI MOTHBBI
K ITOKCKY BBIXOJIa U3 Hee, 000CHOBBIBAI pellie-
HUE ¥ KPUTEPHHU €T0 TIOMCKa, TIEPEYHCIISIT BO3-
MOYXHBIE TIOCIIe/ICTBHA. B OaHKke onmpocHUKa
9TH JTambl OBUTM 0003HAYEHBI KaK «CHUTYa-
LS, «XOID», KUCXOM» U «HOCIencTB». [1o-
Jy4eHHbIE JJAHHBIE OBLTH TIPOAHATN3UPOBAHEI
METOIOM KCIIEPTHOH OIIEHKH TIO CIICTYFOITUM
KPUTEPHSIM: TPO(HECCHOHATLHOE MBIIILICHUE
(M. M. Kamanos, 1. B. Cepadumosnu),
MOJIIPHO-KPUTEPHUATILHBIC COJIEPIKATEIHHBIC
XapaKTEPUCTUKU  PEYCMBICIIUTEIILHON  JIesI-
tensHoCTH (E. B. Konesa, B. K. Cononpaes),
MIPaBUIILHOCTh M JIOTUYECKass HEMPOTHUBOpE-
ynBocTh pemienust (C. A. ['mnbmaHOB), ypo-
BeHb TBopueckoro noxxoaa (E. K. Ocumosa).
B xagectBe aKCIepTOB BBICTYHANH TPENCTa-
BHUTENIN JIeTIapTaMeHTa oOpa3oBaHUs 00a-
CTH, YCIICITHBIE PYKOBOAUTENH IIIKOJI, YICHbIE
U CIICIMATUCTBI-TPAKTHKH.

Metoapl MaTeMaTU4ECKONl CTAaTUCTUKHU:
Kputepuit ManHa — YUTHU — J1s1 OLEHKH J10-
CTOBEPHOCTH Pa3Muuili BEIOOPOUYHBIX CpEl-
HUX; KO3(D(UIMEHT PaHTOBOW KOPPENSLIUU
Y. Cniupmena 11 — IOMCKa B3aMMOCBSI3eH.

Pe3yabrarsl nccinenoBanus
[MunoraxxHoe wuccnenoBaHUE aajio BO3-
MOYXHOCTb BBISIBUTH B KA9€CTBE KOTHUTHBHBIX
Y TMYHOCTHBIX PECYPCOB PYKOBOAUTENEH MO-
TUBALMIO K HEMPEPHIBHOMY 0Opa30BaHUIO,

10 My>kunnsbl 1 sxeHnmHbl Poccnu. 2018 @ cratncrudeckuii cGopauk Poccrar. M., 2018. 2014 ¢. URL: https://
www.gks.ru/free_doc/doc_2018/wo-manl8.pdf (nara obpamienus: 11.01.2021).

I lupekTop COBPEMEHHO# POCCHIICKOH MIKOJIBI: CTATUCTHYESCKU MOPTPET, CHCTEMa MOATOTOBKH, MPAKTHKA
ynpasnennst. U. 1 // ®akrer odpazosanus. 2016. Beim. Ne 5 (ampesns). Bricmas mkona skoHoMuky. Hanmonans-
HBII nccnenoBatensckuit yauBepeuteT. 17 ¢. URL: https://ioe.hse.ru/data/2016/04/26/1129915123/DakTe1%20

obpazoBanusi%205.pdf (nara obpamenus: 11.01.2021).
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VIOBIETBOPEHHOCTh pabOTOH M KOJIJICKTH-
BOM, BBIP2KEHHYIO IOTPEOHOCTH B TBOP-
YeCKOM M THOKOM TOAXOJE K PYKOBOZICTBY,
3 deKTHBHOMY U COBPEMEHHOMY YIIpaBiie-
HHIO, YMEHHUE IOIMEYaTh HOBOE M HAXOIUTh
CHOCOOBI JOCTHKEHHUSI TMOCTABICHHBIX Lie-
JIel, OPHMEHTALMIO Ha KaApbl KaK MOTEHIMAI
opranmzauuu. B kadectBe mpodeccuoHaib-
HBIX JAe(HULUTOB YKA3bIBAIOT CIEAYIOLIME:
OTCYTCTBHE HAaBBIKOB TaillM-MEHEIXMEHTa
(«IIOCTOSIHHO HE XBaTaeT BPEMEHU U CHIDY,
«HEU3BECTHO TJIE U YTO MOYKHO HAWTH U y KO-
TO CIIPOCUTHY») U YMEHUH YperynmpoBarh KOH-
(IUKTBL MEXIY PasHBIMH YYaCTHHKAMU 00-
pa3oBaTebHbIX OTHOLICHUN, HU3KUI YPOBEHb
CTPECCOYCTOHYMBOCTH («KHEPBBI CIAIOT, KOT/IA
CPOYHBIC 3aIPOCHI MO SIEKTPOHHON MOUTE,
«OECKOHEUHBIE OTYETHI 1 MOHUTOPHHIT).
Bompoc o pecypcHoctu mpodeccuo-
HQJIBHOT'O MBIIIJICHUS, TI03BOJISIIOILETO IIpe-
omoJieBaTh MpodeccHoHaIbHbIC Me(OUITUTEI,
HETaTHBHBIC BIMSHUSA U TEHAEHLMU B IPO-
(heccroHaIBPHOM Cpefie, paccMaTPUBACMBIN
HaMH B TIPEABIIYIUX nyOonukanusx [4; 14],
npuobpen HOBBIM (opMar B OTHOIIEHUH
MBILIICHHUST pyKOBOUTENsI. B cooTBeTCTBHN
C 9TUM OJIHOH U3 33/1a4 CTaJIO HCCIIeOBaHHE
0COOCHHOCTEH MPO(EeCCHOHATEHOTO MBIIII-
JICHHsl B IpyINax PyKOBOAMTENICH U KaJapo-
Boro pesepma. HauOosnee mHpOpMaruBHON
0COOEHHOCTBIO MPOPECCHOHATBLHOTO MBIIII-
JICHUS SIBJISICTCSI €T0 YPOBHEBAs XapaKTepH-
CTHKA — CUTYaTUBHOCTb/HAICUTYyaTUBHOCTb.

Taobmnuma 1.

O1eHUBAIUCH TaKWe KPUTEPHUH, KaK aJieK-
BaTHOCTb, IJIyOWHA, TIOJIHOTA, OIEPaTHB-
HOCTb, JIOCTaTOYHOCTh, OPHUI'HHAIBHOCTbD,
000CHOBaHHOCTh MblILIeHUss. Hamu ycra-
HOBJICHO, YTO CHUTYaTMBHOCTb MBbIIICHUS
CBsI3aHA C YBEJIIMYCHHUEM OIBITa, CTaXka pado-
THI, T. €. OOJIee OMBITHBIE AJAMHHUCTPATOPHI
CKJIOHHBI JISHICTBOBATh IO CHUTYyalluu H Jie-
MOHCTPHUPYIOT CUTYaTHBHBIE PEIICHHUS Yallle,
geMm HajgcutyaruBable — U= 148,500, p<0,01
(Tabmn. 1). B memoM mo BEIOOpKE y MEHEKe-
poB B cepe 00pa3oBaHUsI HAJICUTYaTHBHOE
MEITIIIEHNE (CTTIOCOOHOCTH K pedrekcuu, ca-
MOAHAJIN3Y, IPOTHO3UPOBAHHIO OIMKANIIINX
W OTHAJCHHBIX MOCIEICTBHHA COOCTBEHHBIX
JEHCTBHS) TIpeo0IaiacT HaJl CUTyaTUBHBIM.
ComnracHO TOJYYCHHBIM JaHHBIM (Tabm. 2),
MEHEPKEPBI U3 TPYTIIBI pe3epBa 3HAYNMO OT-
JIUYAIOTCS OT YIPABJICHIIEB IO TPEM U3 CEMU
KpUTEpHUEB: «OpUTruHAIBHOCTEY (U = 168,0,
p < 0,01), «omeparuBHocTh» (U = 160,0,
p < 0,01), «obocHoBarHOCTEY (U = 164,0,
p <0,01). MeHemkepsl, yKe UMCIOITHE OTIBIT
VIPaBICHUYECKON JEATEIILHOCTH, MEHBIIIE
00OCHOBBIBAIOT CBOE pElICHUE, MCHEE OpH-
TMHAJIBHBI U oniepaTuBHbl. CHUKCHHE OIle-
PATUBHOCTH Y OIBITHBIX PYKOBOJHUTENICH,
no MHeHuio A. B. Kapnosa, Bo3MOXXHO 3a
CUET TOr0, YTO HACTOSILEE YNPaBICHUECKOE
pelleHne HAXOIAWTCS Ha CTHIKE WHAWBHIY-
ATBHOTO W KOJJICKTHBHOTO, MPEIIoiaracT
y4eT pa3HbIX MO3WIHMKA M MHEHUH, JUId 4e-
ro TpeOyroTcs BpeMeHHBbIE pecypchl [5].

CHUTyaTHBHOCTh — HA/ICHTYaTHBHOCTb MBIILJIEHUS] Y MeHeld:kepoB B chepe

oopazoBanus (mo M. M. Kamanoy, U. B. CepagumoBuu), n =46, %

Table 1. Situativeness-suprasituativeness of thinking in managers in the field of education
(according to M. Kashapov, 1. Serafimovich), n =46, %

OO0yuaroruiics
XapakTepuctuka / Banmer / Obyuarommiics / Kaaposm/n Bceero /
Characteristics Points | o CHE/UKCP-TIDAKTHK peseps Total
Experienced manager Personnel
reserve
IIpeo6manator curyaruBHble pemenus / Situational  0-1 23 8 15
solutions prevail
Yamie cuTyaTuBHbIE, YeM HaJCUTyaTUBHbIEC pemie- — 2-3 27 17 22
Hus / More often situational than supra-situational
solutions occur
Yamie HaJCUTyaTHUBHbIC, YeM CUTyaTHUBHBIC peme- 45 46 46 46
Hust / More often supra-situational than situational
solutions occur
[Ipeobnanator HajacUTyaTHBHBIE peuieHus / Su-  6-7 4 29 17

pra-situational solutions prevail
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Kpome TOro, monyueHHble HaMH JaHHbIC
COITIACYIOTCS. ¢ MHEHHEM 3apyOe)KHBIX HC-
crenosarenerdr [23] o ToMm, YTO OOIbIIAs
BJAYMYHMBOCTh TIPU MPUHITAU PELICHUM OKa-
3bIBAaCT TOJIOKUTEIILHOE BIMSHUE IIPU pe-
LIEHUU CIOXHBIX 3a/a4 M OTPULATEIBHOE —
IPY PEIISHUH MTPOCTHIX.

[Ipu cpaBHEeHHM OINHUCAHUS TICUXOJOTH-
YeCKMX CHTyallMid MeHemKepamMu B cdepe
obpazoanus (o kputepusm E. B. Korepoid,
B. K. CononmaeBa) He BBISBICHO JOCTOBEP-
HBIX CTaTHCTUYECKUX Pa3IMuuii, T. €. B 00e-
UX TpyNIax MPUMEPHO B PaBHOM CTENECHU
NPUCYTCTBYIOT TEHJCHIMS K 3aBEPILICHHO-
CTU TIPH YPEryIMPOBaHHM HECTaHAAPTHBIX
CUTyalldii B MPOTHBOBEC NPOAOIKAIOIICH-
Csl, KOHKPETHOCTh ONMHUCaHUs (B MPOTHBOBEC
00001IEHHOCTH ), BHUMaHHE K COYETAHHUIO Pa-
[MOHAIEHOCTH — SMOITMOHAIILHOCTH B pellle-
HuM cutyarmid. Gopmupyromiascs yrpasieH-
YecKas CTIOCOOHOCTh HE «YBSA3aThy» B CTIOPHBIX
CUTYaIFSIX, HE YCYTYOIATh TIpooiieMy, a pas-
OWBaTh ee Ha YaCTH, BUICTh PAIlMOHAJIHHBIN
KOHTEKCT XapaKTepHO KaK JJIsl PyKOBOJHTE-
Jiel C OIBITOM, TaK U TOJBKO OCYIICCTBIISI-
IOLUX TIEepBBIE MPOOBI B YHpPaBIEHUECKOH

Taonxnwuma 2.
HA/JICHTYaTHBHOCTB)» MbIILIEHHUSI

JIeATeNIbHOCTH. BO3MOXKHO, Takoe CXOJCTBO
CBA3aHO C O6HH/IMI/I TEHACHIUAMU K U3MC-
HCHHUSAM B JACATCIBHOCTU PYKOBOAUTECIIA
(MeHemKkepa), paboTaroIIEro B COBPEMEH-
HBIX COLMAJILHO-9KOHOMHYECKHUX YCIIOBHSIX.
Kak cnpaseinBo 3ametuna H. Y. Moronesuuy,
Ha CMEHY JIOJITO CYIIeCTBOBABIICH TPaIUIIU-
OHHOW CHCTeME YIpaBICHUS (TEXHOJOTHS
KaKk WHCTPYMEHT KOHKYPEHTOCHOCOOHOCTH
OpTaHW3alii) aKTUBHO BHEIPAETCS HOBAs
rapajurMa yIpaBJIeHUS YEIOBEYECKHM Ka-
raTanoMm [24, c. 159]. O1o, B cBOIO OUepes,
JieNiaeT yIpaBiieHHE CYOBEeKT-CyOBEKTHBIM,
a IIEpPBOOYEPEIHOM 3a/1a4eii CTAHOBUTCS OCY-
LIECTBJICHUE  COIMAIBLHO-TICHXOIOTUIECKUX
(byHKIMH.

Bonee neranbHblii aHATU3 yPOBHEH TBOP-
YECKHX BapHaHTOB IPEOJOJICHHUS MPOOsIeM-
HBIX CHUTyalluii 1 HOPMAaTUBHO OIOOPEHHBIX
CTEpPEOTHIIOB PEIICHUH J1aeT BO3MOXKHOCTb
OTMETHTH clienyrommee. B oOmielr BBIOOpKe
npeodianaeT BEICOKHHA (CYOBEKTHBHO TBOP-
YEeCKHUi) ypOBEHD MBIIICHHS, IPH 3TOM Ha9H-
HaroUM€ MEHEDKEPHI IEMOHCTPUPYIOT BBILLIE
YPOBEHb OPUTMHAIBHOCTH PEMIECHUS TIO KPHU-
tepuro E. K. Ocunosoii (U=122,0,p<0,001).

CrarucTuka CpeaHux 3HAYEHHH AJIA MoKa3aTejid «CHTYaTUBHOCTH —

Table 2. Average statistics for the indicator “situativeness-suprasituativeness” of thinking

~ = ! = N \-ﬁ s %0
2 |k 5 5 5 22
8 ko] 3 o o T g == s
T o> ~ =@ Z 2 = ) 42 o == o
g8 g £¢ | 52 | 85 | % | §8s| E
g = €5 S5 =5 ZE | 252 e
g3 > 58 Y= o H E® | 352 =
< = =g 5o g3 2.3 I S8 2,
| | | | | ? ; ﬁ % QO
- N
S T R - I - S 1

OOyyvaronuiicss MEHEIKep- 0,6 0.4 0,7 0,3 0.4 0,1 0,5 3,0

npaktuk / Experienced man-

ager

OOyuyaronuiicss  KaJpoBbIi 0,7 0,5 0,8 0,7 0,5 0,5 0,8 4.5

pe3seps / Personnel reserve

Craructuka U Manna — 256,0 240,0 235,0 160,0 229,0 168,0 164,0 148,5

Yutau / Mann — Whitney

Statistics

AcuMnT. 3HaUeHHE (OByXCcTO-  ,831 ,541 ,402 ,008 374 ,009 ,008 ,010

ponnsisa) / Asymptotic value

(double-sided)
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BwMmecTe ¢ TeM OHH peske UCTIONB3YIOT HopMa-
THUBHO 0,[[06peHHI)I€ CTCPCOTUIIBI B MbIIIJIC-
HUM TIPU PEICHUHU MPOOIEMHBIX CHTYalui
(xpurepuit C. A. I'mnemanosa — U = 140,5,
p < 0,001). Takum oOpazom, Oymyime me-
HeIDKephl (KaJpoBbIi pe3epB), ¢ OAHON CTO-
POHBI, Hallle MpeIararT 0oiee TBOPUECKUE
pelleH s CUTYaIllH, a, ¢ APYToi, HOpMaTuB-
HO O0OpEHHEBIE, UTO TaeT BO3MOKHOCTh HAM
MIPEATIONIOKUTh HMMEIOIIYIOCA  JTIXOTOMHY-
HOCTh B TIPUHSTHU PEIIEHHA, HCIOIb30Ba-
HHE KpallHHUX IOJFOCOB B BHIOOPE CIIOCOOOB
peuicHuA, HEC BCCTa YUYHMThIBAIOIUX pPEajlb-
HYIO CUTYallHIO, a 3HAYUT, MEHBIIYIO I'M0-
KOCTb MBIIIJICHUS U ITIOBEACHUA.

Eme oxna 3amada uccnenoBaHust Oblia
HalpapjieHa Ha W3YyYCHHE COLUAIbHO-IICH-
XOJIOTHYECKUX OCOOCHHOCTEH >KEHIUH-Me-
HE/DKEPOB, a HMEHHO Ha YCTaHOBICHHE
OTIIMYUI B CTpPATEeTUSIX TOBEJCHHUS B KOH-
(DTUKTHBIX W CTPECCOBBIX CUTYAIHsIX, [IEH-
HOCTSIX B padore.

Bo-niepBbIX, 3HAYUMBIX OTJIMYKH 10 CTpa-
TETUsIM TOBEJICHUS B KOH(IUKTE (COIEpHUYE-
CTBO, COTPYAHHYECTBO, MPUCTIOCOOICHHE, 13-
Oeranue, KOMIIPOMHKCC) U KOITUHT-CTPATET UM
TIOBE/ICHHS B CTpEcce He BBISIBIICHO. B 0benx
rpymmnax B KOHQIUKTE Ha IIEPBOE MECTO BbI-
OHMpaloTCsl KOMIPOMHUCC, COTPYAHHUYECTBO,
3areM — u30eraHue M NPUCHOCOOICHHE,
a ToCJelHee MECTO 3aHUMAeT COTepHUYE-
CTBO KaK OTCTaWBaHWE TOJBKO CBOWX HHTe-
pecoB. Cpeau KOMUHI-CTpaTeruii B cTpecce
Ha MEPBOM MECTE CTOUT pelieHune mpolem,
BTOpPO€ MECTO 3aHMMAeT COIHalIbHAs IOM-
JIepKKa U mocienHee — u3bderanue. Mcmomnb-
30BaHHE PAa3HOOOPA3HBIX CTpPATETUH IOBE-
JICHUSI B cTpecce M KOH(IMKTE TO3BOJISIET
BBIJJBUHYTH THUTIOTE€3y O BaXXHOCTU CIIOCOO-
HOCTH K THOKOCTH TPH PEIICHUH KOH(IMK-
THO-CTPECCOBBIX CHUTyalUHd M HaXOXKACHHH
ONTUMAIILHBIX TYTEH B yNpaBICHUH IEPCO-
HasioM. BeposiTHO, ToBeieHYecKast THOKOCTh
SIBIISIETCS PE3YIIBTATOM OIIPEIEIIEHHOTO OIThI-
Ta B3aMMOJICUCTBUS U OpraHU3AINH JIFOJEH.

Bo-BTOpBIX, UMEIOTCS OTIIMYHA B TIPE-
MOYUTAEMBIX [IEHHOCTSAX B pabOTe, a UMEHHO,
y KaJIpOBOTO pe3epBa BhIIIE TAKUE IIEHHOCTH,
kak apronomus (U =163,0, p <0,05), uare-
rpauus ctuieit xusnu (U= 170,0, p <0,05)
u npennpuHumareiasctso (U = 162,0,
p < 0,05). Llenp aBTOHOMHHM — CO3JIaHUC

296

W BOIUIOIICHWE B >KU3HU YETO-TO HOBOTO,
CBOET0, CTPEMIICHUE OCBOOOANUTHCS OT Opra-
HU3AIUOHHBIX MPABUJ U OIpaHUYCHUM, pa-
00TaTh CaMOCTOSATEIILHO M CAMOMY DEIIarh,
KaK, KOTJIa ¥ 4TO JIEaTh JJIsl JOCTHIKCHUS TEX
WM UHBIX Tieneii. HampaBiieHHOCTh Ha MHTe-
TPaIMIo CTHIICH KU3HU TIPEATIONaraeT ypas-
HOBEIIICHHOCTh M 3HAYMMOCTh Kaphephl, ce-
MBU U JIMYHBIX MHTEPECOB, MOUCK OajaHca.
DTO BITOJHE COOTHOCHUTCS C BaXKHOCTBIO Ca-
MoOpeaTu3anuy B mpodeccHoHaIBHOM chepe
B COBPEMEHHOM COIIMYME KaK JUIsl )KEHIIUH,
Tak u My>k4uH [25, c. 81].

Ha 3aBepratomiem stamne ObUT IPOBEJCH
aHaJ M3 B3aMMOCBS3H TMPOPECCHOHATBEHOTO
MBIIUICHUS. ¥ COIUAIbHO-TICHXOJIOTUYECKUX
ocobenHocteil MeHemxepoB. Ilokaszarenn
«TBOPYECTBO B pa3peIeHNH IPOOIEMHBIX CH-
Tyanui» MOJ0KHUTEIEHO KOPPETUPYET C Ta-
KHM CIIOCOOOM pearupoBaHus B KOH(IHKTE,
kak mpucriocobnenune (p = 0,414, p <0,01),
a TaKXKe C KOMMHT-CTPATETUSIMH COBJIaIaHH
CO CTPECCOM, HAIIETIEHOCTHIO Ha pa3perieHue
mpobireM (p = 0,466, p < 0,01), yxomoMm OT
NcUXoTpaBMupyromeit cutyaunu (p = 0,362,
» <0,05) 1 ymMeHueM oCyIecTBISTh B3aUMO-
00MeH pecypcaMy — COLaTIbHO-TICHXOJIOT U~
yeckoi nomnepxkoit (p = 0,464, p < 0,01).
[lokazarenb «CTaHIAPTHOCTh M IPABUIIb-
HOCTB PEIICHHSD TIOJIOKUTEILHO KOPPEIHUpPY-
€T CO cTparerueii MoBeIeHUs B KOH(IIUKTHBIX
cutyanusix — npucnocooienueM (p = 0,298,
p <0,01) u co BceMu KOMUHT-CTPATErHAMHU
B CTpecce — HaIpaBIIEHHOCTHIO Ha pa3perrre-
Hue cutyanuu (p = 0,502, p < 0,01), uzbe-
raaueM (p = 0,399, p < 0,05), commanbHOM
nojiepxkkoit (p = 0,477, p < 0,01). Bionie
BO3MOXKHO, YTO MEHE/KEPhI C BhIPAXKEHHBIM
TBOPYECKHM IOTCHIIMAJIOM M OpHEHTAIMen
Ha HOPMAaTHBHO OJ0OpsSEMbIC YIpaBIICH-
YecKhe CrocoObl pemeHuid MpoOIeMHBIX
cUTyalmii Ooriee aJalnTUBHBI B CHUTyalllH
cTpecca, MCHOJB3YIOT BCE KOIMHI-CTpare-
TUH, 2 B KOH(JIUKTE TPEANOYTEHHE OTIAI0T
TIPUCIIOCOOJICHHTO.

HancutyarnBHOCTh  TIpO(heccHOHATBHO-
IO MBIIJICHAS TECHO KOPPEIUPYET C TAKUMHU
CTpaTerusMu IPEOJIONICHHST CTPecca, Kak «pe-
menue npoonemsn (p=0,439, p<0,01) u «1o-
WCK colManbHou nojepkkm» (p = 0,407, p <
< 0,01). BeposiTHO, 3TO CBsI3aHO C dPPEKTHB-
HOCTBIO MPO(ECCHOHANBEHOTO TMOBEICHUS —

IICUXOJIOT'U OBPA3BOBAHNM A
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YeM JIeTaJIbHEe aJMHUHHCTPATOP MOHHUMAET
BCe OOCTOSITENBCTBA PELIAEMOM MpOoOIeMBl,
TEM JIydllle pPe3yJabTaT pa3pelieHusi IMpo-
OneMHBIX cuTyalwii. B Hamem citydae Tak-
JKE MMEET 3HAYCHUE COLMANIbHAS TIOJICPIKKA
MIPUHAMAEMBIX YIPABICHYECKUX PEIICHH.
MeHemkep onepaTHBHEE pemiaet Mpoodie-
My, €CJIM JICUCTBYET KaK 4YacTh KOMAHJIbI.
WNHbopMaTHBHBIM HHIUKATOPOM OKa3aslaCh
CKJIOHHOCTBh K BBIOOpPY CTpareruu COICPHU-
yecra. OTpULIaTEIbHAS KOPPEIISLMS MEXKITY
MICUXOJIOIMYECKOM 3aBEPIIECHHOCThIO CHTYa-
MU U CKJIOHHOCTBIO K COIICPHUYECTBY MO-
JKET TOBOPUTh HAM O TOM, YTO MEHEKEPHI,
CTpEMSIIIUECs K aKTUBHOMY CONICPHUYECTRY,
peke 3aBepIIaroT KOH(DIMKTHBIC CUTyalluu
(p =-0,352, p < 0,01), HaXOAAT BBIXOJ, KO-
TOPBIA MX YCTPaWBaeT. JTO TOATBEPKIAAIOT
u apyrue kKoppensiiuu. Tak, mpodeccno-
HaJIbHAsE KOMIIETEHTHOCTh PYKOBOJMTEIIS
COIPSDKEHA CO CHIDKCHHEM HHTEpeca K CO-
niepanuectBy (p = —0,453, p < 0,01). 3gech
)K€ BHJIUM apI'yMEHTBI B II0JIb3y KOMAaHIHO-
ro Mojaxoja — OTpHULIATEIbHAs B3aUMOCBSI3b
MEX]Iy COTICPHHUYCCTBOM U aBTOHOMUEH (p =
=-0,317, p<0,01) u momoKUTEINbHAS — MEXK-
JIy aBTOHOMHEH U pelieHreM pooieMsl (p =
=0,359, p<0,01).

O0cy:x1eHMe U 3aKJII0YeHUe

[lony4yeHHbIe HAMU TaHHBIE OTHOCHTEITb-
HO CKJIOHHOCTH K TBOPYECKOMY pEIICHHIO
3a]a4 y HAUMHAIOIIIX MEHEKEPOB TIOITBEP-
JK/TAIOTCSI WCCIIEIOBAHUSAME OTEYECTBEHHBIX
u 3apyOekHbIX yueHbIX. E. WM. Kympssiiesa
YCTaHOBMJIA, YTO B JAEATEILHOCTU MPOAKTHB-
HOCTH (JIeATEeNbHOCTh CyOBEKTOB mpodec-
CHOHAJBHOTO TpyJda, HE HMCIOIIUX CTaTryca
VOpaBJICHIIA, HO BKJIIOUEHHBIX B pPEIICHUE
VOPABICHYCCKUX 3a7ad) BEAYIIYI0 pPOJb
WTPArOT Takue (PaKTophl, KaK IICPUHT, Kpea-
TUBHOCTb, UHTYULIUSI U UMIpOBU3anus [26].
Kpome Toro, akTuBHOE yyacTue «HeopMalrb-
HBIX YIIPABJICHIIEB» B PEIICHUH YIpaBIeHYe-
CKHX 3aJ1a4 CIOCOOCTBYET Pa3BUTHIO )eHOME-
HOB PAaCIpeIelIeHHOTO YIPaBIeHHs, KOTOPOE,
B CBOIO O4Yepedb, CTUMYIUPYET DPa3BHUTHE
KOJIJIEKTUBHON OpraHU3allMOHHOW BOBJIEUEH-
HoctH [27, ¢. 111-135]. KonkpeTusuposaHo,
41O JUIS peaju3ainud MpodecCHOHAIBLHOTO

MBIIIUICHHS, B TOM YHCJIE €ro TBOPYECKO-
ro KOMITIOHEHTa, JJIsl BEIOOPKH MEHEKEPOB
BOKHBIMH SIBIISIIOTCSL COLIMANIBHAST TTOIICPK-
Ka U ruOKas BapHaTUBHOCTb OT CTpaTerhi
pucrocoOneHns: 1 u30eranus 10 IPUHATHS
CaMOCTOSITEJIBHOTO PELIEHHsI 0 KOHKPETHOM
IUTaHe YPeryJUpOBaHUs MPOOJIEMHON CHUTYa-
uuu. [lpu aToM comepHHYECTBO Kak cTpa-
TETWsl BBIICHEHUS KOH(IMKTHBIX CHUTyalui
MIPETIATCTBYEeT BHYTPEHHEMY TO3UTHBHOMY
HACTPOIO Ha pelIeHNE, Pa3BUTHIO OITYIIICHUS
Y TIEHHOCTH NPO(ECCHOHATBHON KOMITETSHT-
HOCTH, paboTe B KOMaHJIe ¥ MPUHATHIO KOJI-
JIETHAIEHOTO PEIICHHMSI.

ABTOpaMH TaHHOW CTaThU MOKa3aHO, YTO
yIpaBJieHUE JTUYHOCTHBIMH pECypcamMH Me-
HEIDKEPOB HEJIb3s1 OTHECTH K TEM MPOLIECCaM,
KOTOpble MoanarTcs 3()(EKTUBHOMY pery-
JMPOBAHUIO HA OCHOBE TOJBKO JKU3HEHHOTO
OmbITa. B 3TOM MBI conumapHbl ¢ BBIBOJAMH
3apyOeXHBIX aBTOPOB O TOM, YTO HEyMEHHE
PYKOBOJHUTENS YNPAaBIATh KOTHUTHBHBI-
MH W JUYHOCTHBIMH DPECypcaMu, pemaTh
BO3HHUKAIOUIME B JESATEILHOCTH KOHQIINK-
THO-CTPECCOBBIC U TPOOJIEMHBIC CUTyalluu
BJIeUeT 3a co00l CHM)KEHHE Pe3yNIbTaTHBHO-
CTH TIpoIieccoB oOyueHus [28; 29].

Heob6xonumo oTMETUTD, 4TO B HAILIEM HC-
CJICIOBAHUH MBI YTOUHHJIM, YTO B OTHOILICHUU
CTpaTeruii MOBEACHHS B KOHQIIUKTE Cylie-
CTBYeT OOJIbIIIE CXOJICTB, YEM OTIIMYUI MEX-
JIy BBIOOpPKaMH KaJ[pOBOTO pe3epBa 1 PyKOBO-
TUTEJICH C OMBITOM. ITO MOXKET TOBOPHTH 00
00X TeHAEPHBIX OTIHYMAX B TIOJIO-pOIIe-
BOM TOBEIEHUH B KOH(IMKTHO-CTPECCOBBIX
CUTyallMsiX y JKEHIMH. B ucciemoBaHUsIX
HEKOTOPBIX yuYeHbIX, B yacTHOCTH A. B. Ku-
PHWJIMHOM, YKa3bIBACTCsI, YTO HAPABICHHOCTh
Ha KOOTIEPAIHIO U CIVI)KUBaHUE KOH(IMKTOB
SIBJISIETCS THITUYHO KEHCKUM CTHJIEM KOMMY-
nukarun'?, a W. C. Knenna, E. B. Uodde
JNOOABISIIOT, YTO y JKEHIIUH MpHU OOLICHHH
TUTIMYHBIM SIBIISIETCS JIEMOHCTPAIUS YBaXKHU-
TEIILHOCTH, KOPPEKTHOCTH, peIIEKCHS 1 dM-
narus [25].

Hamm pesynprarel HE coBceM cora-
CYIOTCSl C JJAHHBIMH O TOM, YTO K KOMIIPO-
MHUCCY PYKOBOJHTEIIM CTaHOBATCS Oolee
CKIIOHHBI TIocie 46-56 et [18], a Hanbo-
nee 3QEeKTUBHON cTpaTerrell Mpy BHICOKON

12 Kupununa A. B. TeHaepHbIe MCCIICAOBAHNS B JIMHIBUCTHKE M TeOpUH KoMMyHuKaiuu. M.: POCCIIOH,

2004. 252 c.
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SMOIIMOHAJIBHOCTHU KOH(I)J'II/IKTa ABIISACTCA
n3beranue [30]. BromHe momycTtumo, 4to
9TO CBSI3aHO C OTIAMYMAMH B chepax paboTh
MEHEJ[Kepa: y BhIIICYKa3aHHBIX aBTOPOB ATO
MaJIblil U CpeJHUN OM3HEC, a B HAIIEM CIy-
4ae — o0pa3oBaHue.

[TocTossHHO TIOBBITIAOIIHECS TPEOOBAHUS
K TipodecCHOHANIN3MY PYKOBOAWTENIEH U 3a-
MECTHTeNIe PyKOBOIMTEIeH 00pa3oBarelb-
HBIX OpTaHU3aINi CITIOCOOCTBYIOT CHIKEHHIO
3¢ GEKTUBHOCTH MX Pa0OTHI, OJHAKO HCCIIe-
JOBaHHE TPO(ECCHOHATIBHOTO  MBIILICHUS
YHIPaBJICHIICB MOXKET, Ha HAlll B3I, BHCCTU
CYILLIECTBEHHBI BKJIaJ B pEUICHUE 3TOM 3a]1a-
Y1 U IPUBECTHU K COBEPUICHHO HOBLIM ITOAXO-
JlaM, TIPaKTUKaM U HOpMaM aJMUHHCTPATHB-
HOTO TpyZla B OOpa30BaHUM M IIOBBIIICHHUIO
KauecTBa oOpaszoBaHus. VccienoBanue nano
OCHOBaHHE TOBOPHTh, YTO CYIIECTBYIOT 00-
pe (XapakTepHble IS TeHACPHOM crierdu-
K1), crienuduieckne (XapakTepHbe U py-
KOBOJIMTEIEH C OTIBITOM M KaJpOBOTO Pe3epBa)
U CONMAIFHO-TICUXOJIIOTHYECKHE OCOOEHHO-
CTH TPO(ECCHOHATBHOTO MBIIIICHHSI.

Bo-niepBbix, UMEIOTCA CXOACTBA B IMPEJ-
MOYUTACMBIX CTpATCrudX IMOBCACHHSA B KOH-
(KTE ¥ cTpecce, MPOSIBISIONINECS B CTPEM-
JICHUM PYKOBOJUTENCH B IEPBYI OYepellb
UATA Ha KOMIPOMHUCC M COTPYJIHUYECTBO
U PEIKO BBIOMpaTh comnepHu4ecTBO. Kpome
TOTO, TPUMEHEHHE BCEX UMEFOIIIUXCS CTpaTe-
THif TOBEJICHNsT B KOH(IIMKTE U CTpecce JaeT
OCHOBaHHE TSI PACCMOTPEHUS TAaKOTO Bapu-
aHTa TIOBEJICHNS, Kak THOKO-BapHaTHBHOE.

Bo-BrophIX, UMeIOTCS OTIMYHA B TIpe-
00JIaIal0INX IIEHHOCTSIX — MOTHBAaX YIpaB-

JICHUYECKOM JICATCIIbHOCTH: MEHEKEPhI KaJI-
pOBOro pe3epBa BBIIIE LEHAT aBTOHOMHUIO,
6OHI)HIC HalpapJICHbI HAa WHTCrpaluro CTHU-
JIeH JKU3HU M TPEIIPUHAMATEIhCTBO, ME-
HEJDKEPBI-PYKOBOIUTENH TTPU3HAIOT YMEHUE
paboTarh B KOMaHJE, MPUHAMATh KOJIIETH-
aJbHBIC PEIICHUSI.

B-Tperpux, CymecTBYIOT OTJIMYHS B YPOB-
He TPo(eCCHOHATBHOTO MBIIIICHUS: OOJTh-
masi HaJCUTYyaTHBHOCTh MBIIIICHUS IIPO-
SBHJIACh y KaapoBOro pesepBa. OTmuuums
B MPOpEeCCHOHAILHOM MBIIUICHHH XapaK-
TEPUSYIOTCA HE CTOJIBKO KOJIMYCCTBCHHBLIMU
[OKa3areyisIMU, CKOJIbKO — Ka4eCTBEHHBIMHU
OCOOCHHOCTSIMHU, CBSI3aHHBIMU C Tipeo0ia-
JTAHWEM Y KaJpOBOT0 pe3epBa CTPEMIICHUS
Kak MOXHO OBbICTpee pa3peliuTh IOy
MPOOJIEMHYIO CHUTYAIlMI0, WCIONB3ys TIpe-
MMYIIECTBEHHO CBOH CYOBEKTHBHBIH OIIBIT,
apryMEHTHPOBAB TaKOM MOAXOI Kak dddex-
THBHBIN. B 11€510M TIpOheccrnoHaTbHOE MBIIII-
JICHWE XapaKTepHU3yeTcs HalpaBIEHHOCTHIO
Ha pelleHre Kak TUMUYHBIX, TaK U CTpare-
THYECKUX MPOOIEMHBIX CUTYallni, MaHEBPU-
POBaHUEM MCKIY HOPMATUBHO OHOGpeHHBIM
U TBOPUYCCKUM PEIICHUEM; CBSI3aHO C BaK-
HOCTBIO CHUTYallMd COLMAIBHOM TOIJICPKKU
Y O)KHUJIaHUEM OJI00pCHHS COLMyMa.

[ony4eHHbIe pe3yinbTaThl MOT'YT OBITh HC-
MOJIH30BaHbBI KaK MPH pa3paboTKe Mporpamm
JIOTIOJTHUTENTFHOTO TIPO(eCcCHOHAIEHOTO 00-
pa3oBaHus, MPH TIOATOTOBKE MEPONPHUSTHN
BHYTPU(PHUPMEHHOTO ¥ TOPU3OHTAIEHOTO 00-
YYEHUS, TaK ¥ B pab0TE KOMHUCCHH IO 00ecTie-
4eHUIO0 YPPEKTUBHOCTH ACITECIHHOCTH PYKO-
BOAUTEJIEH.
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Nuterpanus IBL u CLIL B moaroroBke Oyaymux
yunTesiel K NMPenoJaBAHUI0 €CTECTBEHHBIX HAYK
B YCJOBHSX MOJUSA3bIYHUS
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Beenenne. AKTyanbHOCTb TPOOIEMBI MOATOTOBKH OYAyIUX yUnuTeIel eCTeCTBEHHO-HAYYHbIX JUCIUIIINH K TIpe-
MO/IaBaHUIO Ha HECKOJBKUX SI3bIKaX ONpeersieTcs COIMaNbHBIM 3aka3oM obmectBa. Hegocrarounas mpakrnde-
CKasl TTOJTOTOBIEHHOCTh MOJIOABIX CIICIHAIMCTOB TpeOyeT MOMcKa d(PEKTUBHBIX METOJOB, CIIOCOOCTBYIOIINX
perenuto npodaemsl. Lenb uccnenoBanus — u3ydeHue BausHus uuTerpannu Metonos IBL u CLIL Ha kauecTBO
MOATOTOBKH OY/IYIIVX II€IaroroB €CTeCTBEHHO-HAYYHBIX AUCIUILIMH (Ha IIPUMepe XUMHHN) K IIPEHoIaBaHHIO Ha
AQHITIMICKOM si3bIKe. BriepBrie mpeanokena uaterpanus MmerogoB IBL u CLIL ans moarotoBku Oymynux yauTe-
nen €CTECTBEHHO-HAYYHbIX NUCHUIUINH K IIPENnoJaBaHUIO Ha AHTJIMMCKOM SI3bIKE KaK HUHOCTPAHHOM B YCJIOBUAX
MOJUSI3BIYHOTO 00Pa30BaHMSI.

Marepuabl 4 MeToAbl. B uccienoBanny npuHsimu ydactue 63 yuammuxces 11 kypca Hanpasnennit «Xumus»,
«Xumus u 6uonorusy». [y n3ydeHus nokasareneil kauecTBa MOATOTOBKU — PEUYEBBIX aKTOB OyAyIIHX yduTeaeh
€CTECTBEHHO-HAYYHbIX JUCLIUIUINH B IEPUOJ [IEIarOrMYECKOM IIPAKTUKHU B IIKOJIE — IPUMEHSUIUCh METOAbI Ie/a-
TOTHYECKOTO YKCIIEPHMEHTA, HAOMIOAEHNS, TECTUPOBAHUS, aHAIN3a AyJMO3aMHICEeH yPOKOB, OMICATENLHON U Ma-
TemaTuueckoi cratuctuku. MccnenoBanne npoBoguaoCh JI0 U Mociie 00ydeHns CTYIEHTOB C MOMOIIBIO METOa
CLIL (xonrponbHas rpymma) u uaterpanuu IBL u CLIL (sxcniepuMeHTaIbHAS TPYIIIA).

Pesyabrarel ucciaegoBanus. [lomyueHHble pe3ynbTaThl IEMOHCTPUPYIOT HECIYUYalHbIN Xapakrep M3MEHEHUH
MEXy 3KCIEPUMEHTAILHON M KOHTPOJBHOH rpynnaMu Oynymmnx y4uteneid. CTyIeHTbl SKCHepUMEHTaIbHOM
IPYNITBI W31au O0JIbIIe AUPEKTHUB. 3HAUYNTEIBHBIA NPUPOCT 3a()UKCHPOBAH 110 BOIIPOCAM BBICOKOTO YPOBHS Ha
JTanax ypoKOB II0 OPraHM3alMMd CaMOCTOSTENBHBIX UCCICAOBAaHUN ydamuxcs. BUooBol cocTaB TUPEKTHBHBIX
aKTOB CTaJl pa3HOOOpa3Hee, 4UeM B KOHTPOIIbHOM rpymnre. JlokazaHo MONOKUTENbHOE BIUSIHUE HHTErPALMH METO-
noB IBL u CLIL Ha pocT noka3zaresnei kauecTBa HOArOTOBKH CTY/IEHTOB.

Obcyxaenne u 3aka0denne. [IpencraBnennsie MaTepranbl MOTYT OBITh NCTIONB30BAHBI ISl TOATOTOBKH Oyy-
110504 y'-lnTeneﬁ €CTECTBEHHO-HAYYHBIX AUCHUIUIMH K IPEenoJaBaHUIO MPEAMETOB Ha JTFOO0M BTOPOM S3BIKE. Pe-
3yJIBTaThl HCCIICIOBAaHUH OyyT aKTyaJIbHBIMU JJIsI IIpeTrofiaBarTesiell yHUBEPCUTETOB eBPONCHCKHUX CTPAH U CTPaH
CHI, xoTopble HaxonATCst B IOUCKe 3(h(HEKTHBHBIX CITOCOOOB MOATOTOBKH MOTHA3BIYHBIX MIEIarOrOB.

Kniouesvie cnosa: IBL, CLIL, Oymymuii y9uTenb eCTeCTBEHHO-HAYYHbBIX JUCIUILIHH, TOIUI3bIYNE, aHTIIUHCKUN
SI3BIK, TUPCKTUBA
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Jlns yumuposanus: Narerpanuns IBL u CLIL B moaroroBke OyayIIuX yduTenlei K MperoIaBaHUIO eCTeCTBEH-
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Integration of IBL and CLIL in Preparing
Prospective Teachers for Teaching Natural Sciences
in Multilingual Environment
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Introduction. The relevance of the problem of preparing prospective teachers of natural sciences for teaching in
several languages is determined by the social need of society. Insufficient practical training of young specialists
requires the search for effective methods to help solve the problem. The aim of the research was to study the im-
pact of the integration of IBL and CLIL methods on the quality of prospective teachers’ preparation to teach sci-
ence subjects (taking Chemistry as an example) in English. The integration of CLIL and IBL methods is proposed
to prepare prospective teachers of natural sciences for teaching in English which serves as a foreign language in
a multilingual environment.

Materials and Methods. Using the methods of pedagogical experiment, observation, testing, analysis of lesson
recordings, descriptive and mathematical statistics, prospective science teachers’ speech acts as indicators of
effective training were analyzed during the period of pedagogical apprenticeship. The research was carried out
before and after learning in two groups of students studying with application of the CLIL method (control group)
and the integration of IBL and CLIL (experimental group).

Results. Obtained results demonstrate the non-random pattern of the changes between the two groups of students.
Experimental students expressed more directives. A significant increase was observed in high-level questions at
the stages of lessons with the organization of independent student research. The types of directive acts have be-
come more diverse than in the control group. The integration of the CLIL and IBL methods had a positive effect
on the growth of indicators of the quality of student preparation.

Discussion and Conclusion. The presented results can be used to prepare prospective science teachers for tea-
ching subjects in any second language. The results will be relevant for university lecturers in European and CIS
countries who are looking for effective ways to train multilingual teachers.

Keywords: IBL, CLIL, prospective science teachers, multilingual environment, English, directives
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Beenenue

B monus3pIYHBIX CTpaHax aKTyaJbHBIM
SIBIISIETCSI  BOIIPOC ~ TMOATOTOBKH  OyIyIITHX
y‘II/ITeHeI\/’I K IOperogaBaHWIO Ha OAHOM WJIN
HCECKOJIBKHUX AOITIOJIHUTCIIBHBIX A3bIKAX. Bna-
ACHUC KaK MUHUMYM TPEMSA A3bIKaMH CUUTA-
eTcsl OTHOM M3 BayKHEHIINX 0a30BBIX 00pa3o0-
BaTEJIbHBIX KOMIIETCHIIUI. DTO MOXET OBITh
BTOPO SI3bIK CTPaHbl, 00yUeHNE Ha KOTOPOM
MTO3BOJIMT COXPAaHUTh €€ KYJIBTYPHO-S3BIKO-
BO€ MHOTooOpaswe, a TakkKe OJWH WU He-
CKOJIBKO MHOCTPAHHBIX SI3BIKOB, HAIpUMeED,
AHTIIMIACKUH Kak HamOoJiee MMPOKO TpUMe-
HSEMBI B MEXAYHAPOIHOM OOIICHHUU B yC-
JIOBHAX TI00AJTN3AINH.

Hacrosmiee wuccnenoBanue IMOCBSIIEHO
W3YYEHHIO MPOOIIEMBI TIOJITOTOBKH OyIyIInX
y‘lHTeHeﬁ €CTCCTBCHHO-HAYYHBIX JUCHUIUINH
K TPEIOJaBaHUI0 B YCIIOBHSX ITOJIHSI3BIYHS.
[loTpeOHOCTH B TaKUX YYHTENSX OOBICHS-
eTcsl MOCTENEHHBIM MepexoioM o01eodpa-
30BareNbHBIX KON PecryOnuku Kazaxcran
K TIPENOAaBaHUI0 HAa TPeX s3bIKaxX — Ka3ax-
CKOM, PYCCKOM, QHIJIMACKOM — W HM3YyYEHHIO
€CTECTBEHHBIX HayK B CTapIINX KJaccax Ha
AQHIVIUHCKOM SI3BIKE.

Bynymuii neaaror, npenoaaronui npea-
MeT Ha BTOPOM (MJIM MHOCTPAHHOM) SI3BIKE,
OOJDKCH HMMETh XOPOUIO pPAa3BUTLIC HAaBbI-
KM KOMMYHHKAaIlUM, YMETh CaMOCTOSTElb-
HO TUIAHUPOBATh YPOK C YUYETOM SI3BIKOBBIX
Y TPEJAMETHBIX IIeJIeH, MpernojaBarh, IMOJI-
JIepXKHMBasi Pa3BUTHE Y YyYaIIUXCS 3HAHUS
MpeaMera, akaJeMHYecKOTO aHTIIMHACKOTO
SI3bIKA, MBIIUICHUS] BBICOKOTO Topsiaka. He-
00XOIMMOCTH TIOATOTOBKA TaKUX CIICIIHAIIU-
CTOB OOyCIIaBNHBaeT aKTyaJIbHOCTH IPOBE-
JICHHOTO MCCIICIOBAHMS.

Kak moka3piBaeT NpakTHKa, Oyayliue
YUUTEIISI UCIBITBIBAIOT CEPbE3HBIE 3aTPy/I-
HCHUA B pCajiM3allii BbIIICTICPCUNCICHHBIX
HaBBIKOB Ha ypoke. [loaTromy B HacTosiee
BpEeMsI UMEETCSl MPOTHBOPEUNE MEXKIY 00b-
CKTHBHO CYIIECTBYIOIIEH MOTPEOHOCTHIO
00IIIecTBa B BBITYCKHUKAX MEIAarorHYeCKuX
YHUBEPCUTETOB C BBHICOKHM YPOBHEM BIa-
JICHUSI BTOPBIM W HMHOCTPAHHBIM SI3BIKOM
B MPEAMETHON W TIeAarorHdecKoi 00JacTH
U HEJIOCTATOYHOW MPAKTUYECKON MOJIrOTOB-
JIEHHOCTHIO MOJIOJIBIX CHEIHATUCTOB, MPH-
XOJSIUX B IIKOJIbI. YCTpaHEHHUE YKa3aHHOTO
IIPOTUBOPEYHA Mbl BUJUM B IIOMCKE U ITPU-
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MeHeHHH 3((HEKTUBHBIX METOJIOB MOJITOTOB-
KM CTYJICHTOB K IPEIOJaBaHUI0 PEAMETOB
€CTECTBEHHO-HAYYHOTO LHKJIa B YCJIOBHAX
nonusi3biuns. J{ist perieHust 3Toil 3amadu
LesiecooOpasHo Uccie0BaTh KOMIUIEKCHOE
BIIMSIHHE YK€ M3BECTHBIX METO/OB Ha (op-
MHUPOBaHUE OXKUJACMBIX HABBIKOB OYTyIINX
YUUTECH.

[lepcnekTrBHBIM HalpaBIeHUEM, Ha HAII
B3DJISI/I, SIBIISIETCSl TIPUMEHEHWE HWHTETPAIuu
MIPEIMETHO-S36IKOBOTO MHTETPUPOBAHHOTO
obyuenust Content and Language Integrated
Learning (CLIL) n oOy4eHust Ha OCHOBE 3a-
npocoB Inquiry-based learning (IBL). B Ha-
YUHOH JIUTEpaType paccMaTpUBaIOTCs pas-
JIMYHBIC ACTIEKThI HCIOIB30BAHUS Ka)JIOTO
MeToJIa B 00yueHHH Oy IyIIHUX yIUTEJIeH B OT-
nenbHocTU. IBL BusieT Ha cOBEpILIEHCTBOBA-
HUE UCCIIEI0BATEIbCKUX HABBIKOB CTYICHTOB,
yMeHue (hopMyIHpPOBATh BOMIPOCHI PA3IUIHO-
T'0 KOTHUTHBHOTO YPOBHS, CTUMYJIUPYET K CO-
BMECTHOM paboTe, HarpaBIieH Ha AUAJI0T0BOE
obyuernne. CLIL mpumMeHsieTcst 111 OMHOBpE-
MEHHOTO M3yueHHS sI3bIKa, MPEIMETa, Pa3BHU-
THSI KOMMYHUKATHBHBIX HABBIKOB M HABBIKOB
BBICOKOT'O MBIIIICHHUSI.

Wpnes nccrnenoBanus 3aKiIr04aeTcsi B MH-
terparuu MeTooB IBL u CLIL kak a¢dek-
TUBHOTO CpEJICTBA MOJTOTOBKH OYIyIINX
yUUTEeNeH €CTECTBeHHO-HAYYHBIX TUCIIUTUINH
K TIPETOJ[aBaHUIO B YCIIOBHSX ITOJHSI3BIYHS.
OnHOBpEMEHHOE TIPUMEHEHHE METOJIOB MO-
KET YCHIINTH TTOJIOKUTENBHBIN d(h(heKT «I1o-
JIE3HOCTH» KaKJOTO M3 HUX B OTAEIHHOCTH,
OLIEHUTH KOTOPBIH MO3BOJIIOT JAMPEKTHBBI
KaK caMble paclipoCTpaHEHHBIE PeUeBbIC JICH-
CTBUSI YUUTEIS B KJIacce.

Teopernueckasi 3HAYMMOCTh HCCIIEN0BA-
HHUS COCTOUT B ONpPEACICHWH crocoda Tof-
TOTOBKU OYIyIUX YYUTEIeH EeCTECTBEHHBIX
JWCIMIUIMH (HA IPUMEpe XUMHUH) K TIPerojia-
BaHMIO Ha BTOPOM (WJTM HHOCTPAHHOM) SI3BIKE.
[IpakTrdeckasi — B BO3MOYKHOCTH IPUMEHEHUS
PE3YABTaTOB MCCIIEIOBAHHS JUIS MTOATOTOBKU
OymyImmx yuWTeneil eCTECTBEHHBIX IWCITH-
TUTMH K TIPETIOAaBaHNIO B YCIOBUSX MONHSA3BI-
qust. [IpoBepka 3(h(heKTHBHOCTH HHTETPAITAH
METOZIOB OCYIIECTBISUIACH C TIOMOIIBIO aH-
IJIMACKOTO SI3bIKA KaK OJIHOTO M3 HHOCTPAHHBIX
SI3BIKOB, M3y4aeMbIX B cTpanax CHI' u mupe.

Llenpto Hamero wucciaeoBaHUs CTaJIo
W3y4YeHUE TOro, Kak OObEJAWHEHHE METOJOB

AKAJJEMHWYECKAA MHTETPALIUA



hEmRnnadt INTEGRATION OF EDUCATION. Vol. 25, No. 2. 2021 W@

IBL u CLIL oka3bIBaeT BIUSHUE HA KAU€CTBO
MOJTOTOBKM OYIYIIUX yUUTEICH K Tperoia-
BAaHUIO €CTCCTBEHHBIX HAyK HA AHITIMHCKOM
si3pIke. [loka3arenssMu KadecTBa ITOATOTOBKH
OMpeesiCHbl M3MEHEHMSI B YHCIE, Pa3HO-
00pa3uH, KOTHUTUBHOM YPOBHE JIUPEKTHB-
HBIX PEYEBBIX AKTOB, MPOU3HECEHHBIX CTY-
JIEHTaMH B IIpoLEecce MPENOoAaBaHus Ha ypo-
KaxX XUMHUHU. MBI TIPEANONOKUIM, YTO, €CIU
ncrnons3oBarh uHTErpanuio IBL u CLIL, To
9TO TOJOKUTEIHLHO TTOBIMSICT HAa KadeCTBO
MTOTOTOBKH CTYICHTOB K MPETIOAaBAHHIO
€CTECTBCHHO-HAYYHBIX NUCIUIUINH Ha aH-
IJIMICKOM SI3BIKE, KOTOPOE OTPa3UTCS B IO-
BBIIIICHUH YUCIIa, Pa3HOO0pa3usi U KOTHUTHB-
HOTO YpPOBHSI TUPEKTUBHBIX PEUEBBIX AKTOB
OyAyIIUX y4uTeINei.

O030p JIMTEpPATYPHI

B acmekre mpobnemaTtHku HccienoBa-
HUSl IPUBJICKA€T BHUMAHHE TOYKA 3PEHMS
V. Haxmnéd 1 ero coaBTOPOB O TOM, UTO MPH
IIOHCKE METOJOB O0yUCHHUS BaXKHO HE UCKaTh
«Ty4IINHA METOJ», a HCIOJIb30BaTh METO-
bl WM MX KOMOHMHaIuu, Oojee MOoaxons-
M€ JUI KOHKPETHBIX LieNel, MoTpeOHOoCTeH
cTyneHToB U cpennl ooyuenns!. CLIL u IBL
OCHOBaHbl Ha KOHCTPYKTHBHUCTCKOM Teo-
pun obyuenus [1; 2]. Kaxnpiii u3 MeTonos
o0ecrieunBaeT OPUEHTUPOBAHHOE O0yUEHHE,
B3aMMOJICHICTBUE CTYACHTOB IpPYyr C Jpy-
IOM B IIPOLECCE KOHCTPYHPOBAHUSI HOBBIX
3HAHWH, Pa3BUTHE HABBIKOB PEILECHHS MPO-
omem [3; 4]. Cxoxast dumocodusi 0OydIeHHS
CO37aeT IPEANIOCHUIKY Ul UHTErpalun Me-
TOZIOB IPYT B ApyTa.

IBL onpenenstor kak oOy4deHue, ynpas-
JsieMoe BOIpocaMM, OCHOBaHHOE Ha MpoLiec-
ce IMoYCcKa 3HaHWM, HOBOTO IIOHUMaHus [5; 6],
cocCTofllee W3 MATH CTaUil: OpHUEeHTaluH,
KOHLIENTyaJIN3al1K, HUCCIIENA0BaHUsA, 3aKIIIO-
4yeHus1, 00cyxkaeHus [7].

Ilo muennto P. bpynep, 3. Ilpeckorr,
W. bykxo03s1, b. Ttonepp, M. Caxuna, IBL

SIBIISIETCSI OJHUM M3 HauboJsiee YCIENIHbIX
METOJIOB, HCIIOIb3yEMBIX B €CTECTBEHHO-HA-
yuHoM oOpazoBanuu [8—10]. OH pa3zBuBaer
HaBBIKM MBIIUICHHS M JaeT NPEeHMYILIEecTBa
B MPEIMETHOH o0nacTH, yaydlnas ycleBae-
MOCTb U OTHOLIEHHE K mpeameTy [11-14].

M. ®yt, b. Jle Bedep, U. Kencumr,
H. Hnoys, C. ByunHckuil paccmarpuBaroT
piustare IBL Ha oOydenune Oymymmx mena-
roroB [15; 16]. HecMoTpst Ha pa3HbIe acTiek-
TBI WM3yYEHUs] TPOOJIEMBI, aBTOPHI TMPHUXO-
JSIT K MHEHHIO 00 3(QQEKTUBHOCTH METO/a
B TOJTOTOBKE CTYJACHTOB IE€Jaroruyeckux
creranbHocTedl. OOydeHHE C TOMOIIBIO
IBL moBbImiaer camo3pPeKTuBHOCTD OyIy-
OIMX YYUTEIed NpH MPOBEICHUH YPOKOB.
Onu pa3palarbIBalOT YPOKH ¢ OonbLICH CTe-
MIEHBI0 CBOOOBI, OCOOCHHO B COTpPYIHHYE-
CTBE W OOIIEHUH C KOJIJIETaMH.

UccrnenoBanus B 001acTH IMOITOTOBKH
Oyaymux yunreneit CLIL Hanum orpaskeHue
B IyOJTUKAITUSX 3apyOeKHBIX, Ka3aXCTAHCKUX
1 pOCCHUUCKHX aBTOpOB [4; 17-21]. Yuensie
OTMEUAIOT BaXHOCTh NMPUMEHEHUS TaHHOTO
METO/1a B OTHOBPEMEHHOM M3Yy4E€HUH COJep-
JKaHWA PEAMEeTa 1 HHOCTPAHHOTO S3bIKa, Ha
COBMECTHYIO ¥ B3aMOBBITOIHYIO POJIb KOTO-
poix B CLIL yka3biBaet /. Mapur?, u paccma-
TPUBAIOT PAa3JIMUHBIC ACIEKTHI YIyYIICHHS
MOATOTOBKM OyIylIMX yuuTened K padore
B YCIOBUSX ABYX- U nonusizbrums. . Koidn,
IT. Xyn, . Mapiu cuutarot, 4To Ajsl ycrenl-
Horo ypoka CLIL yuuTens momKHBI pOpMU-
pOBaTh B3aMMOCBS3b MEXKAY COIEpKaHHEM
(mpeameToM), KOMMYHHKAITUEH —(S3BIKOM),
MO3HaHWEM (MBIIIUICHHEM) ¥ KYyJIBTYpPOii.
JlaHHBIE aCTIEKThI MTO3BOJISIOT CO3/1aTh CPELY,
B KOTOPOM YUHUTENS U ydaluecs MOCTEIeHHO
OBJIa/IEBAIOT KOMMYHHKAaTUBHOW KOMIIETEH-
el Ha JOTIOTHUTEILHOM SI3bIKE.

Jnst pa3BUTHS HABBIKOB KOMMYHHKALMH
YUUTENIO BaXKHO BJAJETh SI3BIKOM O00ydYe-
HUs (TIpeIMeTHast TEPMHHOJIOTHS, SI3IKOBBIE
KOHCTPYKITUH, HEOOXOIMMBIE Il M3y4YEeHUS

! Towards a New Model for the Evaluation of Teaching. Dimensions of Evaluation: Report of the IMHE Study
Group on Evaluation in Higher Education / U. Dahllof [et al.]. London: Jessica Kingsley, 1991. Pp. 116-152.

2 Marsh D. CLIL/EMILE — the European Dimension : Actions, Trends and Foresight Potential. UniCOM,
Continuing Education Centre, 2002. 204 p. URL: https://jyx.jyu.fi/bitstream/handle/123456789/47616/1/da-

vid_marsh-report.pdf (zata o6pamenus: 21.01.2021).

"3 Coyle D., Hood P, Marsh D. CLIL Content and Language Integrated Learning. Cambridge: Cambridge
University Press, 2010. 173 p. URL: https://abdn.pure.elsevier.com/en/publications/content-and-language-inte-

grated-learning (gara obpamenus: 21.01.2021).
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MpeaMeTa), SI3bIKOM JUIsl 00y4eHus: (KoMMy-
HUKalldsg B TpyImax, BOMPOCHL, 00CyXe-
HUE) W SI3BIKOM 4Yepe3 oOydeHue (Herpen-
CKa3yeMblil S3bIK, BOHHMKAIOIIMM Ha YPOKE
B MpOIECCe MPEIOCTaBIeHsl OOpaTHOM CBs-
3, COBETOB, pekomenanmii). 1. Mexucro,
. Mapu, M. @purosnc nojararor, 4To JBU-
xkyuel cunoit CLIL siBisieTcs mo3HaHue, Ha-
MIPaBJICHHOE Ha PA3BUTHE HABBIKOB BEICOKOTO
MBIIUICHAS!, BaXKHOCTh HM3yYEHHs KOTOPHIX
YUHTEISAMH, HapsLy CO 3HAHUEM SI3bIKa U CO-
Jepkanus, nomdyepkusaror JDx. KammuHc,
M. Cy»itn [22]. B manpHeliemM 3Ta MBICTH
nonyunia cBoe passutue B padore C. Xwui-
nesapy [23]. OHa yTBEp»KAaeT, YTO YUHUTEINb
CLIL nomxeH OCBOUTH peaIU3aIUI0 TaKCo-
HomuM biiyma Ha ypoBHE HABBIKOB MBIIILIC-
HUS BBICIIIETO MOPSI/IKA, a TAKKE dYPPEKTHBHO
BJIAJIETh S3BIKOM IIPETIO/IAaBAHHS, YIIPABICHUS
KJIACCOM, OOBSCHEHHUSIMUA Y HHCTPYKTaXKaMH.

Teopernueckuil aHanu3 JUTEPaTypsl MO-
Kazaj, 4TO MCCJIEOBaHMA, CBS3aHHbBIE C WH-
terparueit IBL n CLIL s moATOTOBKH
OyIylIuX y4HMTeJleH ECTECTBEHHBIX HayK
K TPENoNaBaHUI0 Ha AHTIIMICKOM S3BIKE,
HE TIPOoBOAUIUCH. OTHAKO UMEIOTCS UCCIIe-
JoBaHus, paccMmarpuBaromue 3hdexTus-
HOCTh OOy4YeHHUs, OCHOBAaHHOTO Ha 3ampo-
ce, B M3YUYCHUM AHIIUHCKOTO si3bika [24].
C apyroii ctoponsl, O. Meilep u coaBTOpHI
YKa3bIBaIOT Ha TO, YTO O€3 PAaBUIBHOTO HC-
HOJIb30BaHUA akageMudeckoro si3pika CLIL
HEBO3MOXKHO JIOCTUTHYTH TIIyOOKOTO aKaie-
MHYECKOTO TIOHHMaHUs B TIPEIMETHOH 00-
nactu [25]. b. Moxan, K. Jleysnr, T. Crneii-
Tep TJIABHBIM CBHUICTEIHCTBOM OOyUCHUS
CUUTAIOT SI3bIK [26].

CaMbIMU pacIpOCTPAHCHHBIMH PEUCBBI-
mu aktamu B kiaccax CLIL, orpaxkaromru-
MH CIIOCOOHOCTH (DOPMYJIUPOBATH 3HAHUS,
MIOHUMAHUE, MBICITU, UJCU HA AHIIUHCKOM
SI3bIKE, SIBISIIOTCS TUPEKTUBHL [27-29]. DOp-
MmaBaru, H. IOnyc, A. IlamMy yTBepkaator,
4YTO B OCHOBE LMKiIa IBL HaxomuTcst nupek-
TUBHBIN 3amnpoc [30]. B cooTBeTCTBUM C TaK-
coHomuell pedeBbix aktoB JIk. Cepma [31]

JTUPEKTUBBl HAIMPABJISAIOT  CIIyIIaTes Ha
JEUCTBUS WM UX HpekpaiueHue. I[Ipumepsl
JTUPEKTUB — KOMaHbI, 3alpoChl, COBETHI,
MIPUKA3bl, TPEAYIPEKICHUS U BOIIPOCHI pas-
JIUYHOTO KOTHUTHUBHOTO ypoBHs® [31]. Ju-
PEKTUBHBIE peueBble ACUCTBUS MPOUCXOISAT
MEX]ly YUIUTEIIeM M YICHUKOM, MEXIy yde-
HUKaMH B PETYJISITUBHOM HJIM y4eOHOM peru-
CTpe, KOTOpPBIE PAcCMaTPHUBAIOTCS KaK YacTh
MeTarOrMYeCcKoro aucKypca B kimacce® [27].
C. Hanton-Ilydpdep, T. Hukyna obparmiaror
BHMMaHHME Ha BaKHOCTH ITOHMMAaHUS, KaKoe
Telarornyeckoe JIeMCTBHE HAWIydIINM 00-
pa3oM 00ecredynuT AOCTYI YYalluXcs K Mak-
CUMaJIbHO OOraroii sI3bIKOBOH cpejie o0yue-
Hus [27].

Takum 00pazoMm, aHanu3 psiza UCCIEAOo-
BaHUI M03BOJIIET KOHCTAaTHpoBarh, uto CLIL
u IBL 0Ka3bIBalOT NOJOKHUTEIBLHOE BIUSHUE
Ha pa3JIMYHbIC aCIEKThI TOATOTOBKU Oyy-
IIUX TIeIaroroB, HEOOXOAUMBIE U pabOTHI
B YCJIOBHUSX TIOHSA3BIYHSA: Pa3BUTHE HABHIKOB
KOMMYHUKAITIH, BBICOKOTO MBINUICHUS, U3-
Y4eHHE aHIITUICKOTO S3BIKa, OAHOBPEMEHHOE
M3y4YeHHE S3bIKa M HES3BIKOBOTO IpEaMeTa.
Bwmecre ¢ Tem Bonpoc BIMAHUS WHTETPALUU
metonoB IBL n CLIL Ha noAroToBKy y4ure-
JIell eCTeCTBEHHBIX HAayK K MPErnoJaBaHUIO
Ha aHIIMKACKOM SI3bIKE TPEeOyeT NeTaabHOro
U3yUYEHUS.

MarepuaJjbl M METOAbI

MeTononornueckoil OCHOBOM HCCIIEnO-
BaHUSI SIBJISICTCSI CHCTEMHO-IESITEIbHOCTHBIN
noaxox. Jng mpoBeneHHs SMINUPUYIECKOTO
WCCIIeIOBaHUsT ObLUTH BBIOPAHBI METOIBI Tie-
JIATOTMYECKOTO  AKCIIEPUMEHTa, HaOJro/Ie-
HUS, TECTUPOBAHMS, aHAIN3A ayJH03anceit
YPOKOB, ONMCATEIbHON U MaTeMaTHYECKON
cratucTuku. lccnenoBaHue MPOBOAMIOCH
B nepuog ¢ ¢espans 2019 r. mo ¢espaib
2020 . Ha 0aze [laBmomapckoro mnemaro-
TMYECKOTO yHHMBepcuTeTa M mkon IlaBmo-
napckoir obnactu (KaszaxcraH), B KOTOPBIX
[IPENoAaBaHUEe NIPEIMETOB €CTECTBEHHO-Ma-
TEMAaTHYECKOr0 LHMKJIa OCYLIECTBIIAETCS Ha

4 Mehisto P., Marsh D., Frigols M. J. Uncovering CLIL: Content and Language Integrated Learning in Bilin-
gual and Multilingual Education. Oxford: Macmillan Educatio, 2008. 238 p.

5 Mey J. Pragmatics: An Introduction. Blackwell Publishing Company, 2001. 418 p.

¢ Christie F. Classroom Discourse Analysis: A Functional Perspective. London: Continuum, 2002. 207 p.

URL:

https://repository.dinus.ac.id/docs/ajar/ebooksclub.org  Classroom Discourse Analysis A Function-

al Perspective_ Open_Linguistics_Series _.pdf (zata o6pamenus: 28.01.2021).
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AHIVIMICKOM s3bIKe. B mccnenoBaHuu npu-
HSIM ydacTue 63 cTyleHTa TPeThero Kyp-
ca, oOydaromuxcsi 1o 00pa3oBaTeIbHBIM
nporpamMmmaM «XuMHUs» U «XUMHUSL U OHO-
jorus». B BBIOOPKY peCHOHIEHTOB BOILIM
CTYAEHTHI, HUMEIOINE YPOBEHb AHMIMHCKOTO
s3plka He Hke Bl. Omnpenenenue ypoBHs
BJIAJICHUS] AQHIVIMACKUM SI3BIKOM B COOTBET-
CTBUU C OOIIEEBPONEHCKUMH CTaHIApTaMHU
KOMIIETCHLIMI BiageHust sizpikoM Common
European Framework of Reference (CEFR)’
OCYIIECTBISIIOCH C MOMOIIBIO MPOTrPaMMBbl
oHNaiH-TectupoBanust General English,
pa3paboranHoi opranuzauueii Cambridge
Assessment English.

OkcnepuMmenTanbHast (31 d4en.) W KoH-
TposbHast (32 ven.) rpymiisl ObUM chopMH-
POBaHbI C HOMOILBIO IPOrPaMMBbI TeHepaTopa
cilyyaiiHeIX unces. Ha KoHcTaTupyromem
JTare SKCIEepPUMEHTa OBbLIM MPOAHAIN3ZUPO-
BaHbl Y4eOHBIE PE3yNbTaThl CTYICHTOB ABYX
TPyOn 10 aHTIUHCKOMY SI3BIKy W OOIIeit

XMMHH, OCYIIECTBIEHO HAONIONEHHE YpO-
KOB B NIEPHOJI IPAKTHKU B IIKoje ((eBpaib
2019 r.). Ha popmupytomieM srare npoucxo-
JJI0 00y4eHHUE CTYJICHTOB C TIOMOIIBIO DJICK-
TUBHOTO Kypca «llpenogaBanue xuMuu Ha
AHTIIMICKOM si3bIKe» (ceHTIO0pb 2019 1. — ne-
kabpb 2019 1.) ¢ mpuMeHeHneM WHTETpaluu
meronoB CLIL u IBL B 3kcriepuMeHTaIbHON
rpymre. KoHTponbHas rpymma npomua CTaH-
IapTHOe 00y4YeHHe TOIBKO C TIPUMEHEHHEM
merona CLIL. IToBropHOE HaOMIONCHIE YPO-
KOB CTY/JCHTOB €CTECTBEHHO-HAYYHBIX JIUC-
IIUTUTAH OCYIIECTBICHO B eBpasie 2020 1.

[IpenopaBarensiMu s3bIKa W MpeAMETa
OBLIO MPOAHAIM3UPOBAHO 252 aylINO3alHCH:
10 126 ypoKOB B 9KCTIEPUMEHTAIBHOMN U KOH-
TPOJIBHOW TpyMIax JI0 Hadaja MPOBEACHUS
9KCIIEPUMEHTA U TIOCIIE HEro.

Jns ompeneneHuss NUPEKTUB TpUMe-
HsJIach KiacCU(UKAIUs, TPeIIOKeHHAS
JIx. Cepiiom [31] u momonuennas SI. Metiem®
u ®@. Kpuct® (Tabm. 1).

Tab6nuna 1. XapakTepucTHKa AMPEKTHBHBIX PeYeBbIX AKTOB
Table 1. Characteristics of directive speech acts

Bun nupextus / Types of
directives

Omnpenenenue peueBoro akra / Definition of a speech act

JHupexrtusa / Directive

Vuebnas / Instructional

3anpoc Ha uHbOpManUiO /
Requests for information

Bompocsl HU3KOTro YpOBHs /
Low order thinking ques-
tions

Bormpocsl BBICOKOTO ypOB-
Ha / Higher order thinking
questions

Hpyrue nupextussl / Other
directives

3anpoc Ha neiictBue / Re-
quests for action

PerynsatuBnas / Regulative

" Council of Europe. The

PeueBoii akt, moOyxmarommii K IEUCTBHIO (KOMaHIa, BOIPOC, COBET, IPHKa3,
npenynpexaenue) / Speech act prompting an action (commands, questions, ad-
vice, orders, warnings)

PeueBoii akT, moOy K 1aronmii K paboTe ¢ MpeIMETHBIM (XUMUSI, SI3bIK) KOHTEHTOM /
Speech act, prompting to work with subject (chemical or linguistic) content

VueOHast AUPEKTHBA B BHJIE BOIIPOCa, TPeOyoIasi OTBETa U He MPEAIoararomias
KaKHX-TO €Il JOMOIHUTEIbHBIX AeiicTBuil / Instructional directive in the form of
a question, requiring an answer and not impling any other additional actions

Bompocsl, TpeOyroniye MIIIIeH s HU3KOT'O HOPSAKA, COOTBETCTBYIOT CJICTYIOIIHM
YPOBHSIM II03HABaTE/IbHBIX HABBIKOB: 3HaHHUE, IOHUMaHUe, puMeHeHne / Ques-
tions that require low-order thinking corresponding to levels of cognitive skills
such as knowledge, understanding, application

Bormpocsl, TpeOyronye MBIIIIEHHs BBICOKOTO ITOPsIIKA, COOTBETCTBYIOT CIELY-
IOMIUM YPOBHSIM ITO3HABATEIbHBIX HABBIKOB: aHAIN3, CHHTE3, OleHKa / Questions
that require higher-order thinking corresponding to such levels of cognitive skills
as analysis, synthesis, assessment

CoBeTbl, IPUKa3bl, IPEAYIPEKACHHS, peKOMeH1anuu B yuedHom perucrpe / Tips,
orders, warnings, recommendations in the instructional register

VuyeOHas AMPEKTHBA, NPEAIIONAraloNIas OTBET B BU/E ACHCTBUS WM OOBbsICHEHUE
neticteust / Instructional directive providing a response in the form of an action or
an explanation of an action

PeueBoii axT, MOOyKAAIOIIMH K OpraHU3alIOHHBIM JISHCTBUSM B Kitacce / Speech
act prompting organizational action in the classroom

CEFR Levels [Electronic resource]. 2019. URL: https://www.coe.int/en/web/com-

mon-european-framework-reference-languages/level-descriptions (aata o6pamienus: 25.12.2020).
8 Mey J. Pragmatics: An Introduction.
® Christie F. Classroom Discourse Analysis: A Functional Perspective.
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[TomydeHHbIe pe3yabTaThl aHAIM3UPOBA-
JIUCh C TIOMOIIBIO MPOTPAMMBI CTaTUCTHYE-
ckoii o0paboTtku uHpopmauun IBM SPSS
Statistics 26. Bbuti UCTIONB30BaHbI KPUTEPUH
Konmoroposa — CmupnoBa, Manna — YuTHu,
VHIKOKCOHa.

Jnst ompeneneHusi LEHTPaIbHOW TEH-
JICHIIMY JIaHHBIX 4YHUCIia TUPEKTUB TPUMEHS-
U MeIWaHy KaK YCTOMYUBYIO K aHOMAalb-
HBIM OTKJIOHEHHUSM alIbTEPHATHBY CPEITHEMY
apudpmeTrdeckoMy. COOTHOIICHHWE YHCTIa
BOIIPOCOB BBICOKOTO YPOBHS HA Pa3ITUIHBIX
JTamax ypokKa OCYIIECTBISLIOCH IOCPE/I-
CTBOM CPEIHUX apU(PMETUUCCKUX 3HAYCHUU.
Ananu3 U3MEHEHHH a0COJIOTHBIX BEJIMYUH
MIPOBOJIUJICS C TIOMOIIBI0 OTHOCUTEILHOM Be-
JIMYUHBI CPABHEHUS U MPOIICHTA IPUPOCTA.

Pe3yabrarsl Hec/1e10BaHUS

B mpouecce npoeneHus ncciaeOBaHUS
rusHus uHTerpauuu IBL u CLIL Ha noaro-
TOBKY OyIyLIMX y4WTeNeH eCTeCTBEHHO-Ha-
YUHBIX AUCLMIUIMH K IPEMOJaBaHUIO Ha aH-
[JIMHACKOM SI3BIKE M3YYaJIlCh AUPEKTHBBI KaK
camMble PacHpOCTPAaHEHHbBIE PEYEBBIC AKThI
neiaroroB B knacce. Beibop HemapameTpu-
YEeCKUX KPUTEpUEB CBA3aH C TEM, YTO JaH-
Hble, TOJYYEHHbIE B SKCIEPUMEHTAIbHOMI
1 KOHTPOJIBHOM TIpymIax, HE MOJUYUHSAIOTCS
3aKOHY HOPMaJIBHOTO PaclpeaeIeH U .

Ha ocnHoBe kpurepuss ManHa — YHTHH
OCYILECTBICHBl IPOBEPKA CTAaTUCTUYECKU
3HAYMMBIX Pa3/IMuuil U CPaBHEHHE ITOKa3aTe-
Jel MeXIy OByMs IpyniaMy OyayIluX ydu-
TeJIel 10 Hayasa U 1ocjie OKOHYaHUs JKCIIe-
pUMEHTA.

Jna ompeneneHus OIHOPOIHOCTH JKC-
[EPUMEHTAIBHON M KOHTPOJIBHOM TPYIII 110
MpU3HAKaM, KOTOPbIE MOTYT BIUSTH Ha KOJIH-
YeCTBO M3J]aBaeMbIX TUPEKTUB B KJlacce, ObLT
MIPOBECH aHAIN3 NPEIMETHBIX U S3BIKOBBIX
3HAHUK OyAyIIMX y4YuTeJIeld eCTeCTBEH-
HO-HAyYHBIX JUCIUIUIAH 70 (POPMUPYIOIIIETO
JKCTIIEPUMEHTA.

CornacHO AaHHBIM, TPEICTABICHHBIM
B TabmuIe 2, He oOHApY)KEHBI CTaTHUCTHUE-
cku 3HauuMbIe paznuaus (p < 0,05) Mexmy
JBYMsI TPYIIIAMU CTYJACHTOB IO WHTEpECy-
IONIMM Hac TpU3HAKaM. JTO yKas3bIBaeT Ha
OIHOPOIHOCTH KOHTPOJILHOH M SKCIIEPUMEH-
TaJBbHOW TPYII HA HA4YaJlo MPOBEICHUS IKC-
MEepUMEHTA.

OTcyTcTBHE CTAaTUCTUYECKU 3HAYUMBIX
paznuuuii (p < 0,05) Mexy IByMsI rpynnamMu
Tak)Ke 00HAPYKEHO M0 IMOKa3aTesIsIM KoJtnde-
CTBa JMPEKTHB, IPOU3HECEHHBIX OYIyIUMH
YUHATEISIMHA €CTEeCTBEHHO-HAYYHBIX JTUCIIH-
IUTMH JI0 TIearOoTHYecKOTO BMEIIaTeIbhCTBA
(Tabm. 3).

Kak moka3plBaroT JaHHBIE TAONHIBI 3,
CTaTUCTUYCCKU 3HAYMMBIC Pa3IM4Us MPOSIB-
JISIFOTCS TI0 BCEM BHJAM y4YEOHBIX JUPEKTHB
MEXAY IByMsl TPYyIIaMd CTYICHTOB MOCIE
npoBeneHus ooyuenus (U= 85 mpu p < 0,05).
He oOnapyxeHBl 3HauYMMBbIE pa3IHYHs
(p > 0,05) mo mokasarensiM PEryasTUBHBIX
JMPEKTHB KaK JI0 Hadaia, Tak | TI0Ccie IpoBe-
JeHUs] POPMUPYIOIIETO IKCIICPUMEHTA.

Jlims cormocTaBiieHHsT 3HAYEHHH MeauaH
SKCIIEPUMEHTAIBHOW M KOHTPOJIBHOM TpyII
MocJie TPOBEACHUS OOyYeHUs] HCIOJIh30Ba-
T OTHOCHTEIIbHYIO BEIIMYUHY CpPaBHEHUSI.

Tab6nanuma 2. OnpenesneHue OJHOPOIHOCTH KOHTPOJILHOI U IKCIEPUMEHTAJIBHOI Ipynn 10
npoBeneHusi (POPMUPYIONIET0 YIKCIEPUMEHTA ¢ TOMOIIBI0O KpuTepusi ManHa — YUTHH

Table 2. Determination of the homogeneity of the control and experimental groups before
carrying out the forming experiment using the Mann — Whitney test

Menuana / Median
TMoxasarens / Indicator DKCnepuMeHTaIbHAs KourponsHas U 3HaunMoCT /
rpynna / Experimental | rpymma / Control Value, p < 0,05
group group
Amnrnuiickui s3b1k / English language BI” Bl 519 0,713
O6uias xumus / General Chemistry 3,33 3,33 520 0,730

Tpumeyanue: * — moka3zarens mkansl Obmeesponeiickux komnerenuuii Bnagenus s3pikoM CEFR (Common
European Framework of Reference); ** — mokazarens no mkane Cpenuero 6amta arrectara GPA (Grade

Point Average).

Note: * — an indicator of the Common European Framework of Reference scale (CEFR); ** — an indicator of

the scale of GPA certificate (Grade Point Average).
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Taonwuwma 3.

CpaBHeHHe Noka3are/iell YU4eOHBIX M PeryJsiTHBHBIX THPEKTHB MEKIY

KOHTPOJILHOI M 3KCIIePHMEHTAJIbLHOI IPynnaMu 10 U nocje (opMHPYIOIIEro IKCIepHMeHTa

Table 3. Comparison of indicators of educational and regulatory directives between the control
and experimental groups before and after the forming experiment

IIpe-tect / Pre-test IMocr-tect / Post-test
Menwuana / Mennana / OTHOCHUTENBHAS
JIMpeKTHB / Median 3Hauu- Median 3Hauu- BCJIUYMHA
Directives U | Mocth / y | Mocts /| cpasuenust, % /
Dkc / | Kontp / Value | Bkc / | Konrp / Value Relative
Exp | Contr p<0,05 | Exp | Contr p<0,05 comparison
value, %

YuyeOuble aupekTH- 35 41 617 0,094 82 47 85 0,000 174
Bbl / Instructional
directives
3ampoc Ha wHpOpMma- 30 36 588 0,201 65 41 277 0,003 159
o / Requests for in-
formation

Bompocst  Hu3koro 25 28 641 0,44 42 33 74 0,000 127

ypoBast / Low order

thinking questions

Bompocsr  BeicOKO- 5 5 517 0,751 11 7 38 0,000 157

ro ypoBus / Higher

order thinking ques-

tions

Jpyrue mupextusbl /0 0 77 1 5 0 0,0 0,000 -

Other directives
3ampoc Ha aeiictBue /5 5 396 0,13 8 7 100 0,000 125
Requests for action
PeryasituBubie am- 28 27 420 0,287 42 42 537 0,572 -
pexTuBbI / Regulative
directives

Tpumeyanue: DKC — SKCTIepUMEHTANIbHAs rpyma. KOHTp — KOHTpOJIbHAs TPpyIIIa.
Note: Exp — Experimental group. Contr — Control group.

3a 6a3y cpaBHEHUsI ObIIIM IPUHSTHI PE3yIIbTa-
Tl KOHTPOJILHOM rpymnnbl. CTyIeHThI JKcIie-
pUMEHTaIbHOM TpyIIbI Tpou3Hecn Ha 74 %
OosnbIe y4eOHBIX AUPEKTUB, YEM CTYHACHTHI
KOHTpOJbHOW Tpynnbl. HanbGonbinee pas-
JAUYKMe B YMCJIE JUPEKTUB HAOMIOAANIOCH IO
3anpocy Ha uHdopmauuto. bynymue yunre-
7151, 00y4aroIuecs ¢ IOMOILbI MHTETPaLiy
CLIL u IBL, mpousnecnu Ha 59 % Gomnpiie
3arpocoB Ha uHpopmaiuio u Ha 25 % 00Jib-
I1I€ 3arnpocoB Ha JeiictBue. Takum obpaszom,
CaMbIM PacTpOCTPaHEHHBIM BUAOM Y4EOHBIX
JMPEKTUB Ha YpOKax B KOHTPOJIBHOW U 3KC-
MEePUMEHTAIBHON Ipynmnax ObUIM BOIPO-
cbl. byaymue yuuTens skciepuMeHTaIbHOU
rpynmnsl 3aganu Ha 57 % Oosblie BOIIPOCOB
BBICOKOTO YPOBHS U Ha 27 % Gosbliie BOIpo-
COB HH3KOTO YPOBHS IO CPaBHEHHMIO ¢ Oymy-
LIMMH YYUTEISIMU KOHTPOJIBHOM IPYIIIIBIL.
Ha Bropom 3Tane ucciienoBaHust y CTy-
JEHTOB SKCIEPUMEHTAIBHOM TPYIIBI TIO-
SIBUJICSI HOBBI BUJI yUEOHBIX IUPEKTHB, OT-

ACADEMIC INTEGRATION

CYTCTBYIOIIMI BO BpeMsl KOHCTaTHPYIOILETo
sKcriepuMeHTa. bynymme yuurens, oOyuu-
BIIMECS C TOMOIIBIO MHTETPAllid METOIUK
IBL u CLIL, npousHecin 73 y4eOHbIX cOBEeTa
U PEKOMEHAALMN Ha aHDIMHCKOM SI3bIKE (Me-
nmuaHa = 5). JlaHHBIN BUA TUPEKTHB HE OOHA-
PYXKEH y CTYIEHTOB KOHTPOJILHOM T'PYTIIEL.

st npoBepKu 3HAUYMMBIX pa3Inyuid 10-
Kazareneil BHyTpH KaXI0# rpymnms! 10 dop-
MUPYIOIIEr0 3KCIEPUMEHTa M TOCJIEe HETo
UCIIOJb30BaH KpUTEpUl VYWIKOKCOHA. Pe-
3yJbTaThl CPAaBHEHHS TPEICTABICHBI B Ta0-
nuie 4.

Jannbie Tabnunpl 4 JeMOHCTPUPYIOT Ha-
JMYUE CTAaTUCTHYECKU 3HAUUMBIX Pa3IUuni
(p < 0,05) Mexay mokazaTensiMi JUPEKTHB
JI0 HayaJla 3KCIEpPUMEHTA U TOCJE €ro Mpo-
BEJICHUS B KOHTPOJIBHOMN U DKCIIEPHUMEHTAIIb-
HOM Tpynmax OT/AeNbHO.

Takum o0pa3oM, aHAIM3UPYEMbIE U3Me-
HEHUs BHYTPU U MEXKAY TPYIIaMH OyIyIHnx
YUHTEIEH HECITydalHBI.
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Tadonuua 4. CpaBHeHHe NOKa3aTesiell y4eOHBIX H PErYJISITHBHBIX TUPEKTHB B KOHTPOJIbHOM
M JKCIEePUMEHTAJIBHOI Tpynmax 10 W mocje (popMHUPYIOIIEro 3KCMepuMeHTa € NMOMOIIBIO

KpuTepusi YUJIKOKCOHA

Table 4. Comparison of indicators of educational and regulatory directives in the control and
experimental groups before and after the forming experiment using the Wilcoxon test

Meuana / Median

3HAYMMOCTH /

Jupexrtussl / Directives I'pynma / Group Tpe-rect / | Hocr-rect / V4 Za(l)u% 5
Pre-test Post-test P=Y

YueOHble JUPEKTHBBI / OKCceprUMeHTaIbHAsS / 35 82 4,747 0,000
Instructional directives Experimental

KonTpomnsras / Control 41 47 3,447 0,001
3anpoc Ha HHOpMAIHIO / OKCIIeprIMeHTaIbHAS / 30 65 4,747 0,000
Requests for information Experimental

KonTpomnsnas / Control 36 41 3,447 0,001
Bomnpocs! Hu3KOTO YpOBHS / DKCreprUMeHTaIbHAs / 25 42 4,864 0,000
Low-order thinking questions Experimental

KonTpomnbnas / Control 28 33 3,445 0,001
Bormpockl BBICOKOTO ypoBH:I / DKcrepuMeHTanbHas / 5 11 4,883 0,000
Higher-order thinking questions ~ Experimental

Konrposnbaas / Control 7 4,981 0,000
Jlpyrue aupeKTuBsl / DKcrepuMeHTanbHast / 0 5 3,140 0,001
Other directives Experimental

Kontponsnas / Control 0 0 0,000 -
3ampoc Ha neiicTBue / OKCcneprUMeHTaIbHas / 8 4,0923 0,000
Requests for action Experimental

KonTponsras / Control 5 7 5,000 0,000
PeryasiTuBHBIC NMPEKTUBBI / OKCcneprUMEeHTaIbHAS / 28 42 4,870 0,000
Regulative directives Experimental

KonTponsras / Control 27 42 4,942 0,000

3a OJMH U TOT k€ MPOMEKYTOK BPEeMEHU
(252 ypoka) Oymymrue yduTelss KOHTPOIb-
HOM rpynnsl npousHecau 2 087 IUpEeKTUB 110
u 2 836 — nociue skcnepuMeHTa. CTyneHTbI
9KCIIEPUMEHTAIHON TPYMIIbl, O0ydarolue-
Cci C MOMOUIbI0 MHTerparuu metoauk IBL
n CLIL, mpousnecnu 2 009 mupexkTtuB 0
u 3 302 aupexTUBBI OCae (HOPMUPYIOIIETO
skcriepuMenTa. Ha ocHoBe cpaBHeHMs Menu-

aH OBLI paccYMTaH MPOIEHT MPUPOCTA YHCIIA
TMPEKTHB B KOHTPOJBHOM W AKCIIEPHMEH-
TaJLHOM rpynnax.

CryneHtsl, oOydJaromuecsi ¢ TpUMEHe-
HreM wmHTerparuu Metoguk IBL w CLIL,
MOKa3aJli  3HAYUTEIhHOE YBEJHYEHHE 10
YHCITy BCEX BUI0B JUPeKTHB. [ I[pupocT y4eo-
HBIX JUPEKTHB ObUT OOJIbINIE PETyIATUBHBIX

(Tabm. 5).

Tabnuma 5. Ipupoct TMPEKTUB B IKCIEPHUMEHTAIbHONH U KOHTPOJIbHOI rpynmax
Table 5. Increase in directives in the experimental and control groups

Jupexrussl / Directives

Ipupoct, % / Increase, %

Oke / Exp Kontp / Contr
Yuebnble nupexkTuBbl / Instructional directives 134 15
3ampoc Ha nHMopMaryio / Requests for information 117 14
Bomnpockr Huskoro yposHs / Low order thinking questions 68 18
Bompocs! Beicokoro yposas / Higher order thinking questions 120 40
3ampoc Ha neiictBue / Requests for action 60 40
PeryasituBnbie 1upexkTuBbl / Regulative directives 50 56
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MaxkcuMalbHbIN POLEHT MPUPOCTA Cpe-
I Y4eOHBIX ITUPEKTHB ObUI 3a(MKCUPOBAH
1o 3anpocy Ha uHpopmanuw. Hanbonpmuit
POCT MOKa3aiu BOMPOCH! BBICOKOTO YPOBHSIL.
[Ipupoct coBeToB 1 pexomeHpanuii («py-
r'He AUPEKTUBBDY) HE ONMPEIEIIsuICs, TaK KaK
JI0 TIPOBE/ICHUS IKCTIEPUMEHTA OHU He ObLITH
oOHapy’KEHBI B pe4H OyAYIINX YIUTEICH.

VY CTyAeHTOB KOHTPOJIBHOU TPYIIIHI 00-
Hapy»XeHO HE3HAYUTEIbHOE YBEITUICHHE 10
y4eOHBIM AMPEKTHBAM, 3alpocaM Ha HH-
(hopmaruto, Bompocam HU3KOTO YPOBHSI.

[TpupocT peryiasiTHBHBIX JUPEKTHB, T10-
Oy»XIIaIoIUX K OpraHu3allMOHHBIM JeHCTBHU-
SIM B KJIacce, OKa3ajcs BBILIE, YeM YUCOHBIX,
HanpaBJCHHBIX Ha paboTy ¢ MpeAMETHBIM
koHTeHTOM. Cpeny y4eOHbIX JUPEKTUB Hau-
OONBIIMI POCT MOKa3aJM 3ampochl Ha Jei-
CTBHE, MPEJIOoJararoliie OTBEeT B BUE JIeH-
CTBUSI WJIM OOBSICHEHUS JISHCTBUN B yUeOHOM
pETUCTpe, U BOTIPOCHI BRICOKOTO YPOBHSI.

AHanu3 aynuo3amucedl MO3BOJIMI HaM
3a(pukcupoBaTh N3MEHEHHE YHCIa BOIIPOCOB
BBICOKOTO YPOBHS Ha Pa3HBIX 3Talax ypOKOB
70 # 1mociie (hOPMUPYIOIIETO SKCIIEPUMEH-
Ta. Ha pucyHke mpencraBiieHbl CpaBHEHUS
cpenHNX apu(pMETUUYECKUX 3HAUCHHH IOKa-
3aTesiell KOJMYeCTBa BOMPOCOB, TPEOYIOIINX
HaBBIKOB BBICOKOTO MBILUICHHUS U TPOU3HE-
CEHHBIX CTYACHTaMU 00EUX IPyIIIL.

DKcIepuMeHTaNbHas mpe-Tect / .
Experimental pre-test

KoHnTponbsHas npe-tect /
Control pre-test

DKCIepUMEHTaIbHasE MOCT-TECT /
Experimental post-test

KonrponpHas moct-Tect /
Control post-test

Ha Hauano skcriepuMeHTa CTyI€HThI KOH-
TPOJILHOW U SKCIEPUMEHTAJILHON IpyNIl 3a-
Jlalil B CpeTHEM MPHOIU3UTENBHO OAUHAKO-
BOE YHCJIO BOIIPOCOB BBICOKOTO YpOBHsI (4,88
u 4,8 coorBercTBeHHO). Yamie Bcero oHM
HCIIONIB30BAJINA 3TOT BUJ YUEOHBIX TUPEKTHB
Ha JTare NPUMEHEHWs HOBBIX 3HaHWi. [lo-
CJIe TIPOBEICHUS HKCIIEPHMEHTA 3HAYCHHS
CPeIHHX ITOKa3aresiell BOMPOCOB BBICOKOTO
YPOBHSI B KOHTPOJIBHOW W DKCTIEPUMEHTAIIb-
HOM rpymnmax u3MeHwmch 1o 7,28 u 11,1 co-
OTBETCTBEHHO.

HawuGonpiiee koam4ecTBO 3ampocoB Ha
UH(OPMALIIO BBICOKOTO KOTHUTHBHOTO YPOB-
HSI B 9KCIIEPUMEHTANIBHOM Trpymiie nocie Gop-
MHUPYIOIIETO IKCIEPUMEHTa OBbLIO TPOU3-
HECEHO Ha JTalax akTyaJau3aluu 3HaHUH,
uesienonaranus (3,65) u npu U3y4eHUs HO-
Boro Marepuaina (3,79).

CTyneHTbl KOHTPOJIBHOM TpyIIBI 3a]1a-
71 OOJIBIIIE BOIPOCOB BBICOKOTO YPOBHS Ha
JTare npuMeHeHus 3Hanui (4,47), Mo cpas-
HEHHIO CO CTYACHTAMH DKCTIEPUMEHTAIBHON
rpynnsl (3,23). He3nauntenbHOe yBenmye-
HUE KOJIMYECTBA JUPEKTHB, HAIPABICHHBIX
Ha pPa3BUTHE HABHIKOB BBICOKOTO MBIIILIE-
HUS1, OBIJIM OTMEUYEHBI B KOHTPOJIBHOM IpyTI-
e Ha pedrekcuBHOM 3Tare ypokos (0,68),
10 CPABHEHMIO C IKCIIEPUMEHTAIBLHOU IpyII-
ioit (0,42).

0,00 2,00 4,00 6,00 8,00 10,00 12,00

B Hauano ypoka (uenenonaranue) / The beginning of the lesson (setting the objectives of the lesson)
¥ M3yuenue HoBoro Marepuana / New material acguisition
[Ipumenenune HoBoro marepuaina / New material application

Pednexcus / Reflection

PucyHok. PacrpeneneHue BOIPOCOB BHICOKOTO YPOBHSI CIIOKHOCTH Ha Pa3IMYHBIX 3Talax ypoka
Figure. Distribution of questions of a high level of complexity at different stages of the lesson
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Bce HaOmronaemMble M13MEHEHHUSI B KOTHU-
TUBHOM YPOBHE 3a/laBacMbIX BOIIPOCOB IIPO-
HUCXOOWIN Yy CTYACHTOB B MCPUOI IMPAKTHUKU
B ILIKOJIC HA TPEThEM (IIPE-TECT)  YETBEPTOM
Kypcax (IIOCT-TeCT) B IpoLecce Mpernoiana-
HUSI OJHOTO M TOTO e pa3ziena Kypca XUMHUN
Analytical techniques. BpiiepXku U3 ypoKoB
WITIOCTPUPYIOT U3MEHEHUE YPOBHS (BOpPMY-
JIUPYEMBIX BOMPOCOB KOHKPETHBIMU CTY/ICH-
TaM¥ [0 OKOHYaHUH (HOPMHUPYIOIIETO dKCIIe-
pumenTa (Taom. 6).

Ha srane nenenonaranust Oyaymmi yuu-
TeIb A SKCTIEpUMEHTATbHOM TPy COBMECT-
HO C yYeHHKaMHu (hOpMyYITHpOBai BOMPOCHI
HCCIIe0BaHMs ypoka 1o Teme Application of
analytical technigues. T BOIpoOCHI JI0 U TIO-
ciie TpoBeAeHHsT (HOPMHUPYIOILIETO 3KCIEpH-
MEHTa 00ECIHEUMBAIN Pa3BUTHUE MBICIUTEb-
HBIX YMCHHUI Y4YaIlUXCsl Pa3InuHOTO YPOBHS
CIIOKHOCTH: OT BOCHPOU3BEICHUSI 3HAHHUI
(TIpe-TecT) MO0 YMEHUs BBIPAXKaTh CYKIACHUS
1 oreHnBarh (Toct-tecT). [lpn mydennn Ho-
Boro marepuana NMR spectroscopy CTyneHT
B skcnepuMeHTanbHOM IpyIIibl UCIOIB30Bal
BOIIPOCHI JUISl OPTaHU3AIINH CAMOCTOSITEIILHON

padoTHI ydaIuxcs ¢ MpeaiaraéMbIMI pecyp-
camu. V3MeHeHUs B KOTHUTHBHOM YpPOBHE
W3/aBaeMbIX y4YEOHBIX JHPEKTHUB ObLIM 00-
HapyXeHbl Tocje oOydeHHsl ¢ MPUMEHEHHUEM
naterparmu CLIL u IBL. Bomnpock! Ha 3tarne
[pe-TecTa COOTBETCTBOBAIN MBICIUTEIBHBIM
ypoBH:M «3HaHue» u «Ilonnmanue». Bompo-
CBbI Ha 3Tarle OCT-TECTa HAIIPABJICHBI HA Pa3BH-
THE HaBBIKOB OLICHKU W aHAIIN3a Y YYALHXCSL.

VYBenmuueHne cpeHero 3Ha4YeHUsT BOIIPO-
COB BBICOKOTO ypoBHSA (0T 3,54 mo 4,47) Ha-
OITIOMaNoch y OyIymux yauTeneil KOHTPOIIh-
HOH IpynIbl HAa dTare NPUMEHEHHs 3HAHU.
Brinepxkku aynuozanuceil pparmMeHToB ypo-
ka Mass spectrometry crynenra C aeMoH-
CTPUPYIOT U3MEHEHNE KOTHUTUBHOTO YPOBHS
3aJaBacMbIX MM BOIIPOCOB Ha Pa3INUYHBIX
cTamusax uccnenosaHus. Ha srame koHcra-
TUPYIOIIET0 JKCHEPUMEHTA BOIPOCHI CIO-
COOCTBYIOT Pa3BUTHIO HABBIKOB IIPUMEHEHUS
3HaHui ydanmmucs. Ilocne mnpoBeneHus
JKCIIEPUMEHTAa CTYIEHT (HOPMYIUPYET BO-
IIPOCHI, TPEOYIOIINE MBICIIUTEIbHBIX YMEHUN
BBICOKOTO YPOBHSI M HalpaBlieHHBIE Ha pas-
BHUTHE HABBIKOB OIIEHKH y YYaIIUXCA.

Tab6numa 6. I3MeHeHHe KOTHUTHUBHOIO YPOBHS 32/1aBaeMbIX BONIPOCOB Y CTYI€HTOB HA Pa3HbIX

JTanax ypoka

Table 6. Changes in the cognitive level of the questions asked by students at different stages of

the lesson
Orar ypoka / Ipe-tecr / IMoct-Tect /
Lesson stage Pre-test Post test

Hauano ypoka (uene-
nonaranue) / The be-
ginning of the lesson
(setting the objectives

of the Tesson) spectroscopy used?”

M3yuyeHue HOBOro Ma-
tepuana / New material

Where are the Mass spectrometry,
gas-liquid chromatography, NMR and Gas-liquid chromatography, Mass spectrome-

CryneHt A (9kcniepuMeHTanbHas rpymmna) / Student A (experimental group)

Rate the value of integration of Mass spectrometry

try and NMR spectroscopy to support research in
the field of medicine, space exploration, archeolo-
gy, environmental protection?"”

Crynent B (sxcnepumentanbnas rpynna) / Student B (experimental group)

What solvents are used in Nucle- Why do you think tetrachloromethane is used as
ar magnetic resonance?” List the a solvent in Nuclear magnetic resonance?”™ Why
properties of Tetramethyl silane as would the deuterated solvent CDCI, be used instead
a standard in NMR spectroscopy?* of CHCL? ™

Describe Low-resolution NMR and Compare the common things and differences between
High-resolution NMR" Low-resolution NMR and High-resolution NMR?**

Crynent C (kouTposbHas rpymma) / Student C (control group)

acquisition

IIpumenenne  HOBOTO
Marepuana / New mate-

rial application What charge does the molecular ion Estimate the probability of the location of the mo-

of ethanol have on its mass spec- lecular ion of ethanol at the origin of the axis Mass-
trum?” to-charge ratio? Justify your answer™

Identify a fragment of an ethanol Predict the possible structural formula of a sub-
molecule with a molecular weight stance presented on its mass spectrum, if we know
of 15?7* that it belongs to the class of alcohols? **
Ipumeuanue: * — BONPOCH HU3KOTO YPOBHSI, ** — BOMPOCHI BEICOKOTO YPOBHSL.
Note: * — low-order thinking questions; **— higher-order thinking questions.
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CryneHThl KOHTPOJIBHON U AKCTIEPHMEH-
TaJbHOW TPYIII NPOU3HECIU Pa3HOE KOJIU-
YeCTBO BHJIOB Y4YEOHBIX TUPEeKTUB. COBETHI
W PEKOMEHJIAINH, TIOSIBUBLIMECS Y OymTyIInx
yUUTEeNed XUMUH SKCIIEPUMEHTAIILHOM TPyII-
IIbl TIOCJIE TIPOBEACHHS OOYUYEeHHUS C MpUMe-
HenreMm IBL u CLIL, ObLIM HCHOIB30BaHBI
JUTSL OKa3aHUs TOAJIEPKKH yUSHUKAM, UCIIBI-
TBHIBAIOIIM 3aTPYIHEHUs TIPU BBITTOJTHEHUH
CaMOCTOSITCITLHBIX PadoT.

B tabmuie 7 mpencraBieHO CpaBHCHHE
ayuo3anyucel JUaJloroB ydallluxcs U CTy-
JICHTOB 00eWX TpymI Ha YpoKax I0 TeMme
NMR  spectroscopy. Y4eOHbIE CUTYyaIUH
MIpe/ronaraiy npeaocTapieHre copeta (pe-
KOMEHJJAllMH) YYCHUKaM JJIsl peLICHUS PaK-
THUYECKOTr0 BOIIpOCa.

Crynent D skcniepuMeHTaabHOM MpyMIIb]
pearupoBasl Ha 3ampoC ydalierocs W Ipe-
CTaBIISUT PEKOMEHJAIMI0 Ha aHTIIMHCKOM
si3pIke. CTyneHT E KOHTpOJIbHOU Ipynibl MO-
CJIe HEeMPOIOIDKUTENTFHOM TTay3bl TIeperies Ha
TIePBBIN 36K (pycckuii). [loaToMy maHHBII
COBET He OBLT YUTEH IPH TO/ICUETE YHCIa I1-
PEKTHB.

O0cy:k1eHne 1 3aKJII0YeHHE

B xome wuccnemoBaHus yCTaHOBIICHO,
YTO CTY/ICHTHI KCIICPUMEHTAIBHON IPYTIITBI
MIPOU3HECTH OOJIbIIee KOIUYECTBO JIHPEK-
THUBHBIX aKTOB, YeM y4allrecss KOHTPOIbHON
rpynnbl. 3HAYUTEIBHBIH MPUPOCT HAOIIO-
JTAJICS KaK Mo y4eOHBIM, TaK U MO PeryIIsTHB-
HBIM JIUpEKTUBaM. Bu0BO# cocTaB AUpeK-
THUBHBIX aKTOB B OKCIIEPUMEHTAIBHOU TPYII-
e CTYJIIEHTOB cTai pasHooOpasHee. Cpenn
BCEX y4eOHBIX TUPEKTUB HAMOONBIINN MPHU-

pocT 3adUKCUPOBAH IO BOIPOCAM BBICOKO-
TO ypOBHS, BXOIAIIUX B COCTaB 3ampoca Ha
HHPOPMALHIO.

OTU U3MEHEHHUS B OKCIECPUMEHTANb-
HOH TpynIme MPOU3OILIN IMOCie O0ydeHUs
OyIylIMX YYHTEIed C MPUMEHEHUEM IBYX
MHHOBAIIMOHHBIX MeTon0B. Posis CLIL B uH-
terpanuu ¢ IBL 3akmrouanace B obecriede-
HUU B3aWIMOCBS3M MEXIy IENsIMH H3yde-
HUS XWMUHW, METOJUKH €€ IperoiaBaHus
 s136IKOBBIMU 3a1adamu. CLIL obecrieunBan
YCBOCHHUE COACPKAHUS B TPEX MPEAMETHBIX
00J1aCTSIX TOCPEICTBOM PAa3BUTHS SA3BIKA 00-
yuenus (Language of learning). [Tnanuposa-
JIOCh, UTO PA3BHUTHE SI3bIKA Yepe3 OOydeHue
(Language through learning) Oymer cno-
COOCTBOBaTh TOBBIIMICHUIO Pa3HOOOpA3Hs
BUJIOB JTUPEKTUB, MOSBICHUIO B PEUU CTY-
JICHTOB pPEKOMEH/IaIlnii, COBETOB, T. €. pede-
BBIX aKTOB, KOTOPHIE BO3HHKAIOT B Kjaccax
B XOJlle TIPENOCTAaBICHUS OOpaTHON CBSI3U
1 HE MOTYT OBITh 3aIUIAHUPOBAHBI OyIYIITH-
MU y4YUTensMU. Takue NUPEeKTHBHBIE aKTHI
OTCYTCTBOBAIH Y CTYIEHTOB KOHTPOJIHHOM
Ipymmbl, O0yYaroluXcs C MPUMEHEHUEM
CLIL. [TosiBneHNEe peKOMEHIAIUI 1 COBETOB
Ha ypOKax CTYIEHTOB JKCIEPUMEHTAIbHOMN
TPYIIBI, BEPOSITHO, CBSI3aHO C Pa3BUTHEM
pa3Ho00pa3us peun OyAayIIUX IEAaroroB Ha
AHTIIMHACKOM S3bIKE, KOTOPYI0 OOecreunBal
IBL B unTerpauuu ¢ CLIL. OTa no3uius co-
miacyercs ¢ BeiBogoM, O. Amapai, JI. 'appu-
coH, M. Knenuu [32]. OHu yTBEpKJAkOT, YTO
npumeHenne IBL crmocoOcTByeT HE TOJBKO
MOBBIIIICHUIO YPOBHS €CTECTBEHHO-HAyd-
HBIX 3HAHHUH CTYICHTOB, HO U YPOBHSI BJIajIe-
HUS aKaJICMUUECKUM AHTIIHHCKUM S3BIKOM.

Tabnuma 7. Bpidop A3bIKka COBETOB (PeKOMeHIAIUii) B KOHTPOJIBHON U IKCIIePUMEeHTAIbHOM

rpynmnax

Table 7. Choosing the Language of advice (recommendations) in the control and experimental

groups

DKkcrepuMeHTabHas rpymmna /
Experimental group

KonrponbHast rpyma /
Control group

Vuennk 1 / 1 am having difficulty identifying Vuenux 2 / Itis difficult for me to determine the structure

Learner 1 a substance by its spectrum

Learner 2

of a substance by its spectrum

Crynent D / 1suggest you apply rule (n+ 1) to the Crynenr E / Tlaysa/ Pause.

Student D
what protons are on the neighboring
carbon atoms

ACADEMIC INTEGRATION

splitting pattern. Then you will see Student E

[MonpoGyit mpumenuTs pasmio (n + 1). OHo
JIaCT BOSMOXKHOCTb HOHSATB, CKOJIBKO aTOMOB
Boziopozia B okpyxenun / Try to apply the
rule. It will make it possible to understand
how many hydrogen atoms are in the
environment
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OOydenne OymyIINX YYUTENIeH ¢ TTOMOIIBIO
unterpauu IBL u CLIL Obuto cdoxkycu-
pOBaHO Ha OpraHU3alMM COTPYAHHYECTBA
1 OOILIEHHUSI CTYICHTOB B IpyInax. YdacTue
B IPYMIIOBBIX KOMMYHHKAIHUSIX IO KOHCTPYH-
POBaHHIO YPOKOB CIIOCOOCTBOBAJIO PA3BUTHIO
Pa3TOBOPHBIX HABHIKOB CTYJIEHTOB M, Kak
clencTBre, OBICTPOTE W Pa3sHOOOPA3UIO OT-
BETOB Ha TIOCTYMAIOIINE 3aMPOCHl. YCTaHOB-
JICHHBIH (haKT HE MPOTHBOPEUHT TOUKE PEHUS
P. ®axpus [33]. O yTBep)KIaeT, 4To yayd-
IIEHNE PEYEBBIX HABBIKOB YUAIITUXCS HEOT/Ie-
JIUMO OT MX Y4acTHsl B PEUeBOM JEATENHHO-
CTU Ha aHIJIMHCKOM SI3bIKE.

Peaknuell cTyneHTOB KOHTPOJIBHOM IPyTI-
bl HA 3aMPOChI YYaIIUXCS ObUTH PEKOMEH-
JIAlUU U COBETHI, KOTOPhIC OHU 3a/1aBaju Ha
pycckom si3pike. HalOmromaemoe oTcyTcTBHE
cnoBapHoro 3amaca CLIL y mpenonaBare-
Jeil — He HOCHUTEIEH aHIIMICKOrO s3bIKa
taxoke ormmceBaym 1. Hukyna [34], 3. Hadys,
b. Hynpec [35]. C orcyTcTBHEM pa3zHOOOpa-
3WS peYH CTYIEHTOB KOHTPOJBHOW TPYIIIIHI,
0 BCEl BUIMMOCTH, CBA3aHO U MEHbIIIee KO-
JIMYECTBO MPOM3HECEHHBIX MMM 3alPOCOB Ha
JICHCTBIE B Y4eOHOM PETHCTPE 10 CPABHEHHIO
CO CTYIEHTaMH OSKCHEPUMEHTAILHOM TIpyTI-
nbl. Takum o6pazom, IBL ycunuBaer BnusiHue
CLIL Ha crocoOHOCTB CTYJICHTOB K pPa3HO-
00pa3HOM yCTHOH PeyH.

OpHolt u3 (QyHKIMIA s3bIKa 11 00yUe-
Hus (Language for learning) B CLIL sB-
nseTcs yMeHHne (QOpMyIHUPOBaTh BOIPOCHI
Y yOPaBIATh pabOTON ydalTuxcsl B Kiacce.
[IpeobmamatomuM BHAOM YUCOHBIX TUPEK-
THUB Ha YpPOKax B KOHTPOJHHOW W IKCIIEPH-
MEHTaJBHOM TpyNIax ObUIM BOMPOCKHL. DTOT
BBIBOJ] TOATBEPKIAI0OT PE3YIBTAThI HCCIIEN0-
BaHus, KoTopbie nomyunnu C. Janton-Ilyd-
dep [27], X. XapbsaTo, X. Mybapok [36]
u T. Centuanunrcux, Y. YopcoHn [37].

OpHako y OyayIIuX Y4HTENeH dKCIepu-
MEHTaJbHOM TpyIITBl HAOIIOMAJICS 3HAYH-
TENBHBIA TPUPOCT B YHCIIE BOIPOCOB BBICO-
KOTO W HHU3KOTO YPOBHS ITIOCIIE TPOBEIACHUS
SKCTIEPUMEHTA, TI0 CPaBHEHHIO C OyAyIIUMHU
YUYUTENIAMH KOHTPOJBLHOM Tpymnmbl. JlaHHBIN
(dakT 1mo3BONISET CHOPMYIHPOBATH IMPEIIO-
JIO)KEHHE O TTOJIOKHUTEIbHOM BIUSHUM WHTE-
rpaiuu IBL u CLIL Ha HaBBIKM 3a1aBaHU
BorpocoB. CLIL obecnieunBan ymeHue mpa-
BWJILHO (hOPMYIIMPOBATh BONpockl, a IBL co3-
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JlaBajl cpey, B KOTOpOi BOMPOCHI OBbIIN He-
00XOTUMBI JJI51 OCYILIECTBICHHSI COBMECTHOTO
uccnenoBanus. Takad nosunus o cpeae IBL,
B KOTOPOH CTYAEHTHI MPHOOPETAIOT YMEHHE
3aJaBaTh BOIIPOCHI BBICOKOIO YpOBHS, IUIa-
HUPOBATh U HCCIIEI0BATH, TOATBEPKACHA pe-
3yabTaramu pabotel A. [odmreitna, P. [op,
M. Kumnnuc [38].

KornuTuBHBIN ypoBEeHb 3a1aBAEMOI0 BO-
IIPOCa MOXKET YKa3bIBATh HA YPOBEHB MBIIILIC-
HUS 4eJIOBEKa. YBEJIMYEHHUE KOJIUYECTBA BO-
MIPOCOB BBICOKOTO YPOBHS B TPYIIE CTYAEH-
TOB, O0YYaOIIUXCS C IOMOIIBIO HHTETPALN
IBL u CLIL, BeposITHO, CBSI3aHO C BIMSIHUEM
IBL Ha pa3BuTHE HaBBIKOB BBICOKOTO MBbIIILIE-
Hus. 70T BBIBOA noaTBepxaercs C. [lcnxa-
pucom [39], I Manxypu u np. [40].

CTyneHTbl KOHTPOJIBHOM TpYIIBI Yallle
3aJ1aBaJld BOIPOCHI BEICOKOTO YPOBHS Ha 3Ta-
e IPUMEHEHHS 3HaHUH, a y CTyAEHTOB JKC-
MEPUMEHTAILHOM IPyNIIbl HAOII0OAI0Ch U3-
MEHECHHE CPEIHHX TO0Ka3aTeleil KoIn4ecTBa
BOIIPOCOB BBICOKOTO YPOBHSI Ha Pa3iIMYHBIX
JTamnax ypoka 10 U IOCJE MPOBEIEHUS IKC-
nepumenTa. [locie mpoBeneHust oOydeHUs
¢ nomompto unaterpanuu IBL u CLIL onnm
MPOM3HECIN OOJIbIIE BOIPOCOB BBICOKOTO
YPOBHSI Ha HaYaJILHOM 3Tare ypoka U B X0JIe
n3ydeHus: HoBoro wmarepuana. dopmynu-
POBKa BOIIPOCOB BBICOKOIO YPOBHSI Ha 3THX
JTanax ypoka Oblia CBsi3aHa C OpraHu3aluen
MMH TPYIIOBBIX HCCIEAOBAaHMHA B Kiacce,
T. €. OyAyle y4uTesnsi XMMUM 3KCIIepHUMEH-
TaIbHON TPYNINBI HCIOIB30BAIN METOIUKY
IBL B mpomecce mpernonaBanus. OTOT (GakT
commacyercs ¢ BeiBogoM J[x. Kane, JIx. Cy-
nosuna, JI. Maiiep [41]. Onu oGHapYX HUITH
MIOJIOXKUTENBHYIO B3aMMOCBSI3b MEXYy IpO-
(eccroHaNBbHBIM pa3BUTHEM yUUTENIEH B 00-
nacti IBL u mpumeneHneM crpareruii 00-
yuenus IBL B kiacce.

Pesynerarsl nccnenoBaHus Mokasand OT-
CYTCTBHE 3HAUUMBIX pa3IHYUuil B YHCIE
PETYIATUBHBIX TUPEKTHUB, I0OYKIAIOIINX
K OpraHM3allMOHHBIM JEHCTBUSAM B KJac-
ce, B KOHTPOJBHOM M 3KCIEPUMEHTAIHHOUN
rpynmnax. BeposTHo, 3TO CBA3aHO C TEM, YTO
B Ooubliell CTENEHW MAHHBIA BHIl TUPEK-
TUBHBIX aKTOB PETYIHPOBAJICS U Pa3BHUBAJICA
¢ nmomotipio CLIL mocpencTBoM si3bIKa IS
oOyuenusi (Language for learning). Uzyue-
HUE s13bIKa ynpasienus kiaccoM (Classroom
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Language), cocTaBIsIoOIero 0OCHOBY peryis-
TUBHBIX PEYEBBIX aKTOB, ObUIO 00s3aTeIBHON
YacThl0 OOYUYCHHUSI CTYJCHTOB JBYX TIPYIII
B paMKax sJeKTHBHOro kypca «IIpemomasa-
HUE XMMUU HA aHITIMHACKOM SI3BIKE».

o muenuto K. Jonron-ITydhdep, Y. Cmur,
CLIL ocymecTBiseT poib KaTaluzaropa
B U3YUYCHHH SI3bIKA, IEPEKIIOYasi BHHMaHUE
CTYACHTOB C SI3bIKOBBIX ()OPM Ha BBIIOJIHE-
HUE KOHKPETHBIX 33]1a4, CBA3aHHBIX C COAEp-
kaaueM mpeametoB [42]. IBL B koHTakTe
¢ CLIL sBnsieTcst cBOeoOpa3HBIM «HaIKaTa-
JU3aTOPOM» CPEIbI U3YUEHHUS S3bIKa U peJi-
mera. Ecnin CLIL nHampapnseT BHMMaHuE
CTYACHTOB OT SI3BIKOBOW (JOPMBI K peannza-
1M 3ajaa4 kouTeHrta, To IBL cBs3aH co cro-
co0oM peureHus 9Tux 3aga4. OH HanpaBiIsIeT
BHHUMAaHHE CTY/IEHTOB K I10CJIE0BATEIILHOMY
BBITIOJIHEHUIO IIMKJIa 3alpoca, B KOTOPOM
MIPOUCXOANT PELICHHE MOCTaBICHHBIX Ipe-
METHBIX 3371a4 C UCIIOJIb30BAHUEM HEOOXOIH-
MBIX S3BIKOBBIX KOHCTPYKIIHH.

Takum 00pa3zoM, B X0[€ 3MIMPUUECKOTO
WICCIIEIOBAaHMS TIOMYYeHbI (aKThl, MMOATBEp-
JKIAIOIIME HE CIyYalHbId XapakTep u3Me-
HEHWH MEXay AByMs TPyNIaMH CTY/IEHTOB,
KOTOpbIe 00y4aInuch C MPUMEHEHUEM TOJIBKO
Meroquku CLIL u ¢ uHTerpamueii MeToamuk
IBL u CLIL. BbIsiBiI€HBI 3HaYMMBbIE pa3IHuus
MEXy CTYyAEHTaMHU JBYyX aHaJIH3UPYEMBIX
IPYIII 10 KOJIMYECTBY IPON3HECEHHBIX yue0-
HBIX JUPEKTHB HA aHIJIMICKOM SI3BIKE B XOJIE
MIPOBENICHUSI YPOKOB XMMHH. YCTaHOBIICHO,
4yro OyyIiue YYWUTENIsl eCTECTBEHHO-HAyd-
HBIX AUCLMIUIMH, O0y4aroIHecs C IOMOIIBIO
naterpanun CLIL n IBL, nmenn naubons-
WA TPUPOCT B YHCIE YUEOHBIX TUPEKTUB,
3aa1u OoJbIIe BOIIPOCOB BBICOKOTO YPOBHS
W TMPOU3HECTH OOJIbIIE TUPEKTHBHBIX aKTOB
B 1esioM. OHHM MCIOJIB30BAJIM CBOM OIBIT 00-
yuyeHus ¢ npumeneHueM IBL nns opranu-
3alUu HccaeqoBaHui B kiacce. Mx peus Ha
ypoke Obla Oosee pa3HOOOpa3HOW 3a cYeT
MOSIBIIEHHUST HOBOI'O BHJA JAUPEKTHBHBIX aK-
TOB — COBETOB U PEKOMEHIALNM, HE Xapak-
TEPHBIX AJIsI CTYACHTOB, O0yUYarOIUXCsl TOb-
Ko ¢ ucnons3osanuem CLIL.

He ycraHoBIIeHBI 3HAYMMBIC PaA3TUUHSI
MEXIy TPYTIIaMH CTYJACHTOB 0 KOJIHMYECTBY
PETYASTUBHBIX PEYEBBIX aKTOB. JJaHHBIN BUJ
TUPEKTUB sBIsUICS «kommeTtennuein» CLIL
U Pa3BUBAJICS C MMOMOIIBIO ATOrO METOAA MO-
cpeAcTBOM si3bIka st oOyuenus (Language
for learning) B AKCIIEpUMEHTATBHON U KOH-
TPOJILHOU IpyNMax CTyACHTOB.

Pesynbrarsel uccnenoBaHus MOATBEPKIIA-
10T c(OPMYITUPOBAHHYIO HAMH THUTIOTE3Y O TIO-
JIO)KUTEIILHOM BJIMSIHUM UHTETPALMKU METOI0B
CLIL u IBL Ha xa4ecTBO IMOATOTOBKU CTYICH-
TOB K TIPEMOJAaBAHHUIO €CTECTBEHHO-HAYUHBIX
JTUCHIUIUIMH HAa AHIJIMICKOM SI3BIKE, KOTOPOE
OTPa3WIOCh B TIOBBIILICHUHU YHCIIA, pa3HO00pa-
31Ul U KOTHUTHBHOTO YPOBHS IUPEKTUBHBIX
PCUYEBBIX aKTOB Oy/IyIIUX IEaroroB 3KCIie-
pumeHTanbHOM Tpynnbl. [lomydeHnbie pe-
3yAbTaThl MO3BOJISIOT TMPOAOIDKUTH HauaToe
HCCIIC0OBAHKE B CJIEIYIOIINX EPCIEKTUBHBIX
HaNpaBJICHUAX:

1) n3ydeHuwe BIUSHUS METOMIOB TIPETO-
MaBaHWs OyayIMX YYHTENed Ha pPa3BUTHE
KOMMYHUKATUBHBIX M KOTHUTHUBHBIX HAaBBI-
KOB YUYCHUKOB B YCIIOBHUSX TMOJHSI3BIYHOTO
00y4eHuS;

2) u3y4yeHue BiusHUS uHTerpauuu IBL
u CLIL Ha oTHOlIeHWe OyaylmIuX yduTelen
K MpEnoJaBaHUI0 NPEIMETOB E€CTCCTBCH-
HO-HAyYHOTO LHMKJIA Ha JOIMOJHUTEIHHOM
(BTOpOM HMITH HHOCTPAHHOM ) SI3BIKE;

3) uccrenoBaHWEe BIMSAHUS WHTETPAIUH
IBL u CLIL Ha monrotoBky Oyaylux ydu-
Tenei 00IeCTBeHHO-TYMaHUTaPHBIX JUCIIN-
IJIMH B YCJIOBUAX HOJMSI3bIUUSL.

[IpakTrdecKkyto 3HaYUMOCTh HCCIIeI0Ba-
HUS MBI BUJIUM B HCITOJB30BAaHUU HUHTETpa-
uu IBL u CLIL i noArotoBku OyayIiux
yuHTEeIeH €CTECTBEHHBIX HAyK K MpPEIoiaBa-
HUIO Ha JIOTIOJTHUTEIBHOM (BTOPOM WJIM UHO-
CTPaHHOM ) SI3bIKE B YCIIOBHSIX MOJIHSI3BIYHOTO
oOpazoBaHusi. MaTepualbl CTaThl OyIyT ak-
TyaJIbHBIMM JUIsI TIpenofaBareseil negaroru-
YECKHUX YHHUBEPCUTETOB €BPOINEHCKUX CTpaH
u ctpan CHI, xoTopble HaXoaATCs B TIOMCKE
3(h(heKTUBHBIX TIOAXOI0B K IIOATOTOBKE OyIy-
LIUX MOJUA3BIYHBIX YUATEICH.
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OpI/IFI/IHaJ'ILHaH cTaTbs

YpoBeHb pa3sBUTUH KOMMYHHMKATHBHOW
KOMIIETEHTHOCTH MJIAJIIMX IMKOJbHUKOB
CO 3PUTEJbHONH HEJOCTATOYHOCTHIO B Pa3JHYHBIX
HHCTHUTYHHOHAJbHO-00Pa30BATEJbHBIX YCJIOBHIAX

B. 3. Kanmop®, I B. Huxkynuna, H. H. Huxynuna
@I'BOY BO «Poccutickuil 20cy0apcmeenHblli neda2ocuieckuti yHugepcumen
um. A. U. I'epyenay, 2. Cankm-Ilemepbype, Poccuiickas @edepayus,
" v.kantor@mail.ru

Beenenne. J[usepcudukarys cucteMbl 00pa30BaHus MPEAIoaraeT BEICTpanBaHHE HHCTUTYLIMOHAIBHOTO OaltaHca
MeX 1y 00pa3oBaTelibHON HHTerpanueil u anddepeHnnalyeii, B ToM 91ciie IPUMEHHTENBHO K IETSIM CO 3pUTETbHON
HEZI0CTaTOYHOCTHIO. L{enb cTaThu — MpeCTaBUTh Pe3yabTaThl CPABHUTEIBHOTO U3YyUEHHS YPOBHS PA3BUTHS KOMMY-
HHUKaTHBHOM KOMIIETEHTHOCTH MIIA/IIINX MIKOJBHUKOB C PA3IMIHON NTyONHOM HapyIIEHHUs 3peHusl, 00yJaromumxcs
B HHCTHTYLIHOHAJIbHO-00PA30BaTEIbHBIX YCIOBHAX HHKIIFO3UH, YACTUYHOI MHTErpaluy U anddepeHunarmm.
Marepuaabl u MeToabl. ba3sa uccnenoBanus — yetsipe mkonsl I. Cankr-IlerepOypra u JleHunrpaackoit oona-
ctu. PecriongenTamu BeICTynmu 55 yqamuxcsi 1-3 K1accoB ¢ pa3HON CTEMEHbIO 3pUTENbHON HEAOCTATOYHOCTH,
MOJTy4arouX 00pa3oBaHne B MHKITIO3UBHOM (popmare, popmare YaCTUIHON HHTerpaluy win JuddepeHuamu.
JIMarHOCTUKO-METOANYECKYIO a3y SKCMEPUMEHTa COCTABHIM CIEAYIOUINE METOAMKH: «AKTyanu3anusi mpes-
CTaBJICHUH ITKOJIBHUKOB C HAPYIIECHUSIMU 3pEHHS O TPOTYKTUBHOM KOMMYHHKATUBHOM B3auMOJEHCTBUMY, «Kom-
MyHUKaTuBHbIe yMeHus» JI. Muxenscona B moxudukanuu JI. C. Konmoroposoii, «CoBMeCTHasi COPTHPOBKaY
I". B. Bypmenckoii u «Y30p moa iuktoBKy» I A. LlykepmaH, METOI HHTEPBbIO-aHKETUPOBAHHS C HCIIOIBE30BAHUEM
HIKAIUPOBaHUs. MaTeMaTHKO-CTaTUCTHUECKast 00pabOTKa MOTyUYEHHBIX JaHHBIX OCYIIECTBISIIACEH C TPUMEHEHH-
eM t-kpurepusi CTbIOJICHTA ISt 3aBUCHMBIX M HE3aBUCHMBIX BHIOOPOK 1 Kod(duirenTa koppemsiuu [Tupcona.
Pe3yabTarhl HeciienoBaHus. ABTOPBI BIIEPBbIE PACKPBIIM MACIITA0bI U XapaKTep BIUSHUS MHCTUTYIMOHAIb-
HO-00pa30BaTeIbHOro0 GakTopa Ha Pa3BUTHE KOMMYHHUKATHBHON KOMIIETEHTHOCTH MIIAJIIINX IIKOJIFHHUKOB C Ha-
pYLIEHHEM 3PEHHUs B HOPMAaTHBHO-COJEPIKATEIBHOM, OLIEHOYHO-POJIEBOM, MO3UIIHOHHO-(DYHKIIMOHATIEHOM M Ha-
JIMYHO-IESITENIbHOCTHOM acleKTax. B MHCTUTYIHOHANBbHO-00pa30BaTeNbHBIX YCIOBUSAX HMHKITIO3MH, YaCTUUHOM
MHTETpaluu 1 AuddepeHnnaniy ypoBeHb pasBUTH KOMMYHHKATUBHOW KOMIIETEHTHOCTH MIAAIINX IIKOIbHH-
KOB C HapyIIEHNEM 3pEeHHs BapbHPYETCs IPUMEHHTENBHO K PA3HBIM €€ aCTIEKTaM, OJJHAKO BIUSHUE STUX YCIOBHH
HOCHT M30HMpaTesIbHbIN 1 aMOMBaJICHTHBII XapakTep.

OO0cyxaenne n 3akaouenne. [lonyyenHble MaTepHaIbl MOTYT CIIYXKHTh OCHOBOM MPOEKTUPOBAHUS U anpoba-
I[MM BapHaTUBHOM MOMYIBHOM MPOrpaMMBbl Pa3BUTHSI KOMMYHHUKAaTHBHON KOMIIETEHTHOCTH MIIAJIIINX IIKOTbHH-
KOB CO 3PHUTEIBbHON HEIOCTAaTOUHOCTBIO M PEeaNM3alii CTPaTeruy peaduINTaliOHHO-TIEAarorndeckoil paboTsl
CO IIKOJbHUKAMH C HAPYIIECHUSIMU 3PEHUSI, CTOCOOCTBYIONIEH X 00pa30BaTeNbHOM U COIHANbHON HHTETPalnH.

Kniouesvle cno6a: KOMMYHUKAaTHBHAs KOMIIETEHTHOCTb, MJIAJIINE IIKOJbHUKH CO 3PUTENBHON HEIOCTATOUHO-
CThI0, MHCTHTYLIHOHAIIbHO-00pa30BaTelbHbIC YCIOBUS, HHKIIIO3UBHOE 00pa3oBaHue, YacTUYHAs 00pa3oBarelb-
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Development of Communicative Competence
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Impairment in Different Institutional and
Educational Settings
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The Herzen State Pedagogical University of Russia,
Saint Petersburg, Russian Federation,
*v.kantor@mail.ru

Introduction. The diversification in education means, inter alia, establishing an institutional balance between
integration and differentiation, which should also hold true for visually-impaired children. Junior age is a sensitive
period for the development of communicative skills. Hence, one of the key tasks on the educational agenda for
visually-impaired junior high school students is the development of communicative competence. The paper is the
first attempt to identify how institutional and educational setting impacts the development of communicative com-
petence in junior high school students, namely, such aspects of communicative competence as content/compliance
with communication standards, attitude/role relationships, position/function, and involvement/activity.
Materials and Methods. The evidence was obtained from four schools in Saint Petersburg and Leningrad Re-
gion. The survey included 55 respondents in grades 1-3 with deferent degrees of visual impairment from inclusive
educational settings with partial integration / differentiation. The methodology included such tools as Effective
Communication: Raising Awareness of Visually-Impaired Students; a scale-based interview and questionnaire;
L. Mikhelson’s Communication Skills test modified by L.S. Kolmogorova; Joint Sorting by G.V. Burmenskaya;
and G.A. Tsukerman’s Picture Dictation. The data was processed using Student's t-test for dependent and inde-
pendent samples and Pearson correlation coefficient.

Results. The assessment of communicative competence in schoolchildren embraced several aspects: content/
compliance with communication standards; attitude/role relationships; position/function; involvement/activity.
In the context of inclusive education with partial integration and differentiation, visually-impaired junior high
school students show different development levels of different aspects of communicative competence. This con-
text has a selective and ambivalent effect.

Discussion and Conclusion. The results may find application in the design and testing of a variable modular
programme aimed at the development of communicative competence in visually-impaired junior high school
students. The results may also lay the foundation for the rehabilitation and training strategy for visually-impaired
students and facilitate their integration in social and educational environment.

Keywords: communicative competence, visually-impaired junior high school students, institutional and educatio-
nal setting, inclusive education, partial integration in education, differentiation in education, general education
school, special education school, aspects of communicative competence: content/compliance with communica-
tion standards, attitude/role relationships, position/function, involvement/activity
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Beenenue

JuBepcudukanusi cuctemMbl 00pa3zoBa-
HUSI, BBICTyNAIONIasi B KAaueCTBE OJHOTO W3
0a30BbIX NPHUHLHIIOB W BAXXHEHIIUX TPEH-
JIOB 00pa3oBaTeNbHON MOMUTHKH Kak B Poc-
cun [1; 2], Tak u 3a pybesxxom [3—5], co Bcei
OYEBHUIHOCTHIO TIPEIIIONIaraeT BBICTpAHBa-
HUE WHCTUTYLIHOHAIBHOTO OajaHca Mexmy
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oOpaszoBarenbHON HHTErpanued u audde-
peHIMAaIel MPUMEHUTENBHO K JIUIAM C 0CO-
ObIMU 00pa3oBaTeIbHBIMU TTOTPEOHOCTSIMH,
B YAaCTHOCTH K JAETSIM C OrpaHMYEHHBIMU
BO3MOXKHOCTsIMH 310opoBbst  (OB3) [6; 7].
AKTyallbHOCTP W 3HAQYUMOCTH  JIAHHOTO
acmekTa OIpENeNIIOTCS WHTEHCHBHOH HM-
IUIEMEHTAMeH MHKIIIO3MN Ha BCEX YPOBHSX
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00pa3oBaHUs U MPEXKJE BCErO HA YPOBHIX
obmrero! [8] u mpodeccruonaapHOro? 06pa-
30BaHUA.

Jnst oOpa3oBaHuss B 1I€JIOM JIaHHBIN
MpOLIECC 03HAMEHOBAJICS CTAHOBJICHUEM €ro
HOBOH U JJOCTaTOYHO CIIOKHOW HHCTUTYITHO-
HAJBHOW CTPYKTYpBI, KOTJla UMEET MECTO
CBOETO POJIa B3aMMOIIPOHIMKHOBEHHE O0IIETO
W CIIeIUANBHOTO0 00pa30BaHUs, C IIMPOKON
BapHaTUBHOCTHIO WHCTUTYIHOHAJIBHBIX YC-
noBuii oOyueHus nereir ¢ OB3 3a cueT KoM-
IJIEMEHTAPHOTO B3aMMOJICHCTBUS CHCTEMBI
muddepenipoBanHoro  00pa3oBaHHUsS Ta-
KUX JETEH, MPEACTaBICHHOW CEThIO CIICIU-
aJbHBIX KOPPEKIIMOHHO-00Pa30BaTECIIbHBIX
YUPEXKJICHUH, U CHCTEMBI, B paMKaX KOTOPOH
peanu3yroTcs pa3iaudHbie GpopmaTsl 00pa3o-
BaTEJIFHOW WHTETPAIMK — OT YaCTUYHOMN WH-
TErpauuu 10 UHKI03uu [9, c. 32-34].

B nonnoil Mepe 3TH TeHAECHLMHU Kaca-
FOTCS U Takod criennuuaeckoil KaTeropuu
o0ydJaromuxcs, Kak JIeTH C HapyIICHUSIMH
3penusi. B wactHoctu, B I'epmanum 32 %
BCEX JIeTeM CO 3pUTEIbHOM HEIOCTATOUYHO-
CTBIO TIOJTY4aroT 0Opa3oBaHKe B IIKOJaxX 00-
mero HasHaueHus [9, c. 33]. IlpoBeneHHsIi
B paMKax CIHENHUAIBLHOTO UCCIECOBAHUS KOH-
TEHT-aHAJIN3 CalTOB POCCUMCKUX YyUpExKe-
Hul, BKIoYeHHBIX B 2018 I. B (enepanbHblii
repevyeHb 00Ie00pa3oBaTeIbHBIX OPraHu3a-
[WH, OCYIIECTBISIONINX 00pa30BaTelbHYO
JESITeIbHOCTB 110 aIalITHPOBAHHBIM OCHOB-
HBIM 00I1e00pa30BaTeIbHEIM TIPOrPaMMaM
JUTSL 0OyYaroIINXCsl ¢ OTPAaHUYEHHBIMU BO3-
MO>XHOCTSIMH, BBISIBUJI cyMMapHO 153 yu-
peXICHHS, BEAyIUX OOydYeHHE HeTei
C HapyIICHUEM 3PEHUS, U JINIIH 32 U3 HUX —
CHEIMAJIbHBIC IIKOJIBI JIJISI CICTIBIX U C1a00-
BUASIIUX JAeTel, Torna kak 121 — npyrue
o0Opa3oBaTeNIbHBIC OPraHU3aIUH, TJIe 00yUa-
IOTCSl IETH CO 3PUTEJIBHON HEIOCTAaTOYHO-
cthio. [IpudeM peub uaeT u 00 OTIACIBHBIX

KJIaccax B IIKOJAaX MacCOBOTO Ha3HAYEHHS,
U 00 HHKIIO3UBHOM (opmare, BKIrOYas
MHTEpHAIbHYI0 WHKJIIO3UIO, TpeAroara-
IOLIY10 00y4YeHHe CIENbIX U CIa0OBUASIINX
JeTeld B CHEUHATbHOM (KOPPEKLIHMOHHOM)
wkone uHoro tuna [10]. Ilo umerommmcs
AKCIEPUMEHTAIFHBIM JaHHBIM, HHCTHTY-
[IHOHAJIBHO-00Pa30BaTeNbHbIN (hakTOp OT-
YEeTINBO MPOSBISET ce0s B peanusix mena-
rorudeckoro mporecca. C 0HOW CTOPOHHI,
B 3aBHCHMOCTH OT TOTO, OCYILIECTBISETCS
U 00pa3oBaTeNbHbIN MPOIECC B YCIOBUAX
UHTErpanuu win guddepeHuanum, pas-
JUYAIOTCSA MepapXus U XapaKTep COueTaHHs
MOTPeOHOCTEH MmearornyecKX KOJJIEKTHBOB
LIKOJI, BEAYLIMX OOydeHHe JeTed co 3pH-
TenpHOM HenmoctatouHocThio [10]. C npy-
roil — oOHapy’>KMUBAETCs, YTO B HEKOTOPBIX
aCTIeKTax CaMOOTHOIICHUS CTaTyC TOIPOCT-
KOB C HapyIICHHEM 3PEHUs, 00yJaroluxcs
WHKJIO3UBHO, OKa3bIBaeTCs MeHee OJiaro-
MPUATHBIM, Y€M y MX CBEPCTHHUKOB, 00yda-
TOITUXCS B OTACITHHOM KJlacce 0OBIYHOM IIIKO-
JIBI WUTH B crienuaibHol mkone [11]. Jlanroe
00CTOSATENIBCTBO MPHOOPETACT OCOOYIO BaXK-
HOCTh B KOHTEKCTE TIOHUMAaHMsI COLIMAJIbHO-
TICUXOJIOTHYECKUX MPOOIeM WHKIIO3UBHOIO
LIKOJIBHOTO OOy4eHHs IeTell ¢ HapyIlIeHueM
3penus [12].

Mexny TeM C Y4eTOM HEraTHBHOTO
BIIMSIHASL 3PUTENLHOW JIENPUBAIIMA Ha pas-
BUTHE KOMMYHHKATHBHON JCSTEIBHOCTH’
0co00# 3amauell megarorudeckoil padoThI
C TaKUMH JETbMH CTAaHOBHUTCS TMOBBIIIE-
HH€ YPOBHA WX KOMMYHHKAaTHBHOM KOMITE-
TEHTHOCTH, KOTOPBIH YacTO OKa3bIBAETCS
penylMpOBaHHBIM H3-32 HEJ0CTATOYHOTO
3HAHUSI UMM HOPM W TPaBUJI MPOAYKTUBHO-
ro KOMMYHHUKATHBHOTO B3aUMOJECHCTBHS,
3aTPYIHEHHOCTH CaMOCTOSITEIIBHOTO TPHOO-
peTeHHs U OrPaHMYCHHOCTH OIbITa TO100-
HOTO B3aMMOACHCTBHUS C Pa3HBIMHU JIOAbMHU

" Inclusive Education. Unity in Diversity / Ed. by J. Glodkowska. Warszawa, 2020. 284 p. URL: https://
www.researchgate.net/profile/Joanna-Glodkowska/publication/345850801 Inclusive Education Unity in

Diversity/links/5fafdd3 1a6fdcc9ae050fbe6/Inclusive-Education-Unity-in-Diversity.pdf

11.01.2021).

(mata  oOpamieHHUs:

2 Huneke H.-W. Inklusion: Ziele und Wege // Daktylos: Bildungswissentschaftliches magazin der Padagogischen

Hochschule Heidelberg: Inklusion. 2020. S. 6—7. URL: https://www.ph-heidelberg.de/fileadmin/ms-presse-
oeffentlichkeit/presse/Daktylos/PHHD daktylos2020 Inklusion web.pdf (mara obpamenuns: 11.01.2021); Ilena-
TOrHYECKOE 00pa3oBaHUE B COBPEMEHHOM Poccuu: cTparernueckue OpueHTUPBI Pa3BUTHS: MOHOTPpadus / MO pet.
0. I1. 3unvenko. PoctoB-Ha-/lony; Taranpor, 2020. 612 c.

3 Jlumesax A. I TIcuxosorus ciaenbix U ciaaboBuasmux: yueonoe nocodue. CII6.: Kapo, 2006. 336 c.; Conn-
yeea JI. M. Tudpnoncuxonorus gercrsa. M.: [lomurpad cepsuc, 2000. 250 c.
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B Pa3JIMYHBIX CUTYANUsIX, HATMYHS CIICIUPH-
YEeCKUX KOMMYHHUKAaTHBHBIX OapbepoB  1p.*.
[Ipu 3TOM, €cnu B MeJaroruuyeckoM CMbIciie
KOMIIETEHTHOCTh yYalllerocsl XapakTepu3yeT
OIIBITHOE OBJIQJICHHE HEOOXOAMMOHN KOMIIe-
teHuuei [13], To KOMMyHUKAaTUBHAS KOMIIE-
TEHTHOCTb MPEACTABISIET COOOH E€IMHCTBO
COOTBETCTBYIOILIMX YMEHHH M HABBIKOB pe-
O€HKa, OTPaXAIOLIMX €ro KOMMYHHMKATHB-
HYIO KOMIIETCHLIMIO, U UMEIOLIErOCs] Y HEero
OIIbITa KOMMYHHUKATHUBHON JEATEIbHOCTH.

OnHYM 13 CEHCUTHBHBIX MEPHOIOB pa3-
BUTHS KOMMYHUKATHBHOM KOMIIETEHTHO-
CTH JIeTel C HapylIeHUEM 3pEHHs — B CBA3H
C HEKOTOPBIM HMX OTCTaBaHHUEM B JAHHOM
OTHOLLIEHMH OT OHTOT€HETHYECKOH Hop-
MBI — BBICTYIAa€T MJIAQAMUI IIKOJIbHBIN BO3-
pact’. OJHaKO B COOTBETCTBYIOIIEM aCIIEKTE
MITAJIIIUE IIKOJIBHUKHU CO 3pUTEILHON Hello-
CTaTOYHOCTBIO JI0 HACTOSIIIEIO BPEMEHU HE
OKa3bIBAJIUCh B IIOJIE MCCIIENOBATEIbCKOTO
BHUMAHUS B HHCTUTYLHOHAJIBbHO-00pa3o-
BaTeJIbHOM KOHTEKCTe. B urore orcyTrcrBy-
0T OMNHMpAaroIIrecs Ha 3MIUPHUYECKyro Oa-
3y Hay4Hble TpPEACTABICHHUS O MaciTabax
1 XapakTepe BIUSHUSA MHCTUTYLIHMOHAIBHBIX
yCJIoBHI OOy4YEeHHUS! HA Pa3BUTHE KOMMYHH-
KaTUBHOW KOMIETEHTHOCTH JAeTel Milajiiie-
ro IIKOJIBHOTO BO3pacTa cO 3pUTENbHON He-
J0CTaTOYHOCTHI0. Ha BocTionHEeHne JaHHOTO
npo6erna 1 ObII0 HAPaBICHO MPEANPHHATOE
SKCHEPUMEHTAJIIbHOE HccienoBanue. Ero
LeJIb 3aKJII0YAIach B TOM, YTOOBI B CPaBHH-
TEJIBHOM IIJIaHE M3YYUTh YPOBEHb Pa3BUTHUS
KOMMYHHUKAaTUBHON KOMIIETEHTHOCTH MJIaJ-
IUX IIKOJBHUKOB C Pa3IUYHON IITyOMHOMN
HapyIIeHUs] 3pEHUs, OOydYaroIuXcsi B WH-
CTUTYLIHUOHAILHO-00pa30BaTeNbHBIX  yCIIO-
BHUAX HWHKJIIO3UH, YaCTUYHOM HMHTErpanuu
u nugpepeHInanim.

00630p JuTepaTypbI

B coBpemenHnoMm oOmmiecTBe Bce Oolee
B2XHBIM CTAHOBHUTCS HAJIMUYHE Yy YEIIOBEKA
KOMMYHHUKATUBHOM  KOMIICTCHTHOCTH, SIB-
JISTIOIICICST OJHUM W3 PEIIAIONIUX YCIOBUN
MIPOAYKTUBHOTO KOMMYHUKATHBHOTO B3au-
MOJICHCTBUSI, KOTOPOE BHICTYIAET B KAUECTBE
MeXaHW3Ma, OO0CCIEUMBAIOIIETO COIIacoBa-
HUE W OOBEIUHEHHUE COBMECTHBIX YCHIIMH
JONEH JUIS pean3allii MOCTaBICHHBIX Iie-
nei. IMeHHO TIoATOMY MpOOJIeMaTuka KOM-
MYHUKAaTUBHOW KOMITETEHTHOCTH aKTHBHO
pa3pabarpIBaeTCsl B MEAaroruke M CMEKHBIX
C Hell HayKaX, T/Ie U3y4JaeTcs B pa3HBIX acIiek-
Tax — oT PUI0COPCKO-TIEAArOTHYECKOTO, KOT-
Jla TIpUpojia B3aUMOJIEHCTBUSA U OTHOILIEHUH
OCMBICIIMBAETCSl B KOHTEKCTE ()eHOMEHA KOM-
MYHHUKATUBHOU cuiibl [14], 10 TpUKIAIHOTO
U JaXKe KOHKPETHO-METOIWYECKOTO, CBSI3aH-
HOTO C 3()EKTUBHBIM BHICTPAUBAHUEM MEXK-
JIMYHOCTHBIX KOHTAKTOB, HAlpPUMEpP, B CH-
CTEME MEINKO-COIUATBHON MOMOIIK® WU
C UCIIOJIb30BaHUEM METONIOB M YIPaKHEHUH
JUI pa3BUTHSA KOMMYHHKATHBHBIX HaBBIKOB
[0 OTHOIIEHHIO K TPOM3BOACTBEHHOW Jes-
TEITHHOCTH ¥ TTOBCETHEBHOM KH3HHU [ 15].

B memarormke mpu HCCIETOBAaHWHM BO-
MIPOCOB KOMMYHHUKATUBHON KOMIICTEHTHOCTH
OCHOBHOE BHUMaHHUE yJelseTcsi ee GpopMu-
POBaHMIO y ACTEU MOIMKOIBHOTO [16], Mian-
LIET0 MIKOJABHOrO [17] M cTapiiero mKoJib-
Horo [18; 19] Bo3pacra, B TOM uucie neTeit
¢ OB3, npuMeHUTENbHO K KOTOPBIM NPUHIHU-
MMUATBHYO BaKHOCTH JUTS PEIICHHUS COOTBET-
CTBYIOIINX 33]1a4 IpHOOpeTaeT odecrieueHne
B3aMMOJICHCTBUSL pa3BHBAaEMBbIX KOMMYHHU-
KaTUBHBIX W TICHXOCOIHATBHBIX HABBIKOB',
a TaK)Ke BBIBEPEHHAs B TUIAKTHKO-METOZO-
JIOTUYECKOM IIIaHE KOMITBIOTEpH3aIis 00-
yUCHUSI®.

4 Huxynuna I” B. ®opMUpOBaHHE KOMMYHHUKATHBHOM KYJIBTYPBI JIHI[ C HAPYIICHUSIMH 3PCHHS B YCIOBHAX
00pa30oBaTeIFHOrO U PeadHINTAIIHOHHOTO Mporiecca: MoHorpadus. CII6.: U3n-Bo PITIY um. A. U. Tepuena,

2004. 299 c.

5 Boikosa E. b. ®OopMHUpOBaHHE KOMMYHHKATHBHOM AESTEIBHOCTH MIIA/IIINX IIKOJIBHUKOB C HAPYIICHUAMH
3penust: yaebHo-meroamyeckoe mocodue. CI16.: IEMA, 2018. 104 c.; Huxyruna I B. ®opMupoBaHre KOMMYHH-
KaTUBHOW KyJBTYPBI JIMI] C HAPYIIEHHSIMH 3pEHHS: JIC. ... A-pa nen. Hayk. CI16., 2004. 499 c.

¢ Mantz S. Kommunizieren in der Pflege. Kompetenz und Sensibilitdt im Gesprich. 2., aktualisierte edi-
tion. Kohlhammer Verlag, 2019. 181 s.; Pflegerische Kompetenzen fordern: pflegepadagogische Grundlagen und
Konzepte / K.-H. Sahmel (ed.). Stuttgart: Kohlhammer Verlag, 2009. 188 s.

" Sarimski K. Psychosoziale Entwicklung von Kindern und Jugendlichen mit Behinderung: Priavention, In-
tervention und. Inklusion. Gottingen: Hogrefe, 2019. 256 s. URL: https://pubengine2.s3.eu-central-1.amazonaws.
com/preview/99.110005/9783840928819 preview.pdf (mara obpamenns: 12.01.2021).

8 Bianchi M. Kommunikative Kompetenz und Teilhabe: Der Computer als Hilfsmittel zur Erweiterung dieser
Kompetenz bei Menschen mit Handicap. Hamburg: Diplomica Verlag, 2012. 84 s.
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[Ipu 3TOM CcrenUpUIECKYI0 I1IEIEeBYHO
IpyMIy TeIarorndeckoll paboThl, KOTOpas
JOJI’KHA PEaM30BBIBATHCS B COOTBETCTBUU
C 0COOBIMU HAYYHO-METOUYCCKUMH TPeOO-
BaHUSIMHU®, 371€Ch MPEICTABIIAIOT COOO0H aeTh
C HapyIICHUEM 3PEHHUS.

Marepuaibl SKCIIepUMEHTAIBHBIX HCCITe-
JIOBaHWI (PUKCUPYIOT Yy TaKuX JETel, 0Co-
OEHHO B ciy4ae BPOXKJICHHOW CIETIOTHI, TIPH-
3HAaKN JePUIUTAPHOCTH KOMMYHHUKATUBHON
KOMIETEHTHOCTH, TIPUYEM KOPHHU TPOOIeMbI
YXOIAIT B paHHUH TEPHOA Pa3BUTHS pEOCH-
ka [20; 21]. Ha mHanuame KOMMYHHUKAaTHBHBIX
PacCTPOMCTB yKa3bIBaIOT KOMMYHHUKATHBHBIC
PO HITH, MTOJYYSHHBIC B XOJI€ CIEIUAIILHOTO
AMITUPHYECKOTO U3YYCHUS KOMMYHUKATHB-
HBIX HAaBBIKOB HE3ps4MX AeTelt [22].

B pamkax skcnepuUMEHTalbHOTO WC-
CIIeZIOBaHUST BepOAbHONH W HeBepOaIbHOM
KOMMYHHUKATUBHOM KOMITETEHTHOCTH JeTei
C HapylIeHHEeM 3pEHHUsS BBIABICHA pEIyI-
POBAaHHOCTH TOCIeAHEH [23], 2T maHHBIC
KOPPECTIOHANPYIOT € TIOKa3aTeIsIMUA APYTHX
ONTM3KHX TIO TIEJIEBBIM YCTAaHOBKAM HCCIIEIO-
Bauuii'’ [24]. OrpaHHYEeHHOCTh HEBEPOATHKA
3aTpy/HACT 00pa30BaTeIbHYIO ACATCILHOCTh
TaKuX JICTeH, B YaCTHOCTHU B Cpepe SI3bIKOBO-
ro oopazoBanus [25]. Curyauus ycyryonser-
Csl B CJIy4ae COUETaHuUs ITyOOKOW 3pUTEIBHOM
HEJOCTAaTOYHOCTHU C UHTEIIEKTYyalnbHOH [26].

B T0 e Bpemst SMITUPUIECKH TTOITBEPIK/Ia-
€TCS U BO3MOXKHOCTH IOBBIIICHUS YPOBHSA
KOMMYHUKATUBHOM KOMIIETEHTHOCTU JETEH
CO 3pHUTENHFHON HEJOCTaTOYHOCTHIO B yCJIO-
BHSX CIICITMAIBHOM TeIarormdeckoi pabdo-
TBl C WCIOJB30BAHUEM BCIIOMOTATEIIbHBIX
cpenctB. OCHOBOIMONATAIONIYI0 POJIb B CO-
OTBETCTBYIOIIIEM ACIIEKTE UTPACT, KaK IOKa-
3bIBACT HCCIICNOBAHHUE MPAKTHUKH, peau3a-
Ul CHEHIUAIBHBIX TIOAXOJ0B K OOYyYEHHUIO

JIeTeH ¢ HapyIICHUEeM 3pEHUSI YTEHHIO, TTHCh-
My M ayAHpOBaHMIO, a TAKXKe MPUMEHEHHE
HeopMaNbHBIX W (HOPMANBHBIX METOIOB
OLICHKH 3THX HaBBIKOB''. 3HAYUTENBHYIO (-
(DeKTUBHOCTP B IIaHE PA3BUTHS KOMMYHHKa-
TUBHBIX HABBIKOB M SMITATHUH Y CITa00BHIAIIIX
MITQIIIAX TITKOJIBHAKOB JIOKA3aJI0 B paMKax
00y4Jaromero SKCIepUMeHTa U IICUX000pa-
3oBaHue [27]. Ilo pe3yapraram 3KcCrepUMEH-
TaJIbHOM BHEIPEHYECKOW MpPaKTUKA B Ka-
YecTBE BAXHOTO pecypca (OpMUPOBAHUSL
KOMMYHUKaTUBHOW KOMITETCHTHOCTH HE3psi-
YuX U CIA0OBHISAIIMX JETeH BBICTYNAeT WX
CHELNAIbHO OPraHU30BaHHAS TeaTpan30-
BaHHAsI IeATEeILHOCTH [28].

Mexay TeM ¢ y4eroM AMBEpCHU(UKALINN
00pa3oBaHusl JEeTel CO 3pUTEIILHON HENoCTa-
TOYHOCTBIO AMITHPUYECKAsl XapaKTEPUCTUKA
WX KOMMYHHKAaTUBHOM KOMIIETEHTHOCTH MO-
JKET W JIOJDKHA OBITh JIOTMOTHEHA 33 CYeT JKC-
MIEPUMEHTAIBHBIX JIAHHBIX CPaBHHUTEIHHOTO
IUIaHa, KOTOpbIe OBl (PUKCHPOBATH ypPOBEHB
pasBUTHS TIOCIIEHENH B €10 COOTHECEHHOCTH
C TEMH WM HWHBIMH HHCTHTYIHOHAIbHBIMH
YCIIOBUSIMU OOydeHUsl JieTell ¢ HapylIeHHEeM
3peHusi, Oyjib TO 00pa30oBaTesIbHAS HHTETPALIUS
B pa3HbIX ee popmax win auddepeHmanys.
[pu 3TOM HEOOXOAMMO, YTOOBI HCKOMBIE IKC-
[IEPUMCHTAJIbHBIC JIAHHBIC OIMCHIBAIN KOM-
MYHUKATHBHYIO KOMIIETEHTHOCTh KOMILJICKC-
HO, BO BCEX €€ CYITHOCTHBIX acIleKTax.

KitoueBoe KoHIENITyalbHOE 3HaYEHUE
3/IeCh TMPHOOpETaeT MOCTPOEHHass B KOp-
PEKIIMOHHOM TIeJaroruke CTPYKTypHAs MO-
JIeJTb KOMMYHHUKATUBHOW KYJBTYpHI JIUI] CO
3pUTENBHON HEJ0CTaTOYHOCTHIO, COIJIACHO
KOTOPOH B HEH BBIACISAIOTCS HOPMAaTHUB-
HO-COJIEp KaTelIbHbI, OLIEHOYHO-POJIEBOMA,
MO3ULIMOHHO-(QYHKIIMOHAIBHBIA W HAJINY-
HO-JICSITeIbHOCTHBI KOMIOHEHTBI'?:  ecin

? Hay4HO-METOANYECKHE OCHOBBI HHKIIFO3UBHOTO OOYUYEHHSI CIEMBIX M CIA0OBU/ISIINX B YCIOBHSIX Peai-

3anuu peaepabHOro 00pa3oBaTeIBHOIO CTaHIAPTa HadallbHOTro 06mero oopazoBanus (PI'OC HOO): metonu-
yeckoe nocodbue / E. B. 3amamniok, I. B. Hukynuna, 1. H. Hukynuna, A. B. [loremxuna. CII6.: U3n-so PTTIY
nm. A. W. T'epuena, 2018. 388 c.; Opranuzamus u coepkaHne KOppeKIIHOHHO-Pa3BUBAIOIIEH paboThI CO CIIeTIBI-
MH U CJIa00BUIAIINMHE Ha Tare Ha9aJIbHOTO 001Iero 00pa3oBaHus: MeToandeckue pekomenganuu / E. B. 3amar-
HIoK, [. B. Hukynuna, U. H. Hukynuna, A. B. IToremkuna. CI16.: M3x-Bo PI'TIY um. A. . T'epuena. 2018. 600 c.

10 Ben-Noun (Nun) L. Communication Skills in the Blind. Second Edition. Israel: B.N. Publications House,
2014. 108 p. URL: https://www.researchgate.net/publication/281784385 COMMUNICATION_SKILLS IN
THE BLIND (nara obpamenus: 12.01.2021).

W Harley R. K., Truan M. B., Sanford L. D. Communication Skills for Visually Impaired Learners: Braille,
Print, and Listening Skills for Students Who Are Visually Impaired. Second Edition. Springfield: Charles C. Tho-
mas Publisher, Limited, 2014. 323 p.

2 Huxynuna I B. ®OpMUPOBAaHHE KOMMYHUKATHBHON KYJIBTYPbI JIMI[ C HAPYIICHUAMU 3PEHUS B YCIOBUAX
00pa3oBaTEeIbHOTO M PCAOIUTAIIOHHOTO TIPOIecca.
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KOMMYHHKATHBHAs KYJIBTypa 00ydJaroluxcs
peanus3yeTcsi MMEHHO Yepe3 KOMMYHHKa-
TUBHYIO KOMIIETEHTHOCTH [29], TO, cieno-
BaTeNIbHO, 3TOW KOMIIETEHTHOCTU HE MOTYT
HE OBITh PEJICBAHTHBIMU COOTBETCTBYIOIIUE
YEeThIPEe aCIeKTa B UX KOMITJICKCE.

JlaHHas cucTeMa MpeACTaBICHUH U CITy-
JKHT OCHOBOH 3KCIIEPUMEHTAILHOTO H3yde-
HUSI PA3BUTHSI KOMMYHHKATHBHOM KOMITETCHT-
HOCTH MJIQJIIINX IIKOJIBHUKOB C HAPYIICHUEM
3peHUSI B HHCTUTYIIMOHAIBHO-00pa30BaTeiib-
HOM KOHTEKCTE.

MarepuaJbl 1 MeTObI

bazoli cpaBHUTENIBHOTO HUCCIEAOBAHUSA
YPOBHSI pa3BUTHA KOMMYHHKAaTHBHOW KOM-
METEHTHOCTH MJIa IINX IIKOJILHUKOB CO 3PH-
TEJNbHON HEAOCTATOYHOCTHIO, 00Y4aIOLINXCs
B Pa3IMYHBIX MHCTUTYIIMOHAIBHBIX YCIIOBHU-
SIX, TOCITY)KWIJIH YeThIpe Kokl T. CaHkT-11e-
tepOypra (I'BOY mxonma-uaTepHaT No 1
mM. K. K. I'poTa mst cienbix u cimaboBus-
mx neredt, 'bOY mkoma-maTepHaT No 2
it crnaboBusmx gereit, 'bOY cpenuss
o0rieoOpa3oBaresbHas 1mkosa Ne 592) u Jle-
Hunrpagckoir obmactu (I’KOY Mrunckas
LIKOJIa-WHTEPHAT IJIsl JeTed ¢ HapyIleHHs-
MU 3pEHHsI), OCYLIECTBIIIONINE 00pa3oBa-
TEJNBHBIA MpOIlecC HA HavyajaxX WHTErpaluu
u nuddepeHInanim.

BrI0OpKY pecroHIEHTOB B paMKax Ipo-
BEJICHHOTO KOHCTAaTHUPYIOIIETO SKCIIEPUMEH-
Ta cocTtaBWiId 55 ydyamuxcs 1-3 kiaccoB
JAHHBIX ITKOJ C Pa3JIMYHON CTENEeHBIO U Xa-
paKTepoM HapymIEeHHs 3pEHHUS: C TSKEIOH —
12 gen., cpeanelr — 14, nerkoi CTENEHBIO
cnabosuyeHuss — 14, ¢ (QyHKIUOHAIHHBI-
MU paccTpoiicTBaMu 3peHus (amOIuomus
U Kocomasue) — 15 e,

[Ipu 3ToM cymmapHo 16 pecrioHAEHTOB
00y4aauch HHKIIO3UBHO, T. €. B OJHOM KJac-
ce C HOPMaJbHO BUASAILIMMHU CBEPCTHUKAMH,
18 — B yCHOBMSIX YaCTHUYHOH HHTErparuu
(B oTmenpHOM Kjacce o0meo0pa3oBaTelb-
HOW mIKoubl), a 21 — B ycIoBHsAX 00pa3oBa-
TenpHOM muddepeHnranuy (B CieHaIbHON
TITKOJIE).

13 Tam xe.

B kauectBe mapameTpoB, MO KOTOPBIM
OIICHUBAJICSI YPOBEHD PA3BUTH KOMMYHHKA-
TUBHOU KOMIIETEHTHOCTH, BBICTYITHIIN:

— MPUMEHUTEIBHO K HOPMAaTHUBHO-CO-
JIEPKaTEIbHOMY aCeKTy — YPOBEHb 3HAHUI
0 HOpPMax W MpaBUjIax MPOAYKTUBHOTO B3au-
MOJIECUCTBUSI B Pa3IUUYHbIX KOMMYHUKATHB-
HBIX CUTYaLMsIX;

— NPUMEHUTENIBHO K OLEHOYHO-POJIEBO-
MYy AaCIEKTy — OPUEHTUPOBAHHOCTH BENY-
X BUJOB OTHOIICHHUH (K cebe, mapTHEpy
U K cCaMOMy KOMMYHHKAaTHBHOMY B3aWMO-
NEHCTBUIO);

— IPUMEHUTEIILHO K MTO3UI[MOHHO-(DYHK-
LUOHATHHOMY aCIEKTy — MO3UIus (YBEepeH-
Hasi, 3aBUCUMasl, arpecCHUBHas), KOTOPYIO
BBIOMpAET PECIOHCHT B CUTYaI[UH KOMMY-
HUKATUBHOTO B3aUMOACUCTBUS;

— TIPUMEHUTENBFHO K HAJIMYHO-JIESATEINb-
HOCTHOMY acCII€KTy — YPOBEHb BIIaJICHUSI KOM-
MYHUKAaTUBHBIMH YMEHUSIMH, IEMOHCTPUpPYE-
MBIl B CUTyalluu PEaJIbHOTO MPOTYKTHBHOIO
KOMMYHHUKAaTUBHOI'O B3aUMOJICHCTBHUSL.

JlmarHocTHKO-MeTOAMYECKyI0 0a3y JKc-
TIEPUMEHTA COCTABHUIIH:

— METOAMKAa «AKTyanu3alusl MpercTaB-
JICHUH HIKOJILHUKOB C HAPYIICHUSIMHU 3PESHUS
0 IIPOIYKTUBHOM KOMMYHHUKATHBHOM B3aHMO-
JEHCTBUMY, MO3BOJIMBILAS BHIIBUTH YPOBEHb
3HAHUSl TAKUMU LIKOJILHUKAMH HOPM W IIpa-
BWJI IPOAYKTUBHOIO B3aUMOJCHCTBUS B pas-
JIMYIHBIX KOMMYHUKATHBHBIX CUTYaIIUsIX %,

— METOJ MHTEPBbIO-AHKETUPOBAHUS C UC-
[OJIb30BAHMEM ILIKAJIUPOBAHMS, IPEIHA3HA-
YEHHBIH JUIs1 OIPEACICHHSI XapaKTepa OpUeH-
THPOBAHHOCTH BEAYIIUX BHUIIOB OTHOIICHUH
MJIQAIIAX [IKOJTHHUKOB C HapYIICHUSIMHU
3penus'?;

— metoauka «KoMMmyHHMKaTUBHBIE yMe-
Hus» JI. MuxenbcoHa B MonupuKaruu
JI. C. KonmoropoBoii'®, mociyKuBiasi Bbl-
SICHGHUIO TIO3WIIMY, BBIOMPAEMON MITaJIIIH-
MU IIKOJIbHUKAMU C HAPYLICHUSIMHU 3PEHUS
B CUTyallUd KOMMYHHUKATHBHOI'O B3aWMO-
JICHCTBHS,

— Metoauku «CoBMeCTHasi COPTHPOBKA
I. B. BypmeHnckoit u «Y30p 1o JTUKTOBKY»

' Hukynuna I B. OnieHka KOMMYHHKATHBHOTO TIOTEHIHAIa HHBAIU/IOB 110 3PSHUIO B YCIOBUSIX peabimnTa-
LIMOHHOTO Iporecca: yued.-meros. nocodue. CI16.: PTTIY um. A. 1. I'epuena, 2003. 93 c.
15 Konmoecoposa JI. C. JIlnarHoCcTHKa MCUXOIOTMYECKOH KyIIBTYPhI HIKOJIFHUKOB: TIPAKT. MOCOOME JUTS MIK.

ncuxonoros. M.: Bimanoc, 2002. 360 c.
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I A. IlykepMan'®, ¢ MOMOIIBI0 KOTOPHIX
Yy Miaauunx MHIKOJIbHUKOB C HApyHICHUAMU
3pCHUA BBIABJIAJICA YPOBCHDL BJIAICHUS KOM-
MYHHKATUBHBIMUA YMEHUSIMHU.

[lony4yeHHbIe 3KCIIEPUMEHTAIBHBIC JaH-
Hble TOABEpPrajuCh MaTEMaTHUKO-CTaTH-
cTHUYeCcKoil 00paboTKe C WCIOJIb30BaHUEM
t-kputepusi CTbIOZIEHTa JUIsI 3aBHCHUMBIX
1 HE3aBUCUMBIX BBIOOPOK U Kod(PduIrmeHTa
koppesnsiiuu [Mupcona.

Pe3yabrarhl Hcciei0BaHUSA

[lepBast uccnenoBarenabckas cepus, pea-
JM30BaHHAs B paMKaxX KOHCTaTHPYIOIIEro
JKCIEpUMEHTa, MpeArojaraisa HU3y4deHue
BIUSHYSI WHCTUTYIIMOHAJILHBIX YCIIOBUH Ha
YPOBEHb Pa3BUTHSI KOMMYHUKATUBHOU KOM-
METEHTHOCTH MJIQJIIINX INKOJHHUKOB C Ha-
pYIIEHHEM 3peHUs B €e HOpMaTHBHO-COJIEP-
JKATEJIHHOM acreKkTe. JTO OCYIIECTBIIOCHh
ITOCPEACTBOM aKTyallM3aIliyl IpeCTaBIIe-
HUH PECTIOH/IEHTOB O MPaBHIIaX MPOAYKTUB-
HOTO KOMMYHHKATHBHOTO B3aMMOJCHCTBUS
C MTOMOIIIBIO CTIEIMAIBHO MOI0OPaHHBIX JIU-
TepaTypHBIX TEKCTOB.

[lomy4yennsle pe3ynbrarsl  CBUIETEINb-
CTBYIOT O TOM, YTO B JJaHHOM acIleKTe He3a-
BUCUMO OT HWHCTUTYIIMOHAJBHBIX YCIOBUH
00y4eHUs y MJIQJIIIUX IIKOJIBHUKOB CO 3pU-
TEJIEHON HEAOCTATOYHOCTBIO B KAYECTBE ITpe-
00IIa/IafoIIero BBICTYNAET CPEIHUN YPOBEHb

pa3BUTUS KOMMYHHUKATUBHOW KOMITCTCHT-
Hoctu (61,1-62,5 % pecnonnenton). llpu
9TOM YJIEIbHBIN BEC PECIOHICHTOB, MPOJIe-
MOHCTPHUPOBABIIIHX 3/I€Ch BRICOKUI YPOBEHb
pa3BUTHST KOMMYHHMKATUBHOW KOMIICTCHT-
HoctH (oT 22,2 no 25,0 %), mpeBoCXOmuT
yACTbHBIA BEC TEX, Y KOTO OH MPEJICTACT KaK
Hu3kui (ot 12,5 1o 16,7 %) (Tadm. 1).
CTarucTHYEeCKH 3HAYMMBbIC Pa3InYHs
MEXJy TpyMIamMHl pPEeClOH/CHTOB, 00ydYa-
IOLIUXCS B PA3HBIX HHCTUTYIIMOHATBHBIX yC-
JIOBHUSIX TIPUMEHHUTEJIBHO K HOPMAaTHBHO-CO-
JIepKaTeIbHOMY aCTlIeKTy KOMMYHHUKATHBHON
KOMIICTCHTHOCTH HE OOHAPYKUBAOTCS.
[ockonbKy B JAaHHOM CITy4ae OTCYTCTBY-
FOT B3aUMOCBSI3U C TJIYOWHOHM 3pUTEIBHON
HEZOCTATOYHOCTH Y PECIIOHACHTOB, TO, CIICA0-
BaTeJIbHO, MHCTUTYIIMOHATILHO-00pa30BaTeIb-
HBIH aKTOP HE OKa3bIBACT OMPEACIAIONICTO
BIIMSIHUSI HA Pa3BUTHE KOMMYHUKATHBHOW
KOMIIETEHTHOCTH MJIAJIIINX [ITKOJHHUKOB
B €€ HOPMAaTHBHO-COJICP)KATEITLHOM acIeK-
Te OE30THOCUTENLHO K CTENCHU U XapaKTepy
HMEIOIIEr0Cs Y HUX HapYIIEHHS 3PSHUSL.
Bropast uccnenoBarensckas cepus, pea-
JIM30BaHHAsl B PAMKaX KOHCTaTHPYOIIETO 3KC-
NIEPUMEHTA, TIpe/roiarajia OLCHKY BIUSHUS
VWHCTUTYIIUOHAJTIBHBIX YCIIOBUM HAa YPOBEHBb
pa3BUTHSI KOMMYHHUKAaTUBHOM KOMIIETEHTHO-
CTM MIIQJIIIMX IIKOJBHUKOB C HAPYIICHUEM
3pPEHHS B €€ OIICHOYHO-POJICBOM ACTICKTE.

Tadonuna 1. Pesyabrarsl n3ydeHns ypoBHsI pa3BUTHSI KOMMYHHKATHBHONH KOMIIETEHTHOCTH
MJIAIUINX IIKOJbHHKOB CO 3PHUTEIbHOH HEJOCTATOYHOCTHIO: HOPMATHBHO-CO/IEP:KATEILHbIH

ACIIEKT

Table 1. Aspect 1 (content / compliance with communication standards) of communicative
competence of junior high school students with visual impairments: Results of the study

Kareropust pecrioHJeHTOB, 00yJaroIuxcs /
Learner category by type of institutional and
educational setting

YpoBeHb pa3BUTHsI KOMMYHUKAaTUBHON KOMIIETEHTHOCTH
MJIQ/IIIHMX IIKOJIBHUKOB CO 3PUTEIBHOI HEOCTATOYHOCTBIO:
HOPMaTHBHO-coiepkaTenbHbli actiekt / Content/compliance

with communication standards as part of communicative

competence: Development level

Bricoknii / High | Cpennuii / Average Huskwuii / Low
HWHKITI03UBHO, % / inclusion, % 25,0 22,2 23,8
B OT/ICIBHOM KJIacce 00Ie00pa3oBaTebHON 62,5 61,1 61,9
miKoJibl, % / a class in a general education
school
B ClielMaIbHON miKote, % / a special needs 12,5 16,7 14,3

school, %

16 Beneep A. JI., Lykepman I A. Tlcuxonornueckoe oOCIeIOBaHHE MIIAIIINX IIKOJIbHUKOB. M.: Bmamoc,

2007. 162 c.
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AHaJIN3 OCYIIECTBIISUICS C YIETOM YPOB-
HSl Pa3BUTHS TpPEX BHJIOB OTHOLICHUH pe-
CTIOH/ICHTOB — K ce0e, TapTHEePY U K CaMOMY
KOMMYHUKaTHBHOMY B3aMMOJCHCTBUIO, KO-
TOPBI WHTEPIPETHPOBAICS KaK BBICOKHI,
CPEAHUH WM HU3KHH, UCXOAS M3 XapakTe-
pa (monoxurenpHOro, WHAU((EPEHTHOTO
WIH OTPUIATEIBHOTO) KaXJIOTO0 BHJAA OT-
HouieHuil. Ilpu 5TOM 3Ha4YeHHUs] TPaKTOBa-
JUCh CJIEIYIOMMM 00pa3oM: 3HAueHHWE OT
2 1o 3 0ayuIoB OTpa)kaeT IMONIOKHUTEIHHYIO
OPUECHTUPOBAHHOCTHh OTHOIICHUsS, OT 1 10
2 OamioB — uHIupdepeHTHyo, or 0 10
1 6anna — ero OTpULATEIBHYIO OPUEHTHUPO-
BaHHOCTh. XapakTep OPHEHTHPOBAHHOCTU
OTHOLICHHUSI OTPEACIISIICS MO CPEIHUM IS
BBIOOPKM 3HAYCHUSIM U CIYKUJ OCHOBOMU
0003HAaYEHUS] YPOBHS Pa3BUTHS Ka>KAOTO U3
BUJIOB OTHOIIICHUH.

Yro kacaeTcss OTHOWICHUS MIIQINIUX
NIKOJTHHUKOB CO 3PUTEIBHON HEI0CTATOY-
HOCTBIO K ceOe Kak CyObeKTy KOMMYyHHKa-
THBHOT'O B3aUMOJICHCTBHSI, TO Y OOJBIIHH-
cTBa pecnoHAeHTOB (0T 56,3 mo 61,9 %),
00yuaronmxcsi Kak B yCIOBUAX oOpa3oBa-
TEIBbHOW MHTETpali B TOM WM UHOM ee
BapuaHte, Tak U B (opmare nuddepen-
LUALWU, €r0 OPUEHTHUPOBAHHOCTDH SIBIIS-
€TCsl TMOJIOKUTEIbHOM, yKa3bIBasi Ha BBICO-
KU YPOBEHb Pa3BUTHSI KOMMYHHUKATUBHON

KOMIIETEHTHOCTH B €€ OIECHOYHO-POJICBOM
acnekre (Tabm. 2).

NunnddepenTHas OpueHTUPOBAHHOCTD,
CITy’Kalasi MapkepoM CpeHEero YPOBHS pas-
BUTHSI KOMMYHHKATUBHOH KOMIIETEHTHOCTH
B 3TOM acIeKTe, OOHapY>KUBAETCS TOJBKO
y 27,8-31,2 % pecnoHIeHTOB, a OTpHIA-
TEJbHAsl, CBUJCTENBCTBYIOIIAS O HU3KOM
ypoBHe pa3BuTHd, —y 9,5-12,5 % ydacTHH-
KOB HKCIIEPUMEHTA.

Ilo pe3ynbpraraM MaTeMaTHKO-CTATHCTHU-
YEeCKOTO aHalli3a MEXIy pPECHOHICHTAMH,
OOy4aroMUMHUCST B Pa3HBIX HHCTHTYIHO-
HAJIBHBIX YCIIOBHSX, HU B OTHOM M3 CIy4acB
He QUKCHUPYIOTCS 3HauuMBble pazianyust. [Ipn
OTCYTCTBHU CBSI3M OTHOILICHHUS MIIQJLINX
LIKOJIbHUKOB K cebe KaK CyOBEKTY KOMMY-
HUKaTUBHOTO B3aMMOICUCTBHS C ITyOWHOU
3pUTEIBHOM HEIOCTATOYHOCTU 3TO CBUC-
TEJNBCTBYET O TOM, YTO HHCTUTYLMOHAJIb-
HO-00pa30BaTeNbHBIN (PAKTOp HE BHICTYIIAET
KaK JIeTePMHUHAHTA Pa3BUTHUSA UX KOMMYHH-
KaTMBHOM KOMIIETEHTHOCTH B OLIEHOYHO-PO-
JIEBOM aCTIEKTEe BHE 3aBUCUMOCTH OT COCTOSI-
HUS 3pUTETBHBIX (PYHKIHH.

[lpuMeHHUTENIFHO K€ K OTHOIICHHUIO
MJTQJIIIUX IIKOJIBHUKOB C HApYLICHUEM 3pe-
HUSl K TapTHEpaM MO0 KOMMYHHUKAaTUBHOMY
B3aMMOJCUCTBHIO CUTyallUs OKa3bIBaeTCs
MPUHIIAIIHAIBHO HHOH (Tabm. 3).

Taonumna 2. Pesyabrarsl u3yueHust ypoBHsI Ppa3BUTHSI KOMMYHUKATHBHOW KOMIIETEHTHOCTH

MJIAAIUAX I[MKOJBbHHKOB CO SPHTeﬂLHOﬁ HEeI0CTATOYHOCTBIO:

OLIEHOYHO-POJIEBOM  aCNeKT

(oTHOLIEHHE K cefe KaK cy0beKTy KOMMYHUKATUBHOTO B3aUMO/eliCTBHUS)

Table 2. Aspect 2 (attitude / role relationships) of communicative competence of junior high
school students with visual impairments: Attitude to self as an agent of communication: Results

of the study

Kareropust pecrioHieHTOB, 00y4aroIuxcst /
Learner category by type of institutional and
educational setting

YpoBeHb pa3BUTHS KOMMYHUKaTHBHOH KOMIETEHTHOCTH
MUJIQ/IIIHX [IKOJIBHUKOB CO 3PUTEIBHOM HEOCTaTOYHOCTBIO:
OLICHOYHO-POJICBOH acIeKT (OTHOLIECHHE K ceOe Kak CyObeKTy
KOMMYHHKAaTHBHOTO B3anMojericTBrs) / Attitude to self as an
agent of communicative interaction as part of communicative

competence: Development level

Beicoknii / High | Cpennunii / Average Huskuii / Low
MHKITI03UBHO, % / inclusion, % 56,3/2,15 61,1/2,12 61,9/2,85
B OTJICJILHOM KJIacce 001e00pa3oBaTebHOM 31,2/1,68 27,8/1,65 28,6/1,76
mkonel, % / a class in a general education
school, %
B CTIeMaNBHOI miKone, % / a special needs 12,5/0,67 11,1/0,59 9,5/0,87

school, %
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Tabnuma 3. Pe3yabrarsbl H3y4YeHHUs1 YPOBHS Pa3BUTUS KOMMYHMKATHBHOII KOMIIETEeHTHOCTH
MJIAIINX I[IKOJBHMKOB CO 3PHUTEJBHON HEIOCTATOYHOCTHIO: OLEHOYHO-POJIEBOIl acNeKT
(OTHOLIEHHUe K NAPTHepPY 10 KOMMYHMKATHBHOMY B3aUMO/1eiiCTBHUIO)

Table 3. Aspect 2 (attitude / role relationships) of communicative competence of junior high
school students with visual impairments: Attitude to communication partner: Results of the study

YpoBeHb pa3BUTHs KOMMYHUKATHBHON KOMIICTEHTHOCTH
MITAIIINX IIKOJBHUKOB CO 3PUTEIILHON HE0CTATOYHOCTRIO:
OIIEHOYHO-POJICBOI aCTIEKT (OTHOIICHUE K TAPTHEPY

Kareropis pecroneHToB, 0byuaromuxcs / 110 KOMMYHHKAaTHBHOMY B3aHMOJeiicTBHIO) / Attitude to

Learner category by type of institutional and

educational setting

communication partner as part of communicative competence:

Development level

Beicoknii / High | Cpenuunii / Average Huzkuii / Low
HMHKJIFO3UBHO, % / inclusion, % 37,5/2,11 40,4/2,29 71,4/2,78
B OTJICJIEHOM KJ1acce 001e00pa3oBaTebHOM 56,3/1,12 48,4/1,83 28,6/1,89
mkonel, % / a class in a general education
school, %
B CTIeMaNbHOI miKone, % / a special needs 6,2/0,49 11,2/0,53 0/0

school, %

Ecmu y OCHOBHOI Macchl YYaCTHUKOB
IKCIIEPUMEHTA, TIONYYaroIuX 00pa30BaHUE
B criermaipHoi mikone (71,4 %), B cooTBeTCT-
BYIOIIIEM KOHTEKCTe 3a()MKCHPOBAaH BBICOKUI
YpOBEHb Pa3BUTHS KOMMYHHUKaTUBHOH KyIlb-
TYpbl, XapaKTEPU3YIOIIUICS MOJIOKUTEIBHON
OPHEHTHPOBAHHOCTHIO OTHOIIIEHHS K TTapTHE-
PY 10 KOMMYHHKAaTHBHOMY B3aUMOJICHCTBHIO,
TO B TpymIe OOydYaroUIUXCsl WHKIFO3HMBHO
npeodIalafoT, MyCcTh U HE CTONb BBIPAKEH-
HO, T€, Y KOTO BCJIEACTBUE MHANDPEPEHTHON
OPHEHTHUPOBAHHOCTH JaHHOTO OTHOIICHHUS
OTMEYAETCSI CPE/IHUI YPOBEHb PA3BUTHUS KOM-
MYHUKaTUBHOM KOMIIETEHTHOCTH B €¢ OIle-
HOYHO-poJieBoM acrtiekte (56,3 %). B rpymre
PECTIOHICHTOB, OOYYarOIIUXCS B OTACIHHOM
KJacce 00111e00pa3oBaTebHOMN MIKOIIBI, MITa/I-
IIHe MIKOJIBHUKH C BBICOKAM M CPETHIM yPOB-
HEM pa3BUTHA KOMMYHHKaTHBHOH KoMITe-
TEHTHOCTH B TaKOM acIiekre cocraBiistioT 40,4
u 48,4 % cootBercTBeHHO. [Ipraem cpean pe-
CTIOHJICHTOB, TONYYaIOIIMX 0Opa3oBaHHE HA
Hadasax JauddepeHnuaniy, OTCyTCTBYIOT
MJTAJIIINE IIKOJILHUKY C HAPYIICHUEM 3PSHUSI,
y KOTOPBIX Obl MPUMEHUTEIBHO K OIICHOY-
HO-POJICBOMY ACIIEKTy HMMENI MECTO HH3KWH
YPOBEHb Pa3BUTHsI KOMMYHHKATUBHON KOMITE-
TEHTHOCTH, CONPSDKEHHBIN C OTPHIATEILHON
OPHEHTHPOBAHHOCTHIO OTHOIIIEHHS K TTapTHE-
PY IO KOMMYHHKAaTHBHOMY B3aHMOJICHCTBHIO,
TOTa KaK Cpeay OOydJaroIIuXcs B YCIOBHSX
WHKITIO3UA W YaCTHYHOW 00pa3oBaTeIbHOM

ACADEMIC INTEGRATION

UHTETpalM Takue oOHapyxuBatoTcs (6,2
u 11,2 % COOTBETCTBEHHO).

ACHHXPOHHOCTb Pa3BUTHsI KOMMYHHKAa-
THUBHOW KOMIIETEHTHOCTH MIIQIIIMX IIKOJIb-
HHUKOB C HApyLLICHUEM 3PEHHS B OLICHOYHO-PO-
JIEBOM aCIIEKTe IOATBEPKAAIOT — B paspese
HX OTHOUIEHWS K IapTHEPY IO KOMMYHHKa-
TUBHOMY B3aMMOJICHCTBUIO — U PE3YJIBTaThI
MaTeMaTHKO-CTaTHCTHYECKOTO aHaIN3a, (K-
CHPYIOIIUE JOCTOBEPHBIC pA3JIUUUS MEXK-
Iy OOydarolMMHUCsl B CICIHAIbHON MIKOJIE
U TeMH, Ybe 00y4deHUe TPOXOnuT B (opmare
yacTuuHOU uHTerpanuu (¢ = 2,396, P < 0,05)
WIM B MHKIIO3UBHOM Qopmare (¢ = 2,297,
P < 0,05). OGHapy>kuBaeTcsi U CBSI3b ypOB-
HS Pa3BUTHA KOMMYHHKATHBHON KOMIICTECHT-
HOCTH B €€ OLICHOYHO-POJICBOM ACIIEKTE CO
CTENEHBIO HApYLICHHUs 3PEHHS Y MIIaIIINX
LIKOJIbHUKOB: IIPM HAapacTaHUM DIIyOMHBI
3pUTETHLHON HEJOCTATOYHOCTH BBISABIIIEMbIN
YpOBEHB JTI0CTOBEpHO cHIKaercs (7 = 0,864,
P <0,01). IIpu TOM CTaTUCTUYECKH 3HAYH-
MBIE Pa3INYUsl MEKILy PECIIOHICHTaMH, 00-
yyaromuMucs B Gopmare 4aCTHYHOW HHTe-
rpauuy U MHKJIIO3UBHO, OTCYTCTBYIOT.

Takum o00pazoM, B IUIAaHE OTHOILLICHHMS
MJIQJIIUX IIKOJIbHUKOB C HAPYLIEHUEM 3pe-
HUS K IApTHEPY 10 KOMMYHUKaTUBHOMY B3aH-
MOJICHCTBHIO MHCTHUTYLIMOHAIBHO-00Pa30Ba-
TEeJIbHBIN (DAKTOP OKa3bIBAET CYLIECTBEHHOE
U cHeuu(uUecKoe BIMSHUE Ha pPa3BUTHE
WX KOMMYHUKATHBHOW KOMIIETEHTHOCTH
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B OIICHOYHO-POJICBOM acIeKTe, OIpee-
Jisis. HEOJIArONPUATHYIO JUHAMHKY CTaTyca
MJIQJIIIMX IIKOJBHUKOB MO0 MEPE YCHIJICHUS
3pUTEILHOM HEIOCTATOYHOCTH.

Mex 1y TeM C TIO3UIMI OTHOIICHHS K COO-
CTBEHHO KOMMYHHKATHBHOMY B3aMMOJICH-
CTBHIO MITQ/IIIHE IIKOJIBHUKN C HAPYIICHUEM
3peHHUs TPEJICTAIOT KaK TOMOTEHHAs TPYIIIa;
0€30THOCHTENHHO K PeannzyeMoMy 00pa3oBa-
TeNbHOMY (pOpMaTy; JTOCTOBEPHBIX Pa3THIAN
MaTeMaTHKO-CTaTUCTUIECKUN aHalnu3 3IECh
He BbIsiBIIIET. Cpe/ii PECIIOHICHTOB JJOMHHH-
PYIOT ydalllMecsi CO CPEIHUM YPOBHEM pa3-
BUTHsI KOMMYHHKATHBHOM KOMIIETEHTHOCTH
B €€ OIICHOYHO-POJICBOM AacCIEKTe, XapakrTe-
pusytormMcst uHAnGGOEPEHTHON OPUEHTHPO-
BaHHOCTBIO ATOI0 BHJa OTHOIIEHH (0T 55,7
no 57,2 %). Bblcokuil ypoBeHb pa3BHUTHS,
MapKHAPYEMBIid TTOJI0KUTEIILHBIM OTHOIIICHHU-
€M K KOMMYHUKaTUBHOMY B3aMMOJICHCTBUIO,
oOHapyxwuBaeTcs B 28,6-33,2 % cuyyasix,
a HU3KUH, CBS3aHHBIM C OTPULIATEIbHBIM OT-
Homrenuem, — B 11,1-14,2 %. IIpu 5TOM CBSI3b
XapakTepa OTHOIICHHUSI M IINX IIKOJIbHU-
KOB C HapyIIICHUEM 3PCHUSI K KOMMYHHKATHB-
HOMY B3aMOJICHCTBHIO C (PAKTOPOM TITyOHHBI
3pUTEIBHON HEAOCTATOYHOCTH HE (DPUKCHPY-
ercs (Tadm. 4).

CrnenoBareibHO, B CBSI3M C KOMMYHHKa-
THBHBIM B3aWMOJCHCTBHEM WHCTHUTYIIHO-
HaJIBHO-00pa30BaTeIbHBIC YCIIOBHS HE BBICTY-
AT YISl MITQIIHAX IIKOJIEHUKOB C TSDKEIIOH,
CpeIHEH W JIETKOHW CTETICHBIO CIIa00BHICHHS

U ¢ (YHKIMOHAIBHBIMH PacCTPOHCTBAMHU
3peHust B KadecTBe (hakTopa, JCTCPMUHH-
pYIOILEro pa3BUTHE MX KOMMYHUKaTHMBHON
KOMITIETEHTHOCTH B €€ OLIEHOYHO-POJIEBOM
acIeKTe.

TpeTbs uccaenoBarenbekas cepys mpe-
rmoJjlarajja OCMBICIICHHE BIUSHUS HHCTHUTY-
LIMOHATILHBIX YCIOBU 00y4YeHHS Ha YPOBEHb
Pa3BUTHSI KOMMYHHKATHBHOW KOMIIETEHTHO-
CTH MITQJIIAX IIKOJFHUKOB CO 3PUTEIbHON
HEJI0CTAaTOYHOCTHIO B TIO3WIMOHHO-(PYHK-
LIMOHAJILHOM acriekTe. B kauecTBe HCKOMOTO
WHAMKATOpa BBICTyMal BBIOOP PECIIOHIEH-
TaMM OJHOM U3 TpeX MO3ULMNI — yBEPEHHOU
(KOMIIETEeHTHOCTHOM), 3aBUCUMON («I03U-
LUl CHU3Y») WM arpeCCHBHOM («IO3ULHUS
CBEpPXY») — B PA3IMYHBIX CUTYaIUIX KOMMY-
HUKaTUBHOTO B3aUMOAECHCTBUSI.

B menom mo BeIOOpKE OKa3aimCh Ipe/l-
CTaBJIIEHHBIMUA Bce Tpu mo3unuu. OgHaxo,
€CIM CpelH PECIOH/IEHTOB, HAXOIAIINXCS
B ycloBuAxX nuddepeHnnpoBaHHOro o0yde-
HUS, TIPe0o0Iaatonell sBIsIeTCs yBepeHHas
no3unus, 3ahukcupoBanHas B 76,2 % ciy-
Yasx, TO B TpyImnax JeTred, o0ydarommnx-
cs B (hopMaTe YACTHYHON MHTETpallud WU
B MHKJIIO3UBHOM (hopmarte, TaHHAs MO3ULINS
oOHapyxuBaeTcs Tobko y 38,9 u 37,5 %
PECIIOHAEHTOB COOTBETCTBEHHO. Arpec-
CHBHas Nmo3uuMs oOHapyxuiack y 16,7 %
PECIIOHACHTOB, O0YydYalOIUXCS B OTACIb-
HBIX KJIaccax 001eo0pa3oBaTelbHON MIKO-
e, y 12,5 % — B WHKIIIO3UBHOM (hopmare.

Tabnuna 4. Pe3yabrarbl H3yuyeHHs] YPOBHS PA3BUTHS KOMMYHHKATHBHONH KOMIETEHTHOCTH

MJIaaIIMX MKOJbHUKOB CO 3pI/ITeJ'leOl71 HEI0CTATOYHOCTBIO:

ouenoqﬂo-ponenoﬁ ACIECKT

(oTHONIEHHE K KOMMYHHKATHBHOMY B3aHMO/ICiiCTBHIO)

Table 4. Aspect 2 (attitude / role relationships) of communicative competence of junior high
school students with visual impairments: Attitude to communication: Results of the study

Kareropust pecrioHIeHTOB, 00yJarOIIHXCs /
Learner category by type of institutional and
educational setting

VYpoBeHb pa3BUTHS KOMMYHHUKATHBHOIN KOMIIETEHTHOCTH
MIIaIIIHX IIKOJIBHUKOB CO 3PUTEIbHOM HEIOCTaTOYHOCTBIO:
OLICHOYHO-POJICBOH aCIeKT (OTHOILICHHE K KOMMYHHUKATHBHOMY
B3aumoeiicTeuio / Attitude to communication as part of
communicative competence: Development level

Beicokuii / High

Cpennuii / Average Huskuii / Low

MHKIIIO3UBHO, % / inclusion, % 31,2/2,51 33,2/2,58 28,6/2,42
B OT/ICNIEHOM KJ1acce 001e00pa3oBaTeIbHON 56,3/1,77 55,7/1,69 57,2/1,87
mkoJbl, % / a class in a general education

school, %

B cHieLMaIbHOM miKoine, % / a special needs 12,5/0,44 11,1/0,62 14,2/0,56

school, %
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Ji1st pecrioHICHTOB, O0YYAIOIINXCS B CIICIIH-
QJIBHOM IIIKOJIe, TTO/I00HAS TO3UIUS HE XapaK-
TepHa BooOmIe. 3aBUcUMas TO3ULIHS BBICTY-
MaeT B KAY€CTBE OCHOBHOW MPUMEHUTEIBHO
K MIIAJIIAM [IKOJIEHUKAM CO 3PUTEIbHON
HEIOCTaTOYHOCTBIO, KOTOphIe O00yd4aroTcs
nHKIMo3uBHO (50 %), XOTS WMeeT MecTo
Uy TeX, Ybe 00y4YeHHEe OCYIIECTBISETCS JIU-
00 B YCIIOBHSAX YaCTUYHON 00pa30BaTEIbHOM
naTerpannn (44,4 %), mnbo oOpasoBaTelns-
ot muddepentmarym (23,8 %) (Tabmn. 5).
Takum 00pa3oM, B IO3HUIIMOHHO-(PYHK-
[UOHAJILHOM ~ aCIieKTe KOMMYHHUKAaTHBHAsS
KOMIIETEHTHOCTh Y MJIQJIIIUX IIKOJbHUKOB
C HapyllICHUEeM 3peHUs] OOHAPYKUBACT aCHH-
XPOHHOCTb Pa3BUTHSI, CYIIIECTBCHHBIN Xapak-
TEp KOTOPOU MOJTBEPIKIACTCS Pe3yabTaraMu
MaTeMaTUKO-CTaTUCTUYECKOTO aHallu3a, BbI-
SIBUBIIIETO COOTBETCTBYIOIIHE JOCTOBEPHBIC
pasnuuus MeXIy pEcIOHJIEHTaMH, o0yd4a-
IOIIMMUCS B CITCIUAJILHOM IITKOJE, C OIHOM
CTOPOHBI, M PECTIOH/IEHTaMH, 00yJarOIIMU-
cs B OTACITHFHOM KJlacce o01mmeo0pa3oBaTelb-
HO# Koue (£ = 2,843, P <0,01) umu nHKITIO-
3uBHO (¢ = 2,775, P <0,01), — ¢ npyroii. [Ipu
3TOM MEXIY MOCICIHUMHU 3HAUYUMbBIX pa3-
JMYUA HE HAOMIONAETCsl, TAKKE OTCYTCTBYET
U CBsI3b BBIOOpA MIIQJIIIMMHU IIKOJbHHUKAMU
MO3UIIMU B CUTyalldd KOMMYHUKaTHBHOIO
B3aUMOJICUCTBUSL C (DaKTOPOM TITyOWUHBI HX
3pUTEIHHON HEIOCTATOUHOCTH.
CrnenoBarenbHO, TTPUMEHUTEIHHO K TIO-
3UITMOHHO-(PYHKIIMOHAJIBHOMY aCITIeKTy KOM-
MYHHKAaTUBHON KOMITETEHTHOCTH MHCTHTY-
[IHOHAJIEHO-00pa30BaTeIbHBIA (HaKTOp OKa-

3bIBAaCT AUQPQPEPEHIUPYIOIIee BIUSHUEC Ha
€e pa3BUTHE y MIIAMIIUX IIKOJILHUKOB CO
3pUTETBFHON HEJOCTATOUYHOCTBIO, KOTOPOE
MPOSBIIAECTCS B TOM, YTO HE3aBUCUMO OT CO-
CTOSTHUS 3pUTEIILHBIX (DYHKIMH B Ka4eCTBE
OIEePEXKAIOIIEH TPyMIbl  BBICTYNAIOT 00-
ydaroliecs, MojayJyaronne HadalbHOe 00-
pa3zoBaHHE B YCIOBHUSX IU(QepeHIHaINN.
VYenoBust o0ydeHus B ¢opmare 4aCTUIHON
WHTETpalud W 00pa30BaTeIbHON WHKIIIO-
3UH OKAa3bIBAIOTCS MEHEEe OIarompusTHBEIMHU
B COOTBETCTBYIOIIIEM OTHOIIICHHH, CIIOBHO
OBI TIpeapacmonaras MIAIIINX TKOTHHIKOB
C HapyIICHWEM 3pEHHUs K BHIOOPY MpeumMy-
IIECTBEHHO 3aBUCUMOM TMO3UIIMHU B MPOIIEC-
c€ KOMMYHHUKAaTUBHOTO B3aUMOJICHCTBUSI.

UeTtBepTas uccleqOBaTEIbCKAs CEPUs
MIpeIoiaraina OCMbICIICHIE BIUSIHUAS UHCTHU-
TYIUOHAIGHBIX YCIIOBHH Ha pa3BUTHE KOM-
MYHHKATHUBHOW KOMITETEHTHOCTH MIIaJIIIAX
IIKOJIEHUKOB C HapyIISHUSIMH 3pEHUs B Ha-
JINYHO-JESITEILHOCTHOM acIleKTe W OblIa
HallpaBJICHa Ha BBEIBJICHHE YPOBHS cdop-
MHPOBAaHHOCTH KOMMYHHMKATHBHBIX YMEHHUH
B CUTYaIUAX PEATHbHOTO KOMMYHHUKATHBHOTO
B3auMOJIECTBUI. B KauecTBe OLEHOYHOI'O
KpUTEPUS BLICTYIIAJ PEaIbHBIN YPOBEHB pa3-
BHUTHUSl YMEHUH (CIyIIaTh W CIBIIIATH MapT-
HEpa; MOHSATHO U JOCTYIIHO BBICKAa3bIBaTh
CBOM MBIC/IH; OOBICHATH CBOIO IO3MIUIO;
JIOTOBApHBAThCS; HAXOAUTh O0IIee perire-
HUE, apTYMEHTHPOBATh CBOE IPEIJIOKEHHE;
yOexxnaTh, yCTymHarh), HEOOXOAWMBIX JIJIs
MIPOIYKTUBHOTO KOMMYHHKATHBHOTO B3au-
MOJIEHICTBHS.

Tabnu ma 5. Pe3yJ'leaTbI HU3YyYCHHUs YPOBHSA Pa3BUTHUH KOMMyHI/lKaTI/IBHOﬁ KOMIIETCHTHOCTH
MJIAAIIUAX INKOJbHUKOB CO 3pI(ITeJI])HOI7I HEI0CTATOYHOCTBIO: 1103]/1III/IOHHO-q)yHKIII/lOHa.]I])Hblﬁ

aACIEKT

Table 5. Aspect 3 (position / function) of communicative competence of junior high school
students with visual impairments: Results of the study

Kareropust pecrioHJeHTOB, 00yJaroIuxcs /

TTo3uiys B CUTyannsiX KOMMYHHKAQTHBHOTO B3aUMOJICHCTBHS /
Position / function as part of communicative competence

Learner category by type of institutional and
educational setting

VBepenHast /

3aBucumas / ArpeccuHas /

Confident Dependent Aggressive
MHKJII03UBHO, % / inclusion, % 37,5 38,9 76,2
B OTJICJIBHOM KJIacce 00Ie00pa3oBaTeIbHOM 50,0 44.4 23,8
konsl, % / a class in a general education
school, %
B CrIenMaIbHOM 1IKose, % / a special needs 12,5 16,7 0,0

school, %

ACADEMIC INTEGRATION
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[Tockonmbky B paMKax MogoOHOTO B3am-
MOJICHCTBHSI MJIAAIINN IIKOJBHUK C Hapy-
[ICHUEM 3PEHHUS MOXKET BCTYMAaTh B KOHTAKT
C IPYTUMH YUYaIIUMUCS CO 3PUTEIbHON He-
JIOCTATOYHOCTBIO ¥ C HOPMAJIbHO BUJISALIUM
yYaluMcsl, TO peann30BaHHAsl HUCCIEA0Ba-
TEJbCKas Cepusl Mperoaraia 1Be COOTBET-
CTBYIOLINE JIMHUYU aHAJIH3a.

UTto KacaeTcsi KOMMYHUKATUBHOIO B3au-
MOJIEHCTBHS, CyOBEKTaMH KOTOpPOTO BBI-
CTYMaloT O0ydalouecss ¢ HapyIIeHUSIMHI
3peHUs, TO IPUMEHHUTEIHLHO KO BCEM WHCTH-
TYITUOHAJILHBIM YCIIOBUSM OOYYCHHUSI OC-
HOBHAas1 Macca pecrnoHaeHToB (50,0-56,2 %)
XapaKTepU3yeTCsl CPEAHUM YpPOBHEM pas-
BUTHSI KOMMYHUKATUBHONU KOMIIETEHTHOCTH
B HAJIMYHO-JEATECILHOCTHOM acmekTe. BrI-
COKHUIl ypOBEHb Pa3BUTHs OOHApPYKUBAETCS
TaKX€ BO BCEX TIPYNNaX PECHOHJICHTOB —
y 31,3-33.4 % Muaamux LIKOJIbHUKOB,
a Hm3kui — y 12,5-16,6 % (tabmn. 6).

MareMaTHKO-CTaTUCTUYECKU  aHaIu3
He 3a(UKCHpOBaI JOCTOBEPHBIX PA3TUUUIl
B CpPENHUX 3HAYCHHSAX IOKA3aTeNel, Xapak-
TEPHU3YIONTUX YPOBEHB Pa3BUTH KOMMYHUKA-
TUBHOM KOMIIETCHTHOCTH Y MJIQJIIIINX IITKOJTb-
HUKOB C HapyIIIEHHEM 3PEHUsI, 00yJarOIIUXCs
B PAa3HBIX HMHCTUTYIIMOHAIBHBIX YCIOBUSIX.
[TockonbKy OTCYTCTBYEeT CBSI3b HCKOMOTO
YPOBHSI C TIyOWHOW HApYIICHUS 3PHUTENb-
HBIX (QYHKIWHA, TO (IPIMEHUTENBHO K CHTYa-
UMM KOMMYHHUKATUBHOTO B3aUMOJICHCTBUS

MEXIy CaMUMH MJIAJIIMMH [IKOJbHUKAMU
CO 3pHUTENbHONW HE0CTaTOYHOCThIO) WHCTU-
TYLIMOHAJIBHO-00pa30BaTeIbHbIA (pakTop He
OKa3bIBACT PEIIAIOIICTO BIHMSHUS Ha YPOBCHb
pa3BUTHS UX KOMMYHUKATUBHON KOMIICTEHT-
HOCTH B HAJIMYHO-JICATEILHOCTHOM acIieK-
Te OE30THOCHUTENHHO K TIIyOMHE HapyIIeHUS
3PUTEIBHBIX (YHKIIHH.

Uro ke KacaeTcs CUTyaIlil KOMMYHHKa-
TUBHOTO B3aWMOJACUCTBHUS MEXKIY MIIaIIH-
MU HIKOJFHUKAMHA C Pa3HbIM 3PUTEIHHBIM
crarycoM, To umih 4,8 % pecroHIeHToB, 00-
YYAIOIINXCS B CIICITUATBHOH IIKOJIE, 0OHAPY-
KU, B YCJIOBUSX IPOBEACHUS BHEIIKOJIb-
HBIX MEPOIIPHUATUH C COBMECTHBIM y4acTUEM
YYaIIUXCsl HAYaJIbHBIX KJIaCCOB C HapYIIICH-
HbIM U HOPMAJIbHbIM 3PEHUEM, BBICOKUI
YPOBEHb Pa3BUTHUSI KOMMYHHUKATHBHON KOM-
METEHTHOCTH B HAJIMYHO-JEATEIHHOCTHOM
acnekre, Torjaa kak no 47,6 % pecrnoHIeHTOB
MPOJICMOHCTPUPOBAIM CPEHUNA M HU3KUHU
ypoBHH (Tab1. 7).

Cpenn pecTHOHIEHTOB, OOYJAIOIIMXCS
B OTZIEIILHOM KJ1acce o0Ieo0pa3oBaTebHOM
IIKOJIBI, BBICOKUH YpPOBEHb Pa3BUTHs KOM-
MYHHKATHBHOW KOMIICTCGHTHOCTU B HaJIMY-
HO-JICSITEJIbHOCTHOM aCIeKTe ObLI BBISBIICH
B aHaNoruyHou curyauuu y 33,3 % pecmnon-
JICHTOB, cpeauuii —y 61,1, nuzkuii —y 5,6 %,
a CpelM PECHOHACHTOB, O00yYaroIIUXcs
HHKIIIO3UBHO, — y 31,3, 62,4 u 6,3 % coot-
BETCTBEHHO.

Tabnxuma 6. Pe3yabTarsl H3y4eHHs YPOBHSI Pa3BUTUSI KOMMYHUKATHBHONH KOMIETEHTHOCTH
MJIA/IIINX HIKOJIBHUKOB CO 3PUTEJbHOI HEJOCTATOYHOCTBIO: HATHYHO-/1eSITEJIbHOCTHBIH ACHEKT
(cuTyaumsi KOMMYHHUKATHBHOIO B3aUMOJEHCTBHS € 00y4AIOLIMMHUCS C HAPYIIEHHBIM 3peHueM)

Table 6. Aspect4 (involvement / activity) of communicative competence of junior high school
students with visual impairments: Communication with a visually-impaired student: Results of

the study

Kareropust pecrioHJeHTOB, 00yJaroIuxcs /
Learner category by type of institutional and
educational setting

YpoBeHb pa3BUTUSI KOMMYHUKAaTUBHON KOMIIETEHTHOCTH
MITQIMIVX IIKOJBHUKOB CO 3PHTEIIBHON HEIOCTAaTOYHOCTHIO:
HAJMYHO-/ISSITEIbHOCTHBIH acleKT (CHTyalus
KOMMYHHUKATHBHOTO B3aHMOJICHCTBHUS C 00YJAIOIIIMUCS
¢ HapymeHHbIM 3penreM) / Communication with a visually-
impaired student as part of communicative competence:

Development level

Beicoknii / High | Cpennnii / Average Huskuit / Low
MHKJTIO3UBHO, % / inclusion, % 31,3 33,4 333
B OT/IEJILHOM KJ1acce 0011e00pa3oBaTenbHOil 56,2 50,0 52,4
mkoutsl, % / a class in a general education
school, %
B CIeIUalIbHOI 1iKone, % / a special needs 12,5 16,6 14,3

school, %
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Tab6numa 7. Pe3yabrarsl u3yuyeHusl YPOBHSI PAa3BUTUSI KOMMYHUKATHUBHOH KOMIIETEHTHOCTH
MJIQIIIHX HIKOJbHUKOB €O 3PUTEIbHOI HETOCTATOYHOCTHIO: HAJIMYHO-IeSTeJIbHOCTHBIN aceKT
(cuTyauusi KOMMYHUKATHBHOIO B3aUMOJEHCTBUS ¢ HOPMAJILHO BUASALIMMH 00yUYal0LLIMMHUCS)

Table 7. Aspect4 (involvement / activity) of communicative competence of junior high school
students with visual impairments: Communication with a normally-sighted student: Results of

the study

Kareropust pecrioHAeHTOB, 00yJaroIuxcs /
Learner category by type of institutional and
educational setting

VYpoBeHb pa3BUTHA KOMMYHHKaTHBHONH KOMIIETEHTHOCTH
MJIaJIIUX IIKOJIBHUKOB CO 3pUTEJILHON HEAOCTATOUHOCTBIO:

HAJINYHO-ACATEIbHOCTHBIN acTeKT (CUTyaIus

KOMMYHHUKATHBHOTO B3aMMOJICHCTBHS ¢ HOPMAJIBHO BUISIIIUMUA
oOyuarommmucs) / Communication with a normally-sighted
student as part of communicative competence: Development

level

Beicokuii / High

Cpennuii / Average Huskwuit / Low

HMHKJIIO3UBHO, % / inclusion, %

B OT/ICNIBHOM KJIacce 001e00pa3oBaTenbHON
miKonbl, % / a class in a general education
school, %

B CIIELMAJILHOM 1mKoute, % /
a special needs school, %

[Ipwm 5TOM pe3ynbTaThl MaTeMaTHKO-CTATH-
CTUYECKOTO aHanm3a (PUKCHPYIOT 3HAYMMEBIC
pasnuuus B YPOBHE Pa3BUTHA KOMMYHHKA-
THUBHOW KOMIIETEHTHOCTH B €€ HaJMYHO-Jes-
TETBHOCTHOM ~ acCleKTe MEXay MIIQAIINMU
LIKOJIBHUKAMH CO 3PUTENBHOIN HETO0CTaTOuHO-
CTBI0, 00yYaIOIIMMHUCS B YCIOBHUSIX 00pa3oBa-
TeNbHOH Au(depeHIranyy, 1 UX CBEPCTHU-
KaMM C HapyLIEHUEM 3pEHUs], HaXOIAIIUMHUCS
B YCJIOBUSIX 00pa3oBaTeNbHOM HHKITIO3UH (1 =
=2,980, P <0,01) n yacTHYHOI MHTETPAIIUU
(t=2,850, P <0,01).

Tem cambIM B TaHHOM acIieKTe€ WHCTHTY-
[IMOHAJIFHO-00pa30BaTeIbHBIN  (haKTOp 3HA-
YUM B IDIaHE Pa3BUTHS KOMMYHHUKAaTHBHOMN
KOMITETeHTHOCTH MJIA/IIIUX ILIKOJHLHUKOB CO
3pUTENBHON HEIOCTaTOYHOCTHIO TPUMEHHU-
TEJIPHO K CHUTyallud MX KOMMYHHKaTHBHOIO
B3aUMOJICHCTBUSL C HOPMaJIbHO BUAALIMMHU
yUalMMHCS: €CITM MHKITIO3UBHBIA 00pa3oBa-
TeNbHBIN popMar u popmaT 4acTUIHOH 00pa-
30BaTEeNbHOM WHTETPAIMU OKa3bIBAIOT TO3HU-
TUBHOE BIMSHHE, TO (hopMaT 00pa3oBaTebHOI
muddepeHnpaniin  — HeratuBHoe. [Iprdaem
C YYETOM TOTO, YTO CTaTUCTUYECKH JI0CTO-
BEpHBIE Pa3UyUsi B COOTBETCTBYIOIIEM OT-
HOIICHUN MEXAY MIAJIIUMH IIKOIbHIKAMHU
C pa3Ho TITyOMHOMN 3pUTEIHHON HEIOCTATOU-
HOCTH HE OOHApYKUBAIOTCS, 3TO XapakTep-
HO JUIS BCEX WX Kareropui: JJsl ydaIluxcs
C TSDKEJIOH, cpeaHel Mo Jerkoi CTereHblo
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31,3 33,3 4.8
62,4 61,1 47,6
6,3 5.6 47,6

CITA0OBUACHUS WM YYaIIUXCs ¢ (QPYHKITHO-
HaJIbHBIMH PaCCTPONHCTBAMH 3PEHHSL.

O06cy:xneHue U 3aKJII0YeHne

Pe3ynbrarhl POBEJICHHOTO CPaBHHUTEIIb-
HOTO U3YYCHHUS] YPOBHS Pa3BUTHSI KOMMYHU-
KaTHMBHOM KOMIIETEHTHOCTH MJIQ/IIIHX [ITKOJTb-
HUKOB CO 3PUTEIBHOH HEIO0CTaTOUHOCTHIO
B MHCTHTYIIUOHAIBHBIX YCIOBHSX UHKITIO3HH,
YacTUYHOW 00pa30oBaTeNbHONH WHTETPaluu
n muddepeHIaniu CBUIETEIbCTBYIOT O €T0
BapUaTUBHOCTH TPUMEHHUTEIHHO K Pa3HbIM
acrieKTaM KOMMYHWKaTHBHOW KOMITETEHTHO-
cti. OgHAKO BIUSHHUE JTHX YCJIOBHHA Ha €¢
pa3BUTHE B IIEJIOM HOCHT H30MpaTebHBIN
U IPUTOM aMOMBAJICHTHBIN XapakTep.

CornacHO TOJMYYEHHBIM HKCIEPUMCH-
TaJbHBIM JIAHHBIM, HE3aBUCUMbBIM OT MHCTH-
TYLIMOHAIILHO-00Pa30BaTEeIILHBIX  YCIOBUH,
(hopMupoBaHUE KOMMYHHKATHBHOW KOM-
MIEeTEeHTHOCTHU MJIAIINX [TKOJBHUKOB C Ha-
pyUIICHHEM 3pEHUS SBISIETCS B HOPMATHB-
HO-COJIEP)KATeIbHOM ¥ OIICHOYHO-POJIEBOM
acniexTax. [Ipu 5ToM IpuMEHUTETHHO K TIep-
BOMY OOHapy>KHBAeTCsl MPEUMYIIECTBEHHO
CPEIHUI YPOBEHD Pa3BUTHSI KOMMYHHUKATHB-
HOW KOMIIETEHTHOCTH, @ KO BTOPOMY — B pa3-
pe3€e OTHOIICHHUS TaKUX IIKOJLHUKOB K cebe
U K COOCTBEHHO KOMMYHHUKAaTHBHOMY B3au-
MOJICHCTBUIO — COOTBETCTBEHHO BBICOKHH
U CPEHHI YPOBCHb €€ Pa3BUTHSL.
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C TOUYKM 3peHUs OTHOIICHUS K TApTHEPY
110 KOMMYHUKATUBHOMY B3aHMOI[CI>iCTBPIIO
pa3BuUTUC KOMMyHPIKaTHBHOﬁ KOMIICTCHTHO-
CTH MJIQJIIIMX IIKOJBHUKOB CO 3PUTEIBHOM
HEIOCTaTOYHOCTBIO B OLEHOYHO-POJIEBOM
ACMEeKTe WCIBITHIBACT BIIHMSIHUE WHCTUTY-
[IMOHATHHO-00pa30BaTeIbHOrO (haKTopa, KO-
TOpPBIN OIpeneseT MPEeaNOYTUTETHHOCTh
ycnoBuii  nuddepenmpoBanHoro  o0yde-
HUA B TUIaHe (DOPMUPOBAHUS TTOJIOKHUTEIb-
HOW OPHEHTHPOBAHHOCTH 3TOTO OTHOIIECHUS,
OTpa’karlleil BBICOKHM YpPOBEHb pa3BU-
TUA KOMMYHPIKaTPIBHOP'I KOMIICTCHTHOCTH.
VIMeHHO Takol ypOBEHb CBOMCTBEHEH OCHOB-
HOHM Macce MJIaJUIUX MIKOJBHUKOB CO 3pH-
TEJNBHON HEAOCTATOYHOCTBIO, 00YYarOLIMXCs
B CIICIIMAIBHON IIKOJIE.

Jng pa3BUTHS KOMMYHUKaTUBHON KOM-
METEeHTHOCTH MIIQIINX IIKOJIFHUKOB C Ha-
PYIIEHUEM 3peHUs B TO3UIIHOHHO-(DYHKIINO-
HAJIHOM acmekTe Oojiee OlaronpusTHBIMU
OKa3bIBAIOTCS YCIIOBUSA nrBdepeHIINPOBaH-
HOTO OOyYeHHSI, CITOCOOCTBYSI IPOSIBIICHHIO
MU YBepeHHOﬁ MO3UIIMN B CUTyallUU KOM-
MYHHUKAaTUBHOT'O B3aHMOI[eI710TBPI5I, qTO U J€-
TEPMUHUPYET MPEUMYILIECTBEHHO BBICOKUN
YPOBCHL Pa3BUTHA KOMMyHHKaTHBHOﬁ KOM-
METEHTHOCTH B IAaHHOM €€ aclieKTe y o0yda-
IOLIMXCS B CIICIMAIBHOM HIKOJIE.

Uro ke KacaeTcst HATMIHO-IESTeIbHOCT-
HOTO acIeKTa, TO UMEHHO YCIIOBHUS 00pa3o-
BaTeNbHOW WHTETrpanuu (4acTUYHas HHTe-
rpanust © 0COOCHHO WHKITIO3US) TTO3UTHBHO
BIHMSIOT Ha pa3BUTHE KOMMYHUKAaTHBHOUN
KOMITETEHTHOCTH MJIQJIINX [IKOJIbHHUKOB
C HapylmeHUAMU 3pCHUA MNPUMCHUTCIHBHO
K UX KOMMYHHUKaTUBHOMY BSaI/IMO}Z[efICTBHIO
C HOpPMaJIbHO BHUAAIIUMH CBCPCTHUKAMMU:
€CJIM MJIaJIINE IIKOJIBHUKH CO 3pHTeJII)HOI>'I
HEJI0CTAaTOYHOCThIO, OOydaromuecss B 00-
eo0pa3oBareNbHON LIKOJIE, HMHKIIO3UBHO
WIH B OTJEIBHOM KJIacce, JeMOHCTPUPYIOT
IJIaBHBIM 00pa30M BBICOKHIA U CPETHUH ypo-
BEHb Pa3BUTHS KOMMYHHKATUBHOW KOMIIE-
TEHTHOCTH, TO UX CBEPCTHUKH, 00yUaromiue-
Csl B CIIENMAJBHOHN INKOJIE, — MPAKTHIECKH
TOJIBKO CpeHU U HU3KuM. [IpumMeHuTenbHo
K KOMMYHHUKAaTUBHOMY B3aPIMOZIeI7[CTBPIIO
CO CBEPCTHHKaMH CO 3pPHUTENILHOW HelocTa-
TOYHOCTBIO KOMMYHHKAaTHBHAA KOMIICTCHT-
HOCTb MJIaJUIMX MIKOJIbHUKOB C Hapylie-
HUEM 3PCHHUS B HAJMYHO-JICATEIEHOCTHOM
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acriekte OOHapYKMBaeT MPEUMYIIECTBEHHO
CPEIHUI ypPOBEHb Pa3BUTUS, OT HHCTUTYLIMO-
HaJIbHO-00pa30BaTeNIbHBIX YCIOBUHA B AMHA-
MHUYECKOM IIJIaHE HE 3aBUCHUT.

Ha pa3ButHe KOMMYHHKaTUBHOW KOMIIe-
TEHTHOCTH MJIaALIMX IIKOJIGHUKOB CO 3pHU-
TEIFHOM HEOCTaTOYHOCTHIO CTETEeHh W Xa-
paKkTep HapylIeHHs 3pEHHS HE OKAa3bIBAIOT
obanpHOTO MU (HEepeHIUPYIOIETO BIUS-
HUS, 3aTparvBasi TOJBKO €€ OICHOYHO-pOJIe-
BOW aCIIEKT: MPUMEHUTENHHO K TapTHEPY IO
KOMMYHUKAaTUBHOMY B3aUMOJICHCTBUIO CTATYC
MJTaJUINX HIKOJIBHUKOB CHUXKACTCA C HapacTa-
HHEM [TyOWHBI 3pUTETEHOM HEZI0CTATOYHOCTH.

3HaYNMOCTD pCain30BaHHbIX HEJICBbIX
YCTQHOBOK 3KCIEPUMEHTAIIBHOTO HCCIE0-
BaHMS M TIOJNyYEHHBIX PE3YJBTaToB OIpese-
JISIETCSI TEM, YTO MaTepUalibl CPABHUTEIILHOTO
W3Y4YeHHs] YPOBHS Pa3BUTHSI KOMMYHHKATHB-
HOW KOMIIETEHTHOCTH MIIQJIINX MIKOJIbHU-
KOB C pa3IMYHON TITyOMHOM HapyIIeHHs 3pe-
HUSI, O0yYaroIMMXCs B YCIOBHUAX WHKITIO3WH,
JaCTHYHON 00pa30BaTEIIbHON HWHTETPAITUH
n gudQepeHnraniy, Cco3Jal0T HCXOAHYIO
OCHOBY JUUIS IIPOJABUIKEHUS B JIBYX B3aUMOJO-
TMOJHAIOINX W aKTyaJIbHbIX B HAYyYHO-IIpaK-
TUYCCKOM IJIaHC HAIlIpaBJICHUAX.

Bo-nepBbIX, peub HAET O MPOEKTHPOBA-
HUU U anpoOaluu BapuaTUBHONW MOYTbHON
MPOrpaMMbl  Pa3BUTUS KOMMYHHUKATHBHOU
KOMITETEHTHOCTH IIKOJIbHUKOB CO 3pUTEIb-
HOW HEJIOCTAaTOYHOCTHIO, HAXOJSIIUXCS Ha
MepBO CTyneHn oOpa3oBaHUA. YUeT TOIy-
YEHHBIX AMIMPUYECKUX HaHHBIX B COZAEp-
JKaHUHM BapUAaTUBHBIX MOIYJeHd oOecreduT
BO3MOXHOCTb HUBCIIMPOBAHUA HETATUBHOI'O
BJIMAHUA TEX WJIW HWHBIX WHCTUTYHHWOHAJIb-
HBIX YCJIOBUI Ha YPOBEHb PAa3BUTHUS KOM-
MyHI/IKaTI/IBHOI\/'I KOMIICTCHTHOCTH MJIAAIINX
LIKOJIbHUKOB C HapyLICHHEM 3pEHUs B pas-
JUYHBIX €€ aCIEeKTax, a 3TO, B CBOIO OUYEPE/Ib,
MOJIOKUTEIBHO CKAXKETCsI, B TOM YHUCIE U 32
CUET COBEPIICHCTBOBAHUS YHHUBEPCAIbHBIX
Y4eOHBIX JIEHCTBHM, Ha OOIIEM YpPOBHE HMX
pa3BuTHSA U Ha 3G(GHEKTUBHOCTH OBIIAIICHUS
MU COfIep )KaHrneM 00pa30BaHUS B IIEJIOM.

Bo-BTOpHIX, TIOTy4YeHHBIE SKCIIEPUMEH-
TaJlbHbIE JAaHHBIE CIy)KaT OTIpPaBHOM Oa-
301 (POPMHUPOBAHUS U PEATU3ANNN HAYIHO
000CHOBaHHOW CTpaTeruyl MpeeMCTBEHHOM
peadHIMTaMOHHO-TIEIATOTUIECKO paboTh
CO IIKOJIHUKAMHU C HapyIICHHSMHU 3pCHUS,

AKAJJEMHWYECKAA MHTETPALIUA
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HaIlleJIeHHON Ha pa3BUTHE MX KOMMYHHKa-
TUBHOTO [TOTEHIIMAJIA ITyTEM MOBBIILICHUS (-
(DEeKTHBHOCTH Y4acTHsl B COBMECTHOM C Ipy-
TUMH JIETBMH JIEITETbHOCTH, TApPMOHU3ALIUU
CaMOOIIEHKH U CaMOOTHOILIEHMs, HEUTpau-
320U KOH(IMKTHBIX CUTYallMHd B MEKIMY-
HOCTHOU cdepe, 4To CIoCOOCTBOBANIO OBI
ONTUMU3AIINH TTPOIecca He TOIBKO UX 00pa-
30BaTeIbHON MHTErPAIMK, HO U COLUAIbHON
WHTETPAIINH B [IEJIOM.

HanpHeiiliee pa3BUTHE HCCIEI0BAHUSA
MOXeET OBITh CBSI3aHO C paCIIMpPEHHEM ero

CPaBHHUTEJIBHOTO TUIaHA KaK 3a CUeT H3yde-
HUSI B COOTBETCTBYIOIIEM acIlEKTe CIIETbIX
MJIQJIIUX HIKOJBHHUKOB, TaK W IYTEM pac-
npocTpaHeHusi Ha oOyuwaroumxcs c¢ OB3
JPYTHX HO30J0TMYECKHUX PYIIIL.
[TomyueHHBIE BBIBOMIBI YKPETISAIOT HAyY-
HbIC OCHOBBI pEaM3alliK MOJUTHKH B 00-
JacTé o0mero o0pa3oBaHUsl Pa3IUIHBIX
KaTeropuil aereid B YCIOBHUSIX €ro JUBEp-
CU(HKAIUN U BBHICTPAUBAHUS MHCTHTYIHO-
HaJILHOTO Oayanca Mexay oOpa3oBaTeIbHOM
uHTerpanuei u nudhepeHInauei.
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OpI/II‘I/IHaJII)HaSI CTaThA

Crpareruu 3amo/IHeHHUs JaKyH B KJIOy3-TecCTe
YYAIIUMHUCH C THAXKeJbIMH HapyHIeHUSMH peuyu

0. E. ITpuobosa', A. A. Anmazoea’
' @I'BHY «Hucmumym xoppexyuonnou nedazocuxu PAOy,
2. Mocxea, Poccuiickaa @edepayus
2 @I'BOY BO «Mockosckuil nedazo2uieckuil 20Cy0apCmeeHHblil YHUGePCUMEm,
2. Mockea, Poccutickas @edepayusi,
" aa.almazova@mpgu.su

Beenenue. YposeHb choOpMUPOBAHHOCTH TEKCTOBON KOMITETEHIINH B aCTIEKTe TIOHUMaHHs (pakTyasbHOH nHbop-
MallK TEKCTa B OCHOBHOI! IIIKOJIE 0OECIIeUMBACT YCICIIHOCTh OCBOCHHS MPEAMETHOTO COACPKAHUS 00ydeHHSI.
AKTyaJTbHOCTB HCCIIE0BAHMS CTPATETnii paboTEI ¢ 1e(OpMHUPOBAHHBIM TEKCTOM YUAIUXCS — MTOAPOCTKOB C 00-
MM HEIO0Pa3BUTHEM pedr O0OyCIOBIEHA TEM, UTO €€ PEe3ylbTaThl CIIOCOOCTBYIOT OMPENETEHHIO MEXaHH3MOB
HEJ0CTaTOYHOTO YPOBHS IIOHUMaHMs TEKCTOBOW MH(opMannu. Llens cTaTby — MpecTaBUTh pPe3yabTaThl Hcclie-
JIOBaHUS AMHAMUKH Peajii3al[ii BEyIINX CTPATETUH 3alIOTHEHNS JTaKyH B KJIOY3-TE€CTE Y IIKOIEHUKOB C 00IINM
Heopa3BUTHEM peuH, oOyyaroniuxcs B V—X ki1accax.

Marepuajbl 1 MeTOAbI. B kauecTBE OCHOBHOIO METOJa MCCIICIOBAHUsI HA YPOBHE KOHCTATUPYIOLLETO JKCIIe-
pHMEHTa HCIONIB30BaJICSd MOIU(DUIMPOBAHHBIN METOJ KJIOY3-TeCTa. Pe3ynbTaTel BBIONHEHHUS KIIOY3-TECTa,
B Ka4eCTBE KOTOPBIX CIYXKHIN yUYeHHYECKHe pabOoThI MO 3alOJHEHUIO JIAKYyH B TEKCTE, MOJABEPraauch KOIUUe-
CTBEHHO-Ka4eCTBEHHOMY aHainu3y. Ha aHanuTHuecKoM 3Tare MCCIICA0BAHUS IPUMEHSIUCh METO/b! BbIICICHUS
MIPU3HAKOB U (h)aKTOPOB, KOPPEIAIHOHHBIH aHamn3. MareMarinaeckast 00paboTKa OCyIeCTBIIIACH C HCIOIB30Ba-
HHUEM 0JJHO(aKTOPHOTO aucrepcuoHHoro aHaimnza ANOVA.

Pe3yabTarsl uccieqoBannsi. Ha ocHOBe KaueCTBEHHO-KOIMYECTBEHHOTO aHaIM3a padoT yYal[uXcsl BBISBICHBI
TPH OCHOBHBIC TPYIIBI CTPATETHil INHEHHOTO Pa3BEPTHIBAHMS U BEPOSITHOCTHOTO IPOTHO3UPOBAHMUS: YCTAHOB-
JIEHUE CEMaHTHYECKUX CBsI3€H Ha ypOBHE JIEKCHUECKOTO KOMIIOHEHTA, HAa YPOBHE acCOIMAINif, OTCYTCTBHE CTpa-
TEruu. AHaJIN3 CyOCTHTYTOB B OTHOILICHUH MX COOTBETCTBHS IPaMMaTHYECKUM TPEOOBAHUSIM [103BOJIHII BHISIBUTD
CJIETYIONTYI0 THIIOJIOTHIO TIPOSIBIICHHUH arpaMMaTH3Ma: HeBEPHOE HCIIOIb30BAHIE YACTeH pedun, OmmoOKu opopm-
JIEHUsI TPAMMaTHUYECKOH CBA3U B PaMKaX CJIOBOCOUETAHMsI, HECOOTBETCTBUE IPaMMaTHUIECKOI OPMBI CyOCTHTYyTa
TpeOOBaHUAM K IpaMMaTH4ecKoMy 0(OpMICHHIO IpeuioxkeHus. C MOMOIIBI0 KOPPEISILIHOHHOIO aHaIn3a O0Ha-
PY’KCHBI CBSI3H MEKTy Pa3IHIHBIMHU BHAMH CTPATETHH 3aI0JTHEHHS JTaKyH MOPOCTKaMH C 0OIMNM HEI0Pa3BUTH-
€M peH, a TAKXKE UX B3aUMOCBSA3b C YPOBHAMH NOHUMAaHUS (haKTyaIbHOTO COAEPIKAHHUS TEKCTA.

O0cy:knenne u 3aK;II04eHne. BhIsBIeHHbBIEC XapaKTepUCTUKY (yHKIIMOHUPOBAHUS MEXaHH3MOB JIMHEHHOTO pa3-
BEPTHIBAHHS M BEPOSATHOCTHOTO MPOTHO3HMPOBAHMS TEKCTA MOTYT OBITH MCIIOIB30BAHBI B LENISIX AWArHOCTHYE-
CKOHM, KOPPEKIIMOHHOW M 00pa3oBaTelbHON paboThl cO MIKONbHUKAMU. [lomyueHHbIe pe3ynbTaThl BHOCST BKJIAT
B Pa3BUTHE OHTOJMHIBUCTUKY, AU30HTOIMHIBUCTUKH, CIICLIUAJIHOM [1€1arOTMKH, JIOTOIIEUU U IIKOJIBHON METO-
JIUKH Pa3BUTHUS PEUH.

Krrouesvle cnosa: TsKelble HApyLICHUS pevH, 00Iee HEIOPA3BUTHE PEUH, MTOAPOCTOK, KJI0Y3-TECT, CTPATETHH 3a-
MIOJTHCHUSI JIAKYH, MEXaHM3MbI IOHUMAHUS TEKCTa, INHEHHOE pa3BepThIBAHIE, BEPOSITHOCTHOE MPOTHO3HPOBAHHIE

bnazooaprocmu: aBTOphI BBIPAXKAIOT ONAroJapHOCTh PYKOBOIUTEISAM IIKOJ JJISI JICTCH C TSHKEJIBIMU HapyIie-
HussMU peur . Mocksbl U I. Biiagumupa T. Koposnesoii u V. BennkanoBoit 1 nejaroraM 3TUX LIKOJI 3@ TOMOILb

B cOOpe MaTepualioB, a TaKke MPUHOCST JaHb yBakeHUs cBeTiol maMatu [. B. UupkuHoii 3a riry0okuit aHanus
U LICHHBIC 3aMEUaHHs B TIpoLecce PabOoThl Ha/l UCCIIEIOBAHUEM.
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Close Gap Test Strategies for Students
with Severe Speech Impairment

0. E. Gribova‘, A. A. Almazova®”
“ [nstitute of Special Education of the Russian Academy of Education,
Moscow, Russian Federation
b Moscow Pedagogical State University, Moscow, Russian Federation,
" aa.almazova@mpgu.su

Introduction. The level of formedness of text competence at secondary school in the aspect of understanding the
text’s factual information ensures the successful grasping of the learning content. The purpose of the research was
to identify the specifics of the functioning of linear deployment mechanisms and probabilistic forecasting among
learners of 5-10™ grade (form) with specific language impairment.

Materials and Methods. The modified close gap test method was used as the main research method at the level of
the ascertaining experiment. The results of the close gap tests, filled by learners, were exposed to quantitative and
qualitative analysis. The research was conducted by applying theoretical (interpretive) and empirical (ascertaining
experiment based on author’s method) methods. The analytical stage involved the use of the method of correlation
analysis, the mathematical processing was carried out with the help of one-way analysis of variance (ANOVA).
Results. Analysis of experimental data helped determine the close gap test strategies in adolescent students with
specific language impairment. The qualitative and quantitative analysis of students’ work was applied to deter-
mine three main groups of strategies for linear deployment and probabilistic forecasting: strategies for establish-
ing semantic links at the level of the lexical component, a strategy for establishing links at the level of associa-
tions, and no strategy. Furthermore, the analysis of substitutes with regard to their compliance with grammatical
requirements revealed the following typology of manifestations of agrammatism: the use of an inadequate part
of speech, deficiencies of grammatical presentation in phrases, non-compliance of the grammatical form of the
substitute with the requirements for the grammatical design of the sentence. Correlation analysis was applied to
establish links between different types of close gap test strategies used by adolescents with specific language im-
pairment, as well as their relationship with the levels of understanding the factual content of the text.

Discussion and Conclusion. The results obtained contribute to the development of developmental psycholinguis-
tics, special pedagogy, speech therapy and school methods of speech development.

Keywords: severe speech and language disorders, specific language impairment, adolescents, close test, gap filling
strategies, text understanding mechanisms, linear deployment, probabilistic forecasting
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c(OPMHUPOBAHHOCTH YMEHUsI PabOThI C TEK-
CTOM Ha BCEX CTYICHSX IIKOJIBHOTO 00yde-
Hus. Kak CBUIETENBbCTBYIOT —pe3yJbTaThl
MeXTyHapoaHoro TectupoBanus PISA-2013,
2015, poccuiickue MKOIbHUKY HE 3aHUMAIOT
JUIUPYIOIIUX TIO3UIUH TIpU padoTe ¢ WH-
(opmarueil TekcTa, XOTd B IEJIOM M OTMe-
YaeTcsl NMOJIKUTEIbHAs TeHIeHIus. Hampu-
mep, B 2000 1. Haila cTpaHa 3aHUMaJia OHO
W3 TIOCIIEIHUX MECT, ceiiyac OHa HaXOAWUTCS
nocepenune crnrcka. OTaenTbHOr0 BHUMaHUS
3acily)KHBaeT (aKkT CHIDKCHUs ToKazarenen
PE3YNBTaTUBHOCTH TEKCTOBOM JESITEIBHOCTH
y CTapIIEKJIACCHUKOB 110 CPABHEHMIO C MJIa]I-
M konbHIEKamMu (PISA-2019)!.

[Ipobnema HU3KOTO YpOBHSI TOHUMaHHS
TEKCTOB NpHoOpeTaeT crnenuuKky B CUTya-
LMK WHKIIO3UBHOTO OOYYEHHMs! IIKOJIEHHKOB
C OTpaHIMYEHHBIMHA BOBMOKHOCTSIMH 3/IOPOBbBS
(OB3), HETOCTAaTOYHOCTHh TOHUMAHHS TEKCTA
Y KOTOPBIX JI€TEPMHUHHPYETCS XapaKTepOM
U OCOOCHHOCTSAMH HapyIIeHUS DPa3BUTHAL
Hamnbormee MHOTOUNCIIEHHOH TPYTITON 00y4a-
forumxcss ¢ OB3 saBiAtoTCcs neTH ¢ Hapylre-
HUSIMU PEYH, B YACTHOCTH, C OOIIIUM HEZ0pas-
BUTHEM PEUH pa3IMuHOro reHesa. BorsiBnenue
NPUPOALI HEC(OPMHUPOBAHHOCTH TEKCTOBOU
KOMIIETEHTHOCTH y JeTeld co crenuduye-
CKUMH PEYEs3bIKOBBIMU  PAaCCTPONCTBAMU
MO3BOJIUT  Pa3padoTaTh COOTBETCTBYIOLIHE
CIeIaIbHbIE KOPPEKIIMOHHEIE 1 00yJaroIie
METOIVKH, a TaKXKe CJIeTIaTh BBIBOIBI O TPYII-
HOCT$IX, KOTOPBIE MOT'YT HCIIBITHIBATH IIPH Pa-
00oTe C TEKCTOM YYEHHWKH C HOPMaTHBHBIM
PEYEBBIM Pa3BUTHEM, U OIIPEACTUTH BOZMOXK-
HOCTH WX TIPEOIOTICHUSL.

OpnHako B nuTepaType MpakTHYECKH OT-
CYTCTBYIOT MCCJEOBAaHHUsS, TOCBAIICHHBIC
BBISIBIICHHUIO TIPUYUH HEC(HOPMUPOBAHHOCTH
TEKCTOBOM KOMIIETEHTHOCTH Y Y4YallluXcs.
TpaguuuoHHbIE METOAUKUA MPOBEPKHU IIO-
HUMaHUS TeKcTa (Tmepeckas, OTBETHl Ha BO-
MIPOCHI U JIp.) HE MOTYT OTBETHUTH Ha BOTIPOC,
moyeMy peOEHOK HEJOCTAaTOYHO IIOJHO

noHUMaeT Qakrojoruto Tekcra. Kioys-te-
CThI, 110 HAIIEMYy MHCHHWIO, MOITIN ObI CTaTh
HaAC)KHBIM HHCTPYMEHTOM JUArHoCTUKH,
HanpaBJICHHbIM Ha WCCIIEIOBAHUE MEXaHU3-
MOB JIMHEWHOIO DPa3BEPTHIBAHUS U BEPO-
SATHOCTHOTO MPOTHO3MPOBAHMS, JICKAIIUX
B OCHOBE IIOHUMAaHUsI TEKCTOB KaK B IIPOLIEC-
ce ayIupOBaHMs, TaK ¥ IPU YTCHHH.

Llens nccnenoBaHms — BBIJIETICHUE CIIe-
U(UIECKNX CTpaTeruii 3aIOJHEHHS JaKyH
B KJIOy3-TecTe U (DaKTOpOB, BIHMAIOIMINX HA
WX pa3BUTHE, Y MOJAPOCTKOB C OOIIMM HEJo-
pPa3BUTHEM peud Ha YPOBHE OCHOBHOTO 00-
pa3oBaHUsL.

O030p uTEpaTYpPHI

Cpenu MexaHu3MOB, 00ECIIEUHBAIOIINX
TEKCTOBYI0 KOMIIETEHLIUIO B aCIEKTE MOHU-
MaHUS WHQOpPMAIMHA TEKCTa, BBLICTISIOTCS
MEXaHU3MbI KOMIIPECCHH, JHHEWHOTO pas-
BEPTHIBaHMSI, BEPOSTHOCTHOTO MPOTHO3UPO-
BaHUS U P JPYTHX.

B nayuHo#l nuTeparype JMHEWHOE paz-
BEPTHIBAHUE PACCMATPUBACTCSl KaK OIWH W3
MEXaHU3MOB, 00€CIICUNBAIOIINX ITOPOXKICHUE
pe4eBoro BbICKa3bIBaHUs. J[aHHbII MEXaHU3M
oOecrieunBaeT mpeoOpa3oBaHue DITyOUHHOM
CHUHTAKCHYECKOM CTPYKTYpBl B MOBEPXHOCT-
HYIO 32 CUET CYKIICCCUBHOM Pa3BEpTKH 3Jie-
MEHTOB BBICKA3bIBAHUSI C YUETOM HUX JIEKCHU-
YeCKOH W TpaMMaTH4YeCKOW COYETaeMOCTH
(T. B. AxytuHa, A. A. 3aneBckas, A. A. Jle-
OHTBEB)?.

AHAJIOTHYHBIA MEXaHH3M, 110 MHCHHUIO
HEKOTOPBIX aBTOPOB, peau3yeTcs B IpoIec-
C€ BOCTIPUATHS U TIOHUMAaHUS BHICKA3BIBAHHIA
Pa3IMYHON MPOTSHKEHHOCTH. B ATOM Citydae
OH 00ecCIeunBacT YCTAaHOBJICHUE CMBICIIO-
BbIX U (DOpMaJIbHBIX TPaMMaTHUECKUX CBS-
3efl ¢ omopod Ha (POHOBBIC WIIM SHIUKIIO-
MEANYCCKUE 3HAHUS SA3BIKOBOM JIMYHOCTH
(M. A. Bumuss®, I. A. 3onorosa®, 1. M. Deii-
rerbepr [1], Ix. Xomnep, K. X. Kennpux,
M. Kacumrac [2]).

'Uccnenosanne PISA: poccuiickue mkoabHUKH cTanu rpamoTHee [ DiaexTpounslii pecypc]. URL: http://
www.hse.ru/news/avant/109239812 . html (zara o6pamenus: 12.05.2019).

2 Axymuna T. B. HelipOJMHIBUCTHYECKUN aHAIIN3 JICKCUKH, CEMAHTHKH M TpaMMaTuku. M.: SI3bIKH
cinaBsHCKOM KynbTypsl, 2014. 424 c.; 3anesckan A. A. Ilcuxonunrsucruueckue uccienosanus. Cioso.
Texct: nuzbpanusie Tpyasl. M.: 'nosuc, 2005. 542 c.; Jleonmves A. A. SI3bIK U pedeBas AesATEIBLHOCTH B 00-
el U 1meJarorunveckoil MCUXoJoruy: H30paHHbIe ICUXOJIOorHYecke Tpyasl. M.: MOCK. ICHXOJI.-COIl. YH-T ;

Boponex: MOJIDK, 2001. 444 c.

3 Bumnss U. A. Tlcuxonorus o6ydyeHust HepogHOMY si3biKy. M.: Pyc. s13., 1989. 219 c.
4 3on0mosa I A. KOMMyHHKaTHBHBIE aCIIEKTHI pyCCKOro cuurakcuca. M.: Dautopuan YPCC, 2001. 368 c.
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YenemHocTh peanu3aluid  MeXaHM3-
MOB JIMHEHHOTO pa3BEepTHIBAHUSI U BEPOSIT-
HOCTHOTO TIPOTHO3MPOBAHUS OCHOBBIBAETCS
Ha TMpHEeMax AaHTUIUIAIUN U pPelUIaluu
(E. C. bormanora [3], T. A. Baun J[le#r’,
B. 3. dembsukoB [4], K. Kelitn u coasro-
pet [5]). [lpuem aHTHUIIMTAIIMKM TTO3BOJISIET
IIPOTHO3UPOBATh Pa3BUTHE COOBITHIA C OTIO-
poil Ha YK€ MPOYUTAaHHOE/yCIBIIIaHHOE,
T. €. Ha JICBBII KOHTEKCT coobOpaszHo ¢aldy-
JIe TEeKCTa W SHIUKIIOTIETUIECKUM 3HAHUSM.
IIpueM penmmanuu npeanonaraer MepUoO-
JMYECKHE BO3BpaThl K OTJENBHBIM (par-
MEHTaM TEKCTa M K TEKCTY B LIEJIOM IIO0A
BIIUSTHUEM HOBBIX JIaHHBIX U aCCOLMAIUN
JUTSL YTOYHEHUSI TIPOTHO3a WIIH JUISI KOPPEK-
LMY IPOSKIIMK TEKCTa C OTMIOPOM Ha MpaBbIi
KOHTEKCT.

B nHayuHO-MeTOmMYecKOW amTEparype
CYIIECTBYeT MHEHHUE, 4TO (PyHKIIMOHUPOBa-
HUE JTaHHBIX MEXaHW3MOB 3aITyCKaeTcs Ha
WHTYUTUBHOM YpPOBHE B MPOIECCE MIKOIb-
HOTO O0ydYeHHUs u TpeOyeT IeJecHarpaBIIcH-
HOM Tefarornueckoil paboThl 0 UX pa3Bu-
turo [6-9]. Kak mpaBuio, mpemiaraeMeie
YIOPOKHEHUsT HOCSAT XapakTep TpeHaka
C ONOPOH Ha «YYBCTBO S3bIKa», YTO OIPaHU-
yuBaeT cepy UX MPUMEHEHUS yYCHUKAMU
C BBICOKUM YPOBHEM PEUEBOIO Pa3BUTHSI.

OpnHako OCOOCHHOCTH (PYHKITMOHUPO-
BaHUS JAaHHBIX MEXaHWU3MOB Y JIUI] C HOpMa-
TUBHBIM PEUEBHIM PA3BUTHEM NPAKTUYECKU
HE M3y4yannch. B momHOM o0Bbeme maHHBIN

BOIIPOC MCCIIEJ0BAIICS B paMKaXx JIOTOIIENH,
B YaCTHOCTH, TIPH U3yUCHHU TEKCTOBOM Jiesi-
TEJILHOCTHU JIeTel ¢ OOIIMM HEI0pa3BUTHEM
peun (OHP). B aHmmos3pr4HO# crienuaib-
HOW JUTepaType Al 0003HAUCHHS CXOAHBIX
NPOSIBICHUH  PEYeBOM  HEAOCTAaTOYHOCTH
WCTIONB3YeTCsl HECKOIBLKO TEPMHHOB, CPEU
KOTOPBIX HauboJee yrnoTpeOnuTeIbHBIMHA SIB-
asitotest speech and language disorders® vnn
specific language impairment’ [10—12].

B Takyro kareropwio BKIIOYEHBI JIE€TH
C MEPBUYHBIMH HAPYIICHUSIMH BCEX CTOPOH
peuYy IpU COXPAHHOM HMHTEIUIEKTe U (U3H-
yeckoM ciyxe. B tex cmydasax, xorgma OHP
OKa3bIBACTCSl YCTOWYHMBBIM K KOPPEKIIHU-
OHHOMY BO3JCHCTBHUIO, €ro MpOSBICHUE
K IOJAPOCTKOBOMY BO3PAcTy BBIpa)kaeTcs
B HEKOTOPOI 00EIHEHHOCTH CIIOBAPHOTIO 3a-
rmaca, HECOBEPIICHCTBAX TI'PaMMaTHYECKOTO
oopmIIeHHs, HEAOCTaTOYHOM YpPOBHE IIO-
HUMaHUs W TPOAYIIUPOBAHUS TEKCTOB Kak
B YCTHOW, TaKk W B NMHChbMEHHOW (popmax.
JlaHHBIA KOHTHHTEHT YYaIlMXCsl CIOCOOCH
OCBOMTD TPOIPAMMy OCHOBHOM IITKOJIBI TIPU
HAJIMYWHU CIICIUATBLHBIX YCIOBUH, K KOTO-
PBIM OTHOCSITCS, B TOM YHCJIE METOIUKHU 00-
y4YeHus®.

AHanM3 UMEIOIMXCSI TUTePaTypPHBIX JaH-
HBIX MO3BOJISIET BBIACIUTD HECKOIBKO MOAX0-
JIOB K U3YYCHHUIO NMPUYMH, TPESTCTBYIOIINX
(hOpMHPOBAHHUIO TEKCTOBOH KOMITCTCHITUH
y aereit ¢ OHP, B uacTHOCTM YycCHEUIHO-
My TIOHUMaHUIO UMH HH(QOpMAIMU TEKCTa.

Sean Jletix T. A., Kunu B. CTpareruu moHUMaHust CBA3HOTO Tekcta // HoBoe B 3apy0eHOM JTMHIBUCTHKE.
Brmm. 23. KorautuHaele acnekts s3pika. 1988. C. 153-211. URL: http://philologos.narod.ru/ling/dijk.htm

(mara obpamenus: 20.11.2020).

¢ Smith T. E. C. Teaching Students with Special Needs in Inclusive Settings / T. E. C. Smith [et al.].
Toronto, Ontario: Peason Education Canada Inc., 2001. 480 p. URL: http://www.pearsoncanada.ca/media/
highered-showcase/multi-product-showcase/smith-preface.pdf (nara odpamenus: 20.11.2020); Woolfolk A. E.
Educational Psychology. Toronto, Ontario: Peason Education Canada, 2002. 631 p.

" Leonard L. Children with Specific Language Impairment. 2" ed. Cambridge: MIT Press, 2014. 480 p.;
Leonard L. Specific Language Impairment. 2017. URL: https://oxfordre.com/psychology/view/10.1093/
acrefore/9780190236557.001.0001/acrefore-9780190236557-¢-64.

8 Anmasosa A. A., Cocunckasn U. H. Tekct B cucteMme 00ydeHHUS PyCCKOMY SA3BIKY JICTEH C HEJOPa3BUTHEM

pedn: yuyebHOe mocoOue A CTY[ACHTOB, 00ydJalomuXcs 1Mo HampasieHuio «Crenuanbaoe (JeeKTonoru-
yeckoe) oopaszoBanue. M.: MIIT'Y, 2016. 76 c.; [ pubosa O. E. OcoOEHHOCTH COEPIKAHUS KOPPEKLIUOHHBIX
kypcoB @I'OC HOO nis nereit ¢ OB3 no Bapuanty 5.2 (1eTH ¢ TSDKEIBIME HapylIeHnssMHU pedn) // ConpoBo-
KJICHHE 00Y4aIOMIUXCS ¢ OTPAHMYCHHBIMU BO3MOXHOCTAMH 310p0Bbst Ha ocHOBe PI'OC. COOpHUK HayuHBIX
TPYIOB 10 uToraM Bcepoc. Hayd.-mpakT. KOH(. ¢ MEXIyHaPOAHBIM ydacTHEeM, MOCBsIIeHHON 110-1eTuio
nenaroruueckoro oopasosanus B pkyrckoit obnactu ; mox pen. E. JI. Unnen6aym. Upkytck, 2019. C. 20-24;
Jlesuna P. E. K TOCTpOCHHMIO ITeJarornieckoi KiraccupuKaui aHOMaJINK pedeBoro pa3sutus // Hapymenus
peun u nucbMa y aereid: Viz6pannsie Tpyasl. Pen.-coct.: I. B. Yupkuna, I1. Bb. llomunx. M.: APKTHU, 2005.
C. 37-38; Tymanosa T. B., Xopowxo FO. B., Tumywrosa C. A. llepconnunupoBaHHbie cpeacTBa B 00yue-
HHUHM JIeTeH ¢ TSOKEJIBIMU HapylieHusiMu peur // Creunuueckue S3bIKOBbIe paCCTPOMCTBA y AETEH: BOIIPOCH
JUArHOCTUKU U KOPPEKLUOHHO-pa3BuBarouiero sosaeiictaust. M., 2018. C. 59-65.
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B poccuiickoii noroneauu npeBagupyomu-
MU TOIXONAaMU SIBIISIOTCSI TICHXOJIOTO-TIe-
JIarOTMYECKUA M TICUXOJIMHIBUCTUYECKUH,
B paMKaX KOTOPBIX aBTOPaMH BBLICISIOTCS
CIEIYIOIIUE TMPUYUHBL: HechOopMUPOBaH-
HOCTb JIEKCUKO-IPaMMaTUYECKOH CTOPOHBI
peun; HEeIOCTaTKh Omepaluid aHain3a Ipe-
JTUKATUBHBIX CBSI3€i M yCTAHOBJICHUS UX He-
papxuu; HapylIeHHE CepUIHO-TIOCIIeIOBa-
TEJIBHOTO CIocoba 00padoTkKM MH(POPMAITUH
(A. A. Ammazosa [13], O. E. I'pubosa [14],
I B. babuna’); HEMOJIHOIEHHOCTh KOTHHM-
THUBHBIX TIPOIIECCOB, OOYCIOBIMBAIOIINX HE-
YCTOWYMBOCTh BBIOOpa CTpaTeruil CMBICIIO-
BOW MepepadOTKH MaTepHuaia, HapylleHHUs
MEXaHU3MOB TMPOTHO3UPOBAHUS TEKCTA,
Hec(OPMUPOBAHHOCTH IpOllecca BHYTPEH-
HEro MpOrpaMMHUPOBaHUS PEYH M BBIpaA-
JKEHHOW HE3PEJNIOCTH TeMa-pPeMaTHYeCKUX
CPEIICTB CMBICIIOBOW CBSI3H; 3aTpyQHEHHS
B yIEpyKaHHUH 3aMbICIIa M UCKIIOYSHHS T10-
O0ouHBIX acconmanmii (A. A. Anmasosa [13],
O. E. I'pubosa [14], 10. A. lllymexuna,
A. A. Kysuerosa'?).

B 3apyOexHBIX MyONHKAIUAX, TMOCBS-
[IEHHBIX HEJ0CTATKaM TEKCTOBOM JACATEIIb-
HOCTH JIeTeH CO crienuuIeCKOM sI3bIKOBOI
HEJIOCTATOYHOCTBIO, IPEe00IaaeT TICHXO-
JIOTUYECKUHM TMOAXO0A, B paMKaX KOTOPOIo
B KAa4eCTBE NPUYUH HEIOCTATOYHOCTU Ha-
3BIBAIOTCS JIEPUITUTAPHOCTE 0OHEMOB H CKO-
POCTH PELEeNTUBHBIX MTPOILECCOB, TPYAHOCTH
3aTOPMaKUBaHUS MMOOOYHBIX AaCCOIHMAINH,
HEJIOCTaTOK SHIIMKJIONEANYECKUX 3HaHUH,
HU3KUH 00beM BepOaIbHOW MaMsITH, Aehu-
[ITapHOE KOTHUTHUBHOE Pa3BHUTHE PEOCHKA,
MOJIpa3yMeBaroIee KOMIUICKC TMPUYUH Kak
HEBPOJIOTUYECKOTO, HACJIEICTBEHHOTO, TaK
u counanpHoro xapakrepa (K. @. Hopbepu,
J. B. M. bumon [15], . Y. MonTtromepu,
P. b. I'uinam, [Ix. JI. Usenc [16], A. A. Jlay-
tepbax, U. Tlapk, JI. Ix. JlomGapauso [17],
A.JIL. Tlox, 3. C. Jlembke [18]).

COmmKeHne Mo3UIN POCCUICKUX U HHO-
CTpaHHBIX yYEHBIX OTMEUYaeTCsl B OTHOIIE-
HUU KBaJU(UKAIMKA TPUYAH HapyIICHUSI

TTOHUMAaHUS MEYATHBIX TEKCTOB 3apyOCKHbI-
MH HCCJICIOBATEISIMUA, CPEIU KOTOPHIX BHI-
JIEJSIETCSl HEOCTATOUHOCTh JIGKCHKO-TpaM-
MaTudeckoro pasutus [19-21].

Kpome Toro, Ha ypoBeHb NOHUMAaHUSA
TEKCTOB BJIMSICT HAJIMYUE U CTEHEHb pPas-
BEPHYTOCTH HAIVBIIHOCTH, WILTIOCTPUPY-
IOIIeH CoJep)KaHue TEKCTa, M TMPOTIKEH-
HOCTH TEKCTa.

Takum 00pa3oM, pe3ynbTaTbl MCCIIEHO-
BaHUI TIO3BOJIAIOT KOHCTAaTHPOBATH HAaIU-
gyne y nereit ¢ OHP (SLI) ycroiuuBsix mpo-
Os1eM (hOpMHUPOBAHMST MEXAaHU3MOB TEKCTOBOM
KOMIICTCHIIMY W, B YACTHOCTH, MEXaHHU3MOB
JIMHEWHOTO pa3BepThIBAHUS U BEPOATHLHOIO
nporuo3upoBanus. OIHAKO B JHUTEpaType
OTCYTCTBYIOT JIaHHBIC, CBUICTEILCTBYIOIINE
0 BO3pAcCTHON JWHAMUKe (OPMHUPOBAHHS
paccMarpuBaeMbIX MEXaHH3MOB.

B nameii cratbe BriepBble ONMUCaHbI CTpa-
TETrWy 3aIOJTHEHNS JIAKYH B KJIOY3-TECTE MO/~
pocTkamMu ¢ OOIMM HEIOPa3BUTHEM PEYH,
BBISIBIICHBI B3aUMOCBSI3U MEXAY Pa3IHIHbBI-
MU BUJIaMU CTPATETH M OXapaKTepH30BaHa
JTUHAMHKA UX CTAHOBJICHUS B TOIPOCTKOBOM
BO3pacTe, TOKa3aHo, YTO KJIOY3-TECT MOXKET
OBITh UCIIOJIL30BaH B KAY€CTBE JIMArHOCTUYC-
CKOTO MHCTPYMEHTapus Ui OLICHKH YPOBHSA
c(hOPMHUPOBAHHOCTH TIOHUMAaHUs (DaKTyallb-
HOW MH(OpMAIINU TEKCTA.

MarepuaJjibl 1 MeTOAbI

MeTon0IoTHIecKyr0 OCHOBY TPOBEICH-
HOTO HCCIIEIOBAHMS COCTABUII PSAJ] KOHIIETIITN I
U TEOPETHYECKUX TMOCTYJIATOB JIMHTBUCTHU-
KW, TICHXOJIMHTBUCTHKA ¥ OHTOJIMHTBUCTHKH.
Opuentupysick Ha B3niasl M. P. [anpnepu-
Ha, A. A. 3aneBckoii, Y. Kunua, MbI paccMma-
TPUBAIU TEKCT KaK HEPAPXUUCCKH OPTraHU30-
BaHHYIO CIUHUIY CEMHUOTHYECKON CHCTEMBI.
LenoctHeiii 00pa3 WHPOPMAIIMOHHOTO CO-
JepKaHUsl TEKCTa B CO3HAHUU PELMIIUCHTA
00eCIIeunBaIOT MEXaHU3MbI €r0 TTOHMMaHHS
(B. 3. JembsukoB, A. . HoBukoB, A. BaH
Jeiik u nip.). [TpuHIMIMIaTbHO BaXKHOM 1T Ha-
IIETO MCCIIEIOBAaHMS SIBUJIOCH NIPE/ICTABICHNE

> Babuna I B. O0uiue npoOIeMbl HCCIE0BaHMUS TEKCTOBOM eI TEIEHOCTH YYAIIUXCS ¢ HAPYIICHUSIMHU
gyrenus // Urenne B nn¢posyto snoxy. Coopuuk marepuanos VIII Mexynap. Hayd.-pakT. KoHd. Poccuiickoit

acconmanuu guciaekcuu. 2018. C. 16-19.

Y [Tlynexuna FO. A., Kysneyosa A. A. OcoGeHHOCTH BOCTIPUATHS HHGOPMAIK B y4eOHUKE yUaIluMu-
¢ Ha4aJIbHBIX KJIAcCOB 00meo0pa3oBaTenbHOl mKombl // KoHIenT KyapTypa: AHAaIoroBoe MpOCTPaHCTBO
KyJIBTYpBL: SI3bIKOBast TMYHOCTH. TekcT. uckypc: coopuuk crareit VI mexxaynap. Hayd. koH(p. Kemeposo:
KemepoBckuii rocynapcTBeHHbIH yHuBepcuteT, 2016. C. 584-589.
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H. Y. XKunkunasv, K. ®@. CenoBeM mporiecca
(hOpMHUPOBaHUS TEKCTOBOM KOMIIETEHIIN KaK
JUTUTENTBHOTO  CKAYKOOOpa3HOro, WHIMBUY-
aNpHO BapuaruBHoro. Kpome Ttoro, msl oT-
TaJIKUBaJIMCh 0T KoHuenumu JI. C. Beirorcko-
ro, B. B. Jlebenunckoro, xapakTepu3yIomux
YHUBEPCAILHOCTh 3aKOHOMEPHOCTEH pa3BHU-
THSI TICMXUYECKUX (DYHKITUI BHE 3aBUCHMOCTH
OT THIIa Pa3BUTHs peOEHKa, a TaK)Ke yIUThIBa-
JI OCHOBHBIE TTOJIOKEHHUS TICUXOJIOTO-TIE/Iaro-
THYECKOTO MOAX0a K M3yUSHUIO HaPyIICHUH
peueszpikoBoit nesitenpbHOCTH (P E. JleBuna,
JI. @. Cnmpoga, T. b. @unnuesa, [. B. Yup-
KUHA U JIp.).

B poccuiickoii u 3apy0eKHOI Toroneanu
LIMPOKO JUCKYTHpYeTcs mpobieMa oTdopa
BaJIMJIHBIX METOJIOB JIMAarHOCTHUKU TEKCTO-
Boi xomnereHuuu y nereid ¢ OHP, onnako
rpejTaraeMble METO/IBI M TIPUEMBI TIpe/THA-
3HaYeHbl B OCHOBHOM [UIS WCCIICIOBaHUS
MIPOIIECCOB TIOHUMAHMS M TPOYIIHPOBAHUS
TEKCTOB JIOUIKONbHUKAaMH ¥ MIIAIIINMHU
mKonbHUKaMu. [[pobiaembl n3yueHwus crenu-
(bmkn popMHpOBAHNS CTPATETHI M MEXaHU3-
MOB TEKCTOBOH KOMIETEHIINHU Y MOIPOCTKOB
C PEYeBOii MaTOJIOTUEH OCTAIOTCS BHE cepbl
00CY)XJIeHUsI B HAy4YHOW W HAayYHO-METOAH-
yeckoil siureparype. OJHUM U3 MPHEMOB,
HaIpaBJIeHHbIX Ha H3yYE€HHE MEXaHHU3MOB
JMHEWHOIO pa3BEepPTHIBAHHUS U BEPOSTHOCT-
HOTO TIPOTHO3MPOBAHUS, 00ECIEUNBAIOIINX
MIOJTHOTY TIOHUMaHHA (PaKTOJIOTHH TEKCTa
y TIOIPOCTKOB, SIBTISIETCS KIIOY3-TECT.

OCOOCHHOCTBIO KJIOY3-TeCTa SIBIISCT-
Csl TO, YTO OH TPEACTABIEH B BHJE CBI3HO-
IO TEKCTa OIpPEAETCHHOW NPOTSHKEHHOCTH.
YenemHocTh €ro BBIMOJIHEHUS 3aBHCUT OT
CIIOCOOHOCTH HCIIBITYEMOTO YCTaHABJIHNBAThH
B3aUMOCBSI3H MEKAY (paKTaMH WK ICHCTBH-
SIMU M COCTOSHHUSIMM TEpCOHaXKeH, Mpea-
CTaBJIEHHBIMU B IE€PBUYHOM TEKCTe. ITO,
B CBOIO OYEPE/Ib, ONPENEISAETCS TEM, B KAKOH
CTETIeHH Y HETO pa3BUTHI MEXaHU3MBI BEPO-
SITHOCTHOTO TIPOTHO3WPOBAHHUS, TIPOILIECCHI
aHTUIUIAIUN 1 perunanui. OmHaKo He Cy-
IIECTBYET OIHO3HAYHOTO MHEHHSI, HACKOJIBKO
YCIIEIIHOCTh 3allOHEHUS KIIOY3-TecTa KOp-
penupyer ¢ ypoBHEM MOHUMaHHs MH(OpMA-
uu [22-25].

IIpouenypa wuccienoBaHus JAUHAMHU-
K (QOpPMUPOBaHMS CTpaTeruil 3arojHe-
HUS JJaKyH B KJIOY3-TECT€ MU OCOOCHHOCTEH

ACADEMIC INTEGRATION

CTAHOBJICHUSI MEXaHMU3MOB JIMHEHHOTO pas-
BEPTHIBAHUSI M BEPOSTHOCTHOIO MPOTHO3M-
poBanusa y yyammxcsi ¢ OHP mpencrapms-
Ja coOOW CaMOCTOSITENILHOE BBIMTOJIHEHUE
[MMCbMEHHBIX Pa0OT yYallMMHUCS HA OT/ICIb-
HBIX JIUCTaX C IIEYaTHBIM MaTrephaioM Ha
ypOKax pa3BUTHS peud. YUeHUKaM TIpeia-
rajoch BCTaBHTh CJIOBa BMECTO TOYEK B MO-
TUGUITIPOBAHHOM BapHaHTE KIIOYy3-TeCTa.
[ToBecTBOBaTEeNBHBI TEKCT WMEN HEOOIb-
ol o0beM, AOCTYITHBIN IS aHawW3a Je-
M ¢ OHP. Monuduxkarus nanaoro tecra
YUUTHIBANA CICNU(UKY TTPOSIBICHUS 001IIe-
IO HEJOPA3BUTHUS PEYM, & UMEHHO, MPOITy-
LICHHBIE CJIOBA SIBJISUTUCH TOJTHO3HAYHBIMU
YaCTSIMH PEUU: UMCHAMH CYIIECTBUTEIIHHbI-
MU, [JIAroJiaMu, UMEHAMU TpUJaraTreibHbl-
MHU. DTO OBLIO CIEIAHO C [EIbI0 YMEHBIIUTh
TPYIHOCTH TP BBIOOPE IMOICTAHOBOYHOTO
CJIOBA C y4€TOM MPOOIEeM B UCTIOIh30BAHHUH
CITy’)kKeOHBIX YacTel pedr NaHHBIMH yYallu-
MHCs, OOYCIIOBJICHHBIMHU JIEKCHKO-TpaMMa-
TUYECKUM HeZopasBuTHEM. BTopoii ocobeH-
HOCTBIO TIPEe/JIaraeMoro Kjoy3-Tecta ObLIO
OTCYTCTBUE COONIONICHHUS YacTOTHOCTH Jia-
KYyH, KaK 3TO IPUHSTO B KJIACCUYESCKOM Bapu-
aHTe (KaX/10e celbMOe WM LIeCToe U T. 1.).
CrnoBa ObLIH IIPOIMYIIEHBI C TAKUM PACueTOM,
YTOOBI yYaluecs MOIIH UX Mono0parh s
MIOJICTAHOBKM C YYE€TOM OTrpaHHYUBAOINCH
BapHaTHBHOCTh BBIOOpPa WH(POPMALIMU Kak
MIPE/IIECTBYIONICH MPOIYIIEHHOMY CJIOBY,
TaK M PaCIIOIOKEHHOW TTOCIIe HEro B HETo-
CPeACTBEHHOH ONM30CTH WA Ha HEKOTOPOM
otnanennd. KpoMe TOro, oHM MOIVIH OIIHU-
parbCs Ha IpaMMaTHYCCKHUE MapKepbl OJIH-
JKAMIIEro OKPYKECHUSI U CBOM SHIIUKJIOIIC/IU-
YECKHUE 3HAHUS 110 TEME TEKCTa.

Yyanmmcsi perbsBiIsiiach HHCTPYKIIUS,
TpeOyromasi MPOYUTaTh TEKCT, CaMOCTOs-
TENBHO MON00paTh M BCTABUTH MPOIYIICH-
HBIE CJIOBA, COOTBETCTBYIOIIUE COJIEPIKAHUIO
(MCKOMBIE CIIOBa TIPECTaBIEHBI B CKOOKaX,
WCIIBITYEMbIM OHH HE TIPEAbSBIISIINCE).

Apxum npumepom cmenou 60eHHO . . . . . ..
(onepayuu) sengemcs Haiem  OPSAHCKUX
Nnapmu3am Ha HCene3HOOOPOICHBIU . . . . . . .
(mocm) uepes pexy lecny ¢ mapme 1943 zo-
da. Dmom mocm umen 0as NPOMUBHUKA
upe3sulyalno . . . . . . (6adicroe) 3nauenue.
Toomomy eumneposybt muyamenvto . . . . . . . .
(oxpansnu) ezo.
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Onepayus nauanaco g uac . . . . . . .. (ro-
yy). Jlynot ne Owin0. /leticmeus napmusan oka-
3QUCH NOTHOU . . . . . . . . (HEOAHCUOAHHOCTBIO)
ons Hemyes. 1 pynna pazepomuna . . . . . . . (da-
wiucmos) u 3axeamuna mocm. Munepul 3a10-
JHCUNIU TIOO PETBCBL . . . . . . . . .. (83pbI8UAMKY),
U NAPMU3AHBL OPSAHUZ0BAHHO OMOULTU.

B kauecTBe NpaBUIBHO BBIIOJIHEHHBIX
MOACTAaHOBOK PAaCCMAaTPUBAJINCh BapUaHTHI,
CEeMAaHTHYECKH U I'pPaMMaTHYECKH COOTBET-
CTBOBABIITHE CO/IEP’KAHUIO TEKCTA.

Bcero B oKcmepuMeHTe ydacTBOBAIHU
169 MIKONBHUKOB C TSAKEJIBIMH HapyIIEHUS-
MU pedH (JIOromneauveckoe 3aKiIroueHHe —
«oO1iee HeOPa3BUTHE PEUN»), 00yJarOIINX-
csi B 5-10 xnaccax (Mocksa, Bmagumup).
JlanHO€ wHcclenoBaHUE HE TNPOTUBOPEUUT
TUYECKUM HOpMaM M He yrpoxaeT Oe3omnac-
HOCTH JIMYHOCTEH JeTel (He pacKpbIBaeT
KOH(HICHITNATEHY IO HH()OPMAITHIO).

AHan3 BTOPUYHBIX TEKCTOB ObLIT IPO-
BEAEH B JIByX AaCHEKTax: CEMaHTHYECKOM
¥ rpaMMaTHYeckoM. B mepBom ciydae Hac
HUHTEPECOBAJIO:

— Ha KaKUX OCHOBAaHHSX HJCT OTOOp
JIEKCUKH B COCTaBe CHHTAKCHYECKHUX KOH-
CTPYKUUI; BIUSET U 00bEM MpEALIECTBY-
IOLIer0 TEKCTa Ha aJeKBaTHOCTH OTOOpa
JICKCHKH;

— HACKOJIBKO YUYHUTBHIBAETCSl pacKpbIBa-
omascs B TEKCTe oO0mas Coaepikareib-
Ho-(akTyanbHass MH(pOpManMs U €CTb JH

COOTHOIIICHUE MEX/y YPOBHEM €€ MOHUMA-
HUA U YCIICHIHOCTBIO 3allOJIHCHUA JIaKYH;

— MO’KHO JIM TOBOPUTH O COXPAHCHUHU I1aTO-
JIOTUYECKUX MEXaHWU3MOB JIMHECHHOTO pa3Bep-
TBHIBAHUS TEKCTA B TIOJJPOCTKOBOM BO3PACTe.

B pamkax BTOpOro acrnekra pemaivch
CIIEITYIOIINE MPOOJIEMbI: HACKOIBKO TpaMma-
TUYEeCKas opMa CIIOBa OMPEIEIACTCS rPaM-
MaTHYEeCKUMHU TPEOOBAHHUAMHU KOHTAKTHOTO
JICBOTO KOHTEKCTA (BIEPEIH CTOSIIUM CJIO-
BOM); HAcKOJIBKO rpamMMarndeckas Gopma
COOTBETCTBYET TpeOOBAHUSAM KOHTEKCTA
B I[CJIOM.

Pe3yabTartsl HcciienoBanns

KonnvecTBeHHBIN aHanu3 cyOCTHUTYTOB,
HCIOJb30BAHHBIX B JaHHOM KJIOY3-TECTe,
MIO3BOJISIET TPOBEPUTH THUIOTE3Yy O BIIUSA-
HUM MECTa MPOMYIIEHHOTO CJIOBa B TEKCTE.
OueBuHBIM OBUIO MNPEANOJIOKEHHE, YTO
COZIEp’)KaHME TEKCTa SIBJISAETCSl ONOPON A
noctpoeHust ero npoexunu. CrienoBareib-
HO, YeM JaJIbllle HAXOAMTCS MPOIYLIEHHOE
CJIOBO B TEKCTE, TeM 0oJiee YCIICIIHO JI0JKEH
MIPOUCXOINTH MMOUCK CyOCTUTYTA.

KonnuecTBeHHbIN aHAN3 ONpPOBEPr Ha-
ure npeanoioxenue (puc. 1). [Iponsmxkenue
[0 TEKCTY HE OKa3bIBAa€T MPSMOTO BIUSHUS
Ha KauecTBO BBINOJHEHMs 3aaaHus. llono-
YKUTEJbHBIC PE3YJIBTAaThl Mbl HAOIIOAAEM MTPU
HaJINYMHU ONM>KAHNILEro )KECTKOTO KOHTEKCTA,
KOTOPBI HaKJIabIBaCT OrPaHUYCHUS Ha UC-
[10JIb30BAaHUE JIEKCUKH.

100,%

5 o S
S 80,%
5 P
L 70,% ~
~ 60.% / \ N /
3E 50% /O N _~
28 40% / Th— ~ ~
g 3 30’0 /
s o %o /
;9—4 20,% /
& ° 10%
QE 0.%
o > (4] N ) S S
. O N > & N N &L
= é%”\ Q,ob Qoi‘ & \%\% 0&‘ @&& &
X N S 4% & \? \© S
\ o \ & o & A \@
‘13' @ & < &z\ < o4 >
& _‘gb ‘1‘\ O > <&
K F & @‘2' < ‘5’&
o & *sb QV\
O“g Q&o @(b

IIponymennsie cinosa / Missing words

Puc. 1. YcnemHoCTh BBIOTHEHHS KIOY3-TECTa (JEKCHUECKHUN aCIeKT)

Fig. 1. Success of the close gap test (lexical aspect)
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B pesynbrate aHanmza CEMaHTHUYECKUX
CTpaTeruii 3armoHEeHUs JaKyH B KJIOy3-TecTe
Ham# OBUTH BBISBJICHBI TPHU TPYIIIBI CTpaTe-
THii: yCTAaHOBJICHHUE CEMaHTUYECKHUX CBS3EH
Ha ypOBHE JIEKCHYECKOTO KOMIIOHEHTa, Ha
YPOBHE aCCOLMALINH, OTCYTCTBHE CTPATETHH.

Kaxxnas rpynma crpareruii HEOqHOPOAHA.

Cpenu nepBoil rpynmsl CTpaTeruil BbIsB-
JIEH PsiJl PAa3HOBUIHOCTEH.

CK (cBsI3p KOHTEKCTHAS) — JaHHAS CTpa-
TETusl BBICTPAMBAETCSI HA OCHOBE aHAJIN3a
CEMaHTHKH TEKCTa B I1eJI0M, JIEMOHCTPUPYET
YCIIEHIHOCTh TIEPeX0/ia ¢ YPOBHS IITyOMHHON
rpaMMaTHKH Ha TIOBEPXHOCTHBIM YPOBEHb,
BBISIBIISIET BO3MOXKHOCTH YCIICUTHOTO JIMHEH-
HOTO pa3BepTHIBAHHS TEKCTA.

JIK (1ekcuueckue 3aMEHbl B KOHTEK-
CT€) — JEMOHCTPHPYET NOTEHLHUAIbHBIC
BO3MO)KHOCTH pEaIM3alUN MEXaHU3Ma JIH-
HEHHOTo pa3BepThIBaHMA. B 1enoMm yueHuk
OPHEHTHPYETCSI Ha CEMAaHTHKY TEeKCTa, Ofi-
HaKo HpoOJieMBbl ¢ aKTyaln3aluen JIEKCUKU
HE [I03BOJIAIOT EMY JOCTaTOYHO TOYHO I1010-
Opatb CyOCTHTYT.

CHuk (CBSI3b IIUKINYECKAs) — CTPATErus
OCHOBBIBacTCsl Ha 0ojiee MIUPOKHX BO3MOXK-
HOCTSIX y4YeTa OKpPY’)Karollero KOHTEKCTa;
pebeHoK mbITaeTcsi OObEAUHUTH CIIOBA, He-
MOCPENICTBEHHO NPHUMBIKAIOIIUE K IIPOITY-
LICHHOMY CIIOBY.

Cllem (cBs3b 1erHAs) — cTpaTerus crie-
LU(pHUUECKOTO Pa3BEPTHIBAHUS TEKCTA, HE
OCHOBBIBAIOILASICSI HA aHAJIM3€ CEMAaHTUKU
KOHTEKCTa B LIEJIOM; PEOCHOK OpPUEHTHUPY-
€TCsl HENOCPEACTBCHHO Ha Ipelblayliee
cJI0BO. B pamkax jaHHOM cTpareruu BecbMa
CHJIBHBI TCH/ICHIMH UCIIOIB30BaHUsI CTEPEO-
THUIHBIX BHICKA3bIBAHHH.

KonuuecTBeHHBIN aHaIM3 BCETO MacCHUBa
paboT B TMEepBOH IpymIe CTpareruil BbISBUI
npeo0Iiaanue UCIoIb30BaHHsI KOHTEKCTHOM
CBSI3U IIPH BBIOOpE cyOcTUTYTOB. BTOpoii mo
4acTOTE MCIIOIb30BAHMS SABJISICTCS CTPATEIrust
Cllen, 4To CBHAETEILCTBYET O 3HAYUMOCTH
CHUHTarMaTu4ecKUX CBSI3€H B CTPYKType Bep-
0aNBPHOTO TIPOTHO3WPOBAHMS TEKCTa. AHa-
JU3 YCTaHOBUJI OTCYTCTBHUE IIPSIMON 3aBUCH-
MOCTH aJIeKBaTHOCTH IO00pa CyOCTHUTYTa
OT MecCTa TIPOIYIICHHOTO CJOBa B TEKCTE,
YTO TIO3BOJSIET MPOCICAUTh TEHICHLUIO:
Ha BBIOOD MOACTAHOBOYHOTO CJIOBA B 0OJIb-
meld Mepe BIMSET €ro HEMOCPEeICTBEHHOE
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OKpY’KEHHeE, T. €. OJIKaNIINN KOHTEKCT, a He
cofiepKaHHUE TEKCTa B IEJIOM.

Bropas rpynna crpareruii Tak:ke UMeeT
Pa3HOBUIHOCTH.

AK (accommanuy KOHTEKCTHBIE) BO3HUKA-
0T Y peOeHKa 110 OTHOIICHHIO K TOW HH(opMa-
UM, KOTOpas MPE/ICTaBIeHa B TEKCTe. AKTya-
TM3UPYIOTCS €T0 SHIMKIIONIEINIECKIE 3HAHUS
Ha JAHHYIO TEMY, TIPH ATOM acCOIMAINU He
BCET/Ia COOTBETCTBYIOT COMIEPIKAHHIO TEKCTA.

APemnp (accommanuu perpoayKTHBHOTO
XapakTepa) MpeaCTaBIsIIoT cOO00i BOCTIPOU3-
BEJICHHE CJIOB, MMEIOIIUXCS B MPEIBIAYIIEM
00 MOCIEeTYIONIEM TEKCTaX.

AU30 (accommanuu, o0O0yCIOBINBAIO-
e U30BITOYHOCTh CEMAaHTHKH) — peOCHOK,
peanu3yIoumil NTaHHYIO0 CTPATEruio, HEe HC-
MOJIb3YET MMEIOUIUECS B TEKCTE JIEKCEMBI,
OH TIOZI0VpaeT CHHOHUMBI WITH POJICTBEHHBIC
CJIOBa, TEM CaMBbIM YCWJIMBAs POJIb M 3Haue-
HUE CYOBEKTUBHO BBIJIEIIEHHOTO CJIOBA B Te-
Jie TeKCTa.

[Ipu BBIOOpPE CyOCTHUTYTOB MaHHBINA B
CTpaTeTHil MCIONB30BAICA AOCTAaTOYHO dYa-
cto. [Tpu 3TOM akTUBU3aIMs acCOLUALINM BO
MHOTOM 3aBHCEJIa OT ONMKaHIIero KOHTEK-
CTa ¥ HAJIMYHUS SHIUKIIONEANUYECKIX 3HAHUMA
0 mpeaMere noecTBoBaHMs. KomndecTsen-
HBII aHAIU3 CBUJICTENILCTBYET, YTO B Hadaje
TEKCTa Haubosee ynoTpeOUTEIbHBIMH OKa-
3BIBAJIMCH CTPATETMH KOHTEKCTHBIX U W30bI-
TOYHBIX aCCOIHAITUH, T. €. B TIEPBYIO O4YEPE/Ih
YY9E€HUKH OPHEHTHPOBAINCh HAa JIEKCHYe-
CKYIO COCTABIISIONIYIO TEKCTa, OCTpamBas
€ro B COOTBETCTBHUHU CO CBOMMHU CYOBEKTHBHO
3HAUYMMbIMU MpeJCTaBIeHUAMU. Bo Bropoi
MIOJIOBUHE TEKCTa JIEKCHKA HaYMHAeT UIpaTh
JOMUHHPYIOILIYIO POJb. YBETUYHBAETCS KO-
JIMYECTBO PEMPOTYKTUBHBIX aCCOLUAIII.

Takum 00pa3oM, BBISBISICTCS BTOpas
TEHJ/ICHIIUS — BBIJCJICHUE CYObEKTUBHO 3HAa-
YUMOM JIEKCUKHU B Kau€CTBE OMOPHBIX €IU-
HUI[, KOTOpBIC JINOO BBI3BIBAIOT K IKU3HU
ITOCTOPOHHKE aCCOIMAIINH, JIN0O JeTepPMU-
HUPYIOT BOCIIPOHU3BEIEHUE TaHHOW JIEKCHKHU
B Pa3IMYHBIX BapHAHTAX.

Tpetbst Tpymnma cTpareruii 00o3HaYeHA
namu kak HET u npezcraBnsier coboit oTkas
OT BBINTONTHEHU 3a1aHus. [10700HbIX ciiyyaeB
OTMEYAeTCs] OTHOCUTENIbHO HEMHOTO, HO OHH
BCTPEYAIOTCSI Ha MPOTSKEHUU BCETO TEKCTa,
YTO SBJISICTCSI €IlIe OJHUM MOATBEPKICHUEM
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Toro, 4yro yuenuku ¢ OHP opuentupyrorcs
Ha OJIMyKAMIIMI KOHTEKCT, a He Ha uH(popMa-
LU0 TEeKCTa B 11eoM. KpoMe ceMaHTHYeCKuX
TpeOoBaHUI B 00OJIACTH JIEKCHUKU TPH IMOJ-
CTaHOBKE CJIOB B KJIOY3-TEKCTE YydallUMCs
OBLTIO HEOOXOMMO YYUTHIBATH IPaMMaTHUe-
CKHe TpeOOBaHUS M OTpaHUYCHUS.

AHanu3 cyOCTUTYTOB C TOYKH 3PEHUS HX
aJIeKBaTHOCTH TpaMMaTU4ecKuM TpeboBa-
HUSM TIO3BOJIMJI BBISIBUTH CIEAYIONIYIO TH-
TTOJIOTHIO TIPOSIBIICHUH arpaMMaTHu3Ma:

I'YP — wucnonp3oBaHHWEe HeaJlEeKBaTHOM
YacTH PeUH.

I'Cn — HenoctaTku 0popMIICHUS TpaMMa-
TUYECKON CBSI3M B paMKaX CJIOBOCOYETaHUSI.

I'Tlp — rpammaruueckas popma He COOT-
BETCTBYET TPAMMaTH4YeCKOMY O(GOPMIICHUIO
MPEASIOKEHUs], UTO, C HAIlICH TOUKU 3pEHHMS,
00yCJIOBJIEHO TPHUOPUTETHBIM HCIIOJIb30Ba-
HUEM peOEHKOM IETTHBIX CBS3EH.

CratucTuueckuid aHaJlu3 BBIIBHI, YTO
arpaMMaTHYHBIX TTOICTAHOBOK OBLIO BBITION-
HEHO OTHOCHTEIHHO HEMHOTO (MaKCHMallb-
HEI mokazarens — 18,3 % paboT).

B xoze BbINMOTHEHUS JTAHHOTO 3aJaHUS
ydamuecs TpPOJAEMOHCTPUPOBAIN HaTUYUeE
HECKOJIBKHX CTPaTeruii pa3BepThIBAHUS TEK-
CTa B YCJIOBHSIX «3aIIyMJICHUS»: OCYILECT-
BJICHHE CEMAaHTUUECKOTO aHAJIN3a KOHTEKCTa,
BBICTpaNBaHHE B3aUMOCBS3EH Ha OCHOBE
CIIOBOCOYETAHUS U JICHOTATHBIX aCCOIUAIINH.
[Ipu sTOoM Hambomee ycToitumBoW mpoOITe-
MO OKa3aJiCsi HE arpaMMaTH3M, MOCKOIBKY
Yy YUYCHHKOB (OpPMHPYIOTCS (Ppa3oBbIe CTe-
PEOTHITBL, a a/IEKBaTHOE CIIOBOYIIOTpeOICHHE,
TpeOyroliee MHTYUTUBHOTO BIIJICHUS COYe-
TaeMOCTBIO CIIOB B COOTBETCTBHM C TpPaiH-
UMM pycCKOro si3bika. Crepeorunus (Jiek-
CHUECKasl ¥ rpaMMaTHyecKas) OrpaHUIUBaET
peyeBoe pa3BUTHE YUAIUXCS U ABJISIETCS OC-
HOBOW ()OPMHPOBAHUS JIOKHBIX aHAJIOTHH.

C neneto onpeneneHus COYeTaHUH BbI-
JICIICHHBIX paHee CTpaTeruii ObLT TPOU3-
BEJICH KOPPEJSAIMOHHBIA aHallu3, KOTOPBIN
MTO3BOJIMII YTOUHUTH MEXaHW3MBI X pealu-
3aru (Taom. 1).

Crpareruss (CK) mmeeTr ycTOWYHMBEIC
OTpHLIATENbHBIE KOPPEISAINH (C TOCTOBEPHO-
cThio HEe MeHee 95 %) ¢ OCTaIbHBIMH CTpa-
TErusMH, TIOCKOJIBKY TIpearonaraeT Hop-
MaTuBHOE (YHKIIMOHMPOBAaHHE TIpolecca
JIMHEHHOTO Pa3BEPTHIBAHUS TEKCTA.
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Bce Buapl acconumaTtuBHBIX CTpaTeruit
HMMEIOT yCTOMUYMBBIE KOPPENALNOHHBIE CBS-
3u ¢ ['YP, coorBercTBeHHO, mombop Hea-
JIeKBaTHOH MOP(OIOTHUECKON KaTeropuu
00yCJIOBJIEH peayn3aleil acCOUUaTHBHBIX
cTpareruil mo0oro BuAa, UMEIOMUX Oonee
CHIILHOE BO3/ICHCTBHE Ha CO3HAHUE peOCHKA,
4yeM UH(OPMAIHS U S36IKOBOM MaTrepual, co-
Jepkatuiics B Tekcre. OngHako, eciau APernp
n AN30 aeTepMUHHUPOBAHBI JIEKCHUYECKIM
KOMITOHEHTOM M B3auMoOCBs3aHbl, To AK
CTOUT HECKOJIBKO OCOOHSIKOM OT HUX U NMe-
eT ycroiumByto koppemsiuio co Cllen, xo-
TOpasi MpearnojaraeT yCTaHOBJIECHUE IOCIIe-
JIOBaTeNIbHBIX CBA3E€H MEXIy Mapamu CJIOB,
HaXOJSIIUXCS B KOHTAKTHBIX KOHCTPYKIIUSX.
JanHasi cTparerus He IMO3BOJSIET peOCHKY
MOHATH COAEPIKaHUE TEKCTa B MOJHOM 00b-
eMe, HO JTIOCTaTOYHa AJi1 MOCTPOEHUsS MHpo-
rHO3a 00 O0IIeM COJIepKaHUH TEKCTa.

ArpamMmaTH3M TaKKe UMEET Pa3IHUHYIO
npuponay. Belie yxxe ynmomMuHaioch o xa-
paktepe xoppesiuit ['UP, o0ycmoBiaeHHBIX
MpeKJe BCETro cpabaThIBaHWEM accolna-
TUBHBIX cTpaternili. I'Ci1 uMeeT HEeCKONbKY
WHYIO CTPYKTYpPY KOppEJSIIMA: 0OHApYXKH-
BaeTCs YCTOWYMBAs B3aUMOCBS3b C JBYMs
CTpaTeTHsIMH YCTAHOBJIEHHS CEMaHTHYe-
CKHMX CBSI3€M M C acCOIMaTUBHOW cTpaTe-
rueii AU30.

CunpHast koppemnsiuoHHas cBa3b ['Cn
¢ JIK mo3BoisieT mpearoiioxkuTh, YTo y Je-
Tel Mpu 0TOOpE JEKCHKH OTMEYAeTCs IHC-
colManusl MEXIy JEKCUYECKUM U TIpam-
MaTU4YEeCKUM KoMIloHeHTamu. Ilpu 3TOM
JIEKCUYECKHI KOMITOHEHT OKa3bIBaeTcs 0o-
Jiee 3HaYMMBIM TIPY aKTyallu3alluu CyOoCcTH-
TyTa. OHAKO HEIOCTAaTOYHOCTh CEMAaHTHYe-
CKHUX CBfI3€H B CTPYKTYp€ MHIUBUIYATBHOIO
JIEKCHKOHA (YTO 0O0yCJIOBIMBAeT 0TOOp He-
TOYHOH 1O CEMAHTUKE JIEKCUKH) IpersT-
CTBYET y4eTy IpaMMaTHUYECKHX MapKepOB,
HaKJIQ/IBIBAIOIINX TpaMMaTHYeCcKue o0s3a-
TEJIbCTBA HA aKTYaJU3UPOBAHHOE CJIOBO.

Menee oueBugHa B3auMocBs3p ['Cn
n Cllen. C mame#t Touku 3penwus, ['Ci sB-
JISeTCsl TPOABICHHEM Hec(hopMHUpPOBaHHO-
CTH TPaMMaTHYeCKOrO CTpOs s3blKa U CO-
yeraerca co Cllenm kak HEMpoayKTHBHOMN
CTpaTerueil, oTpaxarollel HU3Kui ypoBEeHb
c(OPMUPOBAHHOCTH B LIEJIOM PEUEs3bIKOBOI
KOMITETEHTHOCTH TMOJIPOCTKA.

AKAJJEMHWYECKAA MHTETPALIUA



hEmRnnadt INTEGRATION OF EDUCATION. Vol. 25, No. 2. 2021 %m@

"90UQJUAS AU} JO UOHLB[NULIOJ [EOIBWIUIRIS 91} 0) PU0dSI1I09 10U S0P WLIOY [BONBWIERIS dY) / BUHOXOLTadL
oiHAImdodo Anoxoonurewwed1 1048101081000 oH ewdod exoorurewwedr — dpy 1 ‘oseryd oy Jo YI0mowWel) 9Y) Ul UOIOAUUOD [BdBWIWERIS oY) JO SSUIIOILIOYS
dY} / BMHRLIOhO00080Ird Xexwed € nekgd yodoohurewnwed: suHarndodo mirerooron — 1) J ‘yodads jo syped ojerdorddeur jo asn ; nhod Mi1deh HOHIREMONEOH OUH
-BHOLIIOION — Jh | ‘YUBPUNPAI SONUBWISS ONEW Jey} SUONEBIO0SSE / IMUIHBNOO 9LOOHROLIIQEN OMITIOIREUIEOI0AQ0 ‘UMITEHIION0E — QELTY ‘dInjeu oAnonpoidar e jo
suoneroosse / edowedex otonanAroduad nunennoode — dusJy ‘SUOIBIOOSSE [BNIXIUOD / JIIHLIONILHON HMITBUIIOOIR — YV ‘UONIIUUOD UIRYD / BEHLIAM dEKE0 — LIdN))
UOTIOAUUOI OI[OAD / BENOIRHUINMMII 9EKED — MU ‘SHUOWOR]do1 [BIIXI] / OLOMOLHON 8 ITHOWBE JMMOORHONOIr — ) ‘UOTJEIIUNUILIOD [ENIXOIUOD / KEHLONOLHON 9€KEI — YD)

"SO[qe) Ul JOJJBUIOIOH / XBIUIQBL € QOLBY U 900IE 910N / dNHDhaWNA] |

"100°0 > d [2A9] 90UBOYIUSIS Y} J& SUONL[ALIOD / (‘) > d NLOOWHheHE dOHE0dA eH HumEIroddoy — E
1070 > d 19A9] 90uBdOYIUSIS O JB SUOIIB[ALIOD / [()°() > d ULOOWUREHE 0HA0dA eH uunsroddoy — 12°0

*G0°0 > d 19A9] 9ouBOYIUSIS O} JB SUOIIB[ALIOD / G()°() > d ULOOWUREHE 0HA0dA eH nunsroddoy — 910

:SONJBA [BOILI)) / BUHOKBHE OMNOORHLUA)]

00°1 i1
010 001 D1 wsnewrwerse Jo sodAT,
€0°0 T1°0 00°T dhl / eWguIBWIWRdIR 19 g
¥0°0— 20°0 20°0 00°T ON / 1°H
200 ST 610 z0'0- (IR QENV sorforens FunEIo0ssy
80°0 10°0— E 000 (44 00°1 duagy / UOEKED XITHAUIBUTIONO®
11°0 €1°0 0 10°0— 00 €0°0 00°1 AV EHHOIgOHELOA nrIaredi)
H 91°0 [4%0] 81°0- 10°0- 81°0 LT°0 00°T ua[1)
01°0— 11°0— S0°0 LO°0 700 ST°0 20°0 200~ 00°T MHTTD drgsuone|ol mow_mw%%mm
€0°0 170 S0°0 90°0— 90°0 90°0— 01°0— L0°0 90°0 00°T AL / Mom.wmo x.sm_oorﬁmmzoo
LT0— 00°T MO EUHOIrAOHBLOA nuIoredi)
> > o )
= 3 < = & 2 = = = a
S = = = & g =~ c S = =
g =) ks = = so13o1ens Jjo sadK)
WSHEUWRISE > sa139jens diysuone[al onuLw so13o3ens pue sdnoin) / yuioredio ue u enukd
o sodk m.w,aﬁmzzm die i ° -0G / HOSKH) XIGHEUIBHIIOOD. dIysuornje[a1 onUBWOG / HOSKLD XINOJh
3 L/ q KUHOL'dOHRLOA nuIaredi)) -UIHBWNOD BMHAIEOHBLIA nIdredr)

(691 = u) sa13a3e13s 1593 deS Iso[d JO SISA[BUR UOHE[ILIOD JO SYNSIY [ 29[ qe L
(691 = U) BLIIL-€A0I BUHIHIrONI9d HMIdLed L) venreHe OTOHHOMNBIAdON 19Le19IrA€3d '] eTU I QR |

349

ACADEMIC INTEGRATION



555555555 MHTET PALASI OBPA3OBAHMSL T. 25, Ne 2. 2021 REiSasasass

Tperuii Bun arpammarusma I'TIp taxxe
HMMeeT YCTOWYMBYIO MOJIOKUTENBHYIO KOppe-
nanuoHHyto cBsa3b co Cllen. B atom cirydae
MOJKHO TIPEATONIOKUTh, YTO BeAyIleH Heao-
CTaTOYHOCTBIO BBICTYNIAET MMEHHO cTpare-
T'Msl YyCTAHOBIICHUSI CEMaHTHUYECKUX CBsI3EH,
MOCKOJIbKY BEPOSTHOCTHOE NPOTHO3UPOBA-
HUE Ha YPOBHE CIOBOCOYETAHHS HE MOXKET
o0ecneduTh ydeT Ooiee MIMPOKOTO Kpyra
CEMAaHTHUYECKUX M CHHTAKCHYECKUX CBs3eH
B IIPEITIOKEHHH.

[lo wroram KOpPPESIMOHHOTO aHAIU3a
MOXXHO C/IeJIaTh BBIBOJ] O pa3HOOOpa3nu B3au-
MOJIEUCTBUI CTpareruii B CTPyKType IpoLec-
ca KOHTaMMHAIMH y niopocTkoB ¢ OHP.

PaccmoTpuM nuHaMUKY (OPMUPOBaHHUS
MeXaHu3Ma JIMHEHHOTo pPa3BEpPTHIBAHUS I10
JIBYM IIEPEMEHHBIM B 3aBUCUMOCTH OT KJIac-
ca o0y4eHUsI ¥ CTEeNIeHH CPOPMUPOBAHHOCTH
YPOBHSI TEKCTOBOM KommereHuuu. [ns cra-
THCTHYECKON 00paOOTKHU TaHHBIX UCITOJIB30-
BaJIach HOMHHAJIbHAs 1IKaJIa, B OCHOBY KOTO-
PO JIEIIIO HAaJIMIHE WK OTCYTCTBUE JaHHOTO
MIPOSIBJICHUS B Ka)KJJOM KOHKPETHOM CIIydae.
BbII0 BBIIEIEHO YEThIpE IPYIIIbI CTPATErUil
B COOTBETCTBHH C PE3yNbTaTaMU KaueCTBEH-
HOTO aHaJlu3a: «CTPaTerMu YCTAaHOBIIEHUS
CEMaHTHYECKUX CBA3€I», «CTpaTerun ycra-
HOBJICHHUS] ACCOLIMATUBHBIX CBS3€i», «BUABI
arpaMMarusmay, «HeT (0TKa3)». Pe3ynbraTsl
KaXJIOTO YUEHHKa CYMMHPOBAINCH CHayasa
[0 OTHEJIbHBIM MOABHMIAM BHYTPU CTpaTe-
Ui, a 3aTeM HOICYMTHIBAJICA OOLINKA Oayl
0 KaXKJI0¥ Tpy1IIe.

Pe3synbrarsl 0MHO(GAKTOPHOIO AUCIIEPCH-
onHoro ananm3a ANOVA CBHIIETETBCTBYIOT,
410 (pakTop rojga oOyueHHs] 3HAUMMO BIIUSIET
Ha OOJIBIIMHCTBO TIOKa3aresel (Tao. 2).

CratucTudecKkuil momapHblii aHaIU3 10
U-kputeputo ManHa — YUTHU O3BOJIWII BbI-
SIBUTh 3HAUYUMbIE pa3jIM4yus B 3aBUCUMOCTHU
OT rofa 00y4YeHHMs 10 OTIAEIBHBIM IOKa3aTe-
JIIM Ha ypoBHe 3HaunmocTH p < 0,05. Okaza-
JIOCh, YTO HanboInee pajuKaibHble N3MEHEHHS
B KOJIMYECTBEHHOM OTHOLIEHHH HPOUCXOIST
Ha rparautie 5—6 u 9—10-X KI1accos.

[Ipu mepexome oT 5 k 6 Kiaccy B paborax
YUEHHMKOB 3HAYMMO YBEJIMYMBACTCSA KOJIHMYe-
CTBO a/IEKBaTHBIX MOJICTAHOBOK TPEKIE BCETO
3a cyer ymeHbieHust AM30, T. e. ucmonb3o-
BaHMS CIIOB, SIBIISIOIIUXCS POACTBEHHBIMHU
WM CHHOHMMaMHM YK€ UMEIOIUXCS B TEKCTE

350

cioBaM. Takxe yMeHbIIaeTcs od1ee Konuie-
CTBO IPOsIBIICHUI arpammarnima 3a cuet ['Ci,
YTO CBU/ICTEIBCTBYET O COBEPIICHCTBOBAHMU
rpaMMaTU4YeCKOTO CTPOS SI3bIKA y JCTCH.

Ha nmocnenyronmx aByx romax oOy4eHus
(7-8-e xmacchl) I3BMEHEHUsI KacaroTCst TOJIBKO
KOJIMYECTBA OTKa30B — MX IMOCTENEHHO CTaHO-
BUTCSI MEHBIIIE, YTO CBHUIETEIBCTBYET B TIOJIb-
3y TIOJOKUTEIBHOW JWHAMHUKHA CTaHOBIIE-
HUS TIPOIIECCOB JIMHEHHOTO pPa3BepTHIBAHUS:
MOCTaBIICHHAS TIEpE]] TMOAPOCTKAMH B XOJIE
BBITIOJTHEHUSI KJIOY3-TeCTa 33j1a4a y)Ke He Ka-
KeTcsl UM Hepazpermmmon. OHM TonOUparoT
CyOCTUTYTBI, XOTSI U HE BCErJa aJIeKBaTHBIC
COJIEp’KaHUIO TEKCTa, COOTBETCTBEHHO, MeXa-
HU3M BepOAILHOTO MPOTHO3MPOBaHUS (DYHK-
LUOHHUPYET JIOCTATOYHO AaKTHBHO.

B 9 xnacce, o cpaBHeHuto ¢ 8-M, MEHs-
€TCsI COOTHOIIICHNE CTPATETHid YCTaHOBIICHHS
CBsI3el MEXIy CIIOBAMH: YMEHBIIIAETCS KO-
JUYECTBO CYOCTUTYTOB, HICTIONIb30BAHHBIX HA
ocHoBe Cllem,  yBemmuuBaetcst CLuk. 910
CBUJICTENILCTBYET O (DOPMHUPOBAHUHN YMEHHS
yCTaHaBIMBAaTh CEMAHTHYECKHE CBSI3H B 00-
pa3oBaHuAX OONBIINX, YEM HEMOCPE/ICTBEeH-
HO TpaHuYaInas rnapa cjos.

B 10-m kmacce oTmeuaeTcst MOJIOXKHU-
TeJIbHAS IMHAMUKA 33 CYET 3aTOPMaKMBaAHUS
HEeXeJaTeIbHBIX aCCOlMAlUi U yMEHbIIIe-
HUS KOJIMYECTBA MPOSIBIICHUH arpaMMaru3mMa
B nesioM. Cpenu acconmanuii yMeHbIIAeTCs
konmmuectBO AK (KoHTeKCcTHBIX) 1 AM30.

Takum 00pa3oMm, TOJIOKHUTENbHAS [H-
HaMUKa B OCHOBHOM OTIPEIEIISETCS 3a CUeT
3aTOPMAaKUBAHUS aCCOLMAIUi, YTO JeTep-
MUHHUPYETCS, B TOM YHCJIE BO3MOYHOCTSI-
MU YCTaHOBIICHHS CEMaHTHYECKHX CBS3eH
MEX]y CJIOBaMHU B MPEAJIOKEHHH, & TaKKe
3a CHYeT YMEHBIIICHHUS IPOSIBIICHUI arpaMMa-
tusma. [Ipu sToM mo mepe oOydeHUs cpen-
HEe KOJIMYECTBO MPABUIIBHO MOJA00PaHHBIX
CYOCTHTYTOB yBEIIMYMBACTCS, XOTA U HE J0-
CTHTaeT aOCOJIOTHBIX BEIHUYUH (pHC. 2).

PaccmoTrpum, cymiecTByeT M TpeAro-
YTEHHE TeX WIIM MHBIX CTPATETUH yJaluMu-
Csl B COOTBETCTBUHM C ypOBHEM C(HOPMHUPO-
BAHHOCTU TEKCTOBOM KOMIIETEHLMH. PaHee
[PY aHaJM3e BTOPUYHBIX TEKCTOB Y 3THUX
yYalmxcsi HaMHu OBIJIO BBIAETICHO 4 ypOBHS
MOHUMaHUsl  (haKTyaJIbHO-COZIEPIKATEIbHON
WH(POPMAIMH TEKCTa: BBILIE CPETHETO, CPEa-
HUU, HUKE CPEAHETO U HU3Kui [14].

AKAJJEMHWYECKAA MHTETPALIUA
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of substitutes

CpenHue 3Ha4CHHS KOMHYECTBA
cyoctutyroB / The avarage number
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Kiaccrr / Grades

Puc. 2. JlunHaMuka UCIIOIb30BAHUS CTPATETUI yCTAHOBIICHUS] CEMAHTUYECKUX CBS3EH

Fig. 2. Dynamics of using strategies for establishing semantic relations (contextual relations)

[IpoBeneHHbI OMHOPAKTOPHBIN AHCIIEP-
cuoHHbIN aHanu3 ANOVA BbISIBUI UTO MOKa-
3areny «CTpaTeruyl YCTaHOBICHHUS CEMaHTH-
YEeCKHX CBsA3el», «CTpaTerny yCTaHOBICHUS
ACCOIMATHBHBIX CBS3EW», «ATpamMMaTH3M)»
3HAYMMO paznuyaroTcs 1o (akropy «Ypo-
BEHb CPOPMHUPOBAHHOCTH TEKCTOBOW KOMIIE-
TeHmmn» (Tadm. 3).

TakuM 00pa3oM, pe3ynbTaThl BHITOJIHE-
HUS KJIOY3-T€CTOB MOTYT CIYXHTh JHarto-
CTUYECKMMH MTOKa3aTeNsIMHU IIPU OLIEHKE I10-
HUMaHUA TEKCTA.

O0cy:x1eHue U 3aKJII04YeHne

Pe3ynbraThl 3KCHEPUMEHTANIBHOTO HC-
CJICZIOBAHUS BBISIBWIN CHEHU(DUIECKYIO IH-
HaMUKy (OPMHUPOBAHMS CTPATErMid 3aIoi-
HEHHSI JJaKyH B KJIOY3-TEKCT€ TOAPOCTKAMHU
¢ OHP. CranoBnenne MexaHU3MOB JIMHEHHO-
TO pa3BepTHIBAHUS M BEPOSTHOCTHOIO IPO-
THO3MPOBAHUS Y TAHHOM KaTeropuH IIKOJIbHHU-
KOB OCYILIECTBIISIETCS HBOJIIOLIMOHHBIM ITyTEM,
a He CKaukooOpa3HO, B OTIIMYHE OT UX HOP-
MOTHUITUYHO Pa3BUBAIOIINXCS CBEPCTHUKOB.
B npouecce KoppeKIMOHHOTO OOydeHHMs
y yuamuxcsi ¢ OHP or kiacca k kiaccy no-
CTENIEHHO COBEPLICHCTBYIOTCS CIIOCOOHOCTH
BBIABIIATH CMBICJIOBBIE WM I'paMMaTHUECKHE
B3aUMOCBSI3U MEXILy JIEBBIM U IPABbIM KOH-
texkcramu. llpudem, ecnmu B Hadane oOyde-
HUSl B OCHOBHOM MIKOJIE TIPEUMYIIECTBEHHO
YCTaHaBJIMBAJIUCH CBA3M B KOHTAKTHBIX KOH-
CTPYKUHSIX, K KOHILy OOYYEHUs HIKOJbHH-
KA OBUIM CIIOCOOHBI yCTaHABIMBATH CBS3U
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U B TUCTaHTHBIX NO3UIUX. Takum oOpazom,
COBEpLICHCTBYIOIINECS MEXaHU3MBI JIMHEH-
HOTO Pa3BePTHIBAHUS M BEpOAIBLHOTO IIPOTHO-
3UPOBaHUS 00ECTICYMBAIOT 3aTOPMAKHUBAHHE
accoIManui pa3IM4HBIX BUJIOB, YTO, B CBOIO
o4epesib, MO3BOJSIET MOAPOCTKAM H3BJIEKATh
W3 TIEPBHYHOTO TeKcTa OONBIIHH 00BEM CO-
JepkaTesbHO-(akTyanbHON HHpOpMaruu.

Amnanu3 paboT MpoAEMOHCTPUPOBA, YTO
B TIpoLieCcce TPOIBMIKEHHS 110 TEKCTY HaOIr0-
JaeTCsl TMOBBIIICHUEC Ka4eCTBA BBIOIHCHHS
3aganus. [Ipu BbIOOpe CyOCTUTYTOB B Haya-
Jie TeKCTa ydJaliuecs JAEMOHCTPHPYIOT 3Ha-
YUTEIbHBIC 3aTPYIHEHUS B aKTyaJH3allH{
a/IeKBaTHBIX CYyOCTHTYTOB. DTO 00ycioBIIe-
HO HECKOJBbKHMH TPHYNHAMH. Bo-TiepBbIX,
y TaHHOTO KOHTHHICHTa 00y4JaroIInXCs HeJ10-
CTaTOYHO COPMHUPOBAHBI MEXAHU3MBI yIIpe-
YKJTAFOIIETO U 3aBEPIIAIOIIETO KOHTPOIIS, 00e-
CTICUMBAIONINE BO3MOKHOCTH MOHHTOPHHTA
COOTBETCTBHUS TIOJICTAHOBOK OOIIEMY COep-
KaHUIO TEKCTa W CaMOKoppekuuto. Bo-Bro-
PBIX, Y YYAIMXCS OTMEYAKOTCS JIOCTATOYHO
CWIBHO BBIP)KEHHBIC CTPATEIUHM aKTyallh-
3alMy JIGKCHKH Ha OCHOBE (hpa3oBoil cTepe-
OTHIIHMH, YTO TAaKXKe IPEMHATCTBYET BBIOOPY
aJIeKBaTHBIX cyOcTuTyTOB. [Ipomomxas pado-
TaTh ¢ TEKCTOM, TTozpocTkn ¢ OHP Haumnarot
UCIIONB30BaTh IPEANISCTBYIOIIYI0 HH(Op-
Maluro TEKCTa AJII MOCTPOCHUS alCKBAaTHBIX
THIIOTE3 O JallbHEHIIIeM ero cofiepikanuu. Ta-
KUM 00pa3oM, ueM 00Jbiinii 00beM uHDOp-
Malu¥ TOJIy4atoT 00yyaroIHecs, TeM TOUHee
OTOMpAIOTCS CYyOCTUTYTHI.

AKAJJEMHWYECKAS MHTETPALIUA



hEmRnnadt INTEGRATION OF EDUCATION. Vol. 25, No. 2. 2021 W@

10070 > d [9A9] 20uBdYIUJIS JB SIAISN]O UIMIQ SOOUAIYIP / 100°( > d ULoOWHheHE d9HE0dA eH nwedoLoerr
AToW BURHIERd — 44y T0°0 > d JO [QAJ] 90UBOYIUSIS Y} I8 SIASN[O UIMIQ SIOUAIYIP / [0°(Q > d HLooWnheHe oHF0dA eH nwedoroer Ao suhureed —
‘G0°0 > d JO [9AQ] 20UBOYIUSIS AU} JB SIQISN[O UIMIA( SIOUAIPIP / GO0 > ¢ MLooWHheHe oHE0dA eH mmwedoroeint AKOW suhureed — . 270N / anuphawndjy

sk £0000000°0  OF0S6S'ST €9€S86°0  9FI  00€98°SHl O0T1066€°€] ¢ 020L61°0% 0100g
8001268T0  LOVEIT'T  6V6ETO 9K 19S96'V€  HLSTOE0 ¢ TTLLOG'0 drr1
sk 10000000°0  0STSIOST 99IS8H0  OPI  STHES'OL  19€98TL ¢ 0806S8°1C o)X wsnew
* P9LTSSIO0  961LTY'S  LOL60TO  Op1  TTLI9OE  LOLSILO € 0Z19S1°T dhl  -weidy wenrewwedry
LT66STYO'0  88P6SS0  €09860°T 9K 0096€°091 SSO¥I9°0 ¢ 996£78°1 [esnyay / £8d10
ok €€910000°0  1€T0T06  1000L60  9¥I  0TOTYTHT 9€66EL'S ¢ 018617°9T 0100g
PIS6SES0'0  €9TTIOT  TOIOPTO 91 S6EV6'SE  LIIER'0 ¢ 7S€6T6°1 1370 sorBorens
€ISYIT60°0  vPE9ST'T  PESO0T0  OvI  TOSLT'6T  LEVSEYO € TTESTE T duagy J— Emmmwmwwwm
ok LEETSTO00  LIOSSE'S 196SEH0  9¥1  9€0S9°E9  6SILYET ¢ LL6TYO'L MV suHOIEOHRIOA HHIdredi)
¥9T0ES90'0  THPLSY'T  80060ST  9¥T  OISIE0TT 66T80LE ¢ 006¥TI°T1 iSyie) S
910V0€91°0  STSIEL'T  S9LVOI'0 9K OLS6T'ST  SEPISI‘O € POSHFSO0 ST drysuoneray
99€8€660°0  9€89TIT  LEEESY0  SPI  SSE80°0L  8L6LTOT € P€6£80°€ M e o s
sk TTET0000°0  €T6TTL'S  6ISOOY'S 9K 0SSET'SOS OvSS8I0E € €5L55°06 MO suHAIEOHERIOA HuIdIedL)
d To1rg Jo1rg Jo11g VoY | 109pd | 109PH | serSerexs jo
\osmﬁwﬂsgﬂ ﬁowﬂewwﬁmwmwwm d - » o S 1 ss \MMMMWNHQS \MMHWWQMWWMMMQ 1

qHog0dg

qHI90dA — dorved ‘erdor-eLorr BuHIHIOHNME IMLBLIrALdd) VAQNYV eurreHe HIdHHOMddomomy uidndoredoHr(

(99u939dmwod [EN)X3) JO UONBULIOY JO [IAJ] :103d¢] )s3) de3 3S0[d © JO S)[NSAI) JUBLIBA JO SISA[BUB ABM-UO VAONYV ‘€ 9[q® L
(MUITHILIIINON H090LMIL HLdoHHegodunwdodd

‘C en MK Qe T

353

ACADEMIC INTEGRATION



555555555 MHTET PALASI OBPA3OBAHMSL T. 25, Ne 2. 2021 REiSasasass

Tem He MeHee (pa3oBasi CTEPCOTUITHS
WUTpaeT OIpeeeHHYI0 TOJ0KUTEIbHYIO
pOJIb B pa3BUTHH peyn nojipocTkoB ¢ OHP,
B YaCTHOCTU €€ IrpaMMaTH4YecKoil cTopo-
Hbl. ®opMupoBaHue (pa3oBBIX CTEPEOTH-
[IOB MPUBOAUT K POCTY YHUCIIa FpaMMarH-
YECKU BEPHBIX CyOCTHTYTOB, Ooliee TOTO,
OTMeuaeTcs I3MEHEHHUE XapaKTepa MposB-
JIEHWsI arpamMmaru3Ma. BeIsBisercs mps-
Mas KOppesnus MeXIy ypoBHEeM cdop-
MHPOBAaHHOCTH TEKCTOBOW KOMIIETCHITNH
MU YCICIIHOCThIO BbIOOpa CyOCOTHTYTOB.
UeM BbILIE YPOBEHb, TEM MEHBIIE IPOSIB-
JICHUH arpamMmaTu3Ma Ipu BbiOOpe cyO-
CTUTYTOB. B wacTHOCTH, moapocTKu Oomee
YCIEUIHO CIPABIISIIOTCS C BHIOOPOM HYX-
HOU 4acCTH pe4YH, JCJIAIT MEHBIIE OITUOOK
Ha ypoBHe cnoBocouetanus. C apyroit
CTOpPOHBI, (hpa3oBasi CTEPEOTHUIIUS UTPAET
OTPUIIATENBHYI0 POJIb, MOCKOJIBKY BIUIOTH
no 10 kmacca oTMeuaroTcs MPOSIBICHUS
arpaMMaTH3Ma Ha YpPOBHE TIPEIIOKEHHS,
YTO JAETEPMUHUPOBAHO TMPEACTABICHUSIMHU
YUaIUXCA O CJIOBOCOYCTAHWH KaK CIMHU-
11€ CHHTaKCUYECKOW CBSI3H.

AHanu3 pe3ysbTaToB BBIMOJIHEHUS KJIO-
Y3-T€CTOB BBbIABUJI, YTO OCHOBHBIM HEIO-
CTaTKOM, MPEMSTCTBYIOMIMM IOJHOIICHHOM
peanu3alud MEXaHW3MOB JIMHEWHOTO pas-

BEPTHIBAHUSA U BEPOATHOCTHOT'O ITPOTHO3UPO-
BaHUsI, SABJISIOTCS HpO6J]CMbI YCTaHOBJICHUA
CEMaHTHUYECKUX CBS3EH B TEKCTE C Y4ETOM
ONMMKalIero KOHTEKCTHOTO OKPYKEHHS
U COBOKYMHOM (hakTyasbHOW WH(POPMALH,
YTO OTPHLATEIBHO BIMSET Ha (OPMUPOBA-
HHUE TEKCTOBOW KOMIETEHIMH Y TIOJPOCTKOB
C OOIIMM HEJIOPa3BUTHUEM PEUH.

OO6cyxnenrne mpoOIeMaTHKd W Mare-
pHANIOB MPEJCTABICHHOTO HCCICIOBAHHUS
B IIUPOKOM MpOo(eCcCHOHATEHOM coo0IIe-
CTBEC MOATBCPKIAACT 3HAYUMOCTDL U IIPOT'HO-
3upyemyto 3(QQGEKTHBHOCTh BHEIPEHUS IO-
JIy9EHHBIX PE3YyJIBTaTOB B 00pa30BaTEIbHBIN
MpoIIecC U ONpeelisieT B KauecTBe IepCIeK-
TUBBI W3y4YCHHE Tpouecca (HOPMUPOBAHHUS
TEKCTOBOM KOMIIETCHLIMU 1 €€ KOMIIOHEHTOB
y LIKOJIbHUKOB ¢ HOPMaTHBHBIM M HapyILIeH-
HBIM PEUESI3bIKOBBIM Pa3BUTHEM.

Marepuanbl  cTatb  OyAyT IOJE3HBI
CTEUATUCTaM B O0JACTH OHTOIUHTBUCTHU-
KW, JIN30HTOJMHIBHCTUKH, IEPEKTOIOTaM,
YUUTEISIM-JIOTOIIEZIaM, YUYUTENSIM PYCCKOTO
SI3bIKA U JIMTEPATYPbl OCHOBHOM ILIKOJIBI, pa-
0OTaKOIIMM B CHCTEME MHKITFO3UBHOTO 00pa-
30BaHHA. HOHy‘-IeHHLIC JaHHBIC MOT'YT GI)ITI)
WCTIOJIb30BaHbl TIPU pa3paboTKe MporpaMm
W METOAMK Pa3BUTHS PEUM OOydaroLIMXCs
¢ 00LIMM HEeOPa3BUTHUEM PEUH.
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UH®OPMALMUS AJ151 ABTOPOB U UUTATEJIEN

Hayunblii skypHana « AHTerpanust 06pa3oBaHus» myOIuKyeT OpUTHHATbHBIC HAyYHbIE HCCIETOBAHMUS
B obnacTu mHTerpanuu obpasopanus. He nomyckaercs HampaBieHHE B PEJAKLUIO yXKe OMyOIMKOBAHHBIX
cTareil mim craTeld, OTIPABICHHBIX Ha MyOIMKALMIO B APYrHe KypHaIbl. B ciayuae oOHapy:keHus oqHO-
BPeMEHHOIi M01a4N PYKONMUCH B HECKOJIBKO U3AaHUI ONMy0IMKOBAHHAS CTAThs OyIeT peTparupoBana
(oTo3BaHa W3 Me4yaTH). MOHUTOPHHT HECAHKIIHOHHPOBAHHOTO IUTHPOBAHMUS OCYIIECTBISIETCS C IIOMOIIBIO
cucteM «AHTHIUTarnaT» 1 «CrossChecky.

JKypHan mpuBeTCTBYET CTAThH, UMEIOIINE TOTEHIINATbHO BEICOKMI NMITAKT-(aKTOP H/UIH COAEpIKaIINe
MaTepHall 0 3HAYUTEIbHBIX JOCTHKEHHUSX B YKa3aHHBIX HanpaBiaeHUaX. Oco6oe BHUMaHUE CleIyeT yAeIUuTh
KauecTBy nepesosa. JKenarenbHo, 4TOOBI OH OBLT BHIIIOJTHEH HOCHTEIEM aHITIHICKOTO S3bIKA.

IIpu moxroToBKe cTaThy K MyOnuKanuu B )xypHaie «HTerpauns odpazoBaHus» HEOOXOAMMO yYECTh
CIIeTyIONINE ITyHKTHI:

1. Ykazars YK.

2.3aroJ10BOK CTaThH JOJDKEH KpaTko (He 60see 10 coB) M TOYHO OTpaKaTh COACPKAHUE CTAThH, TEMa-
TUKY U Pe3yJIbTaThl IPOBEJCHHOTO HAYYHOTO UCCIEA0BAHUS. [Ipugooumcs na pycckom u aHenuiiCKom A3bIKax.

3. Aunortanust (200-250 cioB.) BbIIONHSET QYHKIHUIO PACIHIMPEHHOTO HA3BAHUS CTAThU M TOBECTBYET
0 ee cojepkaHuu. B Heil HoMKHBI OBITH YeTKO 0003HAYEHBI CIIeIYIOIUE COCTABHbIC YaCTH:

1) Beenenue (Introduction);

2) Marepuainsl u Mmetonsl (Materials and Methods);

3) Pesynwrarel uccnenoBanus (Results);

4) O6cyxnenue u 3axmodenne (Discussion and Conclusion).

ITpusooumcs na pyccKoM u aHeaAutiCKOM A3bIKAX.

4. KmoueBble cioBa (5—10) sBISIOTCS IIOMCKOBBIM 00pa3oM Hay4HOH cTaThbH. B CBSA3M ¢ 3TUM OHH
JOJDKHBI OTPa)kaTh OCHOBHBIE ITOJIOKEHUSI, JTOCTHIKEHHUS, PE3YIbTaThl, TEPMUHOIOTHIO HAYYHOTO HCCIE0-
BaHUs. [Ipugooamca na pycckom u aHeAuliCKOM A3bIKAX.

5. baaroapapHoctu. B 3TOM paznene cieayer ynoMsHYTb JIOJed, TOMOTaBUIMX aBTOPY MOATOTOBUTH
HaCTOSIIYI0 CTaThlO, OPTaHMU3AINH, OKa3aBliue (pPUHAHCOBYIO MOAAEPKKY. XOPOIMIMM TOHOM CUHTAETCA
BBIpa)KeHHUE 0J1arogapHOCTH aHOHUMHBIM peLEH3eHTaM. [Ipueoosimces Ha pyccKoOM U AHSAUNCKOM A3bIKAX.

6. OCHOBHOIi TEKCT CTaTbU M3J1araeTcsi Ha PyCCKOM UJIM aHIVIMMCKOM S3bIKaX.

1) BBenenune — nmocraHoBKa HAay4HOIl MPOOJIEMBI, €€ aKTyalbHOCTb, CBSI3b C BaKHEHIINMH 3aJa4aMu,
KOTOpBIe He0OXOAMMO PEUINTh, 3HAYSHNE AJISl Pa3BUTHS ONPECIEHHOW OTPAC/IM HAyKH WM MPAKTHICCKON
NS TEIbHOCTH.

2) O630p auteparypsl. HeoOxoaumo onucaTh OCHOBHBIE (IOCIEIHUE IO BPEMEHHU) HCCIEIOBAHUS
U myOJIMKalKy, Ha KOTOPBIe OIMPAETCs aBTOP; COBPEMEHHBIE B3IIIS/IbI Ha MPoOJIeMy; TPYIHOCTH PHU pa3pa-
00TKe JaHHOI TeMBbI; BBIJCJICHIE HEPEUICHHBIX BOIPOCOB B Ipejeiax o0uieil mpodaemMbl, KOTOPBIM IOCBSI-
IIeHa CTaThsl. BaskHO MPOBECTH CPAaBHUTENLHBIN aHAIN3 ¢ 3apyOEKHBIMU MCCIICOBAaHUSIMHU 10 3asIBICHHON
npoOiemMaTuke.

3) Matepuaisl 1 METOABI. B TaHHOM pa3jene omuChIBAIOTCS MPOLECC OPraHN3aNNHU YKCTIEPUMEHTA, IPH-
MEHEHHBIE METOANKH, HCTIOIb30BaHHAS aNnapaTypa; Aal0Tcs MOAPOOHBIE CBEIECHUS 00 00BEKTE UCCIIEIOBAHMNS;
YKa3bIBA€TCsA MOCIEA0BATCIBHOCTD BBIIIOJHEHUSA UCCIIEJOBAHUA U 000CHOBBIBAETCS Bb[60p HUCIIOJIb3YyEMBIX
MeTOI0B (HAOIIOICHHE, OIIPOC, TECTUPOBAHUE, IKCIICPUMCEHT, JIAOOPATOPHBIH OMBIT | T. 11.).

4) Pesynbrarsl McciaenoBaHus. DTO OCHOBHOH pa3zielt, [eJIb KOTOPOTo — P IOMOIIY aHAIN3a, 0000IeH s
1 pa3bsICHEHNS JAHHBIX I0Ka3aTh pabodylo runoTresy (THIoTe3sl). Pe3ynbraTsl HcciiefoBaHUS JOIKHBI OBITh
M3II0XKEHBI KPAaTKO, HO MPU ATOM COAEPXKAaTh JOCTATOYHO MH(OPMAIMH IS OLEHKH CIACIAHHBIX BBHIBOJOB.
Taxoke 10MKHO OBITH 000CHOBAHO, MOYEMY ISl aHANK3a OBUIM BHIOpAaHBI IMEHHO 3TH JaHHBIE. Bce nazea-
HUsL, NOONUCU U CIMPYKMYPHbIE dNeMeHmbl epaduros, mabauy, cxem u m. 0. OQOPMAAIOMCA HA PYCCKOM
U aneautickom s3vikax. PUCyHKY MOTYT OBITh IPEACTABICHBI B PACTPOBOM HJIM BEKTOPHOM (opmare ¢ pas-
pemenuem He Hike 300 dpi. OHM JOIDKHEI JOMYCKATh PeAaKTHPOBAHNE TEKCTA M BOBMOXKXHOCTh H3MEHEHHUS
pasmepoB. Bece rpadudeckue JaHHBIC ITOMENIAIOTCS B TEKCT CTAThHU, a TAK)KE BBICHUIAIOTCS JOTIOTHATEIBHO
B BHJI€ OTJACNBHEIX (haitnoB. PasHoxapakTepHbIe MIITIOCTPAINE HEOOXOAUMO MPUBOANUTE K €IUHOMY CTHUIIO
rpaMuecKoro MCIOJIHEHUs, cobmonas ennHoobpasue ux odopmiieHus. I'paduku, cXeMbl U AHArPaAMMBI
HeobOxonuMo odpopmitsiTh B Microsoft Excel.
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5) ObcyxaeHne u 3aKioueHne. B 3akIoueHnn CyMMUPYIOTCSl PE3yIbTaThl OCMBICIIEHHS TEMBI, I€TaI0TCS
BBIBO/IbI, 0000IICHNS 1 PEKOMEHIAIMH, BBITEKAIOIINE U3 pabOoThl, HOAYEPKUBACTCS UX IPAKTHUYECKas 3HAUH-
MOCTb, @ TAK)KE ONPEIEIISIOTCSI OCHOBHBIC HAIIPABJICHNUS ISl JaJIbHEHIIEro HccieloBaHus B 9ToH obnacTy.

7. CHHCOK HCHOJIB30BAHHBIX HCTOYHUKOB (0QopMisieTcst B cooTBeTcTBHH ¢ TpeboBanusmu 'OCTa
P 7.0.100-2018). Ccpunarbcsi HyKHO B IEPBYIO O4epeab Ha OPUTHHAIBHBIC HCTOYHUKH U3 HAYIHBIX KYP-
HAJOB, BKIIIOYEHHBIX B ITI00ANbHBIE HHAEKCH IUTHPOBaHUA. XKenaTeabHO ncnoiab3osath 30—40 HCTOUHUKOB.
W3 nux 3a nocnennue 3 rona — He MeHee 20, nHoCcTpaHHBIX — He MeHee 15. Cnenyer yka3ats DOI win anpec
noctyna B cetu UutepHet. Ogopmasemces na pyccKom u aHeAUliCKOM A3bLKAX.

8. Uudopmanus 06 aBropax. ®.11.0., opranusanus(u), anpec opranusanuu(it) (Tpedyercs ykazarb
BCe MecTa paboThl aBTOPA, B KOTOPHIX BEIITOJIHSUIACEH HCCIIEI0BAHUS (IIOCTOSSHHOE MECTO, MECTO BBHIIIOTHEHNUS
MPOEKTA U JIp.)), JOMKHOCTH 1 yueHoe 3BaHue, ORCID ID, Researcher ID, Scopus ID, anexTpoHHas modra,
TenedoH, MOYTOBBIH agpec A OTIPABKU aBTOPCKOTO AK3EMIUIApa. [Ipueooumcs Ha pycckom u aHeauiiCkom
AZbIKAX.

9. Bkaaja coaBTOpoB. B KoHEI[ pyKOIIHCH HEOOXOAMMO BKIIIOUNTH IPUMEUAHUS, B KOTOPBIX Pa3bsICHICTCS
(akTHYECKHH BKJIaJ KaXKJJOTO COABTOPA B BBHINOIHEHHYIO paboTy. [Ipugooumcs na pycckom u aHeautickom
AZbIKAX.

IIpu mozmade cTaThy B peAAKIIMIO AaBTOP COTIAIIACTCS C MOJTOKEHUSIMH IIPUIIAraeMoro JINIEH3NOHHOTO
J0TOBOPA.

BaxxabIM 3Tanom B mpoiecce oTOopa CTaThu SBIsETCS pelneH3upoBanue. B xxypnane «MHTerpamus
00pa30BaHUs» MPUHSITO «JIBOWHOE ciernoe» (PEeLeH3eHT U aBTOP He 3HAIOT UMEH JIPYT ApYra) peleH3upoBaHNue
crareil (CpoK IeUCTBHS peleH3uu — 1 Toj).

Penen3enT Ha 0ocCHOBaHMY aHAIN3a CTAaTbU IPHHAMACT PEIIeHHE O PEKOMEHIallNN ee K Imyonukanuu (0e3
J10pabOTKH UM ¢ 10pabOTKON) HITH O ee OTKIOHEHHUH. B cirydae Hecornmacus aBTopa CTaTbH ¢ 3aMEUaHHSIMH
pEIeH3eHTa ero MOTHUBUPOBAHHOE 3asBICHHE PACCMATPHUBAETCS PEJAKIMOHHON KOJIETHEH.

INonuTnka pefakMOHHOMN KONJIETHH )KypHaia 0a3upyeTcsi Ha COBPEMEHHBIX I0PUANYECKIX TPeOOBaHUAX
B OTHOIIGHHUM KJIEBETHI, aBTOPCKOTO MpaBa, 3aKOHHOCTH M IjIaruara, nojaepxubaet Kogekc STHKH Hayd-
HBIX ITyOIHKanui, chopMyITupoBaHHbIl KOMHTETOM 1O 5THKE HayYHBIX MyONMKANNN, H CTPOUTCS C yUIETOM
STHYECKHUX HOPM PabOTHI PEAAKTOPOB U M3IaTeleH, 3aKpeniaeHHbIX B Komekce moBeeHUs M PyKOBOISIIAX
NPUHIUIAX HAWTydIIed MpakTHKY A pedakTopa xypHana U Kogekce moBeneHus A U3AaTeNs KypHaia,
paspaboranabix KomuteToMm nmo mybnukannonnoii atuke (COPE).

JlonmyckaeTcst cBOOOAHOE BOCIPOU3BEJEHNE MAaTEPHANOB JKypHalla B JHYHBIX IIENAX U CBOOOIHOE
HCIIOJIb30BaHUE B MH(POPMAIMOHHBIX, HAYYHBIX, YUCOHBIX U KYJIBTYPHBIX LEJISIX B COOTBETCTBUHU CO
ct. 1273 u 1274 . 70 4. IV I'paxnanckoro konekca P®. MHble BUABI UCIOIB30BAaHUS BO3MOKHBI TOJIBKO
MIOCJIE 3aKJIIOUEHUS] COOTBETCTBYIONIUX MUCHMEHHBIX COTVIAIICHNUH ¢ ITpaBooOIagaTenem.

XKypran pacmpocTpaHseTcs 10 NOANHUCKE, 3asBKaM BEICIINX y4eOHBIX 3aBEACHUH, yupexkaeHnit odpa-
30BaHUS U OTAETbHBIX JTHII.

Bnosun Cepreit Muxaitnosuu — miaBHblid penaktop. Ten.: +7 (8342) 24-48-88.

[Monytun Cepreit BukropoBuy — 3amecTuTes b IaBHOTO peaakropa. Ten.: +7 (8342) 32-81-57.
Topnuna Cernana BuktopoBHa — oTBeTCTBeHHBIN cekpeTaps. Tem.: +7 (8342) 48-14-24.
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