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Hayunslii :kypHaa «MHTerpanus odpa3zosanusi Integration of Education» my6nuxyer
OpUTIHMHaJIbHbIE Hay4YHbIE MCCIEJO0BaHUsI B oOnacTu MHTErpanuu oOpasoBanus. HaumeHoBaHue
U coliepiKaHue pyOpUK )KypHalla COOTBETCTBYIOT cieayromumM orpacisam Hayku: [IEJJATOT' KA,
conuojiorusd, NCUuxXoJjaorms:.

Penmakmus ocymecTBIseT HaydHOE PEICH3MpPOBaHUE (IBYCTOPOHHEE CIIEIOE) BCEX IOCTY-
MaIMAX B PEAAKIINI0 MAaTEPHUAJIOB C IEJIbI0 IKCIEPTHON OICHKH. Bce pereH3eHTH SBISIOTCS
MPU3HAHHBIMH CIICIHAIINCTAMU 110 TEMAaTHKE PEIeH3UPYyEMBIX MaTepuanoB. PereH3nu xpansarcs
B U3JIaTeJIbCTBE U peJaKIMK B TeUeHHe 5 JeT. Penakiusg )xypHaa HanpasiseT KOIUU peLeH3ui
aBTOpaM cTarel, a Takxke, IPU NOCTYIIEHMH COOTBETCTBYIOLIETO 3a1Ipoca, B MUHUCTEPCTBO HAyKU
1 BBICIIET0 00pa3oBaHus Poccuiickoit @enepanmm.

JKypHan npuaepxuBaeTcs CTAaHAAPTOB PEIAKIIHOHHON THKHI B COOTBETCTBUH C MEXKIYHAPOI-
HOH MPAaKTUKOHN peIaKTUPOBAHUS, PEIICH3UPOBAHMS, H3TAHUH M ABTOPCTBA HAYIHBIX ITyOIHKAIIUN
1 pekoMeHaanusaMu Komurera mo sTuke HayIHBIX MyOIUKAIIHi.

Kypuan Bxoaut B IlepedeHp penieH3npyeMbIX HAyYHBIX U3AaHNH, B KOTOPBIX JOJKHBI OBITH
OIyOJIMKOBaHbI OCHOBHbBIC HAYYHBIE PE3yJIbTaThl AUCCEPTALNI HA COMCKAHNE YUCHOH CTENeHH
KaHJUJaTa HayK, HA COUCKAaHUE YUYEHOH CTENEeHH JOKTOpa HayK [0 HAyYHBIM CIELHAIBHOCTAM

U COOTBETCTBYIOIIMM MM OTPACISAM HAyKH:

22.00.04 — ConmanpHasi CTpyKTypa, COLMAIbHbIE HHCTUTYTHI M IPOLECCHI (COLMOJIOTNYECKIE HAYKH)

13.00.02 — Teopust 1 MeToANKa OOy4YEHUS U BOCIUTAHHUS (TI0 00J1aCTIM M YPOBHIM
oOpa3oBaHus) (MeJaroruyeCcKue HayKu)

19.00.07 — INemarorudeckast ICHXOJIOTHS (TICHXOIOTUICCKIE HAyKH )

XKypHas nHIEKCUPYETCS U apXUBUPYETCS B:
Poccniickom nHIekce HaygHOTO ITuTHpoBanus (PMTHII)
Scopus
EBSCO
ERIH PLUS
Ulrichsweb Global Serials Directory
SHERPA / RoOMEO
ResearchBib

Kypuan sBasercs wienom Committee on Publication Ethics (COPE), Open Access Scholarly
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1 MEXIyHApOJHOTO coobIIecTBa penen3eHToB Publons

Martepuassl )KypHaia goctynHsl o aunen3un Creative Commons “Attribution”
(«Atpubyuus») 4.0 Bcemupnas



RREEERaRaaEs INTEGRATION OF EDUCATION. Vol. 24, No. 1. 2020 %&W@

The Integration of Education journal publishes original research in the field of education.
The titles and contents of sections correspond to the following branches of science: PEDAGOGY,
SOCIOLOGY, PSYCHOLOGY.

In order to permit complex expert evaluation, all manuscripts undergo double-blind peer
review. All reviewers are acknowledged experts on the subject of peer-reviewed materials.
The reviews are stored at the Journal’s editorial office for a period of five years. Reviews (or
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article. Reviews are also forwarded on request to the Ministry of Education and Science of the
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The Journal is included in the List of peer reviewed scientific journals published by the
Higher Attestation Commission in which major research results from the dissertations of
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Introduction. The inclusion of students with special educational needs in regular schools is currently one
of the most important issues on the agenda of national and international education communities. A positive
attitude of teachers to inclusive education is a factor of its effective implementation. The purpose of this
study was to investigate the attitude of teachers to inclusive education in the Republic of Kazakhstan and
to determine the factors influencing their positive attitude towards inclusion.

Materials and Methods. The sample consisted of 416 teachers of general secondary schools in the Pavlodar
region of the Republic of Kazakhstan. The Sentiments, Attitudes, and Concerns about Inclusive Education
Revised scale feedback form was used. For the processing of the results of the survey, nonparametric statistics
(Spearman’s correlation coefficient) and multiple regression analysis were used.

Results. A general neutral attitude of teachers towards inclusion was revealed. The experience of interaction
between teachers and people with special educational needs does not contribute to the formation of their
positive attitude towards inclusion. Educators — people who work in rural schools and are confident in
teaching children with special education needs — have the most positive attitude toward inclusion.
Discussion and Conclusion. A more detailed analysis of the respondents’ answers indicates the disinclination
of teachers to implement inclusive education and the need for special training of teachers to work with
children with special education needs that will increase their confidence in teaching children with special
educational needs and create a positive attitude towards inclusion. Prospects for the study are to further explore
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OTHomeHHue y4yuTeJiel K MHKJIWO3UBHOMY
oopazoBanuiw B Ka3zaxcrane

P. O. Azasenan’, C. /1. Ayoaxuposa®’, A. /. Komapmosa®, E. H. Bypouna’
' @I'HOY BO «Hosocubupckuil 20cyoapcmeentbiil nedda2o2uieckul
yHugepcumemy, 2. Hoeocubupck, Poccust
2 Vuusepcumem «Typan — Acmanay, 2. Hyp-Cynman, Kazaxcman,

" sdaubakirova@gmail.com
3 PI'TT «Ilasnooapckuti 20Cy0apCcmeenHblil YHugepcumen
umenu C. Topaiieviposay, 2. [lasnooap, Kazaxcman

Benenue. BitoueHue yqanmxcs ¢ 0co0bIMH 00pa30BaTeIbHBIME TOTPEOHOCTAME B 00111e00pa3oBaTebHbIe
IIKOJIBI SIBJISICTCSI OJTHUM M3 aKTyaJbHBIX ¥ B&KHBIX BOIIPOCOB, CTOSIINX Iepes cO00IecTBOM 00pa3oBaHus
Ha HAIlMOHAJBHOM M MEXAYHApOJHOM ypoBHE. [T0JOXUTENbHOE OTHOILICHUE yYUTEIeH K MHKIIO3HBHOMY
00pa30BaHUIO BBICTYMAaeT OJHUM M3 (akTopoB ero 3ddexruBHoOil peannszanuu. llenapio JaHHOTO HCCIEq0-
BaHMs ObUIO M3yYCHHE OTHOLICHHUS YYHTENIeil K HHKIIO3UBHOMY oOpasoBanuio B PecnyGinuke Kasaxcran
U onpeseneHne GakTopoB, BIUSIOMIMX HA UX MO3UTHBHOE OTHOIICHHE K HHKIIIO3HH.

MarepuaJibl 1 MeTOABI. BoiOopka coctosiia u3 416 nemaroros obuieoopazoBarenbHbIX Ko [TaBnogapckoit
obnactu PecniyGiuku Kazaxcran. B uccienoBanuu GbUT HCIOJIB30BaH ONMPOCHHUK LIKAJIBI 4YBCTB, OTHOLICHHSI
W OTaCeHH 1Mo MoBOAYy MHKII03UBHOTO oOpaszoBanusa (SACIE-R). [ns 06paboTku pe3ynbTaToB MCCIENO-
BaHMs NPHUMEHSUIMCh METOJbl HemapaMeTpHuecKol cTaTucTHKH (ko3 duuuenT koppensuun CnupmeHa)
U MHOXXCCTBCHHBIN PErPECCHOHHBIN aHAJIN3.

Pe3yabTarsl HecaenoBanus. [1o HToram NpoBeJCHHOTO HCCIIE0BAHMS BBISIBICHO 00111ee HEHTPaJIbHOE OTHOILICHHE
yuHTelIeH K IpoLeccy BKIIOYEHHs HCCISAYEeMbIX YUalluXcs B HeAarornueckuii npouecc. OnbIT B3anMoAeHcTBUSA
yUUTeIel C JIIOAbMU C 0COOBIMH 00pa30BaTeIbHBIMHU ITOTPEOHOCTSMH HE CIIOCOOCTBYET (POPMHUPOBAHHIO MX
MO3UTHBHOTO OTHOLICHHS K MHKIIIO3MH. [learoru-My»K4nHel, paboTaIOIINe B CEIbCKUX IIKOJIAX U YBEPEHHBIC
B 00yueHHH JIeTel ¢ 0cOOBIMU 00pa30BaTeIbHBIMU OTPEOHOCTAMHE, H0JIEe ITOTOKUTEIFHO HACTPOSHBI K HHKJIIIO-
3UH. AHAIIN3 OTBETOB PECIIOH/ICHTOB CBUACTEIBCTBYET O HETOTOBHOCTH I1E/Iar0roB K pean3alii HHKII03HBHOTO
00pa3oBaHHA 1 HEOOXOIMMOCTH CIIEIIHATFHON MOJrOTOBKH TIEJaroroB K padoTe ¢ JIETEMH ¢ 0COOBIMU 00pa3oBa-
TEIBHBIMU MOTPEOHOCTSIMH B YCIOBUSAX MHKIIFO3HH.

O6cy:xnenne u 3aKJa0ouenne. [IepCrIeKTHBB UCCIIETOBAHUS 3aKIIOUAIOTCS B AalbHEIIIEM H3yYeHHH OT-
HOUICHHS Meaaroros (MpeIMETHHKOB, CIELHAIbHBIX MEJaroros, MeJaroroB MCHUX0JIO0T0-MeIaroruuecKoro
COINPOBOXK/ICHNS) K MHKJIIO3HMHM B CTPaHE, BIMAHUS CIELMAJIbHONW MOATOTOBKM Ha OTHOIIEHHE IEaroros
K MHKJIFO3UH. MaTepualbl cTaTbi OYyIyT MOJIC3HBI HCCIICA0BATENSAM, HHTEPECYOIMMCS ITPOOICMOii HHKITIO-
3UBHOTO 00pa3oBaHus1, 0COOCHHO ero cocTossHneM B PecryOnmke KazaxcraH.

Kurouesvie crosa: MHKIIIO3UBHOE 00pa30BaHME, YUYUTENb, OTHOIICHHE, 0COObIC 00pa3oBaTelbHbBIC MOTPEO-
HoctH, Kazaxcran

Jns yumuposanus: OTHOLICHHE YYUTENICH K MHKIIO3MBHOMY oOpaszoBanuio B Kasaxcrane / P. O. AraselsH,
C. JI. Ay6akuposa, A. J1. XKomaprosa, E. U. Bypauna. — DOI 10.15507/1991-9468.098.024.202001.008-019 //
Wnterpanus odpazosanns. — 2020. — T. 24, Ne 1. — C. 8-19.

Introduction

Including all children in education is
the major challenge facing educational
systems around the world, in both devel-
oping and developed countries [1]. The
basis of inclusive education is an ideol-
ogy that excludes discrimination against
children and ensures equal treatment of
all people, and, at the same time, creates
special conditions for children with spe-
cial educational needs.

Based on the assumption that the suc-
cessful implementation of inclusive prac-
tices largely depends on the positive atti-
tude of teachers towards it, a large amount

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION

of research was aimed at studying the at-
titude of teachers to inclusion [2; 3].

The attitude of teachers towards inclu-
sion has been widely studied in different
countries: Finland, Australia, South Africa,
Ireland, China, Greece, Singapore, Bangla-
desh, Norway, Zimbabwe, and others. Most
of the research was conducted in the United
States [4; 5]. However, there are no studies
of the attitude of teachers towards inclusive
education in the Republic of Kazakhstan.

Inclusive education in Kazakhstan has
been developing since 2000, however, the
active promotion of inclusion began in
2011 with the adoption of the State Pro-
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gram for the Development of Education
for 2011-2020".

Inclusive education is a process that
provides equal access to education for all
students, taking into account special edu-
cational needs and individual capabilities?.
Inclusive education in the country implies
two forms of its implementation: full and
partial inclusion. Full inclusion is realized
through the education of children with special
educational needs (SEN) in general education
classes. Partial inclusion means teaching
a child with SEN in a special classroom when
they are involved in educational and training
activities of a general school or his individual
tuition at home, visiting individual lessons in
a class with the majority of students’.

There are 96 555 children with SEN of
school age in Kazakhstan. They are:

— 13 897 (14.4%) children at special
schools;

— 13 333 (13.9%) children in special
classes of general education schools;

— 11 390 (11.8%) children tutored at
home;

—2 517 (2.6%) children in private edu-
cational institutions;

— 2 558 (2.7%) children in vocational
schools and colleges;

— 45 104 (46.7%) children in ordi-
nary classes of general education schools,
among them 32.9% without correctional
and pedagogical support, 13.8% have cor-
rectional and pedagogical support;

— 7656 (7.9%) children with SEN who
are not covered by the education system®.

It should be noted that in various docu-
ments the data on the number of children
covered by inclusive education are different.

“The amount of reliable data on the number
of children with disabilities and features of
the development is extremely small™.

The latest measures of inclusive policy
are aimed at increasing the number of pupils
with SEN and disabilities attending general
education school. In this connection, the
following questions arise: Are teachers of
general education schools ready for such
changes and what is their attitude towards
inclusive education in their schools? What
are the factors that determine the positive
attitude of teachers towards inclusion? Our
research focuses on the search for answers
to these questions. It is important to identify
the existing attitudes of teachers to more
effectively address the problem during the
period of their preparation and professional
development.

Literature Review

A positive attitude towards inclusion
is considered one of the most influential
factors and even a prerequisite for the suc-
cess of inclusive education [4; 6], which
has increased the interest of researchers
in this topic.

All research in this area can be divided
into two large groups. The first group of
studies is aimed at studying the attitude of
pre-service teachers to inclusion. Moreo-
ver, one part of them is cross-cultural
research [7; 8], and the other part is aimed
at studying pre-service teachers’ attitudes
in specific countries [9—11]. In a study
by P. Subban and D. Mahlo, pre-service
teachers in Australia and South Africa show
a positive attitude towards inclusion. Most
respondents revealed that they intentionally

! [Ministry of Education and Science of the Republic of Kazakhstan. State Programme of Education De-
velopment in the Republic of Kazakhstan for 2011-2020]. Astana: Ministry of Education and Science of the
Republic of Kazakhstan; 2010. Available at: https://nao.kz/blogs/view/2/105 (accessed 11.06.2019). (In Russ.)

2 [Law of the Republic of Kazakhstan “On Education”]. Astana: Akorda, July 27, 2007. Available at:
http://online.zakon.kz/Document/?doc_id=30118747#pos=1972 (accessed 30.05.2019). (In Russ.)

* [Ministry of Education and Science of the Republic of Kazakhstan. Guidelines for the Organization

of an Integrated (Inclusive) Education of Children with Developmental Disabilities 2009]. Astana: Min-
istry of Education and Science of the Republic of Kazakhstan. Available at: http://special-edu.kz/index.
php?do=static&page=nprbase (accessed 01.06.2019). (In Russ.)

4 Nogaibekova G., Zhumazhanova S., Korokikh E. [Monitoring Framework for Inclusive Education in the
Republic of Kazakhstan]. Astana: Information and Analytical Center; 2017. 185 p. Available at: http://iac.kz/sites/
default/files/edinaya ramka monitoringa_inklyuzivnogo_obrazovaniya.pdf (accessed 01.06.2019). (In Russ.)

S OECD. Reviews of National Policies for Education Kazakhstan, Kyrgyz Republic and Tajikistan 2009.
Students with Special Needs and Those with Disabilities. 2009. Available at: http://www.oecd.org/education/
school/43851447.pdf (accessed 08.06.2019). (In Eng.)
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develop their skills and expand their knowl-
edge as ameans of improving their proficien-
cy in inclusive education [7]. Pre-service
teachers in Mexico have varied perspec-
tives regarding their dispositions towards
inclusion and their preparedness for teach-
ing children with SEN in regular schools.
The researchers concluded that to improve
teachers’ dispositions towards including
students with SEN, pre-service teachers
should be provided with the experience
of teaching in inclusive classrooms [11].
A review of 23 studies/surveys published
between 1994 and 2017 showed that future
teachers have a largely positive attitude
towards inclusion. In addition, a conclu-
sion was made about the positive impact
of special training of future teachers in the
period of their study at the university on
the formation of a positive attitude towards
inclusion [5].

The second group of studies is aimed
at studying attitudes towards the inclusion
of in-service teachers, identifying factors
affecting this attitude. For example, B. Paju
et al. indicate that the perception of special
teachers in Finland differs significantly
from the class teachers of primary schools
and secondary school teachers [12]. Special
teachers feel great confidence in teaching
children with SEN. Consequently, effective
cooperation between special and general
education will contribute to the successful
learning of children with SEN in practice.
In addition, this study did not reveal the
relationship between the gender of the
respondents and their attitude towards
inclusion.

A study by M. Chitiyo et al. aims to iden-
tify the attitudes of school teachers of general
and special education in Zimbabwe to inclu-
sion and their needs for professional devel-
opment in teaching children with SEN [13].
At the same time, the link between the
attitude of teachers to inclusion and their
place of work (rural or urban area) was not
found. However, there are differences in the
definition by rural and urban teachers of the

most important topics of professional de-
velopment in teaching children with SEN.
E. Avramidis and E. Kalyva, studying the
attitude of Greek primary school teachers to
inclusion, found a more positive attitude to
the inclusion of teachers who have experi-
ence in teaching children with SEN than
their colleagues with little experience or
not having it [14]. The results of a study by
T. Stemberger and V. R. Kiswarday show
a positive attitude towards the inclusion
of teachers in Slovenia. At the same time,
preschool teachers are more positive than
primary school teachers and having expe-
rience working with children with SEN
is associated with a less positive attitude
towards inclusion [15].

In addition, there are also surveys
whose respondents are pre-service and
in-service teachers. For example, H. Savol-
ainen et al. state a neutral attitude towards
the inclusion of teachers in South Africa
and Finland. At the same time, the senti-
ment of Finnish teachers to interact with
people with SEN and to inclusion in general
is more positive than that of South African
teachers [16].

The aim of our study was to determine
the attitude of teachers to inclusion in the
Republic of Kazakhstan, their willingness
to accept children with SEN in their class
and to identify factors affecting the attitude
of teachers to inclusion.

Materials and Methods

The survey involved 416 teachers of
general education schools in the Pavlodar
region of the Republic of Kazakhstan.
333 questionnaires were filled out in Rus-
sian, 83 — in Kazakh. Table 1 shows in-
formation about the demographic data of
teachers participating in the study.

The predominance of rural teachers
over urban ones is explained by the specif-
ics of the educational space of the Republic
of Kazakhstan: the number of rural schools
is more than 70% greater than the number
of urban schools®.

¢ [National Report on the State and Development of the Education System ofthe Republic of Kazakhstan,2016]/
S. Irsaliyev [et al.]. Astana: Informational-Analytical Center JSC; 2017. 482 p. Available at: http://iac.kz/
ru/project/nacionalnyy-doklad (accessed 02.06.2019). (In Russ.)

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 11
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Table 1. Data on survey participants

Characteristics Number (%)
Workplace Primary school 98 (23.6)
Secondary school 318 (76.4)
Gender Male 72 (17.3)
Female 344 (82.7)
Age 25 years or less 49 (11.8)
26-35 years 120 (28.8)
3645 years 124 (29.8)
46 years or more 123 (29.6)
Level of education Secondary vocational 45 (10.8)
Higher (Bachelor’s Degree) 358 (86.1)
Master’s Degree 13 (3.1)
Experience of interaction with a per-  Yes 161 (38.7)
son with special needs No 255 (61.3)
Special training in teaching people No 324 (77.9)
with special needs A little 75 (18.0)
Good level (not less than 40 hours) 17 (4.1)
Knowledge of legislation and poli- Don’t know anything 25 (6.0)
cies of the Republic of Kazakhstan .
regarding children with special needs A little 46 (11.1)
Average 183 (44.0)
Good 142 (34.1)
Excellent 20 (4.8)
Confidence in teaching children with ~ Not at all 39 (9.4)
special needs A little confident 89 (21.4)
Average confidence 150 (36.0)
Almost confident 86 (20.7)
Completely confident 52 (12.5)
Experience of teaching children with ~ No 205 (49.3)
special needs A little 167 (40.1)
Good level (not less than 30 full 44 (10.6)
days)
Location of school Countryside 334 (80.3)
City 82 (19.7)

“The Sentiments, Attitudes, and
Concerns about Inclusive Education Revised
Scale” [17] is a 15-point questionnaire
designed to identify teachers’ attitudes
towards inclusion. Respondents rated
their agreement with the statements on
a4-point Likert scale (1 = strongly disagree,
4 = strongly agree). The questionnaire

also contains 3 specific subscales, which
measure various aspects of the attitudes
towards inclusion. The Sentiments subscale
(5 item; £ = .67) assesses sentiments
when interacting with people with SEN.
The Attitudes subscale (5 item; £ = .68)
measures the acceptance by teachers of
students with the SEN. The Concerns
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subscale (5 item; £ = .6) focuses on the
teacher’s personal concerns about SEN
students’ inclusion in their own class.

The calculation of the average score for
all 3 subscales is a total SACIE-R estimate.
The overall Cronbach Alpha coefficient is
751, which is a good indicator of reliability.

With regard to the scale of sentiments
and concerns, reverse coding was applied
so that the maximum score had a positive
value for all questions in the questionnaire
and characterized a positive attitude towards
inclusion. In addition to SACIE-R to the
most important characteristics (gender,
age, level of education, etc.), we asked

participants to indicate the area where they
work (city or countryside) to determine
if there is a difference in attitude to the
inclusion of teachers of rural and urban
schools.

Results

The general attitude towards inclusive
education among teachers is neutral M =
=2.59 (Table 2).

The subscale of sentiments (M = 2.76)
is the most important, which shows that
teachers are not afraid to interact with
people with SEN (M = 3.09), they are not
afraid to look them straight in the eyes

Table 2. Means and standard deviations for scores on the SACIE-R Scale

Item Mean dStapdgrt
eviation

The Sentiments subscale 2.76 0.62
I am afraid to look a person with a disability straight in the face 3.19 0.84
I tend to make contacts with people with disabilities brief and I finish 3.09 0.90
them as quickly as possible
I find it difficult to overcome my initial shock when meeting people with 3.00 0.86
severe physical disabilities
I dread the thought that I could eventually end up with a disability 2.25 1.09
I would feel terrible if I had a disability 2.25 1.03
The Concerns subscale 2.55 0.58
I am concerned that I will be more stressed if [ have students with dis- 2.86 0.88
abilities in my class
I am concerned that students with disabilities will not be accepted by the 2.67 0.94
rest of the class
I am concerned that my workload will increase if I have students with 2.54 0.98
disabilities in my class
I am concerned that I do not have knowledge and skills required to teach 2.37 0.93
students with disabilities
I am concerned that it will be difficult to give appropriate attention to all 2.30 0.89
students in an inclusive classroom
The Attitudes subscale 2.45 0.63
Students who frequently fail exams should be educated in regular classes 2.77 0.99
Students who have difficulty expressing their thoughts verbally should 2.65 0.98
be educated in regular classes
Students who are inattentive should be educated in regular classes 2.45 0.90
Students who need an individualized academic program should be edu- 2.29 0.94
cated in regular classes
Students who require communicative technologies (for example Braille 2.11 0.98
and sign language) should be educated in regular classes
Total SACIE-R 2.59 0.45

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 13
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(M = 3.19), they are not shocked meeting
with people with severe physical dis-
abilities (M = 3.00). However, they are
a little frightened by the thought about the
possible presence of disability in oneself
(M =2.25, M =2.25).

The smallest value is the attitudes
subscale (M = 2.45). Teachers are more
ready to accept students in their class who
find it difficult to express their thoughts
verbally (M = 2.65), as well as students
who often have difficulty in examinations
(M =2.77). However, they are not ready to
accept students in their class who require
communication technologies (M =2.11), as
well as students who need an individualized
curriculum (M = 2.29).

The subscale of concerns has an average
value of M = 2.55. Teachers are concerned
that it will be difficult for them to give ap-
propriate attention to all students in the in-
clusive classroom (M = 2.30), and the lack
of the necessary knowledge and skills to
teach children with disabilities (M = 2.37).
The ability to be stressed when there are
students with disabilities in the classroom
is less troubling to them (M = 2.86).

The bivariate relationships between the
predictor variables were explored using
Spearman’s correlation (Table 3).

Table 3 provides a statistically sig-
nificant correlation of such demographic
factors as gender and school location with
SACIE-R subscales. This means that rural
educators are more positive in relation to
inclusion than their urban counterparts
(r =-.131, p < .01). Men are more posi-
tive about people with SEN than women
(r=-.144, p < .01).

Professional factors (interaction with
people with SEN, availability of special
training, knowledge of policy, level of
confidence, experience in teaching children
with SEN) all statistically significantly
correlate with SACIE-R subscales. At
the same time, interaction experience is
negatively correlated with all 3 SACIE-R
subscales (r = -.223, p < .01, r = -.190,
p<.01,r=-.177,p <.01). This means that
the longer the experience of interaction

between teachers and people with the SEN,
the less positive is their attitude towards
inclusion. Significant correlations were
found between the confidence level and
the 3 SACIE-R subscales (r=.271, p <.01,
r=.267,p<.01,r=.275,p<.01).

A positive correlation is observed
between the presence of special training,
knowledge of policy, the presence of
experience in teaching children with SEN
to teachers and 3 SACIE-R subscales. To
determine the degree of the interrelation of
demographic and professional factors with
the perception of inclusion by teachers,
a multiple regression analysis was
conducted (Table 4). Factors having
a statistically significant correlation with
the SACIE-R subscales were combined
into one block. Variable school location,
gender, interaction experience, knowledge
of policy, special training, confidence
and training experience were used. The
regression made use of 7 predictors. The
access value for predictors ranges from 0.50
to 0.97, which exceeds the recommended
value of 0.107. A high tolerance value
indicates the absence of multicollinearity
among predictors.

A multiple regression analysis revealed
that the model explained 22% of the vari-
ance of the Total SACIE-R scale. The model
is statistically significant F (7, 408)=17.83,
p <.001.

Three independent variables are sig-
nificant predictors of teachers’ positive
attitudes towards inclusion: gender, school
location, and confidence in teaching chil-
dren with SEN. Educators are men who
work in rural schools and confident in
teaching children with SEN. They have
the most positive attitude toward inclusion.

Discussion and Conclusion

This study demonstrates the neutral
attitude of teachers towards inclusive edu-
cation, their concern about the lack of
necessary knowledge and skills to teach
children with SEN and the difficulty of
distributing attention to all students in an
inclusive classroom. This is confirmed by

" Tabachnick B., Fidell L.S. Using Multivarite Statistics Boston. MA: Allyn & Bacon; 2001. (In Eng.)
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Table 4. Multiple Regression Analysis Results

Variable R? F Adjusted R? Predictors B Sciir?iii-
Total SACIE-R 0.2 17.83™ 0.22 Gender -.147 .001
Level of confidence 304 .000
Location of school -.146 .001
The Sentiments 0.2 10.47* 0.13 Gender -.149 .001
Level of confidence .298 .000
Location of school -.118 .010
The Attitudes 0.1 8.39™" 0.11 Training 119 .032
subscale Level of confidence 171 .007
Location of school -.101 .028
The Concerns 0.1 8.97°" 0.11 Gender -117 011
subscale Level of confidence 217 .001
Location of school -.102 .026

Note: *p < .05, **p < .01, ***p < .001.

the results of international studies on the
prevalence of neutral or negative attitudes
of teachers towards inclusion, combined
with concerns that are quite common in the
practice of inclusive education [3].

With a general positive perception of
people with SEN, teachers are critical of
the idea of inclusion, because they are not
ready to accept in their class children who
need an individualized curriculum and
children with complicated disorders.

Despite the fact that inclusive education
in Kazakhstan has been developing since
2000, more than 70% of the surveyed teach-
ers note the lack of necessary training for
teaching children with SEN, which indicates
a slow development of inclusive education
in the country. Research in the field of in-
clusive education also notes that changes
in teacher education are insufficiently slow
[18] and teachers often do not feel ready to
teach children with SEN [19; 20].

A negative correlation was found be-
tween the interaction of teachers with peo-
ple with the SEN and their attitude toward
inclusion. C. Forlin and D. Chambers also
reported that the teachers who interacted
with people with the SEN the most were
more concerned and less favorable in sup-
porting inclusion [21].

In order to determine the significant
factors and the degree of their relationship
with the perception of inclusion, a mul-
tiple regression analysis was conducted
using 7 prognostic variables. Of these only
3 variables emerged as significant predic-
tors of teacher attitudes toward inclusive
education — school location, gender, and
confidence in teaching children with the
SEN. The model explained 22% of the
total variance of the dependent variable
SACIE-R.

Rural school teachers are more positive
about inclusion than their urban coun-
terparts. This can be explained by the
specifics of rural society in which people
know each other well and the specifics of
rural schools. Rural teachers have greater
tolerance towards children with SEN and
disability [22].

Most studies suggest that female teach-
ers have a more positive attitude towards
inclusive education than their male coun-
terparts [23—25]. In our study male teachers
are somewhat more positive about inclusion
than female teachers are. Perhaps this is due
to the fact that in the Republic of Kazakhstan
men are mainly teachers of physical educa-
tion and vocational training, who are more
focused on the development of students rath-
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er than the formation of subject knowledge.
In T. Saloviita’ study, subject teachers who
place greater emphasis on the subject and are
responsible for learning outcomes are less
interested in inclusion [26]. However, this
position is hypothetical, and more research
is needed to substantiate this conclusion.
The teachers’ confidence in teaching
children with SEN has a positive effect on
their attitude towards inclusive education.

carry out purposeful work to improve the
competence of teachers in working with
children with SEN.

Teacher training is a key lever for the ef-
fective implementation of inclusive policies
and practices. The philosophy of inclusive ed-
ucation requires the continuing professional
development of the teacher in order to meet
the diverse needs of children with SEN [30].
Therefore, for the effective implementation

A similar result was obtained in K. Poon
et al’s study [27].

Since the neutral attitude of teachers
may have undesirable consequences for
pupils with SEN [28; 29], it is necessary to

of inclusive policies in the Republic of Ka-
zakhstan, it is necessary to provide proper
training for teachers, including key compe-
tencies for working in inclusive classes and
strengthen its practical component.
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Introduction. The rapid development of information and technology has procreated a digital culture in
Indonesian education. This article aims to depict the current condition of digital culture in Indonesian
education by pointing at the issue of students’ digital fluency, particularly the readiness for using digital
learning resources and smartphone usage.

Materials and Methods. A combination of the survey and qualitative descriptive method was used to
identify the students’ intensity of using a smartphone, the description of students’ smartphone usage, and
the students’ perspectives regarding the smartphone usage in learning activities. The data were collected
through questionnaires from 384 students in the first grade of senior high schools in Surakarta, Central
Java, Indonesia.

Results. The findings of the research show that the students regularly use the smartphone more than
6 to 7 hours a day. The students use the Internet to gather information or download the learning materials.
Moreover, they strongly agree that smartphone usage will give benefits to them.

Discussion and Conclusion. The findings of research reflect that the students engage with the smartphone
as a device to support their learning activities. The students’ engagement reflects the positive impact of
smartphone usage on the psychological and cultural dimensions of the students. Moreover, the teachers
should uphold the students’ digital culture by integrating digital material resources and smartphone usage
into classroom activities.
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BBengenmne. BricTpoe pa3BuTHEe MHPOPMAMOHHBIX TEXHOJOTHI MpHUBENO K GopMHpOBaHUIO NH(POBOI
KyIbTypHI B cucTeMe obpaszoBanus VHnoHesnu. llenap JaHHON cTaThU — MPOaHAIN3UPOBATh COBPEMEHHOE
coctosiHue HU(GPOBOI KyIbTYpbl B 00pazoBannu VHIOHE31H, B YaCTHOCTH HEOOXOJUMOCTh YBEPEHHOTO Bia-
JICHVSI COBPEMEHHBIMHU U (POBEIMH yUeOHBIMU pecypcaMu U cMapT(oHaMu B 00pa30BaTeIILHOM MpoIiecce.

© Sari A.L., Suryani N., Rochsantiningsih D., Suharno S., 2020
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Marepuajbl 1 MeToabl. CoueTaHHE NMPUBEACHHBIX ONPOCOB M KaYECTBEHHOTO OIMCATEIBHOTO METOAA
MPHUMEHSUIOCH /ISl ONPEe/IeNICHUs] HHTCHCHUBHOCTH MCITOJIB30BaHMS CTYIEHTaMH CMapT(OHOB B y4eOHOHU j1es-
TEJIBHOCTH. B aHKeTHPOBaHUHU NPUHSIH ydyacTHe 384 ydamuxcs epBoil CTyleHH CTapLIMX KJIACCOB CPeaHEi
mkoisl B I. Cypakapra (LlenTpanbuas SIBa, Ungone3us).

Pe3yabrarsl HecsenoBanus. Pe3ynbrarTsl HCCIe[0BaHNS TOKA3BIBAIOT, YTO 00YyYaIONIHECs PEryIIPHO IT0JIb-
3yroTcs cMapTdoHoM (Gonee 6—7 4 B IeHB) 1A cOOpa HHPOPMAIIUU UITU 3arpy3KH y4eOHBIX MaTepHuajoB.
ITo MHEHHIO PECIIOHJCHTOB, UCIIOIB30BAHNE MOOMIIBHBIX YCTPOICTB IOMOTaeT IPH OCBOCHUM HOBOTO Ma-
Tepuaia, a Tak)Ke IOJIOKUTEIBFHO BIUAET Ha IICUXO0JIOTHYECKNE U KyJIbTypHBIE aclleKThl CTyIeHTOB. Kpome
TOTO, YYUTEJSI JOJDKHBI MOJACPKUBATH LUPPOBYIO KYIbTYypY YUAIIUXCs, HHTEIPUPYS pecypchl HH(POBBIX
MaTepuaioB U HUCMOJIb30BaHHE CMAPT(HOHOB B LIKOJIbHBIC 3aHSATHS.

Obcy:xnenne u 3akaioueHue. Ctarbs OyzeT M0JIe3Ha CIIEIHATNCTaM B 00J1acTH 00pa30BaHHs, a TAKXKE BCEM,
KTO HHTEPECYETCs UCIOIb30BAaHUEM HOBEUIINX TEXHOJIOTHH B 00Y4YCHHUH.

Kniouesvie cnosa: mudposast KynbTypa, HHPPOBBIE yaeOHBIE PECypChl, HCIIONIB30BaHNE CMapT(HOHOB, IUD-
pOBasi IPaMOTHOCTH, MCIIOJIE30BAHNE TEXHOJIOTHI

Jns yumuposanus: LudpoBoe 00yueHne, HCIoab30BaHHE cMapTHOHOB U [H(POBast KyJIbTypa B HHIOHE3HIi -
ckom obpaszosanuu / A. U. Capu, H. Cypssuu, [. Poucantununrcux, C. Cyxapuo. — DOI 10.15507/1991-

9468.098.024.202001.020-031 // UnTerpanus obpazosanus. — 2020. — T. 24, Ne 1. — C. 20-31.

Introduction

The rapid development of information
and technology has procreated a digital
culture in Indonesian education. Digital
culture refers to the behavior, manners, and
engagement of the students to deal with the
technology and the nexus of the Internet as
part of their learning process and environ-
ments [1]. The students become friend-
lier to digital learning material or mobile
devices that simultaneously change their
learning [2—4]. The existence of digital cul-
ture can be sensed from the usage of digital
learning resources and mobile devices in
the learning process [5; 6]. Digital learn-
ing resources refer to any digital material
that contains learning substances, such as
audio and multimedia, learning games,
graphic images, photos, video, animation,
programmed learning modules, electronic
textbooks, and journal articles [7]. Mean-
while, mobile devices refer to any kind of
portable computing devices such as per-
sonal digital assistants, tablet computers,
mobile phones, or smartphones [8; 9].

Structurally, two dimensions support
the procreation of digital culture in Indone-
sian education: the big number of Internet
users and the regulation provided by the
government. The survey data conducted

by Asosiasi Penyelenggara Jasa Internet
Indonesia or the Indonesian Internet Ser-
vice Provider showed that 143.26 million
people in Indonesia are the active users of
the Internet. Widiastuti (2018) mentioned
that 26.48% of Internet users are using the
Internet for more than 7 hours per day!.
Widiastuti added that 16.68% of Internet
users aged 13 to 18 years old. Meanwhile,
Indonesia got 5" ranked with approximately
83 million smartphone users in the world.
By considering the high number of Inter-
net users, the Minister of Education and
Culture of the Republic of Indonesia has
issued the Regulation Number 65 of 2013a
about the Standard Process of Primary and
Secondary Education to manage the use of
digital learning resources and technology
in the learning activities. The government
states, “the utilization of information and
communication technology is intended to
improve the efficiency and effectiveness
of learning”. From this regulation, tech-
nology and mobile devices are constituted
as a tool to support the learning activities
and, consequently, it provides more space
for technological usage and digital culture
in education.

The students’ intensity in using a smart-
phone and digital learning resources is the

"' Widiastuti. [The Speech on the Dies Natalis XXXVIII Slamet Riyadi University: Surakarta: The Di-
rectorate of Public Information and Technology]. (In Indonesian).
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representation of the digital culture in edu-
cation. It is because the students are usually
carrying their smartphone at school and use
it to work with their learning tasks [10].
Conceptually, smartphone usage has a close
relationship with students’ literacy skills [ 11].
A smartphone can transform the students’
learning culture and experience during the
learning process [12]. Huang, Chen, and
Ho and Skolverket emphasized that read-
ing digital form provides many innovative
and exciting applications to read with
new and improved usage contexts? [13].
However, smartphone utilization can also
give a paradoxical impact on the students.
Bhih, Johnson, and Randles as well as Soik-
keli, Karikoski, and Hammainen have point-
ed out the diversity of smartphone usage
that reflects the diversity of user behavior
and activities in the digital culture [14; 15].
Moreover, Lee, Chang, Lin, and Cheng,
as well as Hsiao, Shu, and Huang’s, have
mentioned a negative impact of smartphone
usage in generating psychological traits
such as locus of control, the anxiety of so-
cial interaction, and materialism [16; 17].
On the other hand, Stachl et al. have found
that personality traits also affect smart-
phone usage [18]. Kolikant marked an
ambivalent impact of using ICT for school
purposes in which the students feel that ICT
is fun but at the same time also serious and
problematic [19]. This gap, from Kolikant’s
perspective, can cause a disconnection
between students’ learning aspirations and
school policies.

Considering the dialectical relation-
ship and the paradoxical impact between
smartphone and students’ psychological
and cultural dimensions, this article aims
to depict the students’ digital fluency, par-
ticularly in the readiness in using digital
learning resources and smartphone usage.
Four questions have been proposed:

1) How long the students use their
smartphones in a day?

2) What kind of technological activities
do the students use to support their learning
activities?

3) Do the students believe that the
smartphone will give a positive impact on
their learning activities?

Literature Review

As it was mentioned, digital culture
refers to the behavior, manners, and en-
gagement of the students to deal with the
technology and the nexus of the Internet
as part of their learning process and envi-
ronments® [1]. The students become more
friendly to digital learning material or
mobile devices that simultaneously change
their learning culture [2—4]. One aspect of
digital culture in education is the students’
digital fluency. Students’ digital fluency
had been categorized as one aspect of digi-
tal intelligence [20]. The term of digital
fluency can be coined back from Resnick
argumentation. In the early 21% century,
perceiving the US situation, Resnick had
predicted the effect of technologization
and digitalization for the learning revo-
lution*. Resnick marked digital fluency
and teacher and students rethinking about
technologies as two important issues of
the digital learning revolution in which
it determines teachers and students to use
the digital technologies and application in
the learning process. Meanwhile, regard-
ing the teacher and students rethinking
about technologies, Resnick provoked three
points of the question, namely: rethink
how people learn, rethink what people
learn, and rethink where and when peo-
ple learn. Ming-tso and Chien’s research
had shown that the technologization and
digitalization, as well as teachers’ and
students’ digital fluency in the educational
field, had brought a positive impact [21].
In more detail, digital learning generates
a third space, where the teachers and learners
face anew pattern of the learning process [22].

2 Skolverket. Laroplan for grundskolan, féreskoleklassen och fritidshemmet 2011. (Lgr11). [Curriculum
for Elementary School, Preschool Class and Recreation Center]. Stockholm: Skolverket; 2011b. (In Swedish).

3 Gere C. Digital Culture. 2™ ed. London; 2008.

4 Resnick M. Rethinking Learning in the Digital Age. In: G. Kirkman, ed. The Global Information
Technology Report: Readiness for the Networked World, Oxford University Press, Oxford; 2002. p. 32-37.
Available at: https://llk.media.mit.edu/papers/mres-wef.pdf (accessed 23.06.2019). (In Eng.)
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Digital fluency can make students be crea-
tive and independent participants in the
learning process. They have the ability to
control and choose technology utilization
to support their learning activities [23-25].
Considering this theoretical framework, we
decide to highlight four variables in the
theory as a stance to examine the students’
readiness in using digital learning material
and smartphone, namely:

1. Frequency of students’ smartphone
usage.

2. Description of students’ academic
activities and smartphone usage.

3. Location where the students use their
smartphone.

4. Students’ perception regarding the
smartphone usage in the learning process.

Materials and Methods

A combination of survey and descrip-
tive qualitative was employed to gather
and analyze the data about the students’
readiness in using digital material resources
and smartphone usage. The participants
involved in this study were 384 students
from the first grade of Senior High School
in Surakarta, Central Java, Indonesia. The
questionnaires were employed to investi-
gate and obtain the information regarding
(1) the frequency of students’ smartphone
usage, (2) the description of students’
academic activities and smartphone usage,
(3) the location where the students use
their smartphones, and (4) the students’
perception regarding the smartphone usage
in the learning process. The instrument of
research consists of three forms of ques-

Table 1. Frequency of Using Smartphone

tionnaires. The data were then analyzed
quantitatively and qualitatively to find the
tendency of the students’ readiness in using
digital learning resources and smartphone
usage. All data provided will remain con-
fidential.

Results

The data of the survey shows the aver-
age hours of smartphone usage by a major-
ity of the students are six (24.21%) to seven
(23.43%) hours in a day. The minimum
hours are spent by the students to use their
smartphone is 3 hours. Meanwhile, five
students have stated that they use their
smartphone more than 10 hours in a day.
Table 1 presents the detailed frequency of
smartphone usage by the students:

The authors also found that most of
the students often use their smartphones
to improve the quality of the learning pro-
cess. The activities that students tend to
do are downloading learning material from
YouTube (39.32%), downloading learning
video (38.80%), downloading learning
audio (42.18%), and downloading learning
material (39.84%). The detailed percent-
age of smartphone usage and students’
academic activities can be seen in table 2:

The students stated that they did not
use their smartphone in the classroom,
laboratory or library. However, most of
the students regularly used their smart-
phones elsewhere in school (49.22%),
home (50.26%), and public spaces such as
the café, food court, and department store
(56.77%). Table 3 presents the location of
smartphone usage by the students:

Frequency of Using Smartphone in a Day | Number of the Students (n) \ Percent
1 hour 0 0
2 hours 0 0

3 hours 11 2.86
4 hours 15 3.90
5 hours 47 12.23
6 hours 93 24.21
7 hours 90 23.43
8 hours 71 18.48
9 hours 42 10.93
10 hours 10 2.60
More than 10 hours 5 1.30
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Table 2. Students’ Academic Activities, %

Academic Activities ‘ Very Often ‘ Often ‘ Sometimes ‘ Rarely ‘ Never
Opening e-mail 17.70 33.07 34.89 7.81 6.51
Reading documents 14.84 3593 38.02 8.59 2.60
Downloading learning material 39.32 33.59 22.65 4.42 -
from YouTube
Downloading learning video 38.80 34.63 21.35 5.20 -
Downloading learning audio 42.18 38.28 18.22 1.30 -
Downloading learning material 39.84 33.07 22.39 4.68 -
Uploading videos 5.20 10.93 32.55 51.30 -
Accessing digital library 3.12 13.02 33.07 50.00 0.78
Accessing online journal - - 8.33 16.66 75.00
Online learning 12.80 41.66 13.54 9.63 1.82

Table 3. The location of smartphone usage by the students, %

Location ‘ Regularly ‘ Often ‘ Seldom Never
At the library - - - -
Elsewhere on school 49.22 41.67 9.11 -
On the go (e. g. on the bus, on the car) 45.05 49.74 5.20 -

In the classroom - - — _
In the laboratory - — -
At home 50.26 48.70 1.04 -
Other (café, foodcourt, dept. store) 56.77 43.23 - -

The students were also asked about process or not. The detailed percentage
their perception regarding the impact of students’ perception can be seen in
of smartphone usage in their learning table 4:

Table 4. Students’ perception towards smartphone usage, %

Items iyrongly Disagree Agree Strongly

isagree agree

Smartphone positively affects my learning _ B 49 73 50.26

style to be more creative and imaginative ’ ’

The use of smartphone helps students to find

related knowledge and information for learn- - - 26.04 73.95

ing

The use of smartphone becomes my routine

habit to access the learning material B 3.38 45.31 >1.30

The use of smartphone through online learning

is more effective B 7.03 52.86 40.10

Smartphone can be an effective tool for learn-

ing - 3.90 46.87 49.21

The use of smartphone can help the students to _ 4.95 56.51 38.54

study easily ) ) )

The use of smartphone can help students to

broaden their knowledge B B 11.87 28.12

The use of smartphone enables students to

express their ideas and thoughts better a 443 63.54 32.03

The use of smartphone promotes active and

engaging lesson for students’ best learning - 5.47 11.19 83.33

experience

Smartphone can help the students to express _ 2.86 82.03 15.10

their feeling and their ideas
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Table 4 shows that the students perceive
the positive impact of smartphone usage
on their learning activities. The students
believe that smartphone can enhance their
creativity, imaginative thinking, ideas, and
learning experiences.

The findings of the research show that
the students normally use their smartphones
6 to 7 hours a day. Most of the students use
their smartphones for academic activities
and gather the learning material from the
Internet. The students tend to use their
smartphone outside of the classroom, li-
brary or laboratory. Moreover, the students
perceive that smartphone usage will give
a positive impact on their learning culture.

Considering those findings and results,
it can be summed up that the research
participants already have digital fluency
in which they able to choose and control
the utilization of technology in the learn-
ing process. Those can be proved by the
students’ readiness in using digital learning
materials and smartphone.

Discussion and Conclusion

The findings of the research, which
depicts the current condition of students’
readiness in using digital learning resources
and smartphones, have shown the nature
of digital culture in Indonesian education.
To a certain degree, the digital culture can
be seen on the level of students’ intensity
in using digital learning resources [2—4].
From the survey, the authors have marked
that the students seem familiar with
a smartphone with the average smartphone
utilization is up to 6 until 7 hours a day. The
students spend their time to gather learning
material from the Internet. Moreover, in
line with Karaganis, Lam and Tong, Chaka
and Govender’s findings, the students
perceive that smartphone usage will give
a positive impact on their learning culture

and learning participation [12; 26; 27].
This positive perspective can affect the
psychological and cultural dimensions
of the students [16—18]. Moreover, the
students’ tendency in smartphone usage,
which has been highlighted by Bransford,
Brown, and Cocking’s®, Norries, Hossain,
and Soloway, and Woodcock’s, shows
that the students require a smartphone to
support their learning activities [10; 28].
Twum has highlighted that smartphone
usage will create a new understanding and
insights into the ideal concept of learning
and education [29]. The students already
have an understanding of smartphone usage
for educational purposes. The findings of
the research have depicted the transforma-
tion of students’ learning styles when they
engage with the technology and the Inter-
net. By considering this nature, therefore,
teachers can bring the smartphone into the
classroom. As pointed out by Gayle, the
students will have a new learning experi-
ence through smartphone usage [30]. In line
with Pinto, Pouliot, and Garcia’s argumen-
tation, the use of digital learning resources
and smartphones can offer a broad source
of academic knowledge [31]. It means,
this kind of learning experiences leads the
students to be an independent learner®.
The authors highlight the integration
of technology, especially smartphones, in
teaching and learning activities in Indo-
nesia, can be implemented and potentially
will give a positive impact on students’
learning outcomes and increase the moti-
vation and self-confidence of the students.
This is because digital devices, especially
smartphones, enable various learning ex-
periences and support the colorful images,
audio and video so that learning materi-
als become interesting and can be easily
understood by students. The findings of
this study are useful for the students and

5 Bransford J., Brown A., Cocking R. eds. How People Learn: Brain, Mind, Experience, and School.
(ed.). Washington, DC: National Academy Press; 1999. (In Eng.)

¢ Project Tomorrow “Creating our Future: Students Speak Up about their Vision for 215 Century Learn-
ing” March 2010. Available at: http://www.tomorrow.org/speakup/pdfs/SUO9NationalFindingsStudents&Pa
rents.pdf (accessed 23.06.2019). (In Eng.); Project Tomorrow “Unleashing the Future: Educators Speak Up
about the use of Emerging Technologies (May 2010). Available at: http://www.tomorrow.org/speakup/pdfs/
SU09UnleashingTheFuture (accessed 23.06.2019). (In Eng.)
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teachers, who can use their smartphones to
make learning more fun and enjoyable. As
pointed out by McAlister, the teachers can
blend their pedagogical knowledge with
information and technology to produce
a “well grounded, engaged students”, who
can go beyond the classroom and explore
the borderless world of information [32].
As Pierson emphasized that integration of
information and technology in education is
the essential element of good teaching [33].
Moreover, the utilization of information
and technology is categorized as the com-
pulsory skill of the students in facing the
21% century’. Therefore, since the findings
of this study suggest students’ readiness to
use smartphones in the learning process,
the teacher should take this opportunity to
make learning more enjoyable to promote
lifelong learning.

Students’ digital culture should be
more accommodated in the curriculum
to improve the outcomes of technology
utilization in the classroom. Curriculum
determines the learning practice and stu-
dents’ learning environment, which are
very useful to support technological utili-
zation at the practical level [34]. The main
problem of the curriculum advancement
lies in the question regarding the position
of technology in curriculum or even in the
system education, whether it becomes the
complementary element of the existing cur-
riculum or the backbone of the advanced
curriculum. Another question is about the
direction of curriculum based on techno-
logical between supporting individualistic
learning and independent learning. Those
questions are hard to answer but that will
affect the future of Indonesian education.
Certainly, the curriculum must be able
to anticipate the rapid development of
technology and information. However, the
authors believe that technology should be
posited as the supporting system for edu-
cational practices.

In the context of digital learning, con-
nectivism appears as the learning theory
that can be adapted for technological and

information development in the classroom.
It provides learning space for the students
to gather information from online sources
independently by using the Internet net-
work such as in the Massive Open Online
Course (MOOC) [35]. Despite emphasiz-
ing technological utilization, teachers still
have a significant role in the connectivism.
Teachers become facilitators or absent in
the learning process but providing some
indirect directions to the students [36]. At
the students’ level, following So, Chen, and
Wan’s framework, self-regulated learning
can be an appropriate framework for the stu-
dents in dealing with connectivism [37]. Prac-
tically, self-regulated learning can be used for
the students to manage the use of technol-
ogy and select an appropriate device in the
classroom as an independent learner [38].
However, as pointed by Madsen, Archard,
and Thorvaldsen, the top-down educational
policy of technological utilization could
trigger resistance especially in the term of
teachers’ acceptancy towards the educational
policy [39]. Madsen, Archard, and Thorvald-
sen stated that the resistance of educational
policy and technological utilization comes
from teachers’ skill deficiency in using tech-
nology in the classroom. Therefore, the
top-down policy should be accompanied by
a pedagogical approach that accommodates
teachers’ deficiency and more social interac-
tion on it to enhance the learning process.
As pointed by Jung, social interactions
and networks must be considered in con-
nectivism [40]. In the authors’ perspective,
socio-connectivism can be defined as an ap-
proach that elaborate socio-constructivism
and connectivism. The authors called this
approach as socio-connectivism rather than
post-connectivism. The use of technology
can generate individualistic students since
they only focus on e-learning without con-
sidering their social environment. In many
recent studies, such as Alzain’s research,
proves the impact of social networks and
interaction in connectivism learning prac-
tices through collaborative e-learning based
on connectivism theory [41]. Social in-

" Trilling B., Fadel C. 21 Century Skills Learning for Life in Our Times. San Francisco: CA Jossey-

Bass; 2009. (In Eng.)
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teraction and networks become important
to diminish the potency of individualistic
students in connectivism [42]. Thus, con-
nectivism leads the students to become
independent but not individualistic learn-
ers. Therefore, the use of technology-based
on connectivism approach will be able to
anticipate individualism as the negative
impact of technological utilization in the
classroom. Practically, technological devic-
es should be operationalized in classroom-
based on the cooperative or collaborative
learning model. It means the use of tech-
nology can be implemented in the learning
process by elaborating on the technology
and emphasizing social interactions and
networks. The authors should select suit-
able technology devices and appropriate
learning models to support the utilization
of technology in the learning process. For
instance, the use of smartphones can be
paired with a cooperative learning approach
to foster the effectiveness in the learning
process or the use of flipped classrooms
using unified modeling [43].

Based on the above discussion, tech-
nology devices can be inserted in the
educational process through an appropri-
ate curriculum that accommodates the
demand for connectivism and social in-
teraction and networks. The elaboration
of connectivism and cooperative or social
interaction and network can be defined as
socio-connectivism as the advanced learn-
ing approach to accommodate the students’
digital fluency and culture and support the
effectiveness of the learning process based
on technology utilization. The authors
believe that the use of technology can be
implemented efficiently in the learning
process by elaborating on the utilization
of technology devices and the cooperative
learning model. Teachers should select ap-
propriate technology devices and learning
models to foster the impact of technology
utilization in the learning process. By ap-
propriate learning approach and technology
devices, the students’ digital fluency and
culture can be directed to strengthen the
practice of education and technological
utilization.

Overall, this research has depicted the
digital culture in Indonesian education in
which the students seem to be ready for
smartphone utilization and digital learn-
ing resources in the learning process. The
limitations of this research relate to the
research population, which only consists of
the Senior High School students in Sura-
karta area, Central Java; hence, the results
cannot be directly generalized to all situ-
ations. The authors mark some challenges
being faced in implementing digital learn-
ing resources, particularly in Surakarta,
Central Java, Indonesia, including digital
material, technical limitations of the net-
work, the lack of e-learning, and lack of
smartphone usage skills. It also should be
noted that the population and the sample of
the research might not represent the whole
condition of digital culture in Indonesia.
Thus, in further research, more participants
should be analyzed to depict the students’
diversity. As pointed out by Bhih, John-
son, and Randles [14] as well as Soik-
keli, Karikoski, and Hammainen’s [15],
the student diversity, which reflect on the
various types of student intensity in using
a smartphone, should be considered more
deeply by the educator to completely iden-
tify the readiness of the students in using
smartphone in the learning process.

The findings of the research have de-
picted the current condition of digital cul-
ture in Indonesian education. The authors
highlighted that the students are using their
smartphones 6 to 7 hours a day. They are
using their smartphones for educational
purposes, mainly at home or in public spaces
outside of the classroom, laboratory, or
library. They also believe that smartphone
usage will give benefits and positive impact
on them. The authors recommend to the
teachers to be concerned with the digital
culture by integrating the digital material
resources and smartphone usage into class-
room activities. The teachers should follow
the rapid development of technology. On
the other hand, the government should also
provide more facilities and Internet con-
nectivity at schools to support the nature
of digital culture in Indonesian education.
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BBenenne. OOpazoBaTesbHEIE UMMHUTPAHTHI SBISIOTCS HanboJiee MPHUBIEKATEILHOW KaTeropueil HMmu-
I'PAHTOB B CBS3M C MX BBICOKOHM aJIalITHBHOCTBIO K PhIHKAM TPyAa B CTpaHE MoJy4eHus oOpasoBanus. Llens
CTaThbU — U3yYCHHE COBPEMCHHBIX TCHICHIUN 00pa30BaTEIbHOW MUTPALINHU, @ TAKXKE BbIIBICHUE (AKTOPOB,
MIPUBIICKAIOMINX U YACPKHUBAIOINX yIeOHBIX HMMHUTPAHTOB B IPUHUMAIONICH cTpaHe.

MarepuaJibl M MeTobl. VICTIOIb30BaIMCh METObI TPAJUIIMOHHOTO aHAIM3a: OCMbICICHHE U HHTEPIPETAIH
COZIepIKaHUs JOKYMEHTOB, METO/IbI IpaYEeCKOr0 MPEACTABICHHUS JAHHBIX, AHAJIN3 POCCUIHCKO 1 3apy0exxHON
Hay4YHOMU JTUTEPaTypPhl, METOJ] CONIOCTABIEHUS POCCHICKOH 1 3apy0eiKHOI TEOPUH U TPAKTUKU. DMITHPHUIECKAsT
0a3za MCCIIeIOBAHUS BKJIIOYACT PE3yNbTaThl AMCTAHIIMOHHOTO OHJIAMH-aHKETHPOBAHUS TOCPEACTBOM IPH-
noxenuns: Google Forms. Bribopka npejicrasiena pecnonaeHTaMu, npoxxusatomumu B Cankr-IlerepOypre
1 yKa3bIBAIONINMH B cBOeM Ipoduie conuansnoi cetn «BKonrakre» o0yuenne B Ounnsuanm.
Pe3yabTarhl Hecae0BaHus. B Xone Ucciae0BaHUs YCTAHOBICHO, YTO OUHISHANS MPOBOAUT YCHEIIHYIO
IJIAHOMEPHYIO U CUCTEMHY O HATUOHAJIBHYO IIOJIMTUKY I10 ITPUBJICYCHUTIO 06p3303aTen1>H1>1x UMMUTPAHTOB,
MIPU3BAaHHYIO KOMIIEHCHPOBATh HEOIArONPHATHYIO CONMATBHO-AEMOTpapHICCKyI0 CUTYAIUIO B CTpaHe. 3a
MOCIIeTHHUE JIECATh JeT 0003HAUYNIIaCh TCHACHIIHS YBEINYEHHS KOJIHYECTBAa 00pa30BaTebHBIX UMMHUIPAHTOB
U3 a3MaTCKUX CTPaH. BOJIBIIMHCTBO MHOCTPAHHBIX CTYJACHTOB O0ydYarOTCs IO MporpamMmam OakangaBpuara
MOJIUTEXHIUYECKUX YHUBEPCUTETOB U IIPOTpaMMaM MarucTpaTypsl KIIACCHIECKUX yHUBEPCUTETOB. [1o Bcem
HarpasJIeHUsAM 00yueHUs B DUHISHANN HAOII0AaeTCs 3HAYUTENIbHOE TpeoliialaHie MMMHTPAHTOB-/ICBYIIICK.
O6cy:xaeHue u 3axjodenne. [lonyyeHHble pe3ynbTaThl IPEICTABIAIOT IPAKTUUYECKUN HHTEpEC I poc-
CHUHCKHX NMPaBUTEILCTBEHHBIX CTPYKTYP, OTBETCTBEHHEIX 32 Pa3pabdOTKy CTpAaTeTHYECKUX OPUCHTHUPOB
HMMHIPAIIMOHHONW 00pa30BaTENbHOI MOJIMTHKH, @ TAKXKE Ui OpraHW3alfii, OTBETCTBEHHBIX 3a Pa3BUTHE
MEXTI0CYAapCTBEHHOIO COTPyJHUYECTBA B chepe 00pa3oBaHus U HayKu. PyKOBOIUTENN U COTPYIHUKH Jie-
MapTaMEHTOB MEX/JyHAPOIHOTO COTPYIHUYECTBA BEICIINX YUIEOHBIX 3aBe/ICHHH, 3aHIMAIOIINECS BOIPOCAMHU
COLMANIbHOIT ajanTayu 00pa3oBaTeIbHBIX HMMHTPAHTOB, MOT'YT HPUHSTE BO BHUMaHHE BBISBICHHBIC TPY/I-
HOCTHU CTYACHTOB B aJjaniTalliuu. Pe3yfleaTl>I HCCJICAO0BaHUA TAKKE 3aUHTEPECYIOT HpeILCTaBI/ITeHei/'I Hay4dHOro
coobmiecTBa 110 BOpocaM 00pa30BaTeIbHON MATpAIU.

Kniouegvie crosa: 06pazoBaTesibHas MUTPALUs, ApaiiBepbl MUTPalLliH, cucTeMa o0pazoBanus B OUHISHIMH,
s dexT MuTrpanuu, oHlIallH-aHKeTHPOBaHUE, Teorpaduueckas OIU30CTh
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Introduction. Our paper is focused on the study of the current trends in educational migration in the context
of Finland. We aim at identifying the factors that attract and keep educational immigrants in the host country.
We suggest that educational immigrants are the most attractive category of immigrants due to their high
adaptability and insertion into the labor markets in their respective countries of education.

Materials and Methods. The research employs traditional methods of empirical analysis such as
understanding and interpretation of the contents of documents, methods of graphical presentation of the
data, analysis of Russian and foreign scientific literature, as well as the method of comparison of Russian
and foreign theory and practice. The empirical basis of this study includes the results of a remote online
survey using the Google Forms application. The sample of respondents is represented by the individuals
residing in Saint Petersburg (Russia) and having in their profiles on the social media VKontakte a mention
of the period of study in Finland.

Results. We find that Finland pursues a successful systematic national policy to attract educational immigrants.
This approach is designed to compensate for the unfavorable social and demographic situation in the
country. Over the past ten years, there has been a tendency in Finland to increase the number of educational
immigrants from Asian countries. The majority of foreign students are enrolled in the undergraduate programs
of polytechnic universities and at the Master’s programs of classical universities. There is a significant
predominance of female immigrants in all areas of study in Finland.

Discussion and Conclusion. Our results are of practical interest for the Russian government structures
responsible for developing strategic guidelines for immigration education policy, as well as for organizations
responsible for the development of interstate cooperation in the field of education and science. Heads and staff
of international cooperation departments of higher education institutions dealing with the social adaptation
of educational immigrants might take into account the identified difficulties of students in adaptation. The
results of the study might also be of some interest to the representatives of the scientific community involved
in educational migration.

Keywords: educational migration, migration drivers, education system in Finland, migration effect, online
questioning, geographic proximity
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BBenenune

deHoMeH 00pa3oBaTebHON MUTPALIHH
MpeJCTaBIsIeT cO0O0H sBIICHNE, TIPUCYIIIEE
YEJIOBEUECTBY HA MPOTHKEHUH 3HAYUTEIIb-
HOTO TIepHoj/ia BPEMEHHU €ro CyIlecTBOBa-
Hus. OOpa3oBaTenbHAs MHUTpAIUs BCET-
Jla OTKpbIBaja MOJIOJBIM JIOASAM JOCTYI
K HOBEHIIMM TEXHOJOTUSAM, MUPOBOI
KyJIbType, KaueCTBEHHOMY o0Opa3oBa-
HUIO, MEXJYHApPOAHBIM PBIHKAM TpyHIa.
B macrosimee BpeMsi yBeIUYE€HHE MOTO-
KOB 00pa3oBaTeIbHON MHUTPAIMK TTPUBEIIO

K TOMY, 4YTO MHOTHE CTPaHbl, 3aHUMAIOIIHE
JUAUPYIOIIEE TMOJOKEHHE HAa MEXIYyHa-
poxHOM 00pa3oBaTEeNbHOM PBIHKE, CTald
paccmaTpuBaTh 00pa30BaTEIbHYIO MHUTpa-
IIUI0 B KAaYeCTBE «BaKHEHWIel cocTaBHOM
YaCTHU CBOEM BHEUIHEW NOJTUTUKHU, KOTOpas
HAaIpaBJIeHa KAK HA YKPEILUIEHUEe 3KOHOMMU-
YECKOT0, TaK M MOJUTHYECKOTO BIMSHUSI
B mMupe»'. 3a mocnennue 40 et konnye-
CTBO MHOCTPAHHBIX CTYAEHTOB, €XKETOAHO
MpUEe3KAIMINUX B JAPYTrUe CTPaHbl ¢ 00pa-
30BaTEIbHBIMU LEISIMH, BO3POCIO MOYTH

" Tpoumos E. A., Tpogpumosa T. 1. OcoGeHHOCTH yueOHON MUTpAIMK B yCIOBUIX TiioOamu3aruu //

Tennenunu u npodiaeMbl B 9KOHOMUKe Poccuu: TeopeTnueckne u NpakTHYeCKUe acleKThl: MaTepualsl Bee-
poc. Hayd. pakT. KoH}. 23 maprta 2017. UpkyTtck: U3n-Bo baiikanbckoro rocyjapcTBEHHOTO YHHBEPCHTETA,
2017. C. 221-222.
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B 7 pa3 — ¢ 800 TwIC. wen. B 1975 1. 1o
5,5 man yen. B 2015 1. ¢ mporuo3om
B 8 MutH uen. k 2020 1. [To nanHBIM GrOMITE-
TeHst «PakTbl oOpa3zoBaHuss» Hanuonannb-
HOTO HCCJIEIOBATEIbCKOTO YHHUBEPCHUTETA
«Bpicmas mkosna 3koHOMUKH», Poccus
3aHUMaeT 6-€ MECTO B MUPE CpPEeJu CTpaH,
MPUHUMAIONAX Ha O0ydyeHHWe WHOCTpaH-
HBIX CTYAEHTOB (5 % OT KOJIMYeCTBA MHO-
CTpaHHBIX CTYICHTOB B MHpeE). bomprmas
4acTh MHOCTPAHHBIX CTyAeHTOB (79,2 %)
MPUOBIBAIOT B POCCHICKUE BY3bl M3 CTPaH
orniBirero Coserckoro Coro3a, 3aTeMm ciie-
OyroT ctpaHbel Aszun, Adpuxu, brinxaero
Boctoka; menpme Bcero — n3 CeBepHoi
Awmepuku, Apctpanuun u Oxeanun. He
OYECHb BEJIHMKO KOJIMYECTBO CTYACHTOB,
npuesxkatomux B Poccuto u3 crpan Cesep-
HoH, 3amagnoit u FOxuoit EBpornsl (3,8 %)
u ctpan Bocrtounoit Espons (1,2 %),
HECMOTpS Ha reorpaduueckyr ONH30CTh
1 Ha TO, uTOo 10 pacmaga Coserckoro Coro-
3a OCHOBHBIM MOTOK CTY/IEHTOB MPUOBIBAT
KaK pa3 u3 cTpaH BocrouHoit EBpombr®.
OG6pa3oBaTenbHble MUTPAHTHI BOCIPUHU-
MaloTCsl IPaBUTEIHCTBAMUA MHOTHX CTpaH
KaK Cepbe3HbIN KaluTall, CIOCOOCTBYIOIINN
YKPEIMJICHUIO MO3UIUNA CTPaHBl B MHpE.
B 9T0i1 cBSI3M UMMHUTPAIIOHHAS TOJTUTHKA
OONBIIMHCTBA CTPaH MpeAyCMaTpUBaeT
COCpe0TOYeHNE YCUIINN Ha NMPUBIICYECHUH
o0Opa3oBarenbHBIX MUTPAaHTOB. Poccuiickas
cucrtemMa 00pa3oBaHUs UMEET B 3TOM OTHO-
IIEHWH 3HAYUTENbHBIA MOTEHIMAT U Tpe-
OyroTCs TITaHOMEPHBIE M KOHIIETITYyaJIbHBIC
YCHIIHSI TIO YBEJIMYEHUIO BE3IHOTO MTOTOKA
00pa3oBaTeIbHBIX MUTPAHTOB.
Ounnsuaus, BpiOpaHHas B KauecTBE
npuMepa Al UCCIeTOBaHUS, SBISIETCS
OJIHOH M3 cTpaH, Hauboiaee OTKPBITHIX JJIs
00pa3zoBaTeabHON MUTPALUK U YCIICUIHBIX
B 9TOM OTHolueHuu. B Peiitunre nauuo-
HaJBHBIX CHCTEM BBICHIETO 00pa3OBaHHS
(Universitas 21), pacC4uTBIBAEMOTO TIO
Metoauke MHCTHTYTa TPUKITaIHBIX SKOHO-

MHYECKUX M COLMAIbHBIX HCCICIOBAHUN
VYuupepcutetra MenbOypHa (ABcTpanus),
@uHASHAUSA 3aHHMMaeT 6-¢ MEeCTO, 4YTO
CBUJICTEIILCTBYET O BBICOKOM KadeCTBE
CHUCTEMBI BBICIIETO0 00pa3oBaHUs B CTpa-
He’. B CBS3HM ¢ 9TUM HaM MpeACTaBIsAETCS
WHTEPECHBIM PacCMOTPETh 0COOCHHOCTH
BBE3/IHBIX NMOTOKOB B DUHISIHIUIO C IIe-
b0 00yYEeHUs, MOCKOJBKY 3Ta CTpaHa
reorpadudeckn O0nn3ka (MOTrpaHUIHAS)
P®, u gocratoyHo OO0IBIIOE KOJIMYECTBO
POCCHICKHUX CTYIeHTOB M30MpaeT ee s
MOJTy4YeHHs] 00pa30BaHMUS.

Ilenp maHHOW CTAaThbU COCTOUT B HC-
CJeJOBaHUM TPEHAO0B 00pa3zoBaTelb-
HOW MHTpanuu Ha npumepe OuHIIHINU
Y aHaJIM3e IBYKYIIUX CUJI U MOTUBOB MEX-
JTyHApOJHOW 00pa30BaTeIbHON MUTPAIIUH.

B HayuHo#1 nuTeparype oOpa3oBaTenb-
Hasi MATPaI¥s OCBEIIACTCS C Pa3IMIHBIX
no3unui. B yacTHOCTH, MOgYEepKUBALT-
Cg ee OTPOMHOE colHajJbHOE 3HadeHUE,
KOTOpPO€ TPOSIBISIETCA MOCPEICTBOM He-
TBIpEX KIIOYEBBIX dP(PEKTOB — COMUaIh-
HOTO, MOJUTUYECKOT0, IKOHOMHUYECKO-
ro, pemorpaduueckoro [1; 2]. E. BpayH,
b. Jxyxacec, M. Temun, Ix. ®uHHuU
B CBOMX paboTax JeNaroT aKIeHT Ha CyIIle-
CTBYIOIIUX BO3PACTHBIX, TCH/ICPHBIX, ’THU-
YeCKHX 0COOCHHOCTSIX 00Opa3oBaTelbHOU
MHUTpAIUH, Pa3INYUIX 10 YPOBHIO TOXOJ0B
Y COMAIBHOMY CTaTyCy MUTPAHTOB, HMe-
IOIIIUX TIeJTh TIOJydeHne oopa3oBanus [3—6].
. Poxurta-ITockapT aHaIu3upyeT BIUSHUE
0o0pa3oBaTenbHON MHUTpAIMH Ha PHIHOK
TpyJda TOH MECTHOCTH, TJe HabOIomaeTcs
MIPUTOK MHOCTPAHHBIX CTYAeHTOB [7]. OHa
oOpalaeT BHUMaHHE Ha MOJIOKHUTEIbHbBIE
3 dexTsl 00pa3oBaTEIIbHON UMMHTPALIHH,
CBS3aHHBIC C YBEIMYCHHEM CIIpOCa Ha
MECTHBIE TOBapbl U YCIYTH CO CTOPOHBI
CTYICHTOB, KOTOPBIA MPHUBOJUT K IMOBKI-
IIEHUO JIOXOJI0B MECTHBIX IMPEANPHUATHIH,
B PE3yNbTAaTe YEero YBEIUYMBAETCS CIIPOC
Ha pa0ouyyr CHJIy B KOMIAaHHSAX, YIOB-

2 AkaseMuyeckas MOOMIIBHOCTh HHOCTPAHHBIX CTYIEHTOB B Poccuu [DnekTpoHHblitl pecypce] // DakTs
obpaszosanns. Beim. Ne 7 (uroms 2016). URL: https://ioe.hse.ru/data/2016/08/04/1119531130/%D0%A4%D

0%9E7.pdf (nara o6pamenus 01.04.2019).

3 Universitas 21: pedTHHT HallMOHAJBHBIX CHCTEM BhICIIET0 oOpazoBanus 2016 roma [DIeKTPOHHBIA
pecypc] // T'ymanutapusie Texnonoruu. URL: https://gtmarket.ru/news/2016/08/25/7298 (nata obpaieHus

12.04.2019).
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JICTBOPSIOIIKUX MOTPEOHOCTH MUTPAHTOB.
B cBoro ouepens, K. lactmann, A. I'nuti,
E. Kopman uszyyarT ypoBeHb 00pa3o-
BaHWS U HABBIKOB UMMHIDAHTa B CBSI3U
C MOCIIEAYIOUUM KOHOMUYECKUM YCIIe-
xoM [8; 9]. [To cpaBHEHUIO C OOIIUPHBIMU
WCCIIeI0BaHUSIMHU 00pa30BaTEIHbHOM MUTPa-
¥ 3apyO0eKHBIMHU YUCHBIMH, CIIEyeT 00-
paTHTh BHUMaHHE Ha JOBOJIBLHO CKPOMHEBIN
HUCCIIeJJOBATEIbCKUNW MHTEpPEC K JaHHOMU
pooIEMe CO CTOPOHBI POCCUHCKIX YICHBIX.
Tem He MeHEe MOKHO BBIJICIMTH HHTEPEC-
HbIC UCCJICAOBAHUSI 110 yUeOHOM MMMUTpa-
MU KUTAHCKUX, BBETHAMCKHX CTYJICHTOB
B Poccuro [10-12], ananu3y macmtaboB
U crenuduKe MUTPAIIH POCCUUCKUX CTY-
neHtoB [13; 14] u peruoHaJIbHBIX ACIIEKTOB
MEXyHapOaHOW 00pa3oBaTelbHONH MHUTpa-
unu [15]. OqHako HayYHBIX paboT, MOCBS-
IIEHHBIX aHAINU3Y YCIENTHOTO 3apyOeKHOTO
OITBITA TIPUBJICYCHUS 00pPa30BaTEIbHBIX
MUTPAHTOB, Ha HAIIl B3I, HEIOCTATOYHO.

00630p nuTEpaTypHI

MexnayHnaponuas oOpa3oBarenbHas
MUIpanus TPaKTyeTCs aBTOpaMU Kak Iie-
peMeleHus Joae MeXIy CTpaHaMH
C LIeNIBI0 OJyYCHHS 00pa30BaHUs pa3yiny-
HOT'O YPOBHS W Ha pa3linyHbIe Cpoku. Ta-
Kasl IMHPOKasi TPAKTOBKA MEXAYHAPOIHON
00pa3oBarebHONH MUTpAllMH OXBAThIBACT
IepeMeleHus MKOJIbHUKOB, CTY/IEHTOB,
acIUpPaHTOB, JOKTOPAHTOB, CTAXKEPOB, IPO-
(heccmoHaNOB, TOBBIIIAIOIINX CBOIO KBAJIH-
(hukamuio B 3apy0OeKHBIX yICOHBIX 3aBejIe-
HUSAX, CTPYKTypax U koMmnaHusx. Hapsany
C TEPMUHOM «00pa3zoBaTebHasi MUTPALIHS»
B POCCHMCKHMX MCTOYHHUKAX BCTpEYAETCS
MOHSATHE Y4eOHOW MUTpaluH, MOJ KOTO-
PBIM TOHUMAETCS K MUTPAIIMOHHBIN MTOTOK,
BO3HUKIINHI B pe3yiabTaTe (pOopMUpOBaHHS
MIPEJIIO CBUIOK JIJIS IOy YeHUS BRICIIETO 00-
pa3oBaHus OakalaBpaM¥, MaruCTpaHTaMU,
cnequanuctamm» [14]. B pamkax Hamiero
WCCIIEOBAHMS MBI HCIIOJNIB3yeM TEPMHH
«oOpa3oBaTeabHasI MUTPAIUS.

O6pazoBanue, o MmueHuto E. bpayn, He
YacCcTO BBICTYINA€T OCHOBHBIM ABUTATCIICEM
MUrpanuu. Tonpko B CUTyaludax, Koraga
OBLIIO MPUHATO N0OPOBOJIBHOE U CO3HA-
TeJIbHOE PEIICHHE YUYUTHCS B 3apyOeKHOM
YHUBEpPCUTETE, 00pa3oBaHNEe MOXKHO CUH-

TaTh BAXKHOU MIPUIHHOM Murpanuu. OCHOB-
HBIMH K€ IBUKYITUMH CUJIAMHU BCEX BUIOB
BHYTPEHHEN U MEXyHApOAHOU MUTPALIUU
BBICTYNAIOT NpoOieMbl 0€30MacHOCTH,
BO3MOXXHOCTHU MOJYUYECHUS CPEICTB K Cy-
LIECTBOBAHUIO U SKOHOMUYECKNE CTUMYJIBI.
O0pazoBaHre 0OBIYHO PACCMATPUBACTCS KaK
BTOPHYHBIN (haKTOp WM KaK OJMH U3 MHO-
TUX COIMAIbHO-DKOHOMHYECKUX (DaKTOPOB,
CITOCOOCTBYIOIINX YIyYIICHUIO XU3HH [3].
B mocnennme rogbl Ha GOHE HECTAOUIIB-
HOW BOCHHO-IOJUTHYECKOH 0OCTAaHOBKHU
B Pa3NUYHBIX PETHOHAX MHpa BO3POCIO
KOJIMYECTBO MYOIUKAIUN, UCCIENYIOMINX
nepeceueHust Npo0iIeM MHUTpaluu M3 T0-
CTpPaJaBIIUX OT KOH(IUKTOB TOCYAapCTB
u oOpaszoBatenbHO Murpauuu [16; 17].
Hampuwmep, [Ix. Xaren-3ankep u P. Man-
JETT, paccykjas O TOM, 4TO MOTHBHI JIIO-
Jeld MEHSIOTCS CO BPEMEHEM W BO BpeMs
repeMenleHud, yKa3plBalOT Ha TO, 4TO,
MHUTPHUPYS U3 3aTPOHYTHIX KOH(MIUKTaMHU
peruoHoB, OEKEHI[BI IEPBOHAYAIBHBIM Me-
CTOM Ha3HAYCHUS UMCIOT IMIUPOKYIO HICIO
«EBpombl» Kak MecTa, B KOTOPOM MOXKHO
oOpectu (PU3UUECKYIO U COIUATIbHYIO 0e3-
OTIaCHOCTh. 3aTeM, 110 Mepe CBOEro 3aKpe-
IIJICHUS B CTPaHE NMPeObIBAHUS U O0pETCHUS
CTaOMILHOCTH, MOTUBBI CTAHOBSITCSI OoJiee
ONPEACICHHBIMU, & BO3MOXKHOCTH MOJyYe-
HUS 00pa30BaHUS U 3aHATOCTH BBICTYAIOT
HanOoJIee BaXKHBIME (PaKTOpaMH, BIASOIIU-
MM Ha NPEeJICTaBICHUE JIIOJIeH O TalibHEeHIeH
TpaeKTOpHUH TepeMemienns. [ MOToabpIx
JNI0JIe W JoAed ¢ JeTbMH, AyMalolux
0 JIOJITOCPOYHOM MepCIeKTHBE, 00pa3oBaHue
SIBJISIETCSI IIEHTPAIBHBIM MOTUBOM [ 17].
JloBOJILHO 0O0JIBIION 00BEM HCCIIEI0-
BaHUU 00pa30BaTEIbHONW MUTpAIUU Ka-
caercs ee merepmunant [18-21]. Taxk,
3. D660t u M. Caitniic ycTaHOBUIIMU CTa-
THCTUYECKYIO 3aBUCUMOCTB OOIIET0 s3bIKa
1 o0Iel 4acoBOW 30HBI JUIS MEXKCTpa-
HOBOHU cTyaeHueckodl murpauuu [18].
1. beccu BeIIBHIIA (AKTOPHI, BIUSIONIHE
Ha o0pa3oBarenpHyI0 MUTpanuio B ['epma-
Huu. K HUM OTHOCSATCS pacCTOSHIE MEXTY
CIPUHAMAOIIAMY» U «OTIIPABIISIOIIHM)
ropojiaMmu, «ceteBoi 3P ¢heKxT», BrIpaxa-
IOIUICS B HAIMYUU 3HAKOMBIX POJIOM M3
TOTO € Tropoja, YTO U MUTPAHT, B HACTO-
siiee BpeMs MPOKUBAIOIINE B «ITPUHUMA-
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rommem» ropoae [19]. T. Aracuctu u A. Jlanb
BrsiHKO OKa3alll BaXHOCTh COIMANIbHO-
9KOHOMHYECKOTO ONAaronoixyyus «IpUHU-
Malollel TeppUTOPUN» Ha MpUMEpe JaH-
HBIX 00 00pa3oBaTeNbHON MMMHUTPAIUU
B Urtanuto [20].

A. A. BapransH, aHanmu3upys Qpakto-
pPBI, UMEIOIINE CYIIeCTBEHHOE 3HAYCHUE
IUISl TOTEHIIHAIBPHOTO CTYASHTa-MUTPaHTa
MIpY IPUHSTAH PEIICHUS O BEIOOPE CTPAHBI
NI TIoy4eHusi o0pa3oBaHUs, BBIAEIACT
reorpauuecKyio, I3pIKOBYIO, KYIBTYPHYIO
U COIMAIbHO-KOHOMHUYECKYIO OJIM30CTh,
HaJlM4ue/OTCYTCTBUE IIAThl 3a 00yueHue
U ee pa3Mep, pernyTanuio cTpaHsl B chepe
MpeaoCTaBICHHsSI BBICIIEr0 00pa3oBaHUs,
HaJIM4YMe HAIMOHAJIBHBIX 00Pa30BaTeIbHBIX
MPOrpaMM IO MOJJEPKKE 3apy0eKHOro 00-
YYEeHHUsI U MPUBJICUCHUIO MEXTYHAPOTHBIX
CTYIEHTOB, a TaKXe pa3paboTKy COBMECT-
HBIX MEKYHUBEPCUTETCKUX ITporpamm [15].

C. B. Ps3anrieB u coaBTOpHI, HCCICTYS
HEPaBHOMEPHOCTH pacTIpe/ieNIeHNs] HHOCTPaH-
HBIX CTYIEHTOB B Poccum, oTMedaroT ciiemy-
fome GaxkTopbl, 00yCIOBIMBAIOIINE JAHHOES
SIBJICHUE: «CTOJMYHOCTBY» TIOJIOKEHUS TOpO-
JOB, KOJIMYECTBO JKUTeen MIPUHUMArOIICTo
ropoza (KOJIMYECTBO MHOCTPAaHHBIX 00yda-
IOLIUXCST OyAET BBILIE B TOPOAAX C OOJBILON
YHCJICHHOCTBIO HACENICHUS] ); IPUTPAHUYHOCTh
MTOJIOKEHUS] PETUOHOB, MTPUHUMAFOIIIUX UHO-
CTPaHHBIX CTYJIEHTOB; PEIyTaIusl y4eOHbBIX
3aBe/IeHNH, HATMYHME CTISITHATBHBIX ITPOTPaMM
1 0coOBIX opM Habopa [22].

OTHOCHTENBHO XapaKTePHUCTHK 0Opa-
30BaTCJIbHBIX MUTPAHTOB OKCHEPTHI €A1~
HOAYIIHLI B JAHHOM BOIIPOCE U OTMEUAIOT,
YTO BOMPOCHI 00pa3oBaHMsI B OCHOBHOM
3aTparuBaloT MOJIOJIEKb B Bo3pacte oT 15
70 25 neT. DTO Ta rpynna, KoTopas Haubo-
Jiee peUINTeNbHO HACTPOCHA HA MUTPALUIO
C LIeJIBIO MOJTYYEHHUsI KaueCTBEHHOT0 o0pa-
30BaHUS C MEPCIEKTUBON TPYAOyCTpPOW-
CTBa W JKEJIaHWEM H3y4aTh MHOCTpPaHHBIC
s3blkd [3]. HecmoTps Ha cymiecTByrOIMe
WCCIIeIOBAHUS T€HJIEPHBIX ACIEKTOB MHU-
I'paIyy, OCTAIOTCS 3HAYUTENbHBIC TIPOOEITBI
B BOIIPOCAaX B3aUMOCBSI3U MEXIY IOJIOM,
obpazoBanmnem u murpanuei. b. Jxyxacec,
A. Ileto u apyrue yuyeHble OTMEUYAIOT, YTO
BO3MOKHOCTH 00pa30BaTeIbHON MUTPALIUN
BaXKHBI JUIs )KEHIIMH. B kauecTBe MOTUBOB

BhIOOpa 0OydeHHUs 3a pyOex oM IEBYIIKHU
Ha3bIBAIOT JOCTYI K OMOIMOTEYHBIM pe-
cypcaMm, U3ydeHHue MHOCTPAHHOTO S3bIKa,
HWHTEpeC K CIeUKypcaM, KOTOpble He pei-
JaraloTcs B CBOCH cTpaHe, ylydlleHHUE
KapbepHBIX BO3MOXHOCTEH, MOJy4YeHHUE
cnenupuyueckolt kBanudukanuu [4, c. 182].
M. TemuH 1 COaBTOPHI, UCCIEAYIONTUE MU-
TpaIuio AeBylIeK U3 appUKaHCKUX CTPaH,
B KadeCcTBE MOTHBOB BhIe37a ¢ 00Opa3oBa-
TETBHOM IEeNbI0 HA3bIBAIOT CIIEAYIOIIHE:
BO3MOXKHOCTb MOJIB30BAThCSI OOJIbINEH CBO-
0om0ii, n30exkaTh paHHero Opaka, peaiu-
30BaTh cebs [5]. AHaIU3 ypOBHS J0XO/A0B
W IPUHAJJIKHOCTH K COIIMAIbHOMY KJIACCy
00pa3oBaTEIbHBIX MUTPAHTOB MO3BOJISICT
ceyarh BBIBOJ O TOM, YTO 3TO, Kak Ipa-
BUJIO, HE CaMble OeHbIE JTI0IU U HEBAXKHO,
KacaeTcs JIM 3TO JISTAIbHBIX WJIM Helle-
ranpHeIX MUTpaHTOB [23]. OOpazoBaHue
BBICTYIIa€T B KaueCTBE (PaKTOpa MUTPAITIU
B OCHOBHOM JIJI51 MOJIOJIEKH CPETHETO Kiac-
ca, CO CPEIHUM YPOBHEM JI0XO7a CEMBH,
KOTOpasi MOKET MO3BOJUTH ce0e OTUIaTUTh
yueOy U MpokuBaHue ooyuaromemycs [24].

B poccuiickoii HayuyHOU nuTeparype
MPEACTaBICHO HECKOJIBKO MCCIEI0BAHUM,
MOCBSIICHHBIX M3YYCHUIO MHUTPalUOH-
HOTO MOBEICHUS POCCHICKHUX CTYICHTOB.
I'. Kapramies npuBOAMT CEAYIONINE XapaK-
TEPUCTHUKH 00pa30BaTEIHLHOTO MUTPAHTA U3
Poccun: «Bo3pacTHO# nHMama3oH cOCTaB-
asiet ot 19 mo 35 net, mpuyeM Kaxabli
BTOPOH CTYJIEHT UMeeT Bo3pacT 23—25 Jer;
KaXXJIbli1 BTOPOIl UMEET 3aKOHYEHHOE BBIC-
nee poccuiickoe oOpa3zoBaHue, KaXKIbli
JIeCATHI OKOHUYMIJI aCIUPaHTypy 0e3 3alu-
THI JUCCEPTAIUH, a P JIHUI JaKe 3allH-
THIN KaHAUJATCKYI0 quccepranuoo» [13].
28 % crynentoB u3 Poccun, mpoxoasmmx
oOyueHue 3a py0exoM, —3TO CTYJICHTHI eCTe-
CTBEHHO-TEXHUYECKOro mpoduis u 12 % —
obmecTBeHHO-TyManuTapHoro. «Ilpu mo-
e3/Ke i o0ydeHus 3a pyOex BeIyIIyro
POJIb IJIs1 POCCHUSIH UTPAET HE CTOJNIBKO MaTe-
pHaTBHBIN JOCTATOK CEMbBH, CKOJIBKO Habop
JIWYHBIX Ka4eCTB CaMOTO CTy/IEHTa (BBICO-
KUl ypOBEHb MOJITOTOBKH, MPOpECcCHOHa-
JIU3M, UHUIIUATUBHOCTD U T. II.), TIO3BOJISI-
IOIUX €My YCIICLITHO MPUBIIEKaTh BHEIIHUE
uctounuku puHancuposanus» [13]. Jle-
BYIIIKH TaK)X€ aKTUBHO y4aCTBYIOT B MEX-
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JTIYHApOJIHOU 00pa3oBaTEIbHON MUTPAIIHH,
Kak 1 roHo1H (48 1 52 % COOTBETCTBEHHO).
E. H. [Inert, uccnenyss MUTPalUOHHbIE
YCTaHOBKHM TOMCKHUX CTYIEHTOB, TOBOPHUT,
YTO B Ka4eCTBE MOTHBOB «00ydYeHHs 3a
pyOeKOM CTYEHTHI OTMEYaTH MTOBBIIIICHUE
YPOBHS BIIaJICHUSI HHOCTPAHHBIM SI3BIKOM,
npuoopeTeHrne NpodeCcCHOHATbHBIX HAaBbI-
KOB I10 CBOEH CEUUAIBHOCTH; YBEJIUUECHUE
KOHKYPEHTOCTIOCOOHOCTH Ha PHIHKE TPy/Ja
Kak crieruanucta» [14].

. H. MuTtuH yka3plBaeT Ha TO, 4YTO
«00pa3oBaTEIbHBIX MUTPAHTOB MOXHO
CUUTATh CAMOU JKEJIATENIbHOU KaTeropuei,
MIOCKOJIbKY, KaK MpPaBUJIO, €€ COCTABISIOT
MOJIOJIbIC U WHUIIMATUBHBIC JIOIH, KOTO-
pble OTIMYAIOTCS OTKPBITOCTHIO U TOTOB-
HOCTBHIO BOCHPUHHUMATH HOBBIC 3HAHUSI
U TEXHOJIOTUH, MONYYarolNe HallMOHAJIb-
HOoe 00pa3oBaHWE W KBAIH(PUKAIUIO, IPU-
CIOCOOIEHHBIE K MECTHOMY PBIHKY TpYAQ,
aJlaliTUPOBAHHBIE K A3BIKOBOM M KYJIBTYyp-
HoW cpexe» [1]. CorracHO JaHHBIM CTaTH-
CTHKH, B HACTOSAIIEE BpeMs TpuMepHO 25 %
HHOCTPAHHBIX CTY/ICHTOB 000CHOBBIBAIOTCS
B CTpaHe cBoero oOydeHus. DTOT MoKa3a-
Tenb BhIe B ['epmanun, ABctpanuu, Ka-
nane, Opannun, Hunepiangax, Yexunmn»?,
B uactHocTH, A. JIoG0A3MHCKA, aHAIU3HU-
pPys UMMUTPAUOHHYIO NOJUTUKY DUH-
JNSHIUA B KOHTEKCTE CTapeHUsl (PUHCKOTO
HaceJeHus, TOTYePKUBAET, YTO 00pa3oBa-
TeIbHBIE TPOTPAMMBI, TPO(EeCCHOHATBHOE
o0ydJeHHEe W CONCHCTBHUE IOJITOCPOUHOU
3aHATOCTH UMMHUTPAHTOB CIOCOOCTBYIOT
pelIeHunto MpodiIeMbl COKpaIleHus padoueit
CHJIBI CTaperoIel cTpansl [25].

MarepuaJjibl 1 METOABI

Jiist neneit HalIero aHaau3a Mbl HCHOJb-
30Baji CTaTUCTUYECKUE TaHHbIe DUHCKOTO
HannonansHoTro areHTcTBa 00pa3oBaHUs,
otueTsl LleHTpa MexIyHApOTHOW MOOWITH-
voctu (CIMO) HantmonaasHOTO areHTCTBa
obpaszoBanus «International mobility in
Finnish higher education in 2015: degree
students», MHCTHTYTAa MUTpanuu YHU-
Bepcuteta Typky «International Degree
Students. A survey of studying, working
and living in Turku» (2016). Ananutu-

YECKHE OTYETHI MO3BOJIUIN HAM H3YUYUTh
CTPYKTYPY M IMHAMHKY IOTOKOB 00pazo-
BaTe€JIbHON MMMUTpauuu B OUHIAHIUIO,
BBISIBUTH Hanboliee pacnpocTpaHEHHBIE
CTpaHbl NPOUCXOKACHUSI MHOCTPAHHBIX
CTYACHTOB U BOCTPEOOBAHHOCTH pa3iny-
HBIX HamnpaBlieHWH oOydeHust B (PUHCKUX
YHUBEPCUTETAX.

[ToMuMO BTOPUYHBIX JaHHBIX B paboTe
MpeNCTaBICHBI PE3yIbTaThl ITUCTAHIIH-
OHHOTO OTpOCa, MPOBEJEHHOTO C IIEIBIO
BBISIBUTH 0COOCHHOCTH HMMHTPAIMOHHOTO
MOBEJICHUSI POCCUMCKUX CTYIEHTOB, KO-
TOpBIC ISl TOJNy4YCHUS 00pa30BaHUS BbI-
Opanu puHCKHe By3bl. [ 1eneii Hamero
aHanu3a B gexabpe 2018 — auBape 2019 r.
B I. Cankrt-IlerepOypr ObLIO mpOBEnECHO
OHJIaliH-aHKETUPOBAaHHE C IOMOLIBIO MPH-
noxenus Google Forms. Tum uccrneno-
BaHUs — pa3oBoe (ToueyHoe). Bribopka —
HEBEPOSITHOCTHAS, POBEJICHHAS METOJIOM
oTOOpa Ha OCHOBE MPUHIIUNA ymoOCTBA.
PecnionnenTts! mis ompoca oTOMpanuch
B HauOoJiee MOMyJISIPHON POCCUICKOMN CO-
nuanpHOU cetu «BKonTakte». Bribopka
BKJIFOUYAJIa PECIIOHJICHTOB, MPOKUBAIOIINX
B I. Cankr-IleTepOypr u ynoMuHaOIIHX
B CBOMX NMpOPMIsIX 00ydeHHEe B PUHCKHUX
yHuBepcurerax. [loTeHInanIbHbIM pecoH-
nentam (128 gen.) HampaBIssiach CChUIKA
JUTSL TIPOXOKIeHUs ompoca. Onpoc mpexyc-
MaTpHUBaJ KaK 3aKphIThIC, TAK U MTOJTY3aKPbI-
THIE BOMPOCHI. B kauecTBe commaibHO-/e-
MorpadudecKnX moKa3areneil yTOuHIINCh
10JI, BO3PACT, POJI 3aHSITHM.

Jns ananusa pe3ynbpTaToB OMPOCa MBI
BBIJICJIAIIN CIIEAYIONIUE apaMeTphl:

— MOTHUBBI BbIOOpa OUHIISIHANY B Kade-
CTBE CTpaHbl JIJIs Oy4eHHUs: 00pa30BaHHus;

— IpeuMyIIecTBa 00yueHus B QUHCKOM
y4eOHOM 3aBEJICHUU;

— (haxTOpBI, KOTOPBIE YCIOXKHSIOT 00-
y4eHHUe B 3apy0eKHOM BY3¢;

— Haubolsiee BOCTpeOOBaHHBIE HAIIPaB-
neHust oOyueHus B OUHISAHINN;

— MIJITAHWPOBaHUE JalbHENIero ooyqe-
HUS 32 pyOEKOM.

st 06paboTKM ¥ MHTEPIPETAINH TTO-
JYYEHHBIX JIAHHBIX HCIIOJIB30BaNId CIEY-
IOI[UE METOAbl TPaJAMIIMOHHOTO aHAIW3a:

4 Tpogpumos E. A., Tpoghumosa T. M. OcoOGeHHOCTH yueOHO MUTPAIMH B YCIOBUsIX robanuzanuu. C. 225.
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CMBICJIOBas I/IHTepHpeTaHI/IH JaHHBIX, METO-
JIbl TpaueCcKOTo MPEICTABICHHS JaHHBIX,
CpaBHEHHUE, 0000IeHIE, METO HEMOIHOM
HHIYKIUH.

Pe3yabTaThl HCCIe10BAHUS

CoBpeMeHHasI cucTeMa HadajlbHOTO,
npodecCHoHaIBLHOTO M BBICHIEro 00pa-
30BaHUS OUHISHINNA CPAaBHUTEIHLHO MO-
noma. CBoe GopMupoBaHHWE OHA Haudaia
B koHIEe 60-x — nHawane 70-x rr. XX B.
B HacTosiee Bpemsi B QUHISHINY UMEETCS
16 kimaccuueckux M 27 MOJUTEXHUYECKNX
YHUBEPCUTETOB (HaceneHue OUHISHINYT —
5,4 MJH 4el.), CeTh KOTOPHIX OXBaThIBAET
BCIO Teppurtopuio crpanbl. CTpaTeruye-
CKHM TPHOPHUTETOM MOJUTEXHUYECKHUX
YHHUBEPCUTETOB B DUHIISIHANUN BBICTyHAET
B3aMMOCBS3b U B3aHMMOJOIIOJIHEHUE TEO-
peTHYecKoil M MpaKTUIECKOH MOJTOTOBKH.
B cBsA3W ¢ 5TUM TIpH KaXXIOM TOJHTEX-
HUYECKOM YHUBEPCHUTETE TPHU MOIIEPIKKE
Om3HEeca OTKPBIT COOCTBEHHBINA TEXHOTIAPK,
T7Ie CTYACHTHI UMEIOT BO3MOXXHOCThH MTPHUO0-
perarb MpakTUYecKrue KOMIeTeHInu [26].
MpBI BBIACTHIN HECKOJIBKO XapaKTEPHBIX
0COOCHHOCTEH CHUCTEMBI BBICIIETO 00pa-
30BaHUs B OUHISHINY, CIOCOOCTBYIONIUX
00pa3oBaTeNbHON HMMUTPAIIAH:

— pa3BUTHE YHUBEPCUTETCKHUX KIACTe-
poB (OTKPHITO 6 CTpAaTEeTMYECKUX Hayd-
HO-00pa30BaTeNbHBIX IIEHTPOB C Y4aCTHEM

YHHUBEPCUTETOB, TPU3BAHHBIX 00bETMHUTH
HayKy, TEXHOJOTUHM U WHHOBAIUU IS Iie-
JIel pa3IudHBIX OTpaciiel Xo34icTBa);

— pacuIMpeHHe MeXXBY30BCKOTO B3au-
MOJEMCTBUSA, TEHAEHUUSI K CIUSHUIO
1 YKPYTIHEHUIO YHUBEPCUTETOB (By30BCKHE
KOHCOPITUYMBI, CO3IaHHE TPAHCTPAHUIHOTO
YHHUBEpcHUTETa ¢ y4acTueM 4-Xx QuHCKHX
1 6-TH POCCHUNUCKUX By30B IpH (UHAHCHPO-
BaHUU MpaBUTEIbCTBA OUHISHINN);

—MEXIyHapOJHOE COTPYIHUIECTBO (pac-
IIUPEeHNE CHEeKTpa y4eOHBIX IMPOrpaMM Ha
AHTJIMHCKOM S3BIKE, aKaJeMUYecKast MOOHITb-
HOCTh, COTPYAHHYECTBO C 3apyOCKHBIMU
By3aMH, 00s13aTeNIbHOE U3yYCHUE CTYICHTaMH
XOTs1 OBl OTHOTO MHOCTPAHHOTO SI3bIKA).

Pesynbrate oTueToB OpraHu3anum 3Ko-
HOMHYECKOTO COTPYAHUYECTBA U PA3BUTHS
0 MEXJTYHApOAHOW MUTPAIIUU CBHUJICTEIh-
CTBYIOT O IOCTEINEHHOM W HEYKJIOHHOM
MOBBIMIEHUU KOJIMYECTBA MHOCTPAHHBIX
cTyaeHToB B Ouuasuaun’ (puc. 1).

Amnanu3 cBegenuit llenTpa MexayHa-
POIHOI MOOMIIBHOCTH CTYI€HTOB MTO3BOJIHII
HaM COTMOCTaBUTh JaHHbIE 00 oOpa3oBa-
TEJIbHOW MMMUTpauuud B OUHISHAUIO 32
necstuietHui nepuon (¢ 2005 mo 2015 rr.)
(puc. 2). OTueTIMBO NPOSBISAETCS TEHICH-
LMl K YBEJIMYEHUIO KOJIMYECTBA CTYIEHTOB
13 a3MaTCKUX CTpaH Kak B KJIAaCCUYECKUX,
TaK W B MOJHUTEXHUYECKUX YHUBEPCHTE-
Tax. 3aMETHBIM SIBJISIETCS COKpalleHHe

O =N Wk

2010 2011

2012 2013 2014 2015 2016

CTyeHTOB Ha | ThIC. Yer. /

students per 1 000 inhabitants 45 3,5

5,5 5.4 5,6 5.9 6.3

P u c. 1. KonmuuecTBO MHOCTPAaHHBIX CTyAeHTOB B OUHIAHINN,
2010-2016 rr.

Fig. 1. International degree students in Finland, 2010-2016

Hcemounux: coctaBneHo aBTOpaMu Ha ocHoBe International Migration Outlook 2018.

5 International Migration Outlook 2018. Paris: OECD publishing, 2018. 412 p. DOI: https://doi.

org/10/1787/migr.outlook-2018-en
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IonuTexnnueckue
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P u c. 2. CooTHOIIEHNE UHOCTPAHHBIX CTYIECHTOB B yHHBepcUTeTaxX DUHISHINH
B 3aBHCHMOCTH OT PErHOHa MPOHUCXOXKAeHUs, Y% [27]

F i g. 2. International degree students in universities by country of origin
2005 and 2015, % [27]

4yuclia CTyJEeHTOB U3 €BPONEHCKUX CTpaH
B KJIACCUYECKUX YHUBEPCUTETAX, & B MOJIH-
TEXHUYECKUX YHHUBEPCHUTETAaX — M3 CTPaH
Adpuku. OO6pa3oBaTeabHass HMMHTPAITAS
W3 JIPYTUX PETHOHOB HE MpeTepriesa 3Ha-
YUTEIHHBIX U3MCHCHHIA.

Bosiee mHTEpeCcHBIM, Ha Haml B3IIISI,
SIBJISICTCS aHAJU3 MPOUCXOXKACHUS 00pa-
30BaTEbHBIX UMMHUIPAHTOB B paspese
crpad (tabn. 1). Kak BugmMm, Kurait Ha
MPOTSHKEHUU JICCATUIICTHS — caMasi pacipo-
CTpaHEHHas CTpaHa MPOUCXOKICHUS CTY-

Taonuna 1. /leciTh HanGOIee pacIPOCTPAHEHHBIX CTPAH MPOMCXOKAEHUSI HHOCTPAHHBIX
CTYAEHTOB B KJIACCHYECKHUX MU NOJUTEXHHYeCKUX yHUBepcuterax @uuiasauauu, 2005

u 2015 rr., yen. [27]

Table l. Most common countries of origin of international students in universities and
universities of applied sciences in Finland, 2005 and 2015, person [27]

Knaccuueckuii yuusepcuret / Universities

[MonmurexHUYeCKUN YHUBEPCUTET /
Universities of applied sciences

2015 2005 2015 2005
Kuraii / China 1215 Kuraii / China 696 Poccust / 2112 Kwuraii / 748
Russia China

Poccust / 933  Poccus / Russia 556  Beernam / 1495 Poccus/ 558

Russia Vietnam Russia

Nunus / India 625 DcroHus / 352 Hemnan / 896 Dcronus / 277
Estonia Nepal Estonia

ITakucran / 574  lsenus / 314 Kurait / 591 IIBenus / 253

Pakistan Sweden China Sweden

Upan / Iran 548  T'epmanus / 241 Dcronus / 418 Kenus / 252
Germany Estonia Kenya

Bobernawm / 418  HWuaus / India 146 Hurepust / 307 Hurepus / 119

Vietnam Nigeria Nigeria

l'epmanus / 392 CIIA / United 146 Kenns / 279 lana / 110

Germany States Kenya Ghana

Dcronus / 316  BenukoOpuranus / 135 Tepmanmust / 253 Tepmanus / 82

Estonia United Kingdom Germany Germany

Heman / Nepal 308  Ucmanus / Spain 108 IBerus / 217 BreTnam / 79

Sweden Vietnam
banrnanenr / 307  Uranus / Italy 107 Banrmanen / 205 Dduonus / 77
Bangladesh Bangladesh Ethiopia
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JIEHTOB B KJIACCUYECKUX YHUBEPCUTETAX;
B IIOJIMTEXHUYECKUX yHUBepcuTerax Poc-
cust k 2015 r. mepexBaTuia NEPBEHCTBO
y Kuras. bonbmnHCTBO cTpaH NpOUCXOXK-
JeHHS B 000UX YHUBEPCUTETCKUX CEKTO-
pax U3MEHUIUCH 3a MOCIEeIHUuE AeCiITh
JIeT, 3a ucknrdenueM Poccun. K 2015 1.
Cpean KIAaCCUYECKHX YHUBEPCUTETOB
MpakTHYEeCKH MCUYE3NH U3 NMEepBOU jae-
CIATKH eBpotmeiickue cTpansl (B 2005 . —
6 cTtpan, B 2015 1. — 2 ctpansl (I'epmanus,
Ocrtonus)). B cexTope moauTeXHNYIECKUX
yHUBepcUTEeTOB KuTail motepst tuaupy-
IOIIYI0 MO3UIUI0, KOTOPYIO TeNeph 3aHU-
matoT BeeTtnam u Hemnau.

B xnmaccuyeckux yHUBEpCUTETAX HAU-
OOJIBILIUM CIIPOCOM Y HHOCTPaHHBIX CTY/ICH-
TOB NOJIB3YIOTCSI HHKEHEPHBIE CIELHab-
HOCTH, a B TIOJIMTEXHUYECKUX — OU3HEC-a]I-
MUHUCTPUpPOBaHHUE W TpaBo (Tabdm. 2).
[IpumepHO OMHAKOBOE KOJIMYECTBO CTY-
JIEHTOB B 000MX YHHUBEPCHUTETCKIX CEKTOPAX
o0yuaroTcss HHPOPMAITMOHHO-KOMMYHH-
KallHOHHBIM TEXHOJOTHAM. be3ycioBHoe
JIUIEPCTBO MPUHAMICKUT KIACCUUYECKUM
YHUBEPCUTETAM IO €CTECTBEHHBIM, CO-

HHAAJIbHBIM, TYMaHUTAPHBIM HayKaMm, 00-
Pa30BaHUIO U CEIbCKOXO3SIHCTBECHHBIM
CHENHATBHOCTSM.

AHanu3 cTpyKTypbl 00pa3oBaTelbHbBIX
UMMHUTPaHTOB B OUHIISHANN TTOKA3aJl, YTO
MPaKTUYECKHU MOJIOBUHY COCTABISIOT CTY-
JIEHTHI 0aKanaBprara B MOTUTEXHUYECKUX
yHuBepcurerax (47 %) 1 TpeTb — CTyACHTHI
MarucTparypsl B KIACCHYECKUX yHHUBEP-
cutetoB (puc. 3). CymecTByeT Takke BO3-
MOXXHOCTH IMMOJYyYUTh CTENEeHb OakaaBpa
B KJIACCUYECKOM YHHBEPCHTETE U CTEIEHb
MarucTpa B nNoJuTexHuueckoM. OqHaKo Ha
JAHHBIX YPOBHSX UMEETCS JIUIIb HECKOJIb-
KO y4eOHBIX MpOrpaMM Ha aHTIHUHCKOM
SI3bIKE, TIO9TOMY Ha HUX 0OyYaroTcs Majo
WHOCTPAHHBIX CTYJCHTOB.

AHanu3 COOTHOLIEGHMS] MHOCTPaHHBIX
CTYIEHTOB, 00yJarmuxcs B (pUHCKUX
YHHUBEPCHUTETAX, IO MOJIOBOMY MPHU3HAKY
NeMOHCTpPHUpYET Mpeodiaganue AeByIIEK
a0COIIOTHO IO BCEM HANpaBICHHSIM 00-
yaeHus. [lo HEKOTOPHIM CHENUATBHO-
CTSIM KOJMYECTBO JCBYIIEK MPEBOCXOIUT
KOJIMUYECTBO CTYJIEHTOB MYKCKOTO ToOJja
B 1,5-2 paza (puc. 4).

Tabnwu I a 2. KoandecTBo HHOCTPAHHBIX CTYI€HTOB B DUHIASHANN B 3aBHCUMOCTH OT

HANPpaBJeHUs 00yYeHus, del.

Table 2. International students in Finland by field of education, persons

Hanpasnenne o0yuenus / Field of education

[Tonmurexuu4ueckut
YHUBEPCUTET /
Universities of

applied sciences

Knaccumueckuit
YHUBEPCUTET /
Universities

2016 2016
WNuxenepusie cenuansHocTd / Engineering 2 188 1 947
WudpopmannoHHble ¥ KOMMYHHUKAIlHOHHBIE TEXHOJIOTHH / 1912 1 868
Information and ICT
HckycerBo u rymanuTapHbie Hayku / Arts and humanities 1 693 257
Buznec-anmMunucTpupoBanue u npaso / Business, 1482 3633
administration and law
EcrecrBennrie Haykn / Natural sciences 1417 28
ConuanbsHble Hayku / Social sciences 981 1
3npaBooxpaHeHNe U connaiabHoe obecneuenue / Health 611 1192
and welfare
Oo6pasoBanue / Education 513 33
Cenbckoxo3siiicTBeHHBIE crienuanbHocTr / Agriculture and 285 8
forestry
Cepsuc u Typusm / Services 112 901
HWroro / Total 11 194 9 868

Hcmounux: Finnish National Agency for Education.
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Hpyroe / Other

JoxTopanTsl / Doctorate

CTyAeHTBl MarucTpaTypbl B MOJUTEXHHYECKUX
yuuBepcuterax / Master's degree in universities
of applied sciences

CTyneHTB MarHCTPaTyPhI B KITACCHYESCKUX YHUBED-
curerax / Master's degree in universities

CryneHTsl 0akajaBpuaTa B MOJHTEXHUYCCKUX
yuuBepcuterax / Bachelor degree in universities
of applied sciences

CryzneHTbl OakanaBpraTa B KJIACCHYECKUX YHUBEP-
cutetax / Bachelor degree in university
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P uc. 3. CTpyKkTypa HHOCTPAHHBIX CTYACHTOB B (PUHCKHUX
YHUBEpCUTETaX Mo ypoBHsIM oOydenus B 2015 1., % [27]

Fig. 3. Structure of international students at Finnish universities
by level of study in 2015, % [27]

3/1paBoOXpaHCHHUE U COIMAJbHOE oOecreucHue /
Health and welfare

Cenbckoxo3siicTBeHHBIe Hayku / Agriculture,
forestry, fisheries and veterinary

EcTecTBeHHbIC HAYKH, MATEMAaTHKa U CTATHCTHKA /
Natural sciences, mathematics and statistics

Wndpopmannonusie rexuonorun / ICT

Busnec-aqmuHHCcTpUpoBanue u npaso / Business,
administration and law

Cepsuc / Services

ConuanpHble HayKH W XKypHanucTtuka / Social
sciences, journalism and information

IMenarornueckue Hayku / Education

Wnxenepusle crnenuanbHocTtu / Engineering,
manufacturing and construction

HckyccTBO M rymaHuTapHbie Hayku / Arts and
dumanities

B)Kenmuusr / Women

B My>xumabl / Men

P u c. 4. CtpykTypa oOyuatoniuxcs B yHuBepcuTeTax OUHISHINN
WHOCTPAHHBIX CTY/ACHTOB I10 ITOJIOBOMY NPHU3HAKY U B pa3pese
HanpaBiaeHni oOydenns B 2016 1., %

F i g. 4. Structure of international students studying at universities in
Finland by gender and in the context of areas of study in 2016, %

Hcmounux: Finnish National Agency for Education.

HanmoMHUM, 4TO pOCCHSIHE COCTaB-
JISIFOT 3HAYUTEIBbHYIO JOII0 BO BHE3AHOM
MOoTOKEe 00pa30BaTENbHBIX UMMHUTPAHTOB
B @uHnaHaU0. )1 UCcclienoBaHUs CUTYa-
WU C UMMUTpPalUed MOJOIBIX JIIOAeH

n3 1. Cankrt-IleTepOypra ¢ 1menpio y4eObl
B OUHASHAUKM HaMH OBIJIO MPOBEICHO
OHJIAH-aHKETUPOBAHUE, KOTOPOE OXBa-
THIBAJIO PECIOHACHTOB, 00y4yaBIINXCS
B ¢puHCKHUX yHUBepcuTeTax. M3 Hux 31 % —
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JKeHCKOro mona, 69 % — myxckoro. Bos-
pact: 92 % — 20-25 ner, 8 % — 25-30 ner.
B uucne pecnongenToB 92 % oOyuanuck
B OUHISHINY B TEUECHHE OJHOTO U 0oJee
CEMECTpOB Ha IIporpamMmmax OakajiaBpuara
UM Maructparyps, 8 % ydacTBoBaiu
B KpaTKOCPOYHOM OOYy4YEHHUH, B paM-
Kax 3UMHHUX/JIETHUX WIKOJ. B 3aBuCUMO-
CTH OT pOJa AESITEIbHOCTH OINPOIIEH-
HBIX CTPYKTYpa PECIOHIECHTOB TaKOBa:
32 % — cTynentsl, 18 — acnmupaHTHI,
50 % — BBIMYCKHUKH, YK€ padoTaromue
MO CIeNHaTbHOCTH.

Nzyuenne MoTtuBamuum obOpaszoBa-
TEJIbHOW MUTpALlMU MOJIOABIX JIOACH H3
Cankr-Iletepbypra B OUHISHAWIO HII-
JIOCTPUPYET BAXKHOCTH Treorpaduueckon
O0nM30CcTH NpU BBIOOPE CTPAaHBI 00YyUCHUS
(73, 1 %); nyst MOJTOBUHBI OMPOIICHHBIX —
penyTanus OUHISHANYN B c(epe BHICIIETO
oOpasoBanusi; 1/5 gacTh mociemoBana
COBETaM 3HaKOMBIX, POJICTBEHHHUKOB; 11 %
BbIPA3UJIU JKEJIaHUE Y3HATh KYJIBTYPY U 0CO-
OeHHOCTH cTpaHbl-cocena (puc. 5). Hammu
WCCIeIOBaHUS TOATBEPKAAIOT BBIBOJIBI
J. beccr OTHOCUTEIIBHO «CETEBOTO AP PeK-
Tay, T. €. HAJIMYUE COOTEYECTBEHHUKOB,
MPOKUBAIOIIUX B «TPUHUMAIOIIEM» TOPO-
ne. Jns HeKOTOpBIX PECIOHIICHTOB BakK-

leorpapuueckas 6nmuzocts / Geographical proximity

Penyramnus ctpansl B chepe obpazoBanus / Country's

reputation in education

CoBeThl 3HAaKOMBIX/pojicTBeHHUKOB / Advice of friends/family

Kenauue y3HaTh KyJIbTypy ¥ 0COOeHHOCTH DUHISHIUH /
The desire to learn the culture and characteristics of Finland

Hanuuue npyseit/poacteennukoB B @unnsuauu / Having

friends/relatives in Finland

duHaHCOBasA AOCTYMHOCTH MOJYYEHHUS oOpa3oBaHUA /

Financial access to education

JloroBOp O COTPYAHHUYECTBE MEXIY YHHBEpCcHTETaMu /

University Cooperation Agreement

HBIMH ()aKTOpaMH BBICTYIATH (PUHAHCOBAs
JOCTYMHOCTbD TOJyUeHHsI 00pa3oBaHUs 110
CPAaBHEHMIO C JPYTMMHU CTPaHAMU, BO3MOXK-
HOCTh y4acTHsi B MporpaMme ABOWHOTO
JUIIOMa, HaJla)KeHHOE COTPYAHUYECTBO
MEX/1y YHUBEPCUTETaMH WM IPOCTO EAMH-
CTBEHHBIN BapUaHT MOOMIIBHOCTH, IPEJIO-
KEHHBIH YHUBEPCUTETOM.

OTHOCHUTENBHO NPEUMYIIECTB MONIY-
yeHus oOpazoBanus B unnsuann 92,3 %
PECIOHAEHTOB 3asiBMJIU, 4TO (QUHCKOE
oOpa3oBaHue Nydylle POCCUUCKOIO, JJIS
4 % OHO HE UMEET MPEUMYIIECTB U CTOIBKO
e OTMETHJIHM, YTO Be3Jie UMCIOTCS CBOHU
MJTIOCHl 1 MUHYCBI.

Ha Bompoc «Yto Ol Bl oTHecan
K IpeuMylecTBaM oOydeHus B (pUHCKOM
yHUBEpPCUTETE?» OTBETHI paCIpeAcIUINCh
crenyromum oopasom (puc. 6). [To MHEeHHIO
PECHOHIEHTOB, (PUHCKHUE YHUBEPCUTETHI
pacmoJiaraloT OTIWYHOM HHPPACTPYKTY-
poOH, yaeOHBIH mporecc mpeaycMaTpruBaeT
COBpPEMEHHbIE 00pa30BaTEIbHbIE TEXHOJIO-
YU U IIUPOKHE BO3MOXHOCTH JIJISl TOCTPO-
eHUsI WHJWBUAYaIbHON 00pa3oBaTeNbHON
TPaeKTOPHH.

96,2 % pecnoHJEHTOB YBEPEHBI, YTO
o0OyueHue B 3apy0eIKHOM By3€ OJHO3HAYHO
MIOMOJKET B [TIOCTPOEHUH Kapbepsl B Poccun,

T

0 10 20 30 40 50 60 70 80

P u c. 5. MoTtuss! BeiOopa OUHISHANN B Ka4€CTBE CTPAHBI JUIs
00pa30BaTeNbHON HMMUTpAINH, %

Fig. 5. Motives for choosing Finland as a country for educational
migration,%

Hcmounux: coCTaBIEHO aBTOpaMHu.
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MarepuanpsHas cpena yuusepcurera / University
material environment

CBoOona B BeIOOpE peamMeToB, Kypcos / Freedom
in choosing courses

Texnonoruu obydenus / Learning technologies

DnekTtponHas uHppacTtpykrypa / Electronic

infrastructure

Bo3MoxHOCTB COBEPUICHCTBOBATH I/IHOCTpaHHHﬁ

s3b61k / Ability to improve a foreign language
KauectBo 3nanmii / Quality of knowledge

IpenonaBarenu / Professors

0 10 20 30 40 50 60 70 80

P u c. 6. [IpenmyniecTBa 00y4eHHs B PUHCKOM YHHBEPCUTETE IO MHCHHIO
POCCUICKUX CTYACHTOB, %

F i g. 6. Advantages of studying at the Finnish universities according to
Russian students, %

Hcmournuk: cocTaBIeHO aBTOpaMu.

65,4 — BIIOCIIEICTBUU XOTEIH OBl IPOJIOI-
KUTHh O0ydeHue 3a pyOexoM, HO yxe He
B OuHIAHANU, 19,2 — TOTOBBI IPOJIOIKATH
yueOy B OuHnsHIUN, 171 7,7 — TOCTaTOUYHO
MMOJIYYCHHOTO OIbITAa 00ydYeHHs 3a pyde-
oM, 3,8 % MpUILIH K BBIBOAY, 4TO y4yeba
B Poccun nnst HUX mpeamodTuTenbHEe.
[To cyOBEKTHBHBIM OILIEHKAM PECIIOH-
JICHTOB HauOoJiee pa3BUTHIMU U BOCTpE-
OOBaHHBIMHU HAMPABJICHUSIMH OOYYCHUS
B @uunsunuu spasiorcs « Uadopmanu-
OHHO-KOMMYHHKAIITUOHHBIE TEXHOJIOTHH

MeHTAaIUTET XHTeNed Apyroi crpaHsl /
The mentality of the inhabitants of another country

S3pikoBoii Gapeep / The language barrier

Jlpyroit moaxon k 00y4eHHIo CTyneHToB / Another

approach to student learning

OTtcyTcTBUE 3HaKOMBIX/Ipy3eit / No friends

Tpynuocteii He 6510 / There were no difficulties

(30,8 %), «DKOHOMHKA U MEHEIKMEHT
(19,2 %), ecrectBennsie Hayku (11,5 %),
WH)XeHepHBIe criennanbHocTh (8 %), «Cep-
BHC U Typu3m» (7,7 %), 94TO B 1€TOM TIOBTO-
psieT ¥ 0OBEKTUBHBIC TAHHBIC OTHOCHUTEb-
HO BOCTPEOOBAHHOCTH COOTBETCTBYIOIINX
HarpaBJeHUH oOy4eHHs] y 00pa3oBarelib-
HBIX IMMHTPAHTOB.

Pacnpenenenne oTBETOB Ha BONIPOC
«Kaxkwne 006¢cTosTenncTBa yueObl B DUHIIAH-
nuu ObuTH s Bac Hanbomee TpyaHbIME?»
MPEICTaBJICHBI HA PUCYHKE 7.

Puc. 7. Tpyanoctu B agantanuu k ydebe B Ounnstaauu, %
F i g. 7. Difficulties in adapting to study in Finland, %

Hcmournuk: coCTaBICHO aBToOpaMu.
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CpaBHHBas MMOJy4YCHHBIC HAMH OIICH-
KU 0apbhepoB B ajalTalul POCCHUHCKUX
CTy/IcHTOB B DUHISHAUU C pe3ysibTara-
MU COIMOJIOTHYECKOTO UCCICIOBAHUSI
E. E. [Tucbmennoit [28], BeiaeneBme
OCHOBHBIE TTPOOJIEMBI, C KOTOPBIMHU CTaJ-
KUBAKOTCs 00pa3oBaTeIbHBIE HMMUTPAHTHI
B Poccum, MBI nemaem BBIBOJ O TOM, YTO
OOJIBIIMHCTBO MPOOIEM, 3aTPYIHSIOIINX
CONMANBHYIO aJalTanuio y4eOHBIX UM-
MHUTPAHTOB (HampuMep, HEBO3MOKHOCTD
JIETAIbHOTO 3apaboTKa, TIIOXUE OBITOBHIE
YCJIOBUSI, CJIOKHOCTb MOJYUYCHHUSI IPABOBO-
ro craryca), B OUHIISIHIUN OTCYTCTBYIOT.

O6cy:x1eHue U 3aKJII0YeHUe

B pesynbrare npoBeaeHHOT0 HCCIIEq0-
BaHUS ¥ aHAJIN3a CTATUCTUYECKUX JTAHHBIX
Mo MEXJYyHapoIHOH oOpa3zoBaTelbHOU
UMMUTparuu B OUHISHANIO MBI BBIICITH-
T HECKOIBKO TEHJECHITUH, CIOKUBIIUXCS
K HACTOSIIIEMY BPEMEHH.

Bo-nepBrix, oOpa3oBaTenbHbBIE HM-
MHTPAHTHI SIBISIFOTCS OJTHOW M3 HAauOo-
Jiee JKeNaTelbHbIX KaTeropuil MUTPaHTOB
B CBSI3U C BBICOKOW aJaiTHBHOCTBIO K 5I3bI-
KOBOU ¥ KyJIBTYPHOU cpefie, oOneryaronieit
BO3MOKHYIO MOCJEAYIONIYI0 WHTETpaIuio
Ha PBIHOK TpyJa MPUHUMAIOIIEH CTPaHBHI.
OO6pa3oBarenbHast IMMHTPALHS TO3BOJISET
YaCTUYHO KOMIEHCHPOBATHh HETaTHBHBIE
MOCJENICTBUSA JENOMYJISAIUA U CTapeHUS
HaceJeHUs, B YaCTHOCTH, €BPOIEHCKUX
CTpaH 3a CYeT IOIOJHEHUs PBIHKA TPyaa
pabOTHHKAMH TPYI0CITIOCOOHOTO BO3pacTa.
B Konuenuuu rocy1apcTBEHHOM MUrpaiu-
oHHOU momutuku P® mo 2025 1. mpusHaHo,
YTO B CTpaHe ciabdo MCIOb3yeTCs TOTCH-
nuaia o0pa3oBaTeabHONH MUMMHUTpALUHC.
OnpiT OUHISHANY TOKAa3bIBACT, UTO 3Ta
CTpaHa yCHEIIHO HCIOJb3YET CUCTEMY
o0pazoBaHus, YTOOB cHOPMUPOBATH U3
YHUCJIa HHOCTPAHHBIX CTYJCHTOB TOT PE3EPB,
KOTOPBIA MOKHO OBLIO OBl MCIOJIB30BaTh
IUIs CTaOMIIM3aluy CONMaIbHO-IeMOTpa-
(huaecKoi CUTyaruu B CTpaHe.

Bo-BTOpBIX, 32 IOCIIEIHEE IECATUIICTHE
0003HAUNIICS YETKUN TPEH/I HA YBEIHMUCHUE
KoJInyecTBa 00pa3oBaTeIbHBIX HMMHUTPaH-
TOB M3 a3MaTCKUX cTpaH. CienoBaTelbHO,
¢daxtop reorpaduueckoil 6IU30CTH AN
0OJILIIMHCTBA UMMHUTPAHTOB MEPECTACT
ObITH ompexesstomuM. Ha mepBwiii mtaH
BBIXOJSIT XapaKTePUCTUKHU KauecTBa CHU-
CTEMBI BBICIIEr0 00pa30BaHUS B CTpPAHE,
HaJIW4YMe HallMOHAJbHBIX IPOrpaMM IO
IIPUBJICUCHHUIO MEXJYHAapOIHBIX CTYICH-
TOB, HANPaBICHHOCTh YHUBEPCUTETOB Ha
MEXIYHAPOJIHOE COTPYJHUYECTBO, TECHAs
CBSI3b TCOPETUYECKOM MOATOTOBKH U IPaK-
TUKH. borbiioe konn4yecTBO 00pa3oBarTeb-
HBIX HMMHUTPaHTOB B Poccuio mpuObIBatoT
u3 O6p1BIINX pecnyoauk Coserckoro Corosa
(Kazaxcrana, TamkukuctaHa, Y30eku-
cTaHa), MOATBEPXKJaasg TEM CaMbIM Kak
(akTop reorpaduueckoil OIU30CTH, TaK
1 a3MaTCKOE MPOUCXOKICHIE UMMHUIPALIUH.
Tem He MeHee aBTOpPHI 10JIAralOT, YTO I10-
TeHIMaJl 00pa30BaTeIbHON MMMUTIPALUU
azuaTckoro peruona B Poccuio peanuzoBaH
HEJI0CTaTOYHO.

B-Tperbux, B Hay4HO tuTeparype 000-
3HAUUJIACh TEHACHIUS «CIICIHATH3ALUI
uccienoBaTeNel Ha U3YYeHUH «TPajuliv-
OHHBIX» [TOTOKOB 00Pa30BaTEIbHON UMMHU-
rpalyyd U «HOBOI» 00pa3oBaTeNbHONH MM-
MUTPALUHU U3 HECTAOMIBHBIX U 3aTPOHYTHIX
KOH(UIMKTAMU CTpaH U PeTHoHOB [3; 29].

B-ueTBepThIX, MBI OTMEYAEM yBEIHYE-
HUE KOJIMYECTBa JEBYIIEK B 00IIEeM dHciie
Y4eOHBIX MUTPAHTOB. B OUHIAAHIANU TIO
BCEM HaIpaBJeHHUSIM OOydYeHHs HaOIroma-
€TCsI MPEBBIIICHUE KOJTUYECTBA HHOCTPaH-
HBIX CTYJIEHTOB-JICBYIICK MO CPaBHECHUIO
c oHoIaMu. i neByuiek pakTopaMu-mMo-
TUBATOPaMH MUMMUTPAIUH SBISIOTCS pas-
HOooOpasue y4eOHBIX KypCcOB, KOTOPbIE HE
BCET/1a BO3MOKHO IOJYYHUTh B CBOEH CTpa-
HE, BO3MOXHOCTb PACIIMPEHUS KAPbEPHBIX
MEPCHEKTUB nociie 00yueHus 3a pyOexoM,
COBEPILIEHCTBOBAHNE 3HAHUS MHOCTPAHHO-
ro a3bika. Jl4 1oHo1Iel nepBoCTENEeHHBIM

¢ Xaoorcaes 3. III. Obpa3oBarenbHas UMMHUTpaIys B POCCHIO: CYIIHOCTh, MPOOIEMbI U MOCIEACTBUS //
MurpannonHbsie MOcThl B EBpasun: Mozenu 3¢)(eKTUBHOTO yIpaBlIeHNs] MUTpaLliel B YCIOBUSX pa3BUTHs EB-
Pa3uiicKOro HHTETrPAlMOHHOTO TIPOEKTa: MaTepHaibl IX MekIyHap. Hayd.-IpakT. popyma. M.: DKOHOMHYECKOEe
obpasosanue, 2018. C. 26-31. URL: https://docplayer.ru/68249964-Migracionnye-mosty-v-evrazii-modeli-
effektivnogo-upravleniya-migraciey-v-usloviyah-razvitiya-evraziyskogo-integracionnogo-proekta.html (marta

obpamienus: 30.04.2019).
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ABJISIETCS] BBIOOP MPECTHIKHOTO y4eOHOTO
3aBeICHUS, KOTOPBIH BIIOCIEACTBUU OyaeT
CTUMYJIMPOBATh UX K XOpOIIEH Kapbepe.
[Tonaraem, 4TO TeHAEpHBIE 0COOCHHOCTHU
00pa3zoBaTeIbHON UMMUTPALIMH HYKJAIOT-
cs B JOTIOJHUTEIBHOM U3YUYEHHUH.

TakxuMm 006pa3om, IpaKTUYECKas MOIb3a
MIPOBEACHHOTO UCCIEIOBAHUS OUEBUIHA [T
HECKOJIbKUX 3aUHTEPECOBAHHBIX I'PYIII:

1) pyKOBOJACTBO MPaBHUTEIHCTBEHHBIX
CTPYKTYp, IPUYACTHBIX K pa3paboTKe cTpa-
TETHYECKUX OPHUEHTUPOB CHUCTEMBI 00pa-
30BaHUSA U 3aHATHIX B peanuszauuu Kon-
LENLHUU FOCYyJapCTBEHHOW MUTPALlMOHHOMN
nonutuku PO ma 2019-2025 rr., D0JDKHO
NIpUHHUMAaTh BO BHUMaHME MToKa3arenu Peii-
THUHIa HalMOHAJIBHBIX CHUCTEM BBICHIETO
obpazoBanus Universitas 21, B KoTopoMm
Poccust moka HaxonuTCs TULIb HA HEYIOB-
JIeTBOpUTENIbHOM 34-M MmecTe u3 50;

2) PYKOBOACTBO POCCHHUCKHX BY30B
JOJKHO HPOSIBISITh 3aMHTEPECOBAHHOCTh
B peLIeHUH MPOOIIeM, 3aTPYAHSIONINX COIHU-
aJBHYIO aJanTannio y4eOHbIX MUTPAHTOB,
U pacUIupsATh IITAT MperojaBareneil u co-

TPYJAHUKOB JIJIsi pabOThI C HHOCTPAHHBIMU
CTYJICHTaMHU;

3) rocynapcTBEHHBIM CTPYKTypaMm, OT-
BETCTBCHHBIM 3a PACIIUPEHUE MEKTOCYIaP-
CTBEHHBIX 00Pa30BaTeIbHBIX H KYJIbTYPHBIX
CBs3€l HEOOXOAMMO CII0COOCTBOBATE 00JIEE
arpecCMBHOMY IIPOJBUKEHHIO 00pa3oBa-
TENbHBIX YCIYT POCCUHCKUX BY30B B a3H-
ATCKOM PETHOHE.

[ToxBomst UTOT TMPOBEACHHOMY HCCIIC-
JMIOBAHWUIO, aBTOPHI JAEIAI0OT BBIBOJ, UTO
o0OpasoBareibHasi MUTPAIUs SIBJISETCS Mep-
CIIEKTUBHBIM JJIsl U3YUCHHUS SIBICHUCM.
HayuHblil moTeHUMaNd JAaHHOTO SIBJIEHUS
MOXET IMOCIYKUTh BaXKHBIM PECYyPCOM IS
MMOHUMAaHUS U PETYyIUPOBAHUS MPOILEC-
COB, KOTOpPBIC IMPOUCXOJSAT B HACTOSIICE
BpeMsi B o0miecTBe, cuctemMe odopas3oBa-
HUA, SKOHOMHUKe W monutuke. O6paszo-
BaTeJIbHbIE MMMUTPAHTHI, 00Jagaronne
BBICOKUM KOMMYHHUKATHBHBIM PECYpPCOM
M BBICOKOH CTENEHBIO aJallTUBHOCTH, SIBJIS-
FOTCS 00JIee MPUBJIEKATEILHBIM CETMEHTOM
JUIST TPAHUMAIOMIETO COO00mecTBa, 9eM
OCTaJIbHBIC TPYIIBI HMMHUIPAHTOB.
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Introduction. The article examines factors for a potential increase in student motivation to theory class
attendance. Scientific research presents various factors for students’ non-attendance, beginning with personal
reasons and nuances of study organization and ending with the teacher approach to their work. This article
looks specifically into the factors controlled by the teacher, more precisely, their competences.

Materials and Methods. The qualitative study was conducted in the academic year 2018-2019, through
the analysis of study motivation opinions of Vilnius Gediminas Technical University students majoring in
technology studies. The article presents the analysis of one aspect of the conducted survey, i.e., what teachers
could or should do to motivate students to attend theory classes.

Results. The processed data indicated that students link motivation to study to three primary teaching competences:
the didactic, communicative and personal ones. According to students, the teaching staff’s didactic competence
should include the ability to create a reasonable balance between theory and practical application, the capability
to visually present and impart focal points of the study material, the capacity to plan out lectures, the skill to apply
interactive studying methods, and the potential to motivate students by introducing accumulative bonus grades.
Discussion and Conclusion. While there was a clear differentiation between three teacher competences, the
weight placed on each one differs. The didactic competence carries the most weight, and teachers should,
therefore, reflect on whether they establish an optimal state of balance between theory and praxis; prepare
visually appealing lectures, and consistently and structurally convey the study material, etc.
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B cBs3u ¢ oTUM B HacTosmed cTarhbe aBTOPHl AHAIM3HUPYIOT (AKTOPHI, MOTHBUPYIOMINE CTYIEHTOB
K TTOCEMIEHUIO TEOPETUUECKUX JEKIIUH.

Matepuaasl 1 Metoabl. B 2018-2019 y4yeGHOM roay B BUIBHIOCCKOM TEXHHYECKOM YHHBEPCHUTETE
uM. ['equmMuHaca GbUIO IPOBEACHO CTAHAAPTU3UPOBAHHOE OTKPBITOC HHTEPBBIO, B X0€ KOTOPOTO OBLIN
MpOaHaIN3UPOBAHBI MHEHHUS CTY/IE€HTOB TEXHOJOTHIECKUX MPOTPAMM O MOTHBALNHK YUUTHCSA. B HHTEpBBIO
npuHsiu yuactue 110 ctyneHToB. B cTaThe npeacTaBiaeHbl pe3yabTaThl OTBETOB Ha CIEAYIOLINN BOIPOC:
KaKUM 00pa3oM IperogaBaTeIb MOKET/ JOJKEH MOTUBHPOBATh CTYJCHTOB K OCEIICHUIO TEOPETHIESCKUX
JMEeKUHU? AHAIM3 OTBETOB HA 3TOT BOMPOC BBIABUI B 001Ieil ClIOKHOCTH 243 BBICKa3BIBAHUS, KOTOPHIE
OBIITM pa3JesieHbl Ha TPU KaTeropHH, a Te, B CBOIO OUepe/lb, Ha MIOJKATErOPUH.

PesyabTaTsl ucciaegoBanusi. CTygeHTH CBSA3BIBAIOT ()aKTOPHI MOTHBAIUU C JUJAKTHYECKOHM, KOMMY-
HUKAaTHUBHOM M NMYHOCTHONH KOMIIETEHIUAMHU HpemnogaBarens. [lo MHEHHIO CTy/I€eHTOB, AUAAKTHUYECKAs
KOMIIETEHLUs IpenojaBarelis Noapa3yMeBaeT YMEHUE HAMISJHO CBS3bIBAaTh TEOPETUUECKUN MaTepual
C NPAaKTUKOH M JOCTYIHO €ro W3jaraTh, IJIAHHPOBATh M OPraHMU30BBIBATH JICKIHIO, NIPU NMPOBEICHUN
JEeKIIMOHHBIX 3aHATHH MPUMEHSATh Pa3TUIHbIE HHTEPAKTUBHBIE METOJBI, @ TAKXKE MOOUIPSATH CTYACHTOB
JOTIOJIHUTENILHBIMU HAKOMUTENbHBIMY Oastamu. KoMMyHHKaTHBHASI KOMITETEHIIHS TOApa3yMeBaeT yMe-
HUE aKTHBHO U He(OPMaJbHO OOMmATHCA, a JIMYHOCTHAS — JOOpPOXKeIaTeIbHOE OTHONICHUE K CTYACHTY
U oA AepKaHne 00paTHOH cBsA3H ¢ 00ydaromuMucs. BeiieeHHbIE KOMIIETEHIINY MTPEMO01aBaTeNs pasin-
YaIOTCs 110 CBOCH 3HAUMMOCTH. BaXkHY0 pOJIb TP MOTHUBALMH CTYACHTOB UTPAeT AUJAKTHUECKasl KOMIIe-
TEeHIHS npenoxasaTes. [IpenogaBaTeny, cTpeMsIuecs: CBOMMH JIEKIUIMHU 3aHHTEPECOBATh CTYACHTOB,
JOJIKHBI KPUTHUECKH OIIEHUTH, CBA3BIBAIOT JIM OHM TEOPETHUIECKHUI MaTepual ¢ MPakKTUKOH, JOCTATOIHO
JIY BU3YalIN3UPYIOT €r0, a TAKKe HACKOJIBKO MOCIEA0BATENbHO U CTPYKTYPHUPOBAHHO H3JIaraloT MaTepHail.
O0cy:xnenne u 3aKJa04eHne. Pe3ynbraTel JaHHOTO HCCIEAOBAHMSI MOTYT OBITH OJE3HBI IS JaIbHEHIIero
U3ydeHUs] MOTUBAINH CTYACHTOB, a TAK)KE MPEMOoJaBaTeIsIM TEOPETHIECKUX JUCIUIIINH B 00IaCTH TEXHHU-
YECKUX HayK.

Kniouegvie cnosa: TeXHOIOTHYECKHE HAYKH, MOTHBAIUS CTYJAEHTOB, MPOMYCK JEKIUIl 0e3 yBakUTeIbHOI
IPUYUHBI, TEOPETUYECKas JIEKIHsI, KOMIETECHI[UU IIpernoaaBareei

Mnsa yumuposanus: [peccurep, I. daxkTopsl, ciocoOCTBYIOINE OBBIILICHUIO MOTUBALUN CTYACHTOB TEXHO-
JIOTHYECKUX MPOTrpaMM JUIs TocemmeHust Teoperndeckux neknuii / I JIpeccurep, C. Brosuncknene. — DOI
10.15507/1991-9468.098.024.202001.050-061 // Uuterpanus obpaszoBanus. —2020. — T. 24, Ne 1. — C. 50-61.

Introduction correlating with the teachers’ competences.

The motivation to study and the factors
for participating in various class activities
is a common research object. Research
indicates that regular class attendance has
a direct and positive effect on the students’
results [1]. The introduction of compulsory
attendance, however, has had only a minus-
cule positive influence on academic achieve-
ment and has even shown the potential to
decrease the students’ sense of obligation to-
wards mandatory classes [1]. Consequently,
it is obvious that attendance should not be
obligatory, and it only produces results when
achieved in alternate ways.

This article aims to analyze scientific
literature encompassing possible means of
motivating students along with the basis
for non-attendance and, by utilizing the
gathered data of the conducted qualitative
study, to present possible factors for impel-
ling students of technological sciences to
attend their respective theory lectures. The
study limits itself to the factors directly

SOCIOLOGY OF EDUCATION

Therefore, the drawn conclusions could
serve as guidelines for teachers on how to
increase students’ attendance.

Teachers of higher education institu-
tions note that it is getting increasingly
more difficult to get students to attend
theory lectures. One reason being the in-
corporation of modern technology into the
studying process. Open access, university
subscriptions to databases, the vast variety
of e-books and other electronically avail-
able prints, MOOC:s and virtual learning en-
vironments have, without doubt, enriched
and accelerated the studying process. Con-
versely, however, such numerous opportu-
nities for self-study have also greatly de-
creased the relevance of theory classes. The
second reason could be the unique traits
and distinct ways of studying the current
generation of students. Generation Z are
digital natives and prioritize virtuality over
reality, they “show a higher degree of narcis-
sism and are more disconnected from the real
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world” [2]. They are accustomed to process-
ing huge amounts of information and exten-
sive multitasking, but they also encounter
more issues when it comes to keeping focus
for prolonged periods of time. Consequently,
the traditional 90-minute-long lecture seems
unappealing and obsolete.

The question arises of whether or not
a frontal instruction approach to theory lec-
tures conforms to the constructivist teaching
model, which defines the learning process as
one with a proactive student in its center and
the teacher acting merely as a consultant and
counselor. The teacher does no longer impart
knowledge, and the student is no longer
a passive receiver of that knowledge. The
teaching paradigm has been replaced by the
learning paradigm. In the studying process,
this paradigmatic change is established by
the concept of student-centered learning and
teaching. The Standards and Guidelines for
Quality Assurance in the European Higher
Education Area (ESG) underline the neces-
sity of ensuring student-centered learning
and teaching, i.e., by utilizing different
modes of delivery, a flexible usage of va-
riety of pedagogical methods, encouraging
a sense of autonomy in the learning process,
etc.'. One of the pivotal reasons for that be-
ing the encouragement of autonomy: “Stu-
dent-centered learning and teaching play
an important role in stimulating students’
motivation, self-reflection, and engagement
in the learning process”. Student-centered
learning and teaching correspond to the
problem-based learning (PBL) method no-
tably more in contrast to the conventional
lecture design. PBL is practiced mostly in
western European universities, especially
in the area of medical studies. In Lithuania,
PBL has since been successfully adapted and
is being continually executed in the Lithu-
anian University of Health Sciences [3].
The transition to PBL, however, requires the
managing authorities of a higher education
institution to perform a systemic change in
the study programs. As a result, the tradi-
tional approaches to studies, which cannot

function without theory lectures, remain
vastly popular in many countries, including
Lithuania: “(...) the current practice, where
the educational model and structure applied
at national level is based on lecture-type
classes, oriented at large groups” [4].
Despite everything, scientific research
shows that even the old-fashioned con-
ventional lecture can be appropriate and
serviceable. According to Bligh, common
lectures are by far the least suitable method
of learning, when the overall goal is the
comprehension of complex concepts, the
application of abilities, the formation of
world view, the encouragement of taking
interest in a particular subject and the
furthering of social integrity. If the overall
goal is to simply convey knowledge, how-
ever, lectures are no less effective than dis-
cussions, individual work, and projects [1].

Literature Review

Motivation. According to Tereseviciené
et al., the motive is a state of the hu-
man mind, compelling an individual to
consciously strive towards a given goal.
When a person is confronted with an ac-
tivity, which has the potential to satisfy
a particular individual need, that basic need
transforms into motive [5]. Many motives
compel a person to act, and such a state is
known as motivation. Among other func-
tions, motive helps understand the purpose
of one’s actions and plays a significant part
in controlling and changing activities. The
causal relationship between motivation and
study results is undeniable [5].

Ryan and Deci, in their Self-Deter-
mination Theory, differentiate between
autonomous motivation and controlled
motivation. Autonomous motivation com-
prises both intrinsic motivation and certain
types of extrinsic motivation, i.e., when the
activity does not contradict moral values
and needs. Controlled motivation con-
sists of external regulation and introjected
regulation. External regulation is tied to
external pressure (e.g. reward and punish-

! [Standards and Guidelines for Quality Assurance in the European Higher Education Area (ESG)]. 2015.
Available at: https://enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf (accessed 30.02.2019). (In Eng.)

2 Ibid.
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ment), while introjected motivation refers
to a partial correspondence to the activity
when an individual feels internal pressure
due to a feeling of shame, dignity, etc. [6].

Intrinsic motivation comes into ques-
tion when people commit to certain activi-
ties without external influences as the ac-
tivity itself appears worthwhile. The Self-
Determination Theory claims that intrinsic
motivation depends on the satisfaction of
three innate psychological needs: compe-
tence, relatedness, and autonomy [6; 7].
The higher the degree of satisfaction,
the more the performed activity appears
rewarding, thus also creating stronger in-
trinsic motivation. These needs are basic
and universal, making them independent
of cultural differences. They are, there-
fore “essential for optimal functioning in
a broad range of highly varied cultures” [6].

According to various scholars and
research results, actions driven by autono-
mous motivation and controlled motivation
lead to divergent results. When compared to
one another, autonomous motivation comes
out ahead as it leads to greater psychologi-
cal health, more effective performance on
heuristic types of activities and greater
long-term persistence [6].

Autonomy does not mean that a person
acts independently of their surroundings. It
is imperative that the action complements
the individual’s values and objectives. Ap-
plying said autonomy to the study process,
the following example situation could be
presented. A student will feel autonomous
and independent during an examination of
their knowledge at any given time and place
when they themselves have chosen the sub-
ject and are able to feel the importance of
the contents to their overall study goals. The
need for competence is dictated by a sub-
jective sense of achievement. Continuous
failures and setbacks (e.g. poor exam results)
weaken one’s intrinsic motivation and give
rise to passivity. However, the opposite,
constant success without much effort, carries
with it the same effect of demotivation [1].

Student attendance and its potential
influences. Various reasons for absentee-
ism can be distinguished. In their research,
Billings-Gagliardi and Mazor revealed

SOCIOLOGY OF EDUCATION

that students do not make deliberate at-
tendance decisions as a staggering 83% of
respondents described making the decision
on whether or not to attend lectures on
a case-by-case basis [8].

Overall, attendance depends on whether
the lecture notes prepared and materials
presented are adequate for the learning
process, lecturer — lecture — student quality,
the scope and difficulty of the subject, the
possibility of learning about the same sub-
ject outside of lectures and other reasons
(e.g. stress level, time management and
difficulty travelling to the university) [9].
Various research indicates that students
attend lectures believing that attendance
is a necessity and that it affects academic
achievement [9; 10], whereas the by stu-
dents stated reasons for non-attendance are
predominantly individual and external: “In
our study, it is apparent that reasons such as
illness and lack of sleep play an important
role in absenteeism” [9].

Westrick data shows that a low level
of attendance does not only depend on
a student’s personal circumstances (dis-
ease, fatigue, etc.) and the organization of
the learning process (e.g. preparation for
exams and tests) but the activity itself as
well, especially when any additional gain
of the activity is opaque [11].

Kusurkar, Croiset and Ten Cate have
formulated 12 tips on how to boost the
intrinsic motivation of medical students:
identify and nurture what students need and
want; have students’ internal states guide
their behavior; encourage active participa-
tion; encourage students to accept more
responsibility for their learning; provide
structured guidance; provide optimal chal-
lenges; give positive and constructive feed-
back; give emotional support; acknowledge
students’ expressions of negative effect;
communicate value in uninteresting activi-
ties; give choices; direct with ‘can, may,
could’ instead of ‘must, need, should’ [12].
The authors add that these 12 tips can be
applied in different types of teaching ses-
sions including large groups, interactive
lectures, clinical presentations, etc., and
also in problem-based learning sessions. It
would not be wrong to assume that these
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tips apply to other programs other than
medical studies too.

Following the Self-Determination The-
ory, intrinsic motivation can easily be af-
fected by external sources of motivation:
parents, friends, and teachers. Research
shows that a materialistic reward for any
kind of achievement lowers the level of
intrinsic motivation, while praise raises it.
If the teacher creates a connection between
a boring and unappealing assignment and
the students’ inner values and goals, the
students will experience an increase in mo-
rale and willingness to dedicate more time
to their work. Unclear evaluation criteria
and discrepancies between the course ma-
terial and contents of tests and exams will
ultimately impede the students’ ability to
achieve their goals and high grades, creat-
ing growing passivity [1]. So the general
level of attendance largely depends on how
a teacher organizes and conducts their lec-
ture, making the teacher‘s personal, didac-
tic, communicative and other competences
major factors for the increase or decrease
in student attendance in their classes. The
study conducted by Billings-Gagliardi and
Mazor revealed that 82% of students cited
previous positive or negative experiences
with a particular lecturer as a major factor
in their decisions. The factors, which had
an impact on student attendance, included
providing clear, understandable explana-
tions, discussing concepts rather than list-
ing facts and integrating information [8].

Continuing on the topic of the teach-
er’s influence on attendance, student
absenteeism is affected by a lack of ac-
tive learning, dull and boring instructors
and disorganization within the layout of
the lecture [13]. Research by Bati et al.
found that instructive lectures, emphasis
on important topics, the opportunity to ask
questions and receive guidance, enthusi-
astic and keen lecturers increase student
attendance, while boring lectures and lec-
turers, much too simple and easy classes
increase absenteeism [9]. Other research
distinguishes, among others, a feeling of
inferiority and fear of the lecturer [14]
and disrespect towards the students [10]
as causes of non-attendance.
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Also mentioned are cases in which the
increase of extrinsic motivation carries value
as well, i.e., when a teacher has to explicate
an unappealing and dry topic. At the begin-
ning of a dull course, grades, compulsory
attendance, mediate assessments, etc. can be
valuable and effective means of stimulating
extrinsic motivation. That way, factors for
extrinsic motivation may ensure learning
success and an increase in interest in a par-
ticular topic. That in turn, leads to a better
understanding of the presented material and
a long-term rise in intrinsic motivation [1].

Materials and Methods

Diverse and extensive technical education
counts as one of the most vital prerequisites
of human evolution [15]. In the academic
year 2018-2019, a qualitative study was
conducted to thoroughly analyze the opinions
of students on the factors that motivate them
to study. At the beginning of the semester,
atotal of 110 first-year VGTU students within
the area of technology studies participated in
a written standardized open-ended interview:
51 students from environmental engineer-
ing and 59 from construction engineering.
This article presents one of the constituents
of the analyzed data, i.e., potential factors
for an increase in theory class attendance.
The students were asked to submit detailed
answers to the open-ended question “How
should/could a teacher motivate them to at-
tend theory classes?”.

Before commencing the interview, the
students were introduced to the objective of
the study. All interviews were anonymous
and submitted voluntarily. A content-based
analysis method was opted to examine the
collected data. A grand total of 243 state-
ments were analyzed and, based on their
content, divided into respective categories
and subcategories. The establishment of
categories and subcategories is based on
differing corresponding quotes.

Qualitative studies are deemed valid
when they aim to constitute a list of opin-
ions, evaluations, and statements on a par-
ticular question [16]. The goal of the con-
ducted study was to collect a large variety
of differing viewpoints and perspectives;
thus no time or answer length limit was
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set. Open-ended questions present a great
opportunity to collect numerous and differ-
ing answers, giving the interviewees more
freedom of choice and encouragement, they
“let the researcher understand and present
the world as it is seen and experienced by
the participants without predetermining
those standpoints” [17]. Only a qualitative
study has the capacity to reveal the reasons
for choosing a particular answer. Thus only
a qualitative, not a quantitative, study will
prove to be resultative when the goal is to
conclude what factors influence students to
attend theory lectures. The internal valid-
ity (credibility) of the research is further
constituted by the fact that the study and
data analysis has been conducted by two
researchers, the data has been recorded in
written form, and that the respondents an-
swered the same questions, which increased
the comparability of responses and reduced
interviewer bias. The latter also accredits the
conducted study in terms of objectivity as
the interviewees’ statements are frequently
quoted in the presentation of the results of
the analysis. The external validity (transfer-
ability) of the research is guaranteed by the
applicability of the results, i.e., granting the
reader the understanding of where to apply
the results [16], especially to increase stu-
dent motivation in the study process.

Within the context of qualitative stud-
ies, what is commonly associated with
them is not their reliability, but their de-
pendability in terms of the stability of the
acquired data [18; 19]. The study is deemed
dependable if the study findings were rep-
licated with similar participants in similar
conditions. This study has been conducted
with two distinct student groups at different
times. The data gathered from both groups
led to greatly similar results, though the
two are not subject to comparison in this
article. Therefore, it can be concluded that
the conducted study is dependable.

Results
The submitted answers to the open-end-
ed question represent the students’ opinions
on the factors for theory class attendance.
18 of the interviewees attested that intrinsic
motivation encourages students to attend
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theory classes. That comprises 7.4% of
all statements, in other words, every 13%
student attends theory classes motivated
by the will to acquire more knowledge on
the subject and “the wish to understand
and pass the exam”. This is testified by the
following student quotes: “the information
presented in these lectures is a sufficient
argument for regular attendance”, “difficult
subject”, “great amounts of relevant in-
formation”. The remaining 225 statements
indicate that students primarily expect ex-
ternal influences and sources of motivation,
independent of themselves. It is believed
that these factors are largely dependent on
individual personality traits [20].

The analyzed data revealed three main
groups of factors for theory class attend-
ance for students within the area of tech-
nology studies linked to didactic, commu-
nicative and personal teacher competences.
So that research could progress smoothly,
these categories of competences were
divided into two to six subcategories for
each main one.

The first category: the factors related
to the didactic teacher competence. The
majority, 170 statements, claim that the
main factor that has an influence on the
attendance of theory classes is the teacher’s
ability to plan out educational content and
organize student-centered learning pro-
cesses. This competence affects the choice
of study material and its delivery to the
students along with the capacity and will-
ingness to convey information in a compre-
hensive and serviceable manner. Based on
student statements, six subcategories can
be assigned to this category.

1.1. The ability to combine theory with
praxis. A total of 31 participants agree
that the presented material should come
together with empirical real-life examples,
i.e., it is imperative “to only convey spe-
cific theoretical information, which can
be applied practically”. Furthermore, the
students believe that course material is eas-
ier to commit to memory when presented
together with real-life examples (“more
real-life situations should be described and
presented during lectures as that would
make memorization easier”), which they
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believe should be visualized using videos
and other media (“to show how theory is
applied practically”, “using short films”,
etc.). Another 10 state that the material
from theory classes should be connected
to their target career (“to show us where
we will be able to utilize this knowledge
in the future”) and be up-to-date (“more
contemporary examples and cases within
the subject”, “the class material should
match modern standards, i.e., must not
be obsolete”). Having guests within that
specific scientific area hold lectures and
speeches could help convince the students
of the necessity and practical use of the
course material, as illustrated by the fol-
lowing quote: “invite guests from the
industry”.

1.2. Visualization of the course mate-
rial. Any kind of information presented
in an appealing manner arouses people’s
curiosity. It is therefore not surprising that
28 students expressed the desire of hav-
ing theoretical material presented in an
attractive way by visualizing it as much
as possible (“do not force dry information
onto us”). They are convinced that this can
be achieved by introducing “more illustra-
tions, examples”, “related video footage”
and “intriguing facts, pictures”. They ask
that teachers “do not read from their slides
as that is extremely boring” and suggest
that teachers “do not limit their lectures
to dull and stale theoretical information”.
It is obvious that by employing a variety
of visual tools the amount of textual data
shrinks. This satisfies those students who
enjoy having “less text in the slides” and
“not having to copy and write too much”.

1.3. The ability to emphatically present
course material. The statements of 9 students
claim that they not only value the application
of visual tools when holding theory classes
but also the teacher’s capacity to clearly
present and comment on their material. The
students, therefore, underline that theoretical
material should be presented “comprehen-
sively and simply” as well as “quickly and
clearly”. That can be achieved when the
teacher is capable of “using their own words
to talk on a given subject instead of reading
from their slides”.
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It is significantly easier to memorize
systematically structured information in
comparison to repetitive and dull data with-
out underlining focal points or addressing
related topics, etc. As a result, four students
stressed the importance of “systemized
and easily accessible information” to their
learning process along with the teacher’s
ability to “structure the course material to
simplify the learning process in prepara-
tion for tests and to minimize the need to
look up additional information in thick and
uncomfortable course books”.

1.4. The ability to plan out and organize
lectures. A poorly established working or
learning environment is a greatly demotivat-
ing factor causing tension and boredom [21].
To avoid this, scientists suggest alternating
between intense work and short periods
of repose. They even suggest presenting
interesting and engaging situations or
utilizing audio or video files during these
short relaxation intervals [5]. The ability
to plan out and organize lectures does not
only help the teacher deliver all the mate-
rial prepared for the course but also to do
so in a highly efficient fashion, i.e., using
in advance prepared tools, structuring the
material, setting a comfortable pace for the
lectures with all the breaks in-between and
even the time of the lecture itself (“so that
it is not the first lecture™). The statements
of 12 students confirmed that they would
like to have short breaks during the lecture,
while three of them would enjoy listening
to music or watching a video in that time
(“show information that is not related to
the lecture’s topic”). While another two
would opt for a session of active rest, i.e.,
engaging activities unrelated to the lecture
(“take breaks and do some brain activity
stimulating tests”), another seven would
prefer passive rest (“take 5-minute-long
breaks”). Meanwhile, a group of three wish
for a short spell of “peace and quiet”.

For any activity to bear resultative fruit,
not only the volume and structure of the
lecture must be considered but also the pace
and audio aspect. According to two students,
teachers should “speak with a microphone”
so that all the information they convey is
intelligible and can be picked up with ease.
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Every teacher has their own method of
ensuring their material’s commitment to
lasting long-term memory. Normally, this
process is followed by a large-scale course
review. It is therefore unsurprising that
“formulating questions, discussions” play
a major role in every student’s learning
process. Three students suggest “asking the
audience questions from previous slides”
and, at the end of the lecture, “reviewing
the lecture’s material”.

One student stated that the establish-
ment of rules for active participation in
class and behavior at the beginning of
activities are of great importance to them
(“immediately sets up rules”™).

1.5. The application of various methods
for active participation. The teacher’s ob-
jective should not only be accounting for
and planning break periods during class
but also considering the employment of
diverse and creative methods for inspiring
the active participation of students dur-
ing the lecture. In addition, by learning
actively, a considerably larger amount of
information is retained as activeness inten-
sifies the strengthening of neural pathways
in the brain, resulting in memory [22].
A considerably large number of 30 students
would like to do topic-related exercises
during class activities as exemplified by
the following extracts from the quotes:
“create tasks, which would enthuse and
encourage students as well as help them un-
derstand schematics and diagrams”; “try and
draw the attention of students using various
exercises”; “not only by listening but also
by introducing tasks for the students to do
by themselves”. Students wish to see more
challenging assignments as well (“more ex-
ercises, which would have us rack our brains
more”). Students find themselves especially
engaged in group projects so, as a result,
awhole 19 of them declared that they would
like to have group activities during theory
classes. To that end, they suggest that teach-
ers “assign more group work™ and “organize
more group activities”.

The quoted statement “a public declara-
tion and presentation of the best work or
works” suggests that active participation
in lectures would not only increase overall
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attendance but also encourage construc-
tive academic competition between the
students. One student’s idea of “inventing
compelling games, which are related to
the topic of the lecture and would help
learn and memorize” would, undoubtedly,
impose quite the challenge for the teachers
concerned.

In the evaluated data of other scientific
research by different authors concerning
the subject of class attendance, a significant
number of students cited active learning ex-
periences as an important, positive factor [8].
In addition, this competence grants the
teacher the opportunity to ensure a fitting
choice of teaching methods and the rel-
evance of the material in modern day soci-
ety. Six interviewees stated that they would
feel more obligated to attend their classes
if the teacher were to employ more diverse
state-of-the-art techniques. Quotes such as
“try and present everything in a contempo-
rary manner” and “diversify the teaching
methods” confirm this claim. Information
technology is already an inseparable part
of the modern world. Therefore, students
demand that “more smart technologies” are
made use of during lectures.

1.6. Motivation through bonus grades.
A staggering 39 interviewees supported
the idea of being motivated through bonus
grades. The majority of 33 of them stated
that a reward system for consistent attend-
ance should be seriously considered, i.e.,
giving bonus points on tests and exams.
Statements such as “I believe that bonus
points for attendance are a greatly motivat-
ing factor to attend and participate in class
activities” and “getting an extra amount
of points on a test to raise the final grade
would be a great motivator” are just a cou-
ple of many other statements favoring this
idea. “Receiving bonus points for achieving
at least 80% on a test based on the contents
from a previous lecture” and “being asked
additional questions to earn bonus points”
are quotes of six students who think that
this form of bonus grades would have to be
earned in some way (e.g. answering certain
question or completing extra tasks).

The second category: the factors re-
lated to communicative teacher compe-
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tence. Communication is the exchange of
information between individuals forming
a group. The statements of 16 interviewees
indicate that the way a teacher interacts
with the students is of great importance,
including the way they communicate in-
formation to the audience and how they
respond to feedback. It may at times be
difficult to differentiate this competence
from the personal one as an individual’s
personality traits directly affect their social
behavior and interpersonal interaction.
They are also closely interrelated in the
educational process [23].

2.1. The ability to interact actively.
A teacher’s active contact with others could
be described as consistent communication
with students on lecture-topic-related and
unrelated matters. A total of 10 students
support this idea. They fault the teacher’s
inability to organize an open discussion with
and in-between the students as a cause for
boredom, especially when the teacher has
their back turned to the audience for extended
periods of time (“speaks to the wall or black-
board/whiteboard”). As a result, students
feel more prompted to attend lectures when
the audience is an active participant in the
class activities and the teacher speaks to the
students and not himself”. “Active coopera-
tion between the students and the teacher”
and “interesting discussions on the subject at
hand” are dominating factors for the students’
engagement in class activities. That, in turn,
makes classes greatly more appealing and the
course material becomes easier to remember.

2.2.The ability to interact colloquially.
Interpersonal interaction is crucial to any
form of social interaction. Humans directly
affect one another. They have the ability
to influence another’s feelings, views and
behavior. By interacting with their students
adequately, the teacher is able to help their
audience better understand the lecture’s
material and create a personal link with
their listeners in order to receive more
genuine feedback. In their interviews, six
students expressed the wish “to be treated
by the teacher as equals without blatantly
boasting about their higher scholarly sta-
tus”. That may be a necessary prerequisite
for “natural interaction and the use of
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everyday real-life examples for general
explanations” and “informal and simple
conversations”.

The third category: the factors related
to the personal competence of teachers. The
personal competence of a teacher encom-
passes personal ability and human values,
personality traits, which help establish
a suitable learning environment, interper-
sonal relationships, adequate emotional
climate [24]. A favorable learning environ-
ment not only influences student attendance
but also affects their general view on the
study process [25].

The statements of 39 students confirm
the importance of a teacher’s personal
qualities: their behavior during various
class activities, the learning environment
and the atmosphere they create. Although
the deep-rooted conservative way of teach-
ing of a several decades ago should have
already subsided in current years, certain
student requests such as “stop calling us
dumb” are cause for much concern and call
for a more detailed examination of their
statements. Following the interviewees’
answers to the questions, the personal com-
petence of a teacher has been divided into
two subcategories: accommodativeness and
response to feedback.

3.1.Accommodativeness. A total of
33 participants put significant weight and
priority on the personal qualities belong-
ing to this subcategory. Students are most
motivated by “the teacher being in a good
mood”. Other student statements like “the
teacher has a good sense of humor™ and “are
not afraid to deviate from the main topic
to lift the audience’s mood and alleviate
some of the tension in the room” affirm this.
Honesty, friendliness, empathy and all the
other core human qualities are also positive
contributors to an increase in student at-
tendance. The following quotes support this
claim: “the friendliness of teachers encour-
ages studying”, “occasionally giving casual
real-life tips”, “a wholehearted teacher”,
“the possibility to find compromises”,
“a charismatic teacher”.

All of the above stated human qualities
create the required conditions for a friendly
learning environment. An atmosphere of
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this kind is necessary for students to work
without pressure (“not feeling any tension”,
“a lighthearted atmosphere”). To make that
a reality, the students suggest “not mind
people eating in class”, “not restrict student
freedom”, “allow to send mobile texts”.
The conclusion can be drawn that a lec-
turer must not only possess the compulsory
qualities exemplifying a teacher but also
become a “friend” to the students as well
as a psychologist who would “never for-
get to consider that some students may be
extraverted, while others are introverted”.

3.2.Response to feedback. This teacher
quality defines their flexibility when it
comes to making necessary changes to the
curricular activities, tools used and other
factors according to the wishes and abilities
of the audience [26]. In their interviews, six
students stated that they greatly appreciate
a constantly changing and evolving lecture
structure: “ask us if any changes to the lec-
tures are necessary”, “the teacher matches
their pace to ours”, “our comments and
wishes are considered”.

In figure, the summarized results of the
conducted qualitative analysis are shown.

Discussion and Conclusion
Various academic sources analyze the
varying factors having an influence on stu-
dent attendance. The qualitative study con-
ducted by the authors of this article created
an opportunity to have a more detailed look

Response to feedback
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Informal interaction
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Motivation through bonus grades

Application of active methods

Planning out and organizing lectures optimally

Presentation of the study material
in a comprehengive manner
Visualization of the study material

Combination of theory and praxis

0

at those particular factors directly affected
by the teacher. The study concluded that
students link factors for increased motiva-
tion for theory class attendance to three
main teacher competences: the didactic, the
communicative and the personal. It is also
important to note, however, that students
weigh these competences rather unevenly.
Although students crave a state of parity
between students and teachers and appreci-
ate informal casual interaction, it is obvious
that didactic competence has the biggest
influence. Teachers who aim to get students
to consistently attend their theory lectures
should, therefore, reflect on their own
methods and determine whether they apply
student activity inspiring techniques, em-
ploy enough tools for visualization, organ-
ize their lectures suitably, establish a logi-
cal connection between theory and praxis,
and present their material in a cohesive
and structured manner. The most favored
means related to the didactic competence,
however, proved to be the extrinsic mo-
tivator employing a bonus grades/points
system. Conversely, only a small portion
of interviewees stated that they attend lec-
tures spurred by intrinsic motivators. That
leads to the conclusion that the majority of
students lack internal maturity. A potential
cause for this might be the fact that the
participants of the study were first-year
students. A lack of maturity is, however,
a common characteristic of generation Z,

10 20 30 40

The factors related to the didactic competence of a teacher.

The factors related to the communicative competence of a teacher.

The factors related to the personal competence of a teacher.

Figure. The teacher-related factors for potential increase in student attendance
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as “they still have immature expecta- tinue to face a variety of challenges try-
tions, requirements and behavior” [3]. ing to find effective means of motivating
Consequently, teachers are and will con-  students.
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Introduction. The present study aims to predict students’ academic achievements based on the classroom
climate, the mediating role of teacher-student interaction and academic motivation among Semnan University
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Materials and Methods. This study relied on correlation-and-description method of data collection. The
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and Pace and Kuh’s student academic achievement scale were used. Reliability of the questionnaires was
confirmed using Cronbach’s alpha test.

Results. There is significant positive relationship between academic achievement and classroom climate,
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IIporHo3upoBaHue ycneBaeMoOCTH CTYJAEHTOB Ha
OCHOBe KJHMMATa B KJiacce, MOCPeJHUYECKOH PoJIH
B3aMMO/JeiiCTBUA MNpenojaBarelieil €O CTyIeHTaAMHU

U MOTHBAIUM K yuele

C. JIncagpapu’’, A. Aczapu’
! Cemmnancruit ynusepcumem, 2. Cemnan, Upan,
" sjafari. 105@semnan.ac.ir
2 Vuusepcumem Bupooicenoa, 2. Bupoaceno, Upan

Beenenne. Hacrosimee uccinenoBanne HaleJIeHO HA MPOTHO3UPOBAHHUE aKaAEMUUICCKUX TOCTHKEHUH CTy-
JIEHTOB C YYETOM ICHXOJOTUYECKOTO KIMMaTa B y4eOHOM rpymnme, HOCpeAHNIECKOH pOIu B3auMOIeCTBHS
IperoiaBaTeliss U CTyJeHTa, a TaKXKe akaJeMHYecKOW MOTHBALMM CTYACHTOB Ha mpuMepe CeMHaHCKOTO
YHUBEPCUTETA.

MaTepuanbl M1 MeTOAbl. JlaHHOE HCCIIEJOBAHNE OMUPAETCS HA KOPPENSIUOHHO-0MNUCATEIbHBIN METON
c6opa naHHBIX. B cocTaB BEIOOpPKHM BOLUIM BCE CTYACHTH ypOBHEH OakamaBpuara W MarucTpaTypsl
nHXeHepHOro Qakynprera CeMHaHckoro yHupepcurera B 2017-2018 yue6HOM romy. C mMOMOIIBIO
MeTo/a cliydallHOM cTpaTu(uUKalUu B KadyecTBe BEIOOPKH Ob10 oToOpano 200 ctynenTtoB (135 Gaxka-
naBpoB u 65 maructpoB). Mcnonb3oBansl ankeTsl X. [larpuka, A. Kannana u A. Paliana no u3yueHuto
MICHXO0JIOTHYECKOTO KJIMMaTa B y4eOHOU Ipymie, IIKajla B3aUMOACHCTBUS NMpEnoJaBaTelb — CTYACHT
JI. DOpuanneca-Jloneca, aHkeTa akageMu4eckoif moTuBauuu P. Bannepanna u mxkana akageMuueckoi
ycrneBaeMocTH ctyneHTta [Isiica u Kyxa. HanexxHocTh aHKeT Oblita MOATBEPIKJEHA C TOMOUIBI0 KO3 (-
¢unuenrta o (anpda) Kponbaxa.

Pe3ynbTaThl Heee10BaHus. MiMeeTcs cynecTBeHHAs TTOJIOKHUTENbHAS CBSI3b MEKAY aKaJeMHUIECKOl ycresa-
€MOCTBIO U KIIMMaTOM B y4eOHOI TpyIIe, B3aNMOIeiCTBHEM IPENOoAaBaTells CO CTYACHTOM U aKaIeMIueCKOn
MortuBanueil. Kimmmar B ayiuropnn oka3bsIBaeT MpsIMOE M 3HAYMMOE BIMSHHE HA yCIIEBAEMOCTH yUaIlUXCs.
Kpome Toro, k1uMaT y4eOHOH rpyTIibl, OCpeJHHYAIONI BO B3aUMOACHCTBUY IPENOAABATENS U CTYAEHTOB,
0Ka3bIBae€T KOCBEHHOE U CYLIECTBCHHOE BIUSHUE HA UX YCIIEBAEMOCTb.

O6cy:kaenne u 3akaouenne. CTaThsl MPeICTaBISCT UHTEPEC A CIENUATHCTOB B 00JACTH METOIUKH
00y4YeHHsI, yHUBEPCUTETCKUX MICHUXO0JI0TOB U CTyAEHUYECKUX aKTHUBHCTOB.

Knrwuesvie cnosa: MUKpOKIMMAT B IPyIIE, B3aUMOACHCTBUE IPENOAABATEIA U CTYICHTA, aKaJeMUdecKas
MOTHBAIHsI, yCIIEBAEMOCTb, MporpaMma Lisrel, ananu3 myreit pa3Butus

Jns yumuposanus: xadapu, C. IIporHo3upoBaHne yCrneBaeMOCTH CTYJEHTOB Ha OCHOBE KJIMMara
B KJIacce, MOCPETHUYCCKOM POJTH B3aUMOJICHCTBHS MPEMOIaBaTeNei cO CTYICHTaAMH U MOTHBAIIHH K yuebe /
C. xadapu, A. Acrapu. — DOI 10.15507/1991-9468.098.024.202001.062-074 // aTerpanus oOpa3oBaHus. —
2020. - T. 24, Ne 1. — C. 62-74.

Introduction

Higher education in any country is
one of the most important institutions that
play an undeniable role in the develop-
ment of societies. From the University as
a knowledgeable and innovative thinker in
society, it is expected that by fulfilling its
missions in the three areas of education,
research and the provision of scientific
and social services, it will be able to take
more effective steps towards the realiza-
tion of the aspirations of society and will
always lead the country to progress [1]. In
this regard, one of the important issues in
higher education institutions is to evaluate
and improve the achievements of students.

SOCIOLOGY OF EDUCATION

This concern about academic achieve-
ment has created a national emphasis on the
assessment of the outcomes of universities,
which was first introduced in the early
1980s and considered in the guidelines of
today’s evaluation as a criterion. For this
reason, activities related to the assessment
of achievements in many higher educa-
tion institutions are considered as external
demands for accountability. Considering
that students are customers of educational
institutions, they can pay attention to their
beliefs and expectations and provide feed-
back to them. As an acceptable tool for
evaluating the quality of educational cent-
ers. Studying academic achievements can
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be the basis for guidance for students and
an indicator for improving the performance
and show the success of the university.
Student achievements include their degree
of achievement in achieving major edu-
cational goals and one of the determinant
factors in the assessment of educational
excellence [2].

Obviously, the academic achievements
of learners play a very important role in cre-
ating the best graduate qualifications that
make up national capital and contribute to
the economic and social progress of soci-
ety [2]. Pace and Kuh argue that academic
achievement has four components: 1) pro-
fessional achievement (results that lead to
the learning of art and applied technology);
2) individual achievement achievements
(results that enhance individual personality
traits); 3) educational achievements (results
that promote the knowledge of the individ-
ual); and 4) mental achievements (results
that lead to intellectual and intellectual
growth)'. Obviously, in order to achieve
these achievements, we must focus on two
important factors of individual characteris-
tics and academic experiences of students?.
Many academic experiences are learned in
the classroom, so the factors that can af-
fect academic achievement are classroom
climate. The climate of the classroom and
the atmosphere surrounding the learning
environment, which relates more to the
implementation of curriculum, attitudes
and educational and educational attitudes
towards learning and the behavioral and
organizational culture of the educational
institution, is of particular importance [3].
The status and importance of the learning
environment and the classroom atmosphere
are considered to be the forefront of educa-

tion and training in educational institutions
and universities [4].

Literature Review

The researches in various fields of edu-
cation have come up with various definitions
of classroom climate, each of which refers
to one or more aspects of classroom climate.
Hoy and Miskel argue that the classroom
climate is a general concept for describing,
explaining and explaining the quality of
classroom sustainability that provides con-
text and learning [5]. In another definition,
Adelman and Taylor describe the classroom
atmosphere as the perceived quality of
a set, that in this climate, to some extent,
the fluid state of the complex interactions
of environmental factors associated with
the class, such as physical, material, opera-
tional, organizational and social variables?.
Also, Deci described the classroom climate
as a set of features that indicate the specific
condition and state of the class, so it can
be said that the class climate and its desir-
ability are largely a function of the texture®,
demographics and quality of individual
and collective action of class members as
a community.

Accordingly, classrooms as a social
system consist of different people from
the point of view of experience, culture,
personality, etc.’ Each of the individuals
can bring positive or negative character-
istics into the classroom, which can affect
the creation of an optimal or undesirable
climate. Based on the results of previ-
ous studies, the classroom climate was
influenced by factors such as motivation
of learners [6—8]; social skills and com-
petencies [9]; development and academic
achievement [10]. It is clear that in order

' Pace R., Kuh G. College Student Experiences Questionnaire. India University; 2002.

2 Williams J.M. College Student Experiences Questionnaire Research Program. In: 47" Annual Forum
of the Association for Institutional Research. Kansas: MO; 2007. Available at: https://pdfs.semanticscholar.
org/90fa/73ed4058d29d40ea0cf0f400850f7158487e.pdf (accessed 20.11.2019).

3 Adelman H.S., Taylor L. Classroom Climate. In: S.W. Lee, P.A. Lowe & E. Robinson (eds.). Ency-
clopedia of School Psychology. Thousand Oaks, CA: Sage; 2005. Available at: http://smhp.psych.ucla.edu/
publications/46¢lassroom climate.pdf (accessed 20.11.2019).

4 Deci E.L. Intrinsic Motivation and Self-Determination in Human Behavior. New York: Kluwer; 2003.

5 Pintrich P.R., Schunk D.H. Motivation in Education: Theory, Research, and Applications. Englewood

Cliffs, NJ: Prentice-Hall; 1996.
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for the teaching and learning to be done in
a good way, there should be a favorable
and appropriate climate in the classroom
since the classroom climate’s utility can be
based on the learning process, the optimal
use of educational time [11; 12], teacher
and student interaction, and finally the
academic achievement of students [13; 14]
have constructive effects.

Student-teacher interaction is another
issue that can affect students’ academic
achievement. Students’ interactions and
communication with teachers is one of the
main areas of communication in higher
education and one of the most important
academic assets [15]. In this regard, one
of the most important elements of the
higher education system and universi-
ties is university professors who play
a decisive and undeniable role in achieving
the goals and missions of higher educa-
tion in quantitative and qualitative terms.
Therefore, scrutiny their competency and
performance in different dimensions, es-
pecially in the field of their interaction
with students in order to motivate them
through the classroom’s favorable climate,
can play an important role in increasing
the quality of learners learning and their
achievements in education. The involve-
ment of inclusive activists during teaching
and interactions between them leads to the
growth of individual students and affects
students’ professional, mental, educational
and individual achievements [16—18]. In
the other words, the involvement of stu-
dents during teaching and the activities
between the teacher and the student leads
to individual student growth®; increasing
confidence and academic motivation [19;
20] and academic achievements [16—18].
On the other hand, a motivational factor
can also affect students’ academic achieve-
ments. Motivation plays an important role
in all activities of the person’s life, includ-
ing study, education and research [21].
The motive is the direction and the level of
behavior that guides the fulfillment of the

goals set and provides a sign of the quality
and quantity of the effort’.

Motivation is a three-dimensional phe-
nomenon that includes the person’s beliefs
about the ability to perform the desired
activity, the reasons or goals of the indi-
vidual to do it and the emotional response
associated with it, and is the most important
foundation for academic achievement in
students [22]. Students are burdened by
extreme pressure from cultural expecta-
tions of high academic success and future
occupational concerns; therefore, motiva-
tion is a factor that can lead students to
a higher social position and greater suc-
cess [23]; therefore, academic motivation,
while providing the student’s educational
and educational interest, contributes to the
academic achievement of students [24].

Several studies have shown that class-
room climate can be a significant determi-
nant of academic motivation and learning
outcomes®. Maurer et al. [25] pointed out
in their research that significant differences
in motivation during the study for learners
were created, which depended on the role
of the teacher [26; 27], attachment to the
university [28], the quality of learning ex-
periences [29], the existence of a learning
system [30], and the relationship between
learners and factors affecting the learn-
ing environment [31]. Lee pointed out the
significant positive effects of educational
quality on learners’ learning success [23].
Also, Gottfredson et al. [32] and Waters,
Cross and Runions [33] in their research
concluded that it was found that school
context and climate can affect the educa-
tional quality and academic achievement.
Other research suggests that feedback from
the teacher’s interaction with students in-
creases internal motivation and academic
achievement [34; 35].

Guay et al. [36] and Agbaria [37] have
shown the significant impact of motivation
on behavioral performance and academic
achievement. Also, according to the re-
sults of Ugoani’s research [38], there

¢ Wentzel K. Part III commentary: Socio-Cultural Contexts, Social Competence, and Engagement at
School. In: Handbook of Research on Student Engagement. Boston, MA: Springer; 2012. p. 479-488.

" Dérnyei Z., Ushioda E. Teaching and Researching Motivation. New York, NY: Routledge; 2011.

8 Dornyei Z. Teaching and Researching Motivation. London: Longman; 2007.
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is a positive relationship between the
competencies of teachers and improving
the improvement of classroom teaching
management and academic achievement.
Academic motivation is a key determi-
nant of academic performance and suc-
cess [39]. Researchers Reindl et al., also
found that even with the control of the
gender as a mediator, the classroom’s
unfavorable climate has a negative impact
on learner’s learning motivation [40]. As
a result, the classroom climate can have
an impact on learner’s learning motiva-
tion. Some findings suggested that stu-
dents’ perceptions of competence of faculty
members could directly affect students’
academic achievements [41]. Bahador et
al., conducted research on effective factors
in establishing between the teacher and the
student [42]. The results show that maintain-
ing student respect and dignity, respect for
justice in dealing with students, criticism
and flexibility are the most effective factors
in Communication a teacher with a student.

Findings of Salimi, Heidari and Ke-
shavarz’s research indicate that there is
a great gap between the existing and desir-
able faculty member competencies; this
in itself can affect the academic achieve-
ment of the students [43]. In his research,
Mosavi acknowledged the significance of
the relationship between the dimensions

of academic engagement and academic
achievement’. Nabavi et al. argue that the
professional competency of faculty mem-
bers has a direct and significant effect on
students’ academic achievement [44]. Re-
garding what has been posed and studying
the history of the research, it is clear that
although several studies have been done
on the variables of the classroom climate,
teacher-student interaction, academic mo-
tivation and academic achievement, but so
far, research that deals with the relationship
of these variables simultaneously has not
taken place. Therefore, the present study
has considered a relationship between
these variables with respect to the above
mentioned issues. In the conceptual model,
the classroom climate as an exogenous
variable directly affects students’ academic
achievement as an intrinsic variable. Also,
teacher-student interaction and academic
motivation in relation to classroom inter-
actions play a mediating role with student
achievement (Fig. 1).

Research questions. In line with the
purpose of the research and according
to the conceptual model and theoretical
foundations, the following questions were
considered and followed up.

1. Is the classroom climate is a direct
and significant predictor of students’ aca-
demic achievement?

Teacher-
student
interaction
Cli F Student
Climate of the Stuc
classroom achievement
Educational
motivation

Fig. 1. The conceptual model of the effect of the classroom climate on student
achievements with the mediators of interaction between teacher-student and
educational motivation

® Mousavi S.M. Educational Psychology. Tehran: Savalan; 2015.
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2. Is the classroom climate by mediat-
ing teacher-student interaction is an indi-
rect and significant predictor of students’
academic achievement?

3. Is the classroom climate by mediat-
ing academic motivation is an indirect and
significant predictor of students’ academic
achievement?

Materials and Methods

Considering that the present study aims
to predict the academic achievement of
students based on the classroom climate by
mediating the teacher-student interaction
and the academic motivation of under-
graduate and postgraduate students at the
Faculty of Engineering of Semnan Uni-
versity in the academic year 2017-2018,
the research methodology is used for the
purpose of the applied and Depending on
the method of data collection, is a descrip-
tive- correlational.

Statistical population, sample size and
sampling method. The statistical population
of this study consisted of all undergraduate
and postgraduate students at the Faculty of
Engineering of Semnan University (4 100
students) in the academic year of 2017—
2018, of which 2 757 were undergraduate
and 1 343 were graduate students. Given
the assumed paths, there are 9 parameters
(3 parameters in the gamma matrix, 2 pa-
rameters in the beta matrix, 3 parameters
in the phi matrix and 1 parameter in the Sai
matrix). In this way, the sample size should
be at least 5 to 50 times the parameters'®.
Accordingly, a sample of 200 people was
considered. Participants of 200 students
from the University of Semnan (135 people
equivalent to 67.5% in undergraduate de-
gree, 65 in 32.22% in master’s degree) were
selected by stratified random sampling
method in terms of their degree.

Research tools

A. Classroom climate: To measure
classroom climate, the classroom climate
questionnaire Patrick et al. has been used
that includes 12 items [45]. The question-

naire is a 5-degree Likert scale, totally
disagree (1) to completely agree (5). Reli-
ability of the questionnaire was calculated
by the researcher with Cronbach’s alpha
test (0.870). The items correlated with the
total score were 0.49 to 0.66 at a signifi-
cance level of 0.001.

B. Teacher-student interaction: Hernan-
dez Lopez et al. teacher-student interaction
questionnaire was used to measure the in-
teraction between the teacher and students
[46]. The questionnaire consists of 4 items
and it is a 5-degree Likert scale, totally
disagree (1) to completely agree (5). Reli-
ability of this questionnaire was calculated
by the researcher by Cronbach’s alpha
(0.87). The items correlated with the total
score were 0.48 to 0.60 at a significance
level of 0.001.

C. Educational motivation: In order to
measure the students’ academic motivation,
Vallerand et al. has used the motivation
questionnaire, which it is a 5-degree Likert
scale, totally disagree (1) to completely
agree (5) [47]. The reliability of this ques-
tionnaire was calculated by the researcher
by Cronbach’s alpha test (0.91). The items
correlated with the total score were 0.68 to
0.80 at a significance level of 0.001.

D. Educational Achievements: Accord-
ing to the purpose of the study, the Pace &
Kuh Achievement Inventory Questionnaire
was used to measure the academic achieve-
ment of the students; this questionnaire was
presented in a 5-degree Likert scale, from
very low (1) to Too much (5)''. The reli-
ability of this questionnaire was obtained
by the researcher through Cronbach’s alpha
(0.90). The items correlated with the total
score were 0.68 to 0.80 at a significance
level of 0.001.

Data analyzing. Statistical analysis
was used to analyze the data by using the
Statistical Package for the Social Sciences
(SPSS V.19) and Linear Structural Rela-
tions (LISREL V.8.5). Descriptive indices
including mean, standard deviation and
correlation coefficients were calculated.

19 Mueller R.A. Basic Foundations for Structural Equation Modeling Introducing LISREL and EQS
Software. Translated by Siavash Tale-Pasand, Semnan: Semnan University; 1996.
' Pace R., Kuh G. College Student Experiences Questionnaire.
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The hypothetical structural relations were
tested with the path analysis model and the
final model of fitness was reported.

Results

Descriptive mean, standard deviation
and correlation matrices were used to deter-
mine the mean variables in classroom cli-
mate, teacher-student interaction, academic
motivation and academic achievement (Ta-
ble 1). In the sample, the average students’
achievement score was (M = 3.47) that they
have assessed their academic achievement
above the average (M = 3). As well as the
average classroom climate, teacher-student
interaction, and academic motivation were
higher than average. Student achievement
with classroom climate, teacher-student
interaction, and academic motivation has
a meaningful relationship. The intensity
of the academic achievement of academic
motivational students is higher than other
variables (» = 0.552, p < 0.05). Students’
academic achievements have a signifi-
cant relationship with classroom climate
(r=0.524, p < 0.05). Also, students’ aca-
demic achievements have a meaningful
relationship with teacher-student interac-
tion (r = 0.435, p < 0.05). The climate
of the classroom is more related to the
student-student interaction than academic
motivation.

To test the hypothesized model of this
study, a correlation between the variables
model has been used. First, Skewness
and Kurtosis were checked. The degree
of Kurtosis of the classroom climate was
(0.445) and the amount of skewness was
(-0.018); the Kurtosis of the teacher-student
interaction was (-0.85) and the amount of

skewness was (-0.077); the Kurtosis of
academic motivation was (0.423) and the
degree of skewness was (-537); the Kurto-
sis of the student’s academic achievement
was (0.968) and the degree of skewness
was (-0.417), and they are in the range of
-2 to +2. This shows that the distribution of
variables is normal in Kurtosis and skew-
ness. Thus, the fit index of the hypothesized
model was investigated. The findings show
that the hypothesized model is a meta-
model. That is, the number of measurable
parameters of the model is smaller than the
number of variance-covariance observed
(¢ > p). Therefore, for determining the fit-
ness of the hypothesized model, the path
coefficients and their significance were
examined.

Fitting the data-model has been inves-
tigated and the final model is reported in
Figure 2. In the final model, classroom
climate is a predictor of students’ aca-
demic achievement (,11 = 0.28, ¢ = 3.67,
p <0.05). The social climate of the class is
a direct and significant predictor of interac-
tion between the teacher and the students
(412 = 0.62, t = 11.20, p < 0.05). Also,
student-teacher interaction is a significant
predictor of students’ academic achieve-
ment (11 =0.12,¢=2.55, p<0.05) (fig. 3).
Based on these results, classroom climate
by mediating teacher-student interaction is
indirect, positive and significant predictor of
the academic achievement of the students.
The finding implies that the classroom
climate is directly and indirectly interact-
ing with the teacher-student interaction
on the student’s academic achievement.
Also, the results indicate that classroom
climate is a significant predictor of stu-

Table 1. Mean, standard deviation and correlation coefficients between research variables

Variables M SD 1 2 3
1. Classroom climate 3.482 0.633 - - -
2. Teacher-student 3.450 0.800 0.623" - -
interaction
3. Academic motiva- 3.641 0.693 0.456™ 0.377" -
tion
4. Academic achieve- 3.407 0.686 0.524" 0.435™ 0.552™
ment
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0.62 /'{

Teacher-student

}\ 0.12

interaction
/ \
Climate of Student
the classroom 0.28 - achieverent
— P
0.46 Academic 0.38
motivation
Note: Chi-square = 1.55, df = 1, P-value = 0.059, RMSEA = 0.053.
" Standard coefficients are reported.
F i g. 2. The final model of the climate of the classroom on student
achievement with the mediating role of teacher-student interaction and
academic motivation
Teacher-student
mteraction
11.20 2.55
/ \\‘
Climate of the
Student
classroom 3.67 =‘ achievement
v
Academic

7.21 \‘(

motivation

k 621

Note: Chi-square = 1.55, df = 1, P-value = 0.059, RMSEA = 0.053.

F ig. 3. Final model of the effect of classroom climate on
student achievement with the mediating role of teacher-
student interaction and academic motivation

dents ‘academic motivation (y13 = 0.46,
t =721, p <0.05) and academic moti-
vation is a significant predictor of stu-
dents’ academic achievement (321 = 0.38,
t=6.21,p <0.05). Based on these results,
classroom climate with the mediation
of academic motivation have indirect,
positive and significant effects (0.15) and
a significant coefficient (4.24) on students’
academic achievements. According to
the findings, in addition to the fact that
classroom climate directly affects students
‘academic achievements, it indirectly af-

Table 2. Model Fitness Indicators

fects students’ academic achievements by
mediating academic motivation.

Table 2 shows the fitting indices of the
model indicating that the final model has
a good fit with the data.

The direct, indirect and total effects are
reported in Table 3.

Discussion and Conclusion
The academic achievements of stu-
dents indicate a successful and effective
educational system, with various factors
and variables related to it. The knowledge

Index ‘ Value ‘ Acceptable range ‘ Results
X2 1.55 0.05 <P Accepted
X2/df 1.55 1-3 Accepted
RMSEA 0.053 0.08 > RMSEA Accepted
GFI 0.99 0.90 < GFI Accepted
AGFI 0.91 0.90 AGFI Accepted
NFI 0.99 0.90< NFI Accepted
CFI 0.99 0.90 <CFI Accepted
IFI 0.99 0.90 <IFI Accepted
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Table 3. Direct, indirect and total effects of classroom climate, teacher-student interaction
and academic motivation on students’ academic achievements

Effect ‘ Path ‘

Direct effects

‘ Indirect effects ‘ Total effects

Exogenous to  Classroom climate on stu-

the endog- dent achievement

cnous Classroom climate on
teacher-student interaction
Classroom climate on aca-
demic motivation

Endogenous Teacher-student interac-

to the exog- tion on students’ academic

enous achievements

Educational motivation on
student achievement

Note: P<0.01%*; P<0.05*.

the classroom climate can provide valuable
feedback to teachers and help them recog-
nize the strengths and weaknesses of class
results. Also, one of the most important
elements of the higher education system
and universities is university professors
who play a decisive and undeniable role in
achieving the goals and missions of higher
education in quantitative and qualitative
terms. Therefore, the study of their compe-
tency and mastery in different dimensions,
especially in the field of their interaction
with students is important. Driving moti-
vation through the classroom climate can
play a key role in improving the quality of
learners’ learning and their achievements
in education. In this study, a hypothesized
model of structural relations between class-
room climate and student achievement was
developed and the role of the mediating
role of teacher-student interaction and
academic motivation in structured relation-
ships was highlighted. The first finding
of the research indicated that classroom
climate had a direct and significant effect
on students’ academic achievements. The
result of this research is consistent with
some of the results of the researches [33;
37]. Another finding of the study indicated
that the classroom climate has a direct and
indirect effect on academic achievement by
interacting with the student’s teacher. Fi-
nally, the latest findings from the research
indicated that the climate of the classroom
by mediating academic motivation has an
indirect and significant effect on students’
academic achievement.

70

0.28" 0.27" 0.55"
0.62™ - 0.62™
0.46™ - 0.46™
0.12" - 0.12"
0.38" - 0.38"

In the first justification, one can admit
that the climate of the classroom is through
respect for students’ ideas, the recognition
of their needs and feelings, the importance
of what they are taught, paying attention
to their efforts to do righteousness, and
to keep the student’s respect for other
classmates can help students grow inde-
pendently, self-reliance, values and ethical
standards, and they can acquire knowledge
and practical skills, expertise, and general
information in a wide range of scientific
fields. It is also necessary to develop social
relations, the aggregation of ideas, atten-
tion to communications, similarities and
differences between beliefs, independent
learning, the pursuit of ideas and infor-
mation, and thereby affect the academic
achievement of students.

In the second justification, it can be
stated that the classroom climate is a unique
atmosphere governing each classroom, and
in order for the teaching and learning to
be done in a good manner, there must be
a favorable climate in the classes, because
the utility or the lack of classroom climate
can affect student and teacher interaction,
learn learning process, optimal use of edu-
cational time and productive or destructive
effects. In addition, the existence of posi-
tive and targeted relationships between the
teacher and the student as well as students
with each other, increasing student par-
ticipation, reducing destructive behavior,
increasing satisfaction and interest in the
course and learning, creating a sense of
self-esteem in the student, and can play
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a determining role and undeniable in
achieving the goals and objectives of high-
er education in quantitative and qualitative
terms, as well as improving the quality of
students’ learning and, ultimately, their
academic achievements. Finally, it can be
concluded that constructive and targeted
interactions between the teacher and the
student can create a climate of relative
trust in the classroom, reduce classroom
stress, and provide a better student base
for classroom and classroom discussions.
And the result of such an exercise will in-
crease the motivation, progress, academic
satisfaction and academic achievement of
the students.

Eventually, due to the fact that the
motivation behind the individual’s educa-
tional and academic interest and his/her
academic achievement is contributing to
this progress, many factors are due to the
fact that, according to the research done in
the classroom climate with its own charac-
teristics, including the perception of stu-
dents’ feelings and needs, the importance
of learning and training them properly,
maintaining students’ respect and can cre-
ate the right relationships and, ultimately,
increase students’ motivation. The motive
is that of the direction and behavior that
the individual follows in relation to his/
her goals. This motivation marks a sign of
the quality and quantity of this effort, s/he

has clearly revealed the belief and reasons
for his/her coming to university and doing
his/her activities and will be considered as
the most important foundation for inclu-
sive educational achievement. As a result,
he has a sense of self-satisfaction and, in
his own words, will increase his academic
achievement and will help him in his/her
future career direction.

The limitation of this study is related
to its design. The role of classroom climate
by mediating the role of teacher-student
interaction and academic motivation is
not a causal relationship to the student’s
academic achievement, in the best of terms,
these relationships are a kind of concurrent
relationship. The second limitation of this
study is related to measuring instruments.
The measurement tool was a question-
naire with a number of inherent limita-
tions (measurement error, non-compliance,
social acceptance responses, and lack of
attention and accuracy of some students in
answering questions), so in future research,
other methods, such as interview, should
also be considered. Finally, it is suggested
that professors should raise the level of
student’s academic motivation in order
to increase the academic achievement of
students by providing the necessary con-
ditions. To this end, professors should be
flexible in their classroom programs and
avoid drastic, ineligible programs.
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IIpouecchl OwpokpaTuzanum M Je0OpPOKpaTU3aAlMU
YUYUTECJIbCKOI0O Tpyda M HX BJIUAHHE HA KaAYE€CTBO
npogecCUOHATbHOU JAEATEJHLHOCTH MMEXAroroB:
pe3yJbTaThbl COLMOJOTMYECKOr0 MPOEKTa
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Beenenmne. B craTbe BiepBbie CTPYKTYPHUPOBAHBI BUJIbI IOTIOHUTENBHBIX 00s13aHHOCTEH 11€Jaroros, He OT-
paXXKEHHBIX B JIOKAJILHBIX HOPMAaTHBHBIX aKTaX, 0000MIICHBI IPEATIOKEHNS IO Ae0I0pOKpaTH3aNH yIeOHOTO
mporecca B mkonax. Llens nccneqoBanus — U3ydeHne BIUSHUS OIOPOKPATHUECKOH HATPy3KH HA COI[HANBHOE
CaMOYyBCTBHE Ie/1aroroB 0011eo0pa3oBaTeIbHbIX OpraHu3alyii, Ka4eCTBO X IPOPECCHOHANBHO IesSTeNb-
HOCTH ¥ pa3paboTka MpeIoKeHUH 0 JIeOI0pOKPATH3AUH YIHTEIHCKOTO TPY/a.

MarepuaJibl U MeTO/Ibl. AHKETHPOBAaHUE PyKOBOANTENEH 1 TTearoros o01meo0pa30BaTeIbHBIX OPraHU3aIIH
oxBatmio 6osee 3 000 pecrnioHeHTOB. B KauecTBe AOMOMHUTEIBHBIX HCTOYHUKOB IPU HHTEPIPETAIIUH MTOJTY-
YEHHBIX JJAHHBIX HCIOIH30BAINCH METO/IBI TPYNIIOBOTO HHTEPBBIO (1Be POKYyC-IPYIIIIEL, IPOBECHHEIE CPEAN
CEeNbCKHX yuuTenei), a TakKe BTOPUYHBINA aHATH3 JAHHBIX MEX/TyHAPOAHOTO HCCIEI0BAHNS yUeOHOMH Cpebl
U pabounx yciosuit yuureneii cpenueit mkoiust (TALIS), npoBenennoro B 48 crpanax mupa, Bkito4ast Poccuto.
Pesyabrarsl uccaegoBanus. MccienoBanne pacmmpuiIo NMpeACTaBICHUE O BIMSHHHM OIOpOKpaTH3aINH
CHCTEMBI 00pa30BaHMs HA KAYE€CTBO MPO(PECCHOHATBHON eI TETbHOCTH U COLMAIBHOE CAMOUYBCTBHE YUNTE-
neit. Ycunenue 61opoKpaTU3aluy yYUTeIbCKOTO TPY/Ia CBA3aHO, C OJHONH CTOPOHBI, C IKCTEHCUBHBIM POCTOM
JIOTIOJTHUTEIBHBIX BUIOB PadoT, ¢ Ipyroi — ¢ HU3KOH IPpaBOBOH MH(GOPMHPOBAHHOCTHIO MEIAaroroB 001mIIe-
oOpa3oBaTenbHBIX opranu3amnuil. Pabora ¢ oTueTHoN gokymeHTaruei 3aaumaet 10 90 % o6bema pabouero
BPEMEHH, CBOOOHOTO OT YaCOBOH MPEIOAaBaTeIbCKOM HATPY3KH, YTO IPAKTHYECKN HE OCTABISICT BPEMEHH
Ha OCYIIECTBJICHHE YaCTH IIeJJarOrMYeCKOH HAarpy3KH, CBSI3AHHOH ¢ METOAMUYECKOH, OpraHM3alHOHHOM
1 KOHCYNIbTallHOHHOH JIeATeNbHOCTHIO. VccenoBaHue MO3BOINIO OMPEAEITUTHh KOMIUIEKC Mep, KOTOPhIE, MO
MHEHHIO PECIIOH/ICHTOB, Oy1yT c1ocoOCTBOBATH A€0IOPOKPATU3ALNH YUUTEIBCKOTO TPYy/a.

Obcyxnenne u 3akaiodenue. CTaThsl IPEACTABISICT UHTEPEC ISl MIEAAaroroB U PyKOBOAMTENIEH oOpa3o-
BaTENbHBIX OPTaHU3ALNN, PETHOHAIBHBIX OPTaHOB yNPAaBICHHUS 00Pa30BAHMEM, YUEHBIX, HCCIETYIOINX
npo0IeMbl 00pa3oBaHUsL.

Knrouesvie cnoéa: MOHUTOPUHT CUCTEMBI 00pa30BaHus, OIOPOKpaTU3aIHs, 1e0I0POKpaTH3anus, Ipodeccuo-
HaJIbHasl HarpysKa IeJJaroros, KauecTBo 00pa3oBaHusl, NIPO(GECCHOHAIBHBINA CTATyC YIUTEIS

Qunancuposanue: UCCISIOBaHNE BBHIIIOJHEHO B paMKax npoekra Poccuiickoro gonna GpyHaaMeHTanbHBIX
uccnenoBannii « CONMaNbHBI TOPTPET CEIBCKOTO YYUTEIBCTBA: MPOOIEMBI, IPOTUBOPEUHs, Mpodeccuo-
HanpHbIe TynuKm» (Ne 18-011-00786 A).
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The Processes of Bureaucratization and
Debureaucratization of Teachers’ Work and Their
Influence on the Quality of Teachers’ Professional

Activity: Sociological Project Results

S. V. Polutin®, Yu. V. Manannikova®*
“ National Research Mordovia State University, Saransk, Russia
b Institute for Regional Development of the Penza Region, Penza, Russia,
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Introduction. The article for the first time structures the types of additional responsibilities of teachers,
not underpinned by local regulations. The proposals for debureaucratization of the educational process in
secondary schools are generalized. The aim of the study is to reveal the impact of bureaucratic burden on
the social feeling of teachers of general secondary education facilities, the quality of their professional
activities and to develop proposals for deburcaucratization of teachers’ work.

Materials and Methods. A survey of managers and teachers of educational institutions covered more than
3,000 respondents. As additional sources for the interpretation of the data, we used the methods of group
interviews (two focus groups conducted among rural teachers), as well as a secondary analysis of data from
the international study of the educational environment and working conditions of secondary school teachers
(TALIS), conducted in 48 countries, including Russia.

Results. The study broadened the idea of the impact of bureaucratization of the education system on the
quality of professional activity and the social well-being of teachers. Intensification of bureaucratization of
teacher work is attributed, on the one hand, to the extensive growth of additional types of work, and on the
other, to the low legal awareness of teachers of educational institutions. Working with reporting documentation
takes up to 90 % of the working time free from paid teaching hours, which practically does not leave time
for the implementation of part of the pedagogical load associated with methodological, organizational
and consulting activities. The study identifies activities that, according to respondents, contribute to the
debureaucratization of teachers’ work.

Discussion and Conclusion. The article is of interest to teachers and heads of educational organizations,
regional educational authorities, and scientists, researching into educational problems.

Keywords: monitoring the education system, bureaucratization, debureaucratization, teachers’ professional
load, quality of education, teachers’ professional status

Funding: The research was carried out as part of the project of the Russian Foundation for Basic Research
“Social Portrait of Rural Teachers: Problems, Conflicts, and Professional Deadlocks” (No. 18-011-00786 A).
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Beenenne

[IpoGnema Gropokparu3anuu B 00IIIe-
00pa3oBaTEIbHBIX OPTaHU3ANMAX OKa3bl-
BaeT HENOCPE/ICTBCHHOE BIHMSHUE KaK Ha
npodeCcCuoHaIbHOE PA3BUTHE, MOTHBAIUIO
TpyAa MeAaroroB, Tak U Ha KauyecTBO 00-
pasoBaTenbHOro npouecca. [loBbimenue
TBOpUYECKOH cocTaBusome, GopmMupo-
BaHHE Y(OPEKTUBHOU MOIUTUKH PaOOTHI
C YYHUTENSIMH, KOTOpasi oOecrneunBana Obl
MPUXOJ B KXKJBIH KJIACC KOMIIETEHTHOTO
W MOTHUBHPOBAHHOTO YYMTEJS, SBISCTCS

CTpaTeruuyeckon 3ajadyei MexJyHapo/l-
Horo MacmTaba. CBUIETEIBCTBOM 3TO-
ro BBICTYIAIOT, B YAaCTHOCTH, MOHHTO-
PUHTOBBIE MCCIEIOBaHUS YU4eOHOU cpesbl
u paboumx yCIOBUH yduTeNnel cpemaHei
mkosbl (TALIS (Teaching and Learning
International Survey))', npoBoauMbIe 1MOx
aruaoi Opranu3anuy 3KOHOMUYECKOTO CO-
TpyauudectBa u pazsutus (OOCP). Hauu-
Has ¢ 2008 1. gaHHOE UCCIeq0BaHUE IPOBO-
IWIIOCH YK€ TPU pasza ¢ HHTEPBAJIOM B 5 JIET.
KonuuecTBo cTpaH-y4acTHHUL BO3POCIO

"' TALIS — The OECD Teaching and Learning International Survey [Daextpouusiit pecypc] / OECD.
URL: http://www.oecd.org/education/talis (nara o6pamenus: 01.10.2019).
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oT 24 nmo 48. O0muit 06beM BHIOOPKU —
6omnee 260 Teic. memxaroroB. B Poccumn
KOOpAMHATOPaMHU JTaHHOTO HMCCIIeOBAHUS
BBICTYIIaIOT MUHUCTEPCTBO POCBEIICHUS
P®, denepanbuas cayxba mo Haazopy
B cdepe obpazoBanus u Hayku (Poco6-
Hag3op), PI'BY «DenepanbHblil HHCTUTYT
OIIEHKH KadecTBa oOpasoBaHus» u UHCTH-
TyT obpazoBanus HUY BIID.

CornmacHo pesymbratram TALIS-2018,
poccuiickue yauTesas UMerT 0oiee BBICO-
KUl 00pa3oBaTeIbHBIN IIEH3 IO CPABHEHUTO
CO CBOMMH 3apyOe)KHBIMH KOJIJIETaAMH: OKO-
10 94 % menaroroB MMEIOT BEHICIIIEE IPO-
(eccuonanpHoe oOpazoBanue. B poccuii-
CKOM TeAaroruiyeckoM Kopmyce OoJbioe
KOJIMYECTBO KEHINUH (85 %), cpeqHuii Bo3-
pact negaroroB — 46 JeT, OJJHAKO MPUCYT-
CTBYET TEHJICHIINA K €TO MOBKIIICHHIO. B TO
e BpeMsi MEeXJTYHApOIHOE UCCIIeI0BaHNE
BBISBHUJIO PsII TPEBOXKHBIX TEHICHITUH, CBSI-
3aHHBIX C OIOpOKpAaTHUYCCKONW HATPy3KOM.
3aTpaTbl BPEMEHH POCCHUUCKOTO YUHUTENS
Ha TperojaBaHue B CPEJHEM COCTABISIOT
24 4 B Hepenmo?, a paboyee BpeMs, TIPoOBe-
JEHHOE B MIKOJIe¢ B HEJIENIIO, MPEeBhIIIAcT
43 y. Kpome TOro, pocCUHCKUN yUHUTEIh
MOCBSIIACT JOMOJHUTEIBHOE BPEMs IMOJ-
FOTOBKE K ypOKaM U aJMUHHCTPATUBHOU
pabote. B urore obuiee BpeMs Ha BBINOJI-
HeHHe pabodux 3a7ad JJIsl yYuTelen poc-
CUMCKHUX IMIKOJ npocturaetr 60 4 B HEIEIIIO
(uto Ha 11 9 Oomdpmie cpegHEH BETUUHHBI
JAHHOTO TTOKAa3aTels o0 CTpaHaM — yJacT-
aukam TALIS) (puc. 1).

[Ipexxne Bcero sTa cuTyalnus cBsizaHa
C BBICOKOH OIOpPOKpaTHuecKOW Harpy3koi
U aJIMHUHHCTPATUBHOW pabOTON B pocCCHIi-
CKHX IIKOJaX, A0Js KOTOpoi B oOmem
o0beMe Tpyao3aTpaT POCCUUCKOTO meja-
rora MpEeBBIIIAET MOKA3aTeINn MO APYyTUM
ctpanaM. B ®unnsaauu obuiee Bpewms,
3aTpadyeHHOE MeJaroraMy Ha BBHITIOJIHEHUE
pabodux 3a7a4d B HEACIIO, COCTABIISAET 36 U,
B Octonuu — 42 4, B Kanage — 55 4, B Cun-
ranype u Anonun — no 57 4. [To naHHOMY
nmokasarenio Poccuio omepexaeT TOJIBKO
Kwuraii, riae oOuuii 00beM Tpypo3arpar me-
JIaroroB B Hezento focturaet 63 4. OnHako
BpeMsl, eXKeHeIeTIbHO 3aTpadBaeMoe KUTai-
CKMMM YUUTEJSIMHU Ha ITpenojaBanue (22 u),
MEHBbIIIE, YEM Y UX POCCUNCKHUX KOJIJIET.

Pe3ynbpraThel uccienoBaHus MoKa3blBa-
0T, 9TO POCCUHCKHE NHPEKTOpa IIKOI —
MHPOBBIE PEKOPACMEHBI 110 3aTpaTaM Bpe-
MEHHU Ha BBITIOJHEHHE OIOpPOKpATHIECKOH
Harpy3ku. Tak, OHH OOJbIIE TPETH CBOETO
pabouero Bpemenu (39 %) TparsT Ha OCy-
HIECTBICHUE aIMUHUCTPATUBHOM 1 yTIpaB-
JeHYeCKOM QyHKIMA: pa3paboTKy MpaBm
U MHCTPYKIUMH, MOATOTOBKY OTYETHOCTH,
MpeoCTaBIeHNE OTBETOB Ha 3alpoChl OT
OpraHOB YNpaBleHUs 00pa3oBaHUEM H JIp.
[lo cpaBHeHHIO ¢ pe3ynbTaTaMu HcCle-
noBanust TALIS-2013 nmonst agMuHuCTpa-
TUBHOU pabOTHl THPEKTOPOB POCCUUCKUX
wkoJ K 2018 r. cynecTBeHHO BO3pocia
Y TIPEBBIIIAET aHAJIOTHYHBIE TOKA3aTeNN X
3apy0exaerx komner (Kutait, Cunramyp,
OuHIIHAASA, DCTOHUS U 1IP.).

70
60

50
40

30
20
10

0

Bpewms na npenonasanue /
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P uc. 1. Pesynbrarsl uccnenoBanus TALIS: PaGouee Bpemst yuurens
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Fig. 1. Research result of TALIS: Teacher working hours (hours per week)

23nech u ganee 1 9= 60 MuH.
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[IpobGiema GrOpOKpaTH3AMH CHCTEMBI
poccuiickoro o0pa3oBaHus, ee BIMSHUE Ha
npodecCHOHaNbHbBIN CTaTyC YYUTEIbCTBA
U B LEJIOM Ha KaueCTBO YEJIOBEYECKOTO
KamuTana CTaHOBHUTCS MPEIMETOM o0Oie-
CTBEHHBIX JHUCKYCCHUW W HAXOIHUT OIpe-
JIETICHHOE OTpa)X€HHWE B yIpaBICHUECKOU
npaktuke. [lo utoram gpopyma O6mepoc-
cuiickoro Hapoguoro ¢pponra «KadecTpen-
HOE 00pa3oBaHUEe BO UMS CTPAHBD (OKTAOPH
2014 1., . Ilen3a) chopMupoBaH MepeICHD
nopyuenuii [Ipesunenta PO B. B. [lytuna,
B YHCJIC KOTOPBIX «IPUHSATH MEPHI M0 OI-
THMHU3AIHKA CUCTEMBI OTYETHOCTH B cepe
00pa3oBaHHs, B TOM YHCIIE ITyTeM POPMHUPO-
BaHUs €AMHOTO MepeyHs 0053aTeIbHON HH-
¢dbopManuu, noJIeKalle IpeJCTaBICHHUIO
U OMyOJIMKOBaHUIO B OTKPBITOM JOCTYyIIE
00pa3oBareIbHOM OpraHu3anueiin’.

B 2019 r. MuHuctepcTBOM mpocBe-
meHus PO moaroroBiieH W NpeicTaBiieH
K 00IIIeCTBEHHOMY 00CY K IEHUIO 3aKOHOTIPO-
eKT «O0 yMEeHBIICHUN OIOPOKPATHIECKOM
Harpy3ku Ha y4uTenen», KOTOPbI BCTYIHUT
B cunty B 2020 . Tem He MeHee npobieMa He
TEpsieT CBOCH OCTPOTHI: TIO (PaKTy CKOPOCTh
Oropokparu3aliu 00pa30BaHus MPEBBIIACT
CKPOMHYIO CKOPOCTH Je0I0pOKpaTH3aliy.

Taxum o0pa3oM, Or0poKpaTu3anus yuu-
TEIBCKOTO Tpyda — 3T0 odmas npobdiema
IUIs. POCCHIICKON CHCTeMBl 00pa3oBaHUs,
HO Ha PETHOHAJIHLHOM YpPOBHE OHA HOCHUT
crienupuyecknii xapakrep, o0ycIoBIeH-
HBIH COIMAIbHO-TEPPUTOPHATHLHBIMHU 0CO-
OCHHOCTAMM.

AKTHBH3AIMS TIpoIiecca 1e0I0pOKpaTH-
3a1liu, BEIPA00TKa 3P PEKTHBHBIX YITPABIICH-
YeCKHUX PEIICHUI HEBO3MOXKHBI 0e3 ydeTa
COIMAJILHO-TEPPHUTOPHUATBHON CIEIH-
(¢uKHU, 4TO TpeaArnoNaracT OpraHu3aiu
U IPOBEICHUE COLIUOTIOTUYECKOTO MOHUTO-
puHra npodeccuoHaNbHOU JeATeIBHOCTU
YYUTENbCTBA HA YPOBHE PETHOHOB — CyOh-
exkToB POD.

C anpens 2015 r. TAOY AITIO «UHCcTH-
TYT pEeTMOHAIBLHOTO pa3BuTHs [IeH3eHCcCKOoH
obmactny (manee — TAOY AITIO UPP I10)
Hayara peaju3amus perioHaIbHOTO MpPOo-

ekra «JleGropokparu3anus cucTeMbl 00pa-
30BaHUA», B X0A€ KOTOPOTO OCYIIECTBIIS-
€TCsI MOHUTOPHUHT CUTYaIlMHU MO BOMIPOCaM
OIOpOKpaTHUYECKOW Harpy3KH IeJaroros
o0pa3oBaTeNbHBIX OpraHu3aunuii. 3a me-
puon 2015-2018 rr. B pamkax peanusa-
LMH AAHHOTO NMPOEKTa OBIIM MPOBEICHBI
CIeAYIOIHEe MEPONPHUATUS: BHEIPECHUE
JJIEKTPOHHON CHCTEMBI 00pa30BaHUsd, Cy-
LIECTBEHHOE MPOBUKCHHUE B HAIIPABICHUN
nu(pOBU3ANUN POCCUNUCKON IIKOJEI, TIe-
PEBOJ OTYETHOW JOKYMEHTAIlUW BHYTPH-
BEIOMCTBEHHOT'O yPOBHS B DJIEKTPOHHBIH
BUJ, YHUGDUKALHS CONCPKAHUsSI CAUTOB
o0Opa3oBaTesIbHBIX OpraHu3alui, Co3JaHue
eanHON MH(OpManMOHHON 0a3bl AaHHBIX
CUCTEMBI 00pa30BaHus H JIp.

LleHTpOM MOHUTOPHUHTOBBIX HCCIIEIO-
BaHU KauecTBa oopazoBanus FAOYO 1O
HPP 10O 8 2018-2019 rT. OBLIIM TPOBEICHBI
HCCJIEI0BaHUS 110 COOIIOJEHUIO TPYAOBOTO
3aKOHOJIaTeIbCTBA IPU BO3J0XKEHUH Ha
yauTeneit 00s3aHHOCTEH MO COCTaBIeC-
HHUIO OTYETHOW JOKYMEHTAIlUH, a TaKXKe
110 OpTraHU3alMi ¥ HOPMHUPOBAHUIO TPyZa
M1eJ1aroroB.

B Pecnybnuke MopaoBust mpooiaemsi,
CBsA3aHHBIE ¢ OlopokpaTuzanueil mpodec-
CHUOHAJIbHOM J€ATENbHOCTH NEAaroros
B 2018-2019 rr., uccaenoBanuch CoTpya-
Hukamu HUU pernononorun ®I'bOY BO
«MopIoBCKuUli rocynapCTBEHHbIH YHUBED-
cureT uM. H. I1. OrapeBa» B paMmkax nmpoek-
Ta Poccutickoro hoHma pyHIaMEHTATBHBIX
ncciaenoBanuii « ConmanbHBIA TMOPTPET
CEJBCKOTO YUYUTENHbCTBA: IPOOJIEMBI, TIPO-
TUBOpPEUUs, TPpOo(peCCUOHATBHBIE TYTTHKN.

[Tony4yeHHBIe pe3yabTaThl MO3BOJIHIN
MIPOBECTH CPABHUTEIBHBIN MEKPETrHOHab-
HBIA aHANM3 MO MO3UIUAM, CBS3aHHBIM
C u3y4aeMod MpoOIeMOU, U MPEIIOKHUTH
PAI TEXHOJOTUH, CIIOCOOCTBYIOIUX Ae0t0-
POKpaTH3aLUH YIUTEIbCKOTO TPyAa.

O030p JuTEpPaTYpHI
[Ipo6iema mccnenoBaHUS YUHUTEIb-
CTBa C MO3UIIMU PA3HBIX HAYYHBIX KOHIIETI-
IIPII7[ BBICTYITIACT BaXHBIM HaAIlIPpaBJICHUEM

3 Tlepeuensb nmopydenuii mo uroram Berpeun [pesunenra Poccuiickoii denepanuu ¢ yaacTHHKaMu popyma
«KauyecTBenHoe oOpazoBanue Bo UMs cTpaHbl» OOIIepoccuiickoro ooIecTBeHHOro ABKeHus « Hapoaublit

¢poHT «3a Poccuro» 15.10.2014 . (1. 6).
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B MHPOBOW COIIMOJOTHU: 3TO KJlaccuye-
CKHI M COBPEMEHHBIH (YHKIHOHAIHU3M®,
KOH(IMKTOJIOTHYECKasi U MapKCUCTCKas
KOHIIEIIMK®, HOBAsl COIMOJIOTUsT 00pa3o-
BaHuUs® U ap.

[Ipo6nemsl mpodeccuoHaIbHOTo Pa3Bu-
TS, BIUSIHUSL OPTaHU3AIMOHHOTO KIIMMaTa
W YCIIOBHI TpyJa Ha yIOBIETBOPEHHOCTH
paboToif, MOTHBALIMIO TPyla MeIaroros
HaxOsT OTpaKEHHE B MACIITAOHBIX TTPOECK-
Tax, peaqn30BaHHBIX 3apy0eKHBIMH COLIHO-
noramu. Hampumep, C. X. Pox n H. Cait
BBIICJISIIOT U IETAJIBHO HCCIEYIOT Mpobie-
MY YAOBJIETBOPEHHOCTH MEAAroroB CBOEH
pabotoii [1]. AHaIOTUYHOUM TOYKU 3pEeHUS
npuaepxupatorca C. Ma u P. b. Makmuin-
JIaH, KOTOpBIE OLIEHUBAIOT BIUSHUE YCIOBUI
TpyZJa Ha cTeneHb NpodeccnoHaIbHON yI0B-
nerBopeHHocTd yuuteneit [2]. . I1. Tom-
ncoH, Jx. @. Maknamapa, k. P. Xoin
MPOBOMAT 00OOIIEHHBIN aHAN3 Pe3ylib-
TaTOB UCCIEOBAHUI yIOBIETBOPEHHOCTH
paboToil B 00pa3oBaTeIbHBIX OpTraHH3a-
nusx [3].

Hayunsie Tpyasl mo Bompocam Ipo-
(hecCUOHANTBHOTO MCHXOJOTHYECKOTO BbI-
ropaHus nexaroros anainusupyer J[. Mak-
nonansf [4]. I1. [Musman, 1. Xannuagxep
n I1. Bumeccupu cuuTaror, 4To pa3indue
MoKa3aTeseH ycreBaeMoCTH 00ydalonuxcs
TOPOJICKUX M CENHCKUX IIKOJ HAXOIUTCS
B TECHOH B3aMMOCBS3U C 0COOCHHOCTIMU
npodeccHoHaTbHONW TMOATOTOBKH IIE€Iaro-
roB [5]. Uccrmenys opraHm3amuoH-
HBIA KJIuMMaT B cpenHeit mkone, K. Pun
u JIx. V. Cunnn obpamaT BHUMaHUE
Ha MpoOJieMy palMOHAIBHOTO UCIOJIb30-
BaHUs pabouero BpeMeHHU yuutens [6],
a X. M. Barr u II. V. Puuapacon —
Ha MOTHBALUIO M TPOPECCHOHATLHOE PA3BH-
THe HaunmHaromux negaaroros [ 7]. JI. JIx. Bect-
BYJ aHAJIU3UPYET POJIb YUUTEINS U Ie1aro-
rudeckoii mpodeccun B obmectse [8].

Tax, commonoru KemMOpumxcKoro
n JleicTepckoro yHMBEPCUTETOB IO HUTO-
ramM HalMOHAJIbHOTO HCCJeIO0BaHuUs 00-
IECTBEHHOTO BOCIPHSATHS yYUTEIbCKOU
npodeccuu M JUYHOTO OUIYIICHUS YYUH-
TENSIMU CBOETO CTaTyca MPHUIIU K BBIBO-
1y, 4TO MEXAY DJIUTHBIMHU (TJIe yIUTENs
YyBCTBYIOT CBOIO 3HAYUMOCTB) U MAallO-
Or0/UKeTHBIMU (TZIe TeNaroTy OIIyIIalT
CBOIO HEIMOJHOIEHHOCTh, M0 CPABHCHUIO
¢ JApyrumu npodeccusiMu, U upe3Mep-
HYIO perjaMeHTallMI0 CBOCH JesITebHO-
CTH) IIKOJAMH CYIIECTBYET MOJSIPU3ALIHSL.
I[O TEX MMOp, IMMOKa BCC YUUTEJIA HC ITOBBLICAT
CBOIO CAMOOIICHKY U HE MTOYYBCTBYIOT yBa-
JKEHUE K ce0e CO CTOPOHBI JAPYTUX JIO/ICH,
CTaTyc neJaroruyeckoii npodeccuu OyaeT
OCTaBaThCS OTHOCHUTEIBHO HU3KUM’,

B 3apy0OexKHBIX HCCISIOBAHUSAX paccMa-
TpUBaeTCsl BIUSHUE O0IIECTBA U TOCYAAp-
CTBa Ha MPO(HECCHOHATILHYIO HUICHTUIHOCTh
MeJIaroroB, aHATU3HPYIOTCS CTPYKTYpHBIC
W3MCHEHUS, & TAKXKE JKU3HEHHBIC CTpare-
TUHU yY9UTeIbckoro coobmectBa Poccuu
B NIEPUOJI COIUAIBHO-9KOHOMHUECKHUX Pe-
dhopm [9].

BecbMa aKkTyanbHBIM HalpaBICHUEM
WCCIIeIOBAHUN I 3apyOCKHBIX U POC-
CHUUCKHX COIMOJOTOB BBICTyHIaeT MPO-
0JeMa COOTHONIECHUS Ka4eCTBa KU3HHU
1 00pa30BaHUs B PA3JIMYHBIX CTPAHAX MHUPA
B 3aBHUCUMOCTH OT YPOBHEH MX COLHAIb-
HO-3KOHOMHUYEcKoro pa3Butus [10].

B mameii ctpane mpoOaeMBl BEICOKOM
npodeccHOHANTBHON HArPY3KH YUUTEISI BbI-
CTyIaroT aKTyaJbHbIM HAIIpaBJICHUEM IJIA
o0cyxeHus Ha BceX ypoBHsX ¢ 1930-x rr,,
KoTJa ObLIO BBEACHO BceoOmiee 00s3a-
TEeJIbHOE HayaJbHOE O0ydYeHHE, CO3JaHa
CTPYKTypa COBETCKOW NIKOJBI, CPOpPMH-
pOBaHBI eIMHBbIE Y4eOHBIC MPOTrPaAMMBbI
¥ ompejeNeHbl 3aKOHOMaTebHbIE TPeOo-
BaHMS K MIKOJE M YYUTENIO (periaMeHTH-

4 Waller W. The Sociology of Teaching. New York: John Wiley, 1932. 467 p.; Handbook of Research on
Teacher Education / R. Rouston, M. Haberman, J. Sikula (eds). New York: McMillan, 1990. 925 p.
> Bennet K., LeComte M. The Way Schools Work. New York: Longman, 1995. 320 p.; McLaren P. Life

in Schools. New York: Longman, 1989. 258 p.

¢ Teachers’ Professional Lives / I. F. Goodson, A. Hargreaves (eds). London: Falmer Press., 1996. 238 p.

" The Status of Teachers and the Teaching Profession in England: Views from Inside and Outside the
Profession Synthesis for the Final Report of the Teacher Status Project / L. Hargreaves [et al.]. London;
2006. 106 p. URL: https://www.educ.cam.ac.uk/research/projects/teacherstatus/Summaryreport 25Jan07 _
print_ready version.pdf (mara obpamenus: 01.10.2019).
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pyoIiue ero yueOHym, 00IeCTBECHHYIO
W BOCHHUTATENbHYIO paboTy). B manpHeii-
IeM 3TH MOCTYNaThl BHICTYIUIN OCHOBOM
JUISl pa3BUTHUSA ACATENBHOCTH MOCIEBOEH-
HOU ¥ COBPEMEHHOMN MIKOJIBI.

Pesynprarsl 1eTanbHOrO UCCIENOBAHMS
YCIIOBHH TPYMOBON JESTENIBHOCTH COBET-
cKoro yuutenbcTBa 1930-x rr., npoBeleH-
Horo E. I1. EpoxuHoii Ha Matepuaiax Mop-
J0BUU®, MOKA3aJIH, 4TO KyPOBEHb HArPy3KH
yauTene BTopoi momoBuHE 1930-x rT.
BIIOJTHE COTIOCTABUM C COBPEMEHHBIMH YUH-
TeabCKUMH cTaBkaMu. OueBuaHas Ooliee
BBICOKAs Harpy3ka CeIbCKUX yUHTeNeH Mo
CPaBHEHHUIO C TOPOACKUMHU ObLIa CBs3aHA
C HEXBAaTKOH yuuTenel B ceslax, 0COOCHHO
B MOPJOBCKHMX M TaTapCKUX HAIMOHAJIb-
HbIX mKkonax» [11]. Jedbunur BpemeHun
Yy YUYUTENs, a KaK CIeJCTBHE — yXy/IICHUE
KadyecTBa €ro pabdOoThl 4acTo OBIIM CBs3a-
HBl C IPUHYAUTEIbHBIM HaBsI3bIBAHUEM
JOTIOTHUTEILHOW OOIMEeCTBEHHOW PabOThI
(mpenBBIOOpHAS] arHTaIHs, pacIpocTpa-
HEHHE TO0C3aiMOB, MOJTUTHYECKOE BOCIIH-
TaHHWe JeTel M B3pPOCIBIX, PYKOBOJCTBO
0OLIECTBCHHBIMU O0OBEAMHEHUSIMU U JIP.).
[lenaroru peryiaspHO BBIMONHSIN (QYHK-
MU BEJECHUS Pa3IMYHON JTOKyMEHTallMU
(B KauecTBe ceKkpeTapeil, CeabCKUX UCTIO-
HUTEJIeH, COOPIIMKOB HAJIOTOB U jap.) [11].
JononauTensHas paboTa He OIIauynuBajach,
HO OBLITa OCHOBHBIM ITOKa3aTelIeM JIOSIb-
HOCTH TeJaroroB K COBETCKOW BJIACTH.
B aTolt cuTtyanuu y yuudteneil npakTtude-
CKM HE 0CTaBaJioCh BHIOOpA, MOCKOIBKY
npeneOpexeHne 00IEeCTBEHHOM U A0TOJ-
HHUTCJILHOU JOKYMEHTAIlMOHHON paboToi
OY€Hb HETAaTUBHO BOCIPUHUMAIOCH PYKO-
BOJICTBOM LIKOJIBI U TAPTUHHOW CUCTEMOM.
[To uToram mpoBEJEHHOIO UCCIEIOBAHUS
E. II. EpoxuHa OTMEUaET, 4TO «XapaKTepu-
CTUKU OOJIBIIMHCTBA YYUTEIEH, MTOMaBITUX
B CIIHCKHU “HEOJIaroHaeKHBIX’, KOTOpPBIE
oTrchuianuck B 1930-¢e rr. pallOHHBIMU OT-

nenamu obpaszoanus B OI'TIY-HKB/I,
cojiepKat WH(GOPMAILIHUIO O PABHOAYILIUH
K JIOTIOJTHUTEJIBHOW OOIIIECTBEHHOM U IOKY-
MEHTAIIMOHHOW paboTe, BOBJICUCHUH B Hee
“c Tpynom”, mo Heooxonumoctu» [11]. Ana-
JIU3 apXUBHBIX U TUTEPATYPHBIX ICTOYHUKOB
MOATBEPXKAACT, 4TO Mpodeccus yduTens
B TOT IIEpUOJT He ObLIA MTPECTHKHOM, HaOIrO-
Jaach 3HAYMTEIbHAS «TEKyUYKa KagapoBy»'’.

AHanIU3upyst COCTOSSHUE UCCIIEOBAHUN
YYUTEIbCTBA B KOHTEKCTE COIIUOJIOTHH 00-
pazoBanus, A. M. OcUmoB OTMEUYaeT, 9TO
B POCCUMCKOM COLIMOJIOTMH HA pacCMaTpHU-
BaeMyo 00J1acTh UCCIIeIOBaHMI ObLIIO 00pa-
LIEHO MpUCTajlbHOEe BHUMaHue B 1960-e rr.,
KOTJIa €)KETO/IHO B HAyYHBIX U3/IaHUAX CTa-
JIA TIOSIBJISITHCS IECATKHU CTaTel 10 JaHHOU
tematuke [12]. 3a mepuon ¢ 1960-x rr.
[0 HACTOSAIIEe BpPeMsS B HCCIEIOBAHUIX
YYUTEJIHCTBA HEOJHOKPATHO MEHSIHNCH
aKIIEHTHI, TOYKW 3PEHHS W BBIBOJABI. Ecim
B COIIMAJIUCTUYECKUM MEPUOJ OCHOBHOU
yIop OBLJI CIIeNIaH Ha aHau3 MpoosieM (op-
MHPOBaHHS YIYUTEIbCKON HMHTSUIMTCHIINH,
MOBBIIICHUS OOIICCTBEHHOW aKTHBHOCTH,
npodeccroHaIn3Ma yuyuTeieil u u3yueHue
COLMANTBHO-IeMOTpadUUECKOH CTPYKTY-
pBl YYUTEIBCKOTO Kopmyca'', To mo3xe
M3y4Yaiauch MpoOJIeMbl JNE3UHTErpamuu
1 npo(eCcCHOHANBLHOTO BBITOPAHHS y4YH-
TEJNhCTBA, CHIIKCHUS MpecTuka npodec-
cuu nejparora'’, M3ydeHHI0 COUATBHOTO
CaMOYyBCTBUS, YCIOBHUM POdeCcCHOHATh-
HOUW MeATeNbHOCTH YYHTEJIHhCTBA U Ka-
YecTBa MIKOJBHOTO 00pa3oBaHHS TaKXkKe
nocBsmieHsl padotel E. M. Konecaukopoit
n E. B. Mutpoxunoii [13], M. B. Kopuu-
nosoii [14], C. B. [lonytuna, 1. M. ®a-
neesoii, H. B. lllymkoBoii [15], A. I. ®unu-
noBoii u A. B. Briconkoii [16], O. FO. Mu-
nocepaoBoi [17] u np. OcoOblit uHTEpPEC
MPEJCTABISIOT Pe3yabTaThl UCCICOBAHMS
CENbCKOTO YYUTEIbCTBAa KaK COIMAJIbHOM
rpynmnsl, nposenenusiii I I Cunnacre [18].

8 icTouHMKAaMU 1S IPOBEICHUS UCCIISJOBAHMSI IT0 CITY KN MaTepHraibl LIeHTpaabHOTO roCy1apCTBEHHO-
ro apxuBa Pecniyonuku Mopaosuu (¢ponast Haponnoro komuccapuara npocserieans MACCP) u coobieHus

pecmyonukanckoit razetsl «KpacHas MopaoBusi».

? CIIMCKY MOJIMTHYECKHU HeGJ’[aFOHaZ[e)KHLIX pa60THHKOB IMPOCBCIICHUSA MOpZ[OBCKOﬁ aBTOHOMHOW 00-

nactu // IT'A PM. @. P-297. On. 2. JI. 33.

19 Kypwesa I A. O6mectBo. Capanck, 2007. 366 c. C. 178.
" ConmanpHoe pazButre coBerckoil uatesumurenimn / P. T. STnoBckuii (o1B. pex.). M.: Hayka, 1986. 335 c.
12 3usmounosa @. I CounanbHOE MOJIOKEHUE U IPECTHK yuuTeabcTBa. M.: JIyd, 1992. 287 c.
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OnHako, HECMOTPS Ha MHOTOYHCJIEHHBIE
HCCIEOBAHUS YYUTEIbCKOTO KOpIyca
Y MONBITKH aIMUHUCTPATUBHOTO PEIIEHUS
BBISIBIICHHBIX MPOOJIEM, OHU OCTAIOTCS aK-
TyaJbHBIMHU 10 HACTOSLIEr0 BPEMEHH.

Bonpoc yBeianuenus OropokpaTuue-
CKOHM Harpy3KH Ha MeJaroroB W B MOCIE-
HHE TOJBI HE TePSIET CBOEH OCTPOTHI.

CormacHo pe3yinbTaTaM HCCIEIO-
BaHus, npoBegeHHoro T. A. XarypoBsiM
u A. A. Ocranenko B 2011 1. B 41 peruo-
He Poccuu, OCHOBHBIMU NMOBOJAMH JIS
OecrnokoicTBa MeAarorn4eckoro cooo-
LIeCTBa BBICTYIIAIOT HE TOJBKO MaTepH-
anpHOe mojoxeHue (86,5 %) u cHuxe-
Hue npectika npodeccuu (81,4 %), HO
U CYIIECTBYIOLIas CUCTEMa OTYETHOCTHU
(79,2 %). HUccnenoBaTean OTMEYAIOT, YTO
B JESITEIbHOCTH 00pa30BaTEIbHBIX YHU-
peXJAeHUH HauYMHAIOT OTYETIHBO IIPO-
CTyINaTh 4epTHl 00BEKTOB, OMHCAHHBIX
B TEOpHUH IMpeBparmeHHbIX GopM (dopm,
OTPHUIIAIONINX CBOE CoaepkaHme). B aToi
CBSI3M HACTOSITENBHBIN 3alpoc Meaaroru-
YECKOT0 CO00IIeCcTBa CBOAUTCS K PEIICHHUIO
npooieMbl «0OyMa)KHOT'O BaJiay, 3aXJICCThI-
BAaIOIIEro MKOJNY U (paKTHYECKH JHIIa-
IOILIETO YYUTENel BpeMEeH! Ha MOJHOLEH-
HYyI0 paboty c nerbmu [19].

E. B. Kynaruna u M. A. Enuceesa
oTMevaroT, uto «B 2011 r. Ha Bo3pacTaHue
pabodeil Harpy3ku 3a MOCJEIHUE 5 jieT
ykaspiBanu 47,7 % yuurtenei. Ilpu stowm,
IMIOMHMO YBeJIWYeHHsS 4ducia Olopokpa-
THYECKUX MPOIENyp U HOBOBBEJICHUH,
MHOXXaTCsI M COIMaIbHBIC BBI30BEI» [20].
JlaHHYI0 CUTYalNIO yCyTyOIsIeT OBBIIIEeH-
HBIM YpOBEHb KOHTPOJIS 3a Ienaroramu
poccuiickux mkoi. Pesynbrarsl uccneno-
Banus PISA moaTeepxkaatot, uto B Poccun
PYKOBOJIMTENU IIKOJ KOHTPOIUPYIOT Aes-
TEJIHHOCTH YUUTENEH ropas3no 0omblie, ueM
B cpeaHeM no crpanam ODCP. CxonHsie
¢ Poccueii BenmnunHBI TaHHOTO MOKAa3aTelNs
Habmromatoress B CIIIA u BenukoOpura-
HUH, OJHAKO BO MHOTHX TOCydapcTBax
C BBICOKUMHU pe3yIbTaTaMt KadecTBa o0pa-
3oBanug (I'epmanun, Hopseruu, ®unimnsn-
nuu, SITOHUM) yCTIeIHO paboTaloT ApyTrue
MOJIEJIN B3aUMOJEHCTBHSA, OCHOBaHHBIE Ha
0oJbIIEM JOBEPUH PYKOBOJSIIETO 3BEHA 11O
OTHOUICHUIO K IIKOJIBHBIM Tienaroram [21].

SOCIOLOGY OF EDUCATION

PaccmarpuBas yunTenbcTBO Kak Oa-
3uc GOpPMHUPOBAHUS TPAXKIAHCKOTO 00-
mecTtBa, B. A. Unepun, I B. Jleoungosa
u M. A. l'onoBUMH 0TMEUAIOT CYIICCTBEH-
HO€ M3MEHEHHUE YCJIOBUH MENaroruiecko-
ro Tpyla, 3HAYUTENIbHBIH POCT HATPYy3KHU
u OIOpOKpaTHYECKUI XapakTep padoThHI
nenaroros. B wactHocTH, 82 % 1emaroron
Bomoroackoit obnactu (13 urcia yqacTHU-
koB omnrpocoB 2011 u 2015 rr.) camTarot, 9T
B HOBBIX YCJIOBHUSX (BBEICHHE (emepanb-
HBIX 00pa30BaTeNbHBIX CTAHAAPTOB «HOBOTO
MTOKOJICHUS», HOBOW CUCTEMBI CTUMYIUPO-
BaHUS M OIUIATHI Tpyna) OyMakHOW paboTh
CTaJI0 3aMETHO OOJIbIIIE, UeM peanbHou [22].

B. A. UBanromuna u JI. A. AnekcaH-
JIPOB MMOKa3bIBAIOT, YTO, KHECMOTPS Ha
BhIpaXXeHHYI0 NudPepeHIUuanuo KO
(TIKOITBI CO CTaHAAPTHOM MPOTpaMMoit 00-
y4YeHUSs, THMHA3WH, JTULEH, CIIeIAaTN3H-
pOBaHHBIE IIKOJIBI), PACCIOCHUS YUUTEh-
CKOTO COO0IIeCTBa B 3aBUCHUMOCTH OT THIIA
IIKOJIBI He HaOmiomaercs. Pasmprmuisis o6
OCHOBHBIX IPUYMHAX BO3MOXXHOU CMEHBI
MecTa paboTHI, MeIaroTd M3 BCEX THUIIOB
IIKOJ OTMETUJIIU B KAaYE€CTBE CEPHE3HOU
npoOiembl, 3aTpyAHsouIed npodeccuo-
HaJbHYI JIEATEIBHOCTh, “OCCCMBICICH-
Hble OIOpOKpaTUYecKue TpeOOBaHUA IO
3amoJIHEHUI0 JokyMmeHTanuu (68 %).
[Toutu cTonb ke BaxxHOW mpoOIeMOl
MpeJACTaBIsIETCS HEJOCTAaTOYHAs orjiara
Tpyna (57 %)» [23].

Cpenu HeTaTUBHBIX MOCIEICTBUN HU3-
KOW OIJIaThl yYUTEIHCKOTO TPYyJda BBIJIeE-
JSI€TCSL U BBICOKMHW ypOBEHb TPYAOBOU
Harpy3kd POCCHHUCKOTO YYHMTEJIbCTBA.
I. ®. HladppanoBeimM-KynieBbiM ObLIO ycTa-
HOBJICHO, UTO HArpy3Ka yuuTens (BKIrouas
OIOpPOKPAaTHUYECKYIO HATPY3KY) COCTaBIsIET
o1 50 o 80 u B Hexemto. «IloBeIIEHNE 3ap-
IJIaThI TPEUMYIIECTBEHHO OCYIIECTBISETCS
3a CYeT JOTMOIHHUTENHHOW HArpy3KH Ieja-
TOTOB, COKpAI[EHUs MTATOB, ONTUMHU3AIUU
00pa3oBaTEIbHBIX YUPEKICHUI [24].

[To pesynpraTamMm MOHHTOpPHHTA 00pa-
3oBanusa 2016 r., mposenennoro ['Y BIIID,
OBLJIO YCTAHOBIIEHO, YTO POCT 3apabOTHOM
MJIaThl OUIYTUIIM JAJIeKo HE BCE YUMTEs,
npu atom Oosee 30 % UX HUX OTMETH-
1 COKpalleHHe CBOUX HKOHOMHYECKHUX
BO3MOXHOCTEH M YBEIUUYCHUE HATPY3KHU
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B BUjie oTyeTHOCTH'®, TIpn TakoM Toaxo0/e
HEen30e)KHO HAHOCHTCS YPOH KaueCTBY
o0Opa3oBaHus.

N3yyass yuyuTenabCTBO KakK cOLHalb-
HO-IPOPECCUOHANBHYIO OOIHOCTH,
B. II. 3aceinkun, I. E. 30opoBckuit
u E. A. lllyknuna 0TMEUalIoT, YTO «IE€aror
Kak cyOBeKT 00pa3oBaTeabHON AesTeIbHO-
CTHU BKJIFOUEH B CIOKHBIM U TMHAMUYECKUN
MPOLIECC peaU3alui COLUHAIBHON IOJIU-
THUKH U, B CUJIy CBOEH MOAKOHTPOJIBHOCTU
U “IOCTYMHOCTH IJISI MaHUITYISATHBHBIX
BO3JCUCTBUN YIPaABIECHYECKUX CTPYKTYD,
HaJieJeH TaKuM (QYHKIIMOHAJIOM, ISl pea-
JIU3alUHA KOTOPOTO HE NMEET J10CTaTOYHBIX
pecypcoB. BocnonHenue 3tux pecypcos
UIEeT 3a CueT CBOOOJHOIO BPEMEHHU YUH-
TeJIsl, 4TO, B CBOIO O4YEPEAb, MOXKET CTaTh
“myTeM B HUKyZa BCIIEICTBUE €CTECTBEH-
HO BO3HHUKAaIOLIEH upe3MepHOi mpodec-
CHOHAJILHON M (HU3UYECKOH ycTalocTu,
nedopmanmii, orpaHUICHU BO3MOKHOCTEH
IJs IMYHOCTHOro pa3Butus. Ilemarorn
OTMEYAaIOT, YTO TOJHOLEHHBIX BBIXOJHBIX
y HHUX, KaKk MMpaBuio, He ObiBaeT. MHOTHE
YUYUTEINSI CUMTAIOT, YTO X BPEMEHHBIE
3aTparhbl Ha NPO(EeCCHOHANBHYIO AesATENb-
HOCTH IpHUONMKawTcsa K 12 4 B pabounit
neHb...» [25]. [ToaToMy nepBoouepenHoit
3ajayeil poccuiickoil cucTeMbl 00pa3o-
BAaHUS SIBISCTCS ONTUMM3ALMS TOJUTHKU
110 U3MEHEHUIO YCJIOBUH TpyHda y4UHTEJS.
Takast moJIMTHKA 1OJKHA OBITH IOCTPOECHA
C y4eToM IpodeccnoHaIbHbIX U JIUIHOCT-
HBIX IOTPEOHOCTEMN 1e1aroroB U BKJIKOYaTh
HE TOJBKO KOPPEKTHUPOBKY MpPaBOBBHIX,
WHCTUTYIHOHAILHBIX HOPM, HO U BHEJIpe-
HHME TEXHOJIOTUH PasyMHOU OpraHu3aluu
Tpyla Ha ypoBHE 00Opa3oBaTeIbHON opra-
HU3ALHH.

Takum oOpa3zoMm, 3KOHOMHUYECKAs] He-
YCTPOEHHOCTb, MaTepUalbHbIe MPOOIEMBI,
naJeHue MpecTuka npoPeccuu U OrpoM-
HBII 00beM OyMa)KHOH paOOTHI BEICTYIIAIOT
BEPHBIMU CIIyTHUKAMH I€JAaroruyeckoin
npodeccun, T. €. CTAHOBATCS HEM30E)KHBI-
MH (aKTOpaMu JAeCTaOMIN3aluu PadOThI
rejarora, a, B KOHEYHOM CYETE — €T0 BO3-
MOXXHOH JenpodeccuoHanu3anuu.

@. O. llleperu, nzy4as BOIpoc HOPMH-
pOBaHUs TpyHAa MEJaroros, OTMEUYaeT, YTO
JAHHBIA TMPOIECC «CONEPKHUT M COLHMOIO-
THYECKYIO COCTABIIAIONIYIO, 3aKII0YAIOITY-
10Csl B TOM, YTO AecTaOuiau3auusi paboTsl
MeAarora, TeM CaMbIM — H ILIKOJIbI, BaXKHOTO
CTPYKTYpPHOTO 3JIeMeHTa 00pa30BaHUs KaK
COI[MAIIbHOTO HHCTUTYTA, TPUBOJIUT K JMC-
(OYHKIMU TOCIEIHEr0, MPOABISIONEHCS
B CHIDKEHUH KaueCcTBa 00pa3oBaHus...» [26].
V4eHBIH aenaeT BBIBOJA O TOM, YTO «HE-
CMOTpS Ha HallM4YMe HOPMHPOBAHHOTO
peryiaupoBaHus paboTsl 00meo0pa3oBa-
TEJIbHBIX OpraHU3all1i, Ha TPAKTHKE UMEET
MECTO UTHOPHpPOBaHHE aJMHHHCTpanuen
LIKOJ O()UIHMANBHBIX HOPM TpyZa IMenaro-
roB. 3arpyska MejaroroB HepaBHOMEpHa,
B PE3ylabTaTe Yero B OTAEIbHBIC MECSIIbI
MIPOMCXOUT Ype3MepHasi eperpysKa mneja-
roros, focturatomas 200 % ot HopMbI» [26].
O4eBUIHO, YTO MaHHYIO CUTYalHIO Cy-
IECTBEHHO YCYTYOIseT CyIIeCTBOBaHHE
IpoOIeMBI OIOPOKPATH3AINH YUUTEIIHCKOTO
Tpyaa.

Uccnenyst Bompochl nmpodeccuoHaib-
HOW UJIEHTUYHOCTH yuutesneil Pocrtos-
ckoit obnactu (2017 r.), JI. B. Knumenko,
O. 10. ITocyxosa u 0. K. Arpsizkoa oT-
MEUYaroT NOBBILICHUE BCEX BUI0B TPYAOBON
Harpy3Ku earoroB (OCHOBHOW M € AMHBIN
rocyaapcTBeHHbIe 3k3ameHbl (OI'D u EI'D),
nepexoj; Ha ¢enepaibHbIe TOCYIapCTBEH-
HBIe oOpasoBarenbHbie cTanaapThl (PI'OC)
W DIIEKTPOHHBIN JTOKYMEHTO000pOT, HHTE-
pPaKTUBHBIC YUYeOHBIC TTOCOOUS W WHKIIIO-
3UBHOE 00pa3oBaHue, yCUIEHNE KOHTPOJIS
u 1p.) 0e3 yBenu4ueHus 3apaboTHOM IIIaThI.
B aT0l cuTyanuy OOJbIIMHCTBO OMPOIICH-
HBIX ME€Iar0roB MOJBEPTAIOTCS «IIpeKapHa-
TH3aUW» — TAKUM 00pa3oM, MPOUCXOIAT
nedopManus U KpU3uC TPYAOBBIX OTHO-
mwenuil. [Ipu sTom uccnenoBarenn 0codo
OTMEUaroT, YTO ACHCTBYIOIIAs MOJEIh MPO-
(heccuOHANBHON NEATETbHOCTH YUHTEIS
ompenesieTcs N30BITOYHON OTYETHOCTHIO.
CormnacHo pe3yipTaraM UCCIIeI0BAaHUS YUH-
TEeIBCKOTO Kopmyca PocToBckoi obmacTu,
3a mocnennue 1—2 roma 60JbIIEe BCETro yBe-
JAYUIUCH 00bEM aIMUHHUCTPATUBHOM pabo-

13 VenoBust paboThl U IPO(ECCHOHATBHOE CAMOYYBCTBHE YUUTENICH B CUTyalul BBEICHUS dPPEKTUB-
HOTro KOHTpakrta: HHdopM. Oroyur. M.: HanmoHanbHbII Hcciie10BaTeNbCKUN yHUBEpCUTET «Bhicmas mkona

skoHOMHUKNY. 2016. C. 22-24.

82

COLMOJIOT A OBPA3BOBAHUA



RREEERaRaaEs INTEGRATION OF EDUCATION. Vol. 24, No. 1. 2020 %&W@

Thl ¥ HAarpy3Ka 10 3al0JIHCHUIO OTYCTHON
nokymeHTanuu (3To GuKcUpyor ot 61,5
1o 82,4 % ompoluieHHbIX eaaroros) [27].

[To pesynpratamMm MexperuoHaibHOTO
MOHHUTOPHHTa 3P(OEKTUBHOCTHU IIKOJIBI,
nposenennoro B 2014-2017 rr. B Bopo-
HEXCKOH, MBaHoBcKOW, CBEpANTOBCKOH,
YenssOuHCcKOoM 001acTIX, a Takxke B All-
taiickom u CrtaBponojbckoM Kkpasix Poc-
CHUICKON akajieMuel HapOJHOro X034icTBa
1 TOCYIapCTBEHHOM CirykObI ipu [1pe3nnen-
te Poccuiickoit ®eneparyu, OOJIBITUHCTBO
yuuteneit (74,3 %) ykazanau, uto paborarh
B IIIKOJIE CTasI0 TpyaHee. [1o MHEeHHO pecoH-
JICHTOB, CPEX OCHOBHBIX MPHUYHUH, YCIOK-
HSIONIUX PabOTy COBPEMEHHOTO yUHTEIs,
HanOoJiee 3HAYUMOMU SIBJISIETCSI pOCT 00beMa
OTYETHOCTHU U OPTaHU3AIMOHHON pabOThI —
84 % (nns cpaBuenus: B 2014 1. 78,8 %)™,

BrIcokyro cTenenp akTyadIbHOCTH aHa-
TU3UPYEMON TIPOOIEMBI TakXe MOJATBEP-
KIAIOT PEe3yNbTaThl MOHUTOPHHTA SKOHO-
MHYECKOTO TOJ0XEHHUS U COIUaIbHOTO
CaMOYYyBCTBHSA y4uTesnei obuieodbpazo-
BaTeJIbHBIX IIKOJ Bosoroackoi obGmactu
(2011, 2015, 2017 rr.) [28]. [lepexon Ha
HOBBIe 00pa30BaTelibHbIC CTAHIAPTHI Bie-
4eT 3a CO0OHM He TOJBKO IMOBBINICHUE HH-
TEHCUBHOCTH TIEJaroru4eckoro Tpyja, HO
u yBenuueHue oObema «OymakHOH pado-
Tb». OO0 3TOM CBHJIETENHCTBYIOT MHEHHS
OINPOLIEHHBIX MenaroroB: «eciau B 2015 .
00 yBenmdeHnn o0beMa 00si3aHHOCTEH TO-
Bopuiu 64 % pecrnonaeHToB, To0 B 2017 1. —
yxe 75 %. IlogoOHbBIE TEeHAEHINH Ha-
OJIFOJIAIOTCS U B OI[EHKaX MHTEHCHBHOCTH
paboThel: okono TpeTu yuutenei (32 %)
CUMTAIOT HAarpy3Ky Ha cBoeil paborte mpe-
JnenbHoi» [28]. B aToit cBsI3M HEOOXO0AMMO
MOAYEPKHYTh, YTO JUUISL YIYUIICHHUS COIIU-
aJIbHOT'O0 CAMOYYBCTBUSI I€JaroroB Bax-
Ha TodTanHasl peajau3anus MOJUTHKH T10
CHIDKEHHIO OIOPOKpaTHYECKOU HArpy3KH
3a CYET COKpamleHHs 00beMOB OTUETHOU
TIOKYMEHTAIUH.

Cpennt OCHOBHBIX TPOTUBOPEUHiL B TPH-
poxe yuutenbckoro Tpyna A. M. Ocumosn
BBIZICJISICT HEAOCTATOYHO MPOJAYMaHHOE
pedopmMupoBaHue 00pa30BaHUS 1 MHUMOE

YCUIICHUE BCPTUKAJIBHOTO YIpaBJICHYC-
CKOI'0O KOHTPOJI. OI[HI/IM N3 HCTaTUBHbIX
MOCJIEACTBUN TAKOTO MOAX0/a, IO MHEHHUIO
YYCHOTO, SBJISICTCS «OyMasKHBIN TEHOIIUTY,
BBI3BIBAIOIINI OCTPOE HENPUSITUC y YUU-
TENbCTBA M SBISIOIINICS (HapaBHE C He-
YIOBJIETBOPEHHOCTHIO 3apa00THOM IJ1aTOH )
OCHOBHOW NMPUYUHON yXO0Jia MeJaroroB u3
npodeccun [29].

B cBoro ouepens, H. JI. 3apyOuna
u C. A. KapaceB nmemaroT BBIBOJ OT TOM,
4T0 «OrOpOKpaTHUYecKue 00sS3aHHOCTH
Mo-MpeXXHEMY MPEBAJUPYIOT Haa ydeo-
HBIMH, IpUYEeM TpeOOBaHHS BCE BpEMs
MEHSIOTCSI. DTO BEIET K POCTY MCUX0(pu-
3MOJIOTHYECKOTO HANPSIKCHUS», O 4eM
CBHJICTEIBCTBYIOT PE3YJIBTAThI HCCISIOBA-
HUH YYUTEIBCKOTO KOPITyCa, IPOBEICHHBIX
B pa3nuuHbIX peruoHax Poccun. Cepbe3Ho
IIOMOYb YYUTEII0 BO3MOXKHO, €CIU PE3KO
COKpATHUTh MOTOK €Tr0 OOIIECTBEHHOW Ha-
TPY3KH U KOJIMIECTBO MoKyMeHTanuu [30].

Takum 006pa3om, MPOOIEMBI TIOTOKEHUS
YUIUTENIeH B OOIIECTBE MOTYUUIN ITHPOKOE
OCBeEIIEHNE B 3apy0eKHOU U OTCUECTBEHHOM
Hay4yHOU nurtepatype. B uccinenoBanusax
POCCHUMCKHUX COIIMOJIOTOB OTMEUAETCs Cy-
IECTBOBAaHUE U yCYTyOJIeHHE MPOOIEMBI
OIOpOKpAaTU3alMK TIEaroTHYeCKOro TPy/a,
OJIHAKO /IO HACTOSIIEro BPEMEHU HE J0-
CTAaTOYHO HM3y4YEHBI MPOOJIEMBI, CBSI3aHHBIC
C BIMSHUEM OIOPOKPATUYECKOW Harpy3KH Ha
COIMaIbHOE CAMOYYBCTBHE IT€]ar0roB, Kaue-
CTBO UX MPOECCHOHATBEHON ACSITENFHOCTH
Y KauecTBO 00pa3zoBanus. Taxke OTCYTCTBYET
CpPaBHUTEIbHBIA MEKPErMOHAJIbHBINA aHAJIN3
o JTaHHOW mpoOjeMarnke, HE MPOBEJCHA
pa3paboTka MpPeUIOKECHUN 10 J1e0POKpa-
TU3AlUU YIUTETBCKOTO TPyJa Ha OCHOBE pe-
3yJBTATOB COIMOJIOTHYECKOTO MOHUTOPUHT A,

MatepuaJjbl 1 METOABI

B Ilen3enckoii o0macTu, Kak ¥ B IPyTUX
peruonax P®, mpoBoauTcs akTuBHas pado-
Ta B 1aHHOM Hanpasienuu. B 2018-2019 rr.
IleHTpOM MOHUTOPUHTOBBIX UCCIIETOBAHUN
kagecTBa oopazoanus [AOY [AI10 PP I1O
OpraHMU30BaH psAAa HAYYHBIX I/ICCHCI[OBaHI/Iﬁ
no npobiemMe OIOPOKpAaTHUECKON HArpys-

14 MouuTOpuHT 3)(HEKTUBHOCTH HIKOJIBI. UTO H3MEHHIOCH B paboTe yuuTeNs 3a MOCICJHUE TOJbI
(2014-2017 rr.) / mox pen. T. JI. Knssuko. M.: Poccuiickast akaieMust HApOZHOTO X0351HCTBA U TOCYIapCTBEH-
Ho¥i ciyxObI ipu [Ipe3nnente Poccuniickoit ®eneparnuu, 2018. 36 c.
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KM TeJIaroroB 00pa3oBaTelbHBIX OpraHu-
3anuid. Jlannas pabora Oblia mpoBeacHA
B corpyaHuuectse ¢ HWUN pernonomnoruun
OI'BOY BO «MopaoBckuii rocynapcTBEHHbIH
ynauBepcutet um. H. I1. OrapeBay, 4To o3Bo-
JIUIIO TIPOBECTH CPABHUTENBHBIA MEXKPETrHo-
HAJBHBIA aHAIIN3 TI0 OT/ICIBHBIM ITO3UIIHSIM.

B 2018-2019 rr. Oblm poBeneH psij
peTHOHANBHBIX HCCIENOBAHUN TIO CIIEeNy-
IOINM TEeMaM:

— «Co0mronenne TpyIoBOTO 3aKOHO A~
TEJIbCTBA TIPH BO3JIOKEHUU HAa y4YUTeNeH
00513aHHOCTEM, CBSI3aHHBIX C COCTABICHUEM
oT4eTHOM mokymeHTtanuu» (n = 1 320 me-
JaroroB 001e00pa3oBaTeNbHBIX OpPraHu3a-
uuii [len3eHckol o0nacTu);

— «Opranu3anus U HOPMUPOBAHUE
Tpyaa nenaroros» (n = 1 204 menarora
o01reobpa3oBarenbHbBIX Opranuzanuii [1eH-
3EHCKOH 00JIacTH);

— «Yuurenb U 00IIECTBO: HCCIEAOBa-
HHE 0COOCHHOCTEH commanbHO-TIpodeccro-
HAJIBHBIX, MOJUTHYECKUX U KYJIbTYPHBIX
opueHTanuil yuntenei» (n = 840 menaro-
roB o0mnieo0pazoBaTeIbHBIX OpPTaHU3ANN
Pecniybnuku MopoBusi).

Jlns kBOTHpOBaHUS U pacuera oObema
BBIOOPOUYHBIX COBOKYITHOCTEH MpHU MpoBe-
JICHUM HCCIIeJOBAaHUI ObLIa NCIIOJIb30BaHA
peruoHanbHasi craTucTuyeckas uHpopma-
IHs O KOJIMYECTBE 00IIe00pa3oBaTeIbHBIX
OpraHW3alHuil M YUCICHHOCTH Yy4YUTEJeH
B pa3pe3e MyHUIUNAIbHBIX PailOHOB.

Tun BEIOOPKM — MHOTOCTyIEeHYAaTas
C KBOTHPOBAHHEM Ha YPOBHE MYHHIIUTIATh-
HBIX pailoHOB W 001e00pa3oBaTEIbHBIX
OpraHu3alii: KBOTUPOBAHHWE Ha ypOBHE
MYHUIUIIAIBHOTO paiioHa — MO TUIY Ha-
CEJICHHOTO ITyHKTa (KPYMHBIN ropoJ, noce-
JIOK, CEJI0), KBOTUPOBAHUE BHYTPH IIKOJIbI —
110 yPOBHsM 0011ero o0pa3oBaHus.

Taxxe B 2018 1. OblIM TPOBEACHBI JBE
(hoKyC-TpynIbl, y9aCTHUKAMHU KOTOPBIX
BBICTYTNAJH CeJbCKUe yuuTenss KoBwui-
KUHCKOTO 1 Py3aeBCKOTO MyHHITUTIATIbHBIX
paitonoB Pecnyonukm Mopnosus (n = 16
reaaroroB 00meo0pa3oBaTeIbHBIX Opra-
Huzaumii). Kpurepuem orbopa BeICTynano
HaJIM9He OIbITa pa0OTHI B CEIIHCKOM IIIKOJIC
(HE MeHee OIHOTO T0/a).

ABTOopamu Oblja BBICKa3aHa TUIOTE3a
00 OTpHIIATENILHOM BIIMSIHUM OIOPOKpaTH-
YECKOH Harpy3KH Ha COIMaIbHOE CaMOYYB-
CTBUE TEJaroroB 0011e00pa30BaTEeIbHBIX
OpraHu3aiuil U KauecTBO UX Mpodeccuo-
HaJIBLHOM JEATENBLHOCTH.

Pesyabrarhl ncciieoBaHust

CornacHo pesyiabTaTaM NPOBEICHHBIX
ucclleloBaHUM, A OOJIBIIMHCTBA IEna-
roroB [len3enckoit o6nactu u PecryOmuku
MopaoBUsS OCHOBHBIMH MOTHUBaMH TpHU
BbIOOpE Tpodeccuu BBICTYIMAIOT UHTEPEC
K npodeccun, T000Bb K JETSIM, KelaHue
WX YYUTb U BOCHUTHIBATH (puc. 2). CycTs
roJbl U ACCSATHICTHS pabOTHl B LIKOJE,
HECMOTPS Ha BCE CIOKHOCTHU MeAaroruye-
cKoro Tpyaa, ais 60 % yuuteneil pasHbIX
BO3PAacTOB — 3TO HE MPOCTO HpodeccHo-
HaJibHas ACSTEIbHOCTD, a HACTOALIEE IPHU-
3BaHue. OgHako OOJBIIMHCTBO PECHOH-
JEHTOB OTMEUAIOT CHM)KEHUE LIEHHOCTHU
remarorndeckoi nmpodeccun B o0IIECTBE,
4T10, 0€3yCIIOBHO, OKa3bIBAET HEraTUBHOE
BIIMSIHUE Ha MOTHBAIUIO TPyJa y4HTEIs
Y TIPUBJICYCHUE B IIKOJIBI MOJIOJBIX CIICIIH-
anucToB (puc. 3).

B menom pe3ynbTaTel pernoHalIbHBIX
uccinenoBaHui, npoBeneHHbIX B [len3eH-
ckoil obnmactu u Pecnybnuke Mopnposus,
COIIOCTaBUMBI C JaHHBIMH Beepoccuiickoro
LEHTpa U3y4YCHUs 00IEeCTBEHHOTO MHEHUS
(BIIIOM), cormacHO KOTOPBIM «ITKOJIbHBIH
YUHUTENb, [0 CJI0BAM POCCHUSH, B IEPBYIO
odepens JOJDKEH OBITh MpodeccuoHalIoM
(33 %) m iposIBIATH MHOOOBE K AeTsiMm (27 %),
ObpITH nmoOpoxenarensHbIM (21 %), yecT-
HBIM U TeprnenuBbsiM (mo 12 %), B TO
e BpeMs YMEINIUM JOHECTH HH]Op-
Manuio (9 %), B 1IeIOM BHHUMATEIbHBIM
1 00pa30BaHHBIM YEJIOBEKOM, TPAaMOTHBIM
1 ypaBHOBeIIeHHBIM (110 8 %). [lonoxenue
yuuTeseil B o0LiecTBe pOCCHUsIHE CETOA-
HS OLIEHHMBAIOT B cpeJHEM Ha 3 Oajia u3
5 BO3MOXHBIX (1711 cpaBHEeHUS: B 2014 1. —
3,14 6amma)»'®. Takke OBLIO YCTAaHOBIIEHO,
YTO CYIIECTBYIOLIAs CUCTEMa OTUYETHOCTHU
1 OIOpoKpaTudeckas Harpy3ka O0ecroKosT
MeJaroroB Jaxe OoJbIle, 4YeM HeJJOCTaTO4-
HBI pOCT 3apaboOTHOI MIaThl. DTO 3HAYUT,

1S Vuurens: npodeccus nin npussanue? [Dnektponnsiii pecypc] / BUUOM. Ne 3784 ot 09 okTs6pst
2018. URL: https://wciom.ru/index.php?id=236&uid=9351 (mara o6pamenus: 20.09.2019).
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Cewmeitnble Tpaaumuu / Family tradition

JI1060Bb K ACTAM, KCJIAaHUC UX YUYUTHh U BOCIIUTHI-

Bath / Love for children, the desire to teach and 68,8

educate them
B03MOXHOCTh IPUHECTH TOIB3Y JHOMSIM /
Opportunity to benefit people

TBopueckoe comepxkanne padorsr / Creative
content of the work

WnTtepec k nmpodeccun / Interest in the profession

0

0 10 20 30 40 50 60 70 80

B Pecniy6nuka Mopnosus / Republic of Mordovia B [lensenckas oonacts / Penza Oblast

P u c. 2. Pacupeznenenue oTBeToB Ha Bonpoc «YUto modyauio Bac Beibpars
npocdeccuto yautensa?», %

Fig. 2. Results of regional studies: What prompted you to choose
a teaching profession?, %

3arpyassitock orBetuth / | find it difficult

to answer

Vxynumunocs / Deteriorated

VYayummnocs / Improved

Ocranocs npexxHuM / Remained the same

B Pecny6nka Mopnosus / Republic of Mordovia

73,9
82,7

0 50 100

B [Tensenckas oonacth / Penza Oblast

P u c. 3. Pacnpenenenue oTBeToB Ha BOonpoc «M3MeHUIOCH J1n B 00LIECTBE OTHOILIE-
HHue K mpodeccuu negarora 3a nocieanune 25 net?», %

Fig. 3. Results of regional studies: Has the public attitude towards the teaching
profession changed in the last 25 years?, %

4TO MpoOieMa BBIIUIA 32 KPUTHUECKYIO
yepTy. Ecnu menaror B ymep0 oOyueHuro
U BOCIIMUTAHUIO J€TEeH BBIHYKJCH TPaTHUTh
BpeMsi Ha COCTaBIIEHHE OTYETOB — ITO
MPSIMON YPOH €ro CTarycy U KadecTBy 00-
paszoBanwus (Tabm. 1).

CornacHo 000OLIEHHBIM pe3ylibTaTaM
PETUOHAJIbHBIX HCCJIC}:[OBHHHﬁ, 6OHI)IHI/IH-
CTBO TEJAaroroB PeryJsipHO BBIIOJHSIOT
JOJKHOCTHBIE 0053aHHOCTHU (TIPEayCcMO-
TPEHHbIE KBaTN(UKALNOHHON XapaKTepH-
CTHKOH MO JOJDKHOCTHU «YYHTEIIb)):

SOCIOLOGY OF EDUCATION

— MPUHUMAIOT y49acTHE B pa3paboTke
pabounx mporpaMm Mo y4eOHBIM IIpeaMe-
TaMm (Ha ocHOBe puMepHbIX OOIT) — 88 %);

— OCYIIECTBIISIIOT BEJICHHE DJICKTPOH-
HBIX (OpPM JIOKyMEHTAIUHU (DIEKTPOHHOTO
KypHaJla U THEBHUKOB OOYyUYaroIIHuXcs) —
90,3 %.

Bricokylo akTyanbHOCTh MPOOIEM OT-
YETHOCTU M OIOPOKPATHYECKON HArpy3Ku
MeJaroroB MOATBEPKIAIOT PE3yJIbTaThl
rPyNIOBOTO MHTEPBBHIO, MPOBEICHHOTO
B PecmyOmke MopmoBusi.
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Taonuma 1. Pacnpeneienue orBeToB Ha Bonpoc «Kakue ¢gakTopbl, cBA3aHHbIE €O chepoii
o0pa3oBaHus, BbI3BIBAKOT y Bac Hanboabmee 6ecnokoictBo?», %

Table 1. Results of regional studies: Which factors related to education are of most concern

to you?, %

IMensenckas obnacts / Pecrybmaka Mop-
daxrop / Factor nosust / Republic of
Penza Oblast :
Mordovia
IMpectnx npodeccun / Professional prestige 31,7 45,4
CymecTByromas cucreMa otTdeTHoctu / Existing 49,8 39,5
reporting system
OTHolIeHue poauTelieil K yuebe nereii / Parents’ 59,6 52,5
attitude to children’s studies
YpoeHs noarotoku odyuaronuxes / Level of 22,4 34,0
training of students
MarepuanbHO-TEXHHYECKAs OCHAIEHHOCTD IITKOJIBI / 21,3 28,4
Material and technical equipment of a secondary
school
CyuiecTByomias cucreMa CTUMYJIMPOBAHUS YUUTe- 20,5 32,5
ne#t / The existing system of incentives for teachers
Hanoxusiemocts cenbekux mkon / The occupancy 17,8 19,1

rate in rural secondary schools

Mooepamop: YTo U3 TOro 4TO BBEACHO
B MoclieiHUE 5—6 JIET MOKHO CUUTATh MO3U-
THUBHBIM, a YTO elle TpeOyeT 00 1yMbIBaHHs?

Ne 2: 51 yxe 4acTUUYHO BBICKa3ayiach,
HO xoTenia OBl CKa3aTh MPO AIEKTPOHHBIN
JIOKYMEHTOOOOPOT. Y HETO €CTh CBOS U3I0-
MHHKA, KOT/Ia MBI CAMU CYUTaeM BPYIHYIO,
MBI CBOM OIHUOKHM HE BUIUM, HO 3TH YMHBIE
MPOTPaMMBbI, KOTOPBIE MPUIYMald YMHBIE
JIIO/IA, OHU HAIIM ONTHOKH OBICTPO HAXOJISAT.
MHe 3TOT IEKTPOHHBINA JOKYyMEHTOOO0POT
o4yeHb HpaBUTCs. U TO, 4TO BBEJIN 31EKTPOH-
HbIE XKYPHaJIbI 1JI BCEX yUHUTENel 3TO TokKe
sl IPUBETCTBYI0, MMOTOMY YTO HE KaXKAbIH
pOIUTENs UMEET BO3MOXKHOCThH MO3BOHUTH
YUMTEI0, CBA3aThCS C YUUTENEM, C Kiacc-
HBIM pyKoBoauTesneM. JIroO0o# ponuTens
MOJKET BOWTH B AJIEKTPOHHBIN JHEBHUK
U NOCMOTPETh YCIIEXU CBOUX AETEH... 3a-
MTOJTHEHHE DJIEKTPOHHOTO THEBHIKA HE 3aHU-
MaeT MHOTO BPeMEHH, MHE Ka)XeTCs pa3HU-
161 B 3aniofTHeHH 11 3 1 30 4eToBeK mpak-
TUYECKHU HET, TeMa yPOKOB OJIHA, a OLICHKU
MPOCTAaBUTh HE CIOXKHO. Ho XoTenoch Obl,
YTOOBI B JaIbHEHIIIEM MbI OCTaHOBHJINCH HA
4eM-HUOYIb OTHOM, TIepelii Ha OyMasKHbIC
WM 3JICKTPOHHbBIE HOCUTENH (31€Ch U Janee
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opdorpadus u myHKTyaIus pecroHICHTOB
coxpaHeHsl. — [Ipumeu. agm.).

Ne 3: C onHOHU CTOpOHBI, BBEACHUE
WHTEPaKTUBHOTO O0YYEHUS — 3TO XOPOIIIO,
KOMITbIOTEpHBIE TeXHOJOruu. Ho s Tak
KE€ X049y CKaszaTh, YTO M MBI — YUUTEIS —
TOJDKHBI paboTaTh HAa KOMITBIOTEpE, U AETH
JOJDKHBI paboTaTh OMpepeIeHHOe BpeMs
B 3aBUCUMOCTU OT Bo3pacrta. Ho ceiiuac
TAaKO€ BPEMsI, UTO CUJISI B UHTCPHETEC, MaXKE
MBI — B3pOCIbIE — HE 3aMeyacM BpeMs.
Msl pyraem JeTed, HO caMU TOX€ NOPOH
yBJIEKaeMmcsl... DTO BCe, KOHEYHO, HETIOXO,
HO HYKHO YXKE€CTOYaTh MEPbHI, Mbl JIOJKHBI
YYHUTh JIeTeH peuu. DTO BCE BIUSAET Ha UX
3I0POBBE: TICUXWKA — 3TO OJHO, HO MEHS
TaKke OecrokouT ux 3perue. Celiyac oueHb
MHOTO JIeTei, KTO He BUIUT C JOCKH, KTO
HE BHJAWUT ONWM3KO, C HUIMHU OYEHb TPYIHO
paborats. OHH yXe MOTEpSATIH XOpOoIIee
3peHue, a 3TO TOJbKo 7 Kiacc. MeHs 3To
oueHp OecnokonT. CamMu JAETH HE MOTYT
ONpEACIUTh 3TU TI'PaHULBI. Yro kacaercs
AIIEKTPOHHOTO JKypHalla, MOXKET OBITh ATO
u He Takas o0y3a, HO BTOPOU Bompoc:
3arfsIbIBAIOT U Tyaa poautenu? JInaHo
sI CYUTAI0, YTO POJUTEIU YUYSHUKOB MOETO

COLMOJIOT A OBPA3BOBAHUA
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KJIacca TyJa peaKo 3ariisbIBaloT, a €CIu
OHH XOTST 3HaTh O CBOEM PEOCHKE, TO OHU
1 0e3 ANMEKTPOHHOT0 )KypHaja Y3HalOT 0 HeM
moObsIM criocoboM. Bpone crona HemHOroO,
CI0fla, a B UTOTE MHOTO BPEMEHHU YXOJUT Ha
Bce 3TO. A eie s ObI XOTeja CKa3aTh HacueT
nmporpamm, s paboraro yxe 32 roma, ¥ Mo-
JKET 51 y’Ke He COBPEMEHHAs WM elle 4To,
HO MHE HPaBHUJIOCh M3 CTAPOH IIKOJIBI, 9TO
OBLIM pacriedaTaHbl dTH MPOTPAMMBI TS
BCEX, M OJJUH U3 TyHKTOB 3TOH MPOTPAMMEI,
Ha KOTOPYIO MBI TpaTUM HE 3HAI0 CKOJBKO
BPEMEHH, TIOTOMY YTO OHU MEHSIFOTCS, TPeOO-
BaHUs Pa3HbIC, OJMH U3 ITYHKTOB 3TOH MpPO-
rpaMMbl — 3TO KaJICHJApPHO-TEMaTHUYECKUI
wiaH. OH HaM HYKEH, LeJTb U 33]1a4k KasKIIbIi
y4uTeNb 3HaeT caM. Panpiie obiiee ObLIO
reyaTaHoe, W paHbIle pa3peniaiach TOKE
YTO-TO MEHSATH B 3THX IPOrpaMMax, Kakoru-To
MIPOLIEHT. MeHs1, HalpuMep, 3TO YCTPanBao.
A Tax BOT TpaTUTh Ha 3TO BpeMs, TIepeneya-
ThIBaTh. To HaM HY>KHO TO — yopath 310 [1J1/],
TO — BOCCTAHOBUTH. JTO ykacHO! CKOJIBKO
BPEMEHH TPATUTHCS Ha 3TO... A B UTOI€ YTO
MBI UMEET: YTO CEIbCKHUE JIETH, YTO TOPO/I-
ckue — Bce caatoT EI'D u OI'D.

MNe 9: HoBoBBeneHHMH O4YE€Hb MHOTO.
W MBI HEe Bceryja ycreBaeM BCE 3TO Jie-
nathk. Sl ceiiuac ¢ yrpa 0 HOYM CMOTPIO
B KOMITBIOTEp, KAKOW OTYET MHE MpHIIET,
Kakoil MHe HaJo cAaTh Yepe3 5 MHUHYT,
CKOJILKO KOHKYpPCOB ceifyac. Mbl — ceib-
CKHE€ YYUTENS U €CTh MHOTO TOTO, YTO HaM
HE HaJ0 BOOOIIE, HO OHM HaM 3TO ILIIOT,
Y MBI TOJDKHBI OTBEYATh HA ATH BOTIPOCHI. ..
Panspmre, B CoBerckoM Coro3e, MBI yUUTHCS
XOTEJIM CaMU. YUUTE b ObLT €TUHCTBCHHBIM,
KTO JaBall HAaM ATH 3HAHUS, a celdac AeTH
HE HYX/Iaf0TCs B HAIlICH TOMOIIH, 00bsICHE-
HUSX TIOTOMY, UTO 3TO OHH YBUJISIT B UHTEP-
Here... Ceifuac Hallla 1ieJ1b — HAPAaBIISITh...

Kpome Toro, OOJBIMIUHCTBO PECIOH-
JEHTOB PEryjsipHO BbIIOJAHAIOT 10 50 mo-
MOJIHUTEIHHBIX BUJOB palbOT, CBSI3aHHBIX
C COCTaBJIIEHUEM OTYETHOU JOKYMEHTALINH,
3aKperieHre KOTOPHIX 3a [e/laroraMu Bo3-
MOXHO TOJBKO C NMHUCBMEHHOI'O COTJIacHs
U C COOTBETCTBYIOIIEN JOIMOJHUTEIbHON
oIuIaToO! Tpyja.

3HauuTeNbHBIH 00beM paboOTHl mena-
TOr'OB CBSI3aH C KJIACCHBIM PYKOBOJICTBOM.

SOCIOLOGY OF EDUCATION

CornacHo pe3ysbraTaM HCCIeI0BaHHUS, ITY
dyHKIHMIO oCcyIecTBISIIOT 69,4 % pecnoH-
neHToB (puc. 4).
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0,

69,4

Ja/Yes Her/No

P u c. 4. Pactipenenenue orBeToB Ha Bompoc «Ocy-
miecTBIsIeTe U Bl QyHKIMK KIIACCHOTO PYKOBO-
nuatessi?y, %

F i g. 4. Results of regional studies: Do you
perform the functions of a class teacher?, %

BobIMHCTBO KIIACCHBIX PYKOBOJHTE-
Jel COCTaBJSIOT COOTBETCTBYIOIIHE OT-
yeTsl 0 pabdore (91,5 %) u 3aHMMaroTCs
BEJICHUEM MPOTOKOJIOB POAUTEIBCKUX CO-
Opanuii (92 %), oHAKO JaJCKO HE BCETaa
MOJIY4alT JOTOJHUTEIbHYI OIJIATy 3a
JAHHBIC BUJBI paOOT.

B 4dmncne qOMOTHUTENBHBIX JOIKHOCT-
HBIX O0S3aHHOCTEH, BBIMOJHICMBIX 3Ha-
YUTENbHON noseit megaroros (okomno 70 %
OTIPONICHHBIX ), JINIUPYIOT CIIETYyIOIIHE:

— BeJICHHUE JIEKTPOHHOTO U OYMa)KHOTO
xKypHana (nyoruposanue) (93,2 %);

— npeaocTasieHue Gorto-, BUIEOOTUE-
TOB 0 IpoBeneHnu Meponpusatuii (90,1 %);

— MpOBeJeHUE MOHUTOPUHTA yCIieBae-
MOCTH y4eHUKOB (86,8 %);

— TIO/IFOTOBKA OTYETA O BHITOIHEHUH TIPO-
rpammbl o yueOnomy npeamery (84,1 %);

— COCTAaBJICHHUE TUIAHA BOCIUTATEIbHOM
padotsr (78,3 %), xapakTepucTuk oOyda-
romuxcs (77,7 %), oT4YeTHOW AOKyMeEHTa-
IWH 1pu nposenernn arrecranuu (77,4 %),
conmaiabHOTO macmopra kiacca (74,7 %),
AKTOB IMOCCIICHMS >KUJBIX MMOMEIICHUH,
B KOTOPBIX MPOXHUBAIOT 00y4vatommuecs (74 %);

— OJATOTOBKA OTYETOB MO UTOTAM aHa-
713a MUChMEHHBIX paboT 00ydYarommuxcs
(72,7 %).

Kpome Toro, memaroru mpoBOMASAT ma-
CIOPTHU3AIUI0 U MHBECHTAPU3AIMIO MaTe-
pUATBHO-TEXHUYECKOTO, YICOHO-METOIH-
YECKOTO OCHAIeHNsI Yy4eOHBIX KaOMHETOB
(69,3 %), cocTaBIAIOT TUTAH MOJTOTOBKH
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k 'UA u otuer o ero Beinosinenuu (53,3 %),
OCYIIECTBISIOT cOOp HHPOPMAIIUHU O IIPO-
BEJCHUH MPOPUIAKTHUECKUX TPUBUBOK
(43,8 %), pa3pabaThiBalOT UHCTPYKIIUH
U OTYETHI MO oxpane Tpyaa (42,9 %), co-
CTaBISIIOT OTYETHI O KPATKOBPEMEHHBIX
JeXKYpPCTBax B 00Ic00pa3oBaTeabHOM Op-
ranuzanuu (37,3 %), a TakxKe CIUCKHU 00-
YYAONIMNXCA U UX POJUTENCH, COCTOSIINX
B PEIUTHO3HBIX oprann3anusix (7,7 %) u ap.

PerynsipHo BBITIONHSIS yKa3aHHBIE BUIBI
pabort, 3HaUMTENbHAS JIOJIS TeAaroros (ot
16 1o 53 % B 3aBUCUMOCTH OT BUJa PadOT)
HE 03HAKOMJICHBI C JIOKATbHBIMH HOPMATHB-
HBIMH aKTaMH, B KOTOPBIX yKa3aHa He00X0-
JTUMOCTD MTOJTOTOBKH JTAHHBIX JOKYMEHTOB,
M HE MONYYaroT JOMOJHUTEIBHON OMIaThI
3a yKa3aHHbIC BUJBI pabOT, HE BXOMASIINE
B KPYT JOJDKHOCTHBIX 00SI3aHHOCTEH yuu-
teist (ot 60 no 89 %).

3aTpaThl BpeMEHHU MEAaroroB Ha BbI-
MOJIHEHHE JIOTIOTHUTEIBHBIX BHJIOB PadOT,

CBSI3aHHBIX C TOATOTOBKOM OTYETHOM JIOKY-
MEHTAIUH, B CPETHEM COCTABIISIOT 3,6 4 3a
oJlvH pabouuii neHb. Beauyuna 3Toro mno-
KazaTess MpakTUYeCKU HE MEHseTCs B 3a-
BHCHMOCTH OT CTETIEHU YyueOHO (4acoBoii)
Harpy3Kd PECIOHJCHTOB: HaOmromaeTcs
TEHJCHIUSI HECOPA3MEPHOIO YBEIUYCHUS
HAarpy3KHd MO COCTABJICHUIO OTYETHOH J0-
KYMEHTAllUH Ha TIeIaroroB, padoTaromux
Ha 0,25 u 0,5 craBku (puc. 5).

CxomHble TeHICHIINH PO CIEKNBAIOTCS
110 pe3yJbTaraM aHajdn3a 3aTpaT BPEMEHHU
Me1aroroB Ha BHITIOJHCHUE JOTIOJTHUTECIIb-
HBIX BHJO0B Pa0OT, CBSI3aHHBIX C MOATOTOB-
KO OTUETHOM JOKYMEHTAalUH, 3a OHY pa-
0O0YYFO HEJISITIO B CPEIHEM ITOT ITOKA3aTEIb
cocranisier 16,2 u (puc. 6).

B urore pabora ¢ oT4eTHOW HOKY-
MeHTanue 3anumaer g0 90 % oObema
pabodero BpeMeHH, CBOOOJHOTO OT 4Ya-
COBOH mpenojgaBaTElbCKOW Harpy3KHu.
VY yuuTesns npakTUYECKHU HE OCTAETCA Bpe-

5
. 3.4 35 35 3,5 3.6 3,7 3.8 4.0
3
2
1
0
0,25 0,5 craB- 0,75 1,0 craB- 1,25 1,5 craB- 1,75 2,0 craB-
craBku/ ku/0,5  craBku/ Ka/ crasku/ ku /1,5 craBgum/ ku/2,0
0,25 rate rate 0,75rate  1,0rate 1,25 rate rate 1,75 rate rate

P uc. 5. Pacupenenenue orBeToB Ha Bonpoc «CKoybKo BpeMeHH 3a 1 pabounii nens Bu
O0OBIYHO TPATUTE HA BHINOJHEHUE BUJOB PA0OT, CBA3aHHBIX C COCTABICHUEM OTYETHON
JOKyMEHTanun?», B yacax

Fig. 5. Results of regional studies: How many hours per 1 working day do you usually
spend on work related to the preparation of reporting documentation?, in hour

25

20

16,5
14,0
11,0
10 10,2
5 EI
0

18.8 20,5 21,3
17,6 I I E

0,25 craBku / 0,5 craBku / 0,75 craBku / 1,0 craBka / 1,25 craBku / 1,5 craBku / 1,75 craBku / 2,0 craBku /

0,25 rate 0,5 rate 0,75 rate 1,0 rate

1,25 rate 1,5 rate 1,75 rate 2,0 rate

P u c. 6. PactipenencHue oTBeToB Ha BOnpoc «CKOJIbKO BpeMeHH 3a 1 pabouyro Heleao
Bbl 00BIYHO TPAaTHTE HA BBITOJHEHHUE BUIOB PabOT, CBSI3aHHBIX C COCTABICHUEM OTYETHON
JIOKyMCHTAIMK?», B yacax

F i g. 6. Results of regional studies: How many hours per 1 working week do you usually
spend on work related to the preparation of reporting documentation?, in hour
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MEHM Ha OCYIIECTBIEHUE METOJAUYECKOM,
OpPraHU3alMOHHONW U KOHCYJIBTAallMOHHOM
NEeATCIbHOCTH.

OT10 BieYeT 3a co00l HEHOPMHUPOBAH-
HOE TpeBBINIeHHE 00mero oobreMa pa-
0oYero BpeMEHHU YUYHTEJEH, MOCKOIbKY
3HAYMUTEIHHYIO IO paboThl, CBA3aHHOU
C MOJArOTOBKOM OTYETHOM NOKYMEHTAalUH,
MEeAaroru BBIHYKJIEHBI BBIIOJHITH OMA,
B BEUEpHEE M HOUHOE BPEMsI. Y IUTEISI 0000
OTMEYAIOT BEIHYKICHHYIO0 HEOOXOIUMOCTD
3aloJIHeHHs JoMa B Hepabouee Bpems
3JIEKTPOHHBIX )KYPHAJIOB, TOCKOJIbKY y HE-
KOTOPBIX 00pa30BaTeIbHBIX OpTraHU3aIni
HCCIElyeMbIX PErHOHOB pabouyue MecTa

MeJaroroB HeJOCTATOYHO 00OPYAOBaHBI
KOMIIBIOTEPHON TEXHUKOU U OTCYTCTBY-
eT crabuibHas CBA3b C ceThio VHTepHeT
(puc. 7, 8).

Cpennsisi IpoIOJKUTEIBHOCTh OAHOTO
pabouero aHs yuuTens (C y4eTOM Bpeme-
HH, OTBEJCHHOTO Ha BBHITIOJTHEHHE CBOUX
JIOJKHOCTHBIX 00s3aHHOCTEH Ha paboTe
u goma) coctapisier 9,3 u (puc. 9). B urore
CpenHss pealbHas MPOJOJIKUTEIHHOCTD
paboueii Hemenu yIuTens (C yIeTOM BpeMe-
HE pa0OTHI B IIIKOJIE U IOMa) BapbUPYETCS
oT 45 no 55 4 (1. e. mpeBbIIaeT 3aKOHO-
JaTeNbHO 3aKpelJieHHble HOPMAaTUBBI Ha
25-50 %).
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Nwmerorcs B Nwmerores B IIpakTudecku He 3arpyaHsIIOCh
JIOCTATOYHOM HEI0CTATOYHOM UMeroTCs / OTBETHUTH /
KOJIM4YecTBe / KOJIMYecTBe / Practically not I find it difficult to
Are available in Are available in available answer
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P u c. 7. Pactipenenenue orBeToB Ha Bonpoc «Kak Bl onenuBaeTe Hanuune 060pynoBaH-
HEIX DJICKTPOHHBIX pabounx MecT B Bamreil mxone?», %

Fig. 7. Results of regional studies: How do you assess the availability of equipped elec-
tronic workplaces in Your school?, %

HeynosnerBopurensno / Unsatisfactorily h

VYnosaetBopurenabHo / Satisfactorily

Xopomro / Well

Orimuno / Great

F 29
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P u c. 8. Pacupenenenue orBeToB Ha Bonpoc «Kax Brr onennBaere paboty UuTepHera
B Bameii mkone?», %

F i g. 8. Results of regional studies: How do you assess the work of the Internet in your
school, %
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P uc. 9. Pacipenenenue orBeToB Ha Bolpoc «CKOJIbKO yacoB 3a 1 pabounii
JIeHb BBl 0OBIYHO 3aHATHI BHIIOTHEHNEM CBOUX JOJKHOCTHBIX 00s3aHHO-
cTei?», B yacax

Fig. 9. Results of regional studies: How many hours per 1 working day are
you usually busy with performing your job duties?, in hour

Be3yciioBHO, 5TO TPUBOIUT K (hu3nye-
CKOM YyCTaJIOCTH U IICUX03MOLMOHATHHOMY
HampspKeHuIo negaroros. [lo pesynpraTtam
pEerHoHaJIbHBIX HCCIEAOBAHUH, K KOHILY
paboueii Henenu Oosiee 85 % yuurenei
HaxOASTCSl B COCTOSHUM CHIIbHOHN pusnue-
cKkoii ycrasoctu, a 15-20 % pecioH1eHTOB
PETYJSPHO UCTIBITHIBAIOT PAa3IPaXCHHOCTD,
0eCIOKOMCTBO W HAXOAATCS B COCTOSHHH
IMOLUOHAIBHOTO cTpecca. COBOKYITHOCTh
yKa3aHHBIX aCIEKTOB CIIOCOOCTBYET MOSB-
JCHUIO CUMIITOMOB NpOpeccuonaibHo2o
ACUXONO2UUECKO20 8bI20PAHUS NE0d20208.

YuuthiBas HEOOJBIION ypPOBEHB 3apa-
OOTHOM IJIaThl 3a OJIHY CTABKY JOKHOCTH
YUUTEIsI, 3HAYUTEIbHAS J0JIsl PECIIOH/ICHTOB
(6onee 65 %) paboraroT Ha yCIOBUSIX IIO-
BBIIIICHHOM MeAaroruueckoi Harpy3Ku, BbI-
nostHsIst 00beM pador ot 1,25 mo 2,0 craBok,
YTO erie OOoJIbIIe YCYTyOIIsIeT CII0KHUBITYIOCS
CUTYAIIUIO U B I[JIOM OKa3bIBACT HETaTHBHOEC
BIIMSIHHE Ha Ka9eCTBO 0011ero 00pa3oBaHms
B HICCIeAyeMBIX pernonax (puc. 10).

77 % menaroroB OTMEUYarT, YTO HE
JlaBalld CBOETO MUCHbMEHHOTO COTIIAcHs Ha
BBIINIOJIHCHUE AOIMOJHUTCIBbHBIX BUAOB pa-
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0,25 rate 0,5 rate 0,75 rate 1,0 rate 1,25 rate 1,5 rate 1,75 rate 2,0 rate

P u c. 10. Pacnpenenenue orBeToB Ha Bonpoc «OxapakTepusyiiTe cTeneHb cBoei
yae6Hol Harpy3ku B 2018-2019 yuebuom romy», %

Fig. 10. Results of regional studies: Describe the extent of your workload in the
2018-2019 academic year, %
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00T, CBSI3aHHBIX C IIOJATOTOBKOW OTYETHOI
JMOKyMeHTanuw, a 26,6 % — yTOUHSIOT, YTO
OCYIIECTBIAIOT YKa3aHHbIE BUJIBI 1€ TENb-
HOCTH NPHHYAUTEIbHO, HAXOMSICHh IIOJ
JaBJICHUEM» PyKOBOACTBa 001ieoOpazoBa-
TEJIbHBIX OPraHU3aLUN.

Kpome Toro, o pesynbraram uccieno-
BaHWI OBLIIO BRISIBIICHO, YTO HE BO BCEX IIKO-
Jax IITaTHas CTPYKTypa YKOMIIJIEKTOBaHA
HEOOXOIMMBIMH CTIEIHAIICTAMHU COIHATh-
HO-TICUXOJIOTHYECKOT0 Mpoduis (Hamuame
B 00pa3oBaTeIbHON OpraHU3alUy Ie1aro-
ra-opranuzaropa oTMeTuiu 69,2 % pecrnon-
JIICHTOB, mejarora-ncuxonora — 53,6 %,
conuanbpHoTro nexarora—47,4 %), mosTomy
4acTh aJMHHUCTPATUBHOU pPabOTHI yKa-
3aHHBIX CHEHUATUCTOB TAKKE BBIMOIHSIIOT
MeJaror.

B wurore 15,4 % pecnonnentos (B oc-
HOBHOM JTO TEAaroru 10 35 JieT) 3asBIsIOT,
YTO TOTOBBI CMEHHUTH CBOIO Tpodeccuro
IIpU TIEpBOM BO3MOXKHOCTH, 24,3 % — eme
HE MPHUHSIIA OKOHYATEIBHOTO PEIIeHHs, HO
HE MCKIIOYAIOT TAKOTO Pa3BUTHUSI COOBITHI
B OyaymiemM. OCHOBHBIMH IIPUYUHAMH JICTIPO-
(dbeccroHanM3anny MelaroroB BhICTYNAIOT
HU3KUH ypOBEHb 3apabOTHON IUIATHI U BbI-
cokasi Oropokparnueckas Harpyska (puc. 11).

B uwncne BumoB npodeccuoHanbHOM
JNeSTeNbHOCTH, 3aHUMAIOIINX HauOOIb-
mee KOJUYeCTBO BPEMEHHU, PEeCIOHISHTHI
OTMEYAIT COCTaBJIEHHE OTUYETHOH JOKY-

Huskuii ypoBeHb 3apaboTHoii mnatsl / Low wages

PaGora ouenp yromusieT (BrIcOoKast OI0pOKpaTHUyecKas
Harpyska) / Work is very tiring (high bureaucratic load)

Cnenana omwnbka B BeiOOpe mpodeccun / Made

a mistake in choosing a profession

Koudpnukrer ¢ pykoBomctBom / Conflicts with

management

TpyAHOCTH B3aMMOIOHUMAaHMA ¢ OOydarouumucs /

Difficulties of mutual understanding with students

Pabora neunrepecHas, pyrunHas / Work is boring,

routine

B Pecny6ninka Mopmosust / Republic of Mordovia

MEHTAIUHU, KJIACCHOEC PYKOBOJCTBO, BBI-
HYXJICHHOE TyOIHpOBaHHE 3JICKTPOHHBIX
n OyMaXXHBIX )KypHaJlOB U TOJBKO MO-
TOM CIJIEJIYIOT TIOATOTOBKAa 00Yy4YaloUIUXCs
K TBOPYECKUM MEPOTPUSATHIM, KOHKYpCaMm,
MPOEKTaM, a TAaK)Ke MOJArOTOBKA K YpOKaM
U MIPOBEpKa TETPaaCH.

Taxoke ObUTH BBIJICTICHBI BUJII JCSITEIb-
HOCTH, KOTOPbIE MOXHO UCKIIOYHUTh H3
00s3aHHOCTEH yuuTens O0e3 ymepoOa s
KadecTBa oOpa3oBanus. B ux uuncie:

— nyOnupoBaHue CBEJICHUH B )KypHajax
U THEBHUKAaX 00yYarOIINUXCS HA JICKTPOH-
HBIX U 6yMa)KHbIX HOCHUTCIIAX,

— IMOATOTOBKA OTYETOB U JOKYMCHTOB,
HEMOCPEJCTBEHHO HE CBS3aHHBIX C yuel-
HBIM IIPOIIECCOM (OTYETHI 110 NPODUITAKTH-
K€ aHTUTEPPOPUCTHYUECKOI 0€30MacHOCTH,
HHCTPYKIUH 10 OXpaHe TPY/Aa U MOKAPHOU
0e30MacHOCTH, COCTABJICHUE COIHAlb-
HBIX MACTOPTOB, AKTOB MOCCIICHHSI CeMel
Y OTYETOB 10 BHEYPOUHOH JEATEIHLHOCTH,
BeJICHUE JOKYMEHTAI[UU IO IMHTAHUIO 00-
YUaIOIMIUXCs, COOp CBECHUI O TIPOBEICHUN
poGUITaKTHYECKIX TPUBUBOK, paboTa 1Mo
opopmienuro CHUJIC u mMeauiuHCcKuX
MoJINCOB, cOop 1 00paboTKa HHPOpMaLUU
0 HECOBEPUICHHOJETHUX JIULAX, MPOXKH-
BaIOIIMX Ha TEPPUTOPUU MHUKpPOpalioHa,
COCTaBJICHUE CIIMCKOB 00YYarOIUXCs U UX
poauTenei, COCTOSAMUX B PEITUTHO3HBIX
OpraHu3aIusIX u JIp.);

0 20 40 60 80

B [Tensenckas oomacts / Penza Oblast

P uc. 11. Pacupenenenue orBeToB Ha Bonpoc «Ilo kakum npuurHaM Bel MOTIIH OB CMEHUTH CBOIO
npodeccuio?», %

Fig. 11. Results of regional studies: What reasons would make you change your occupation?, %
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— MpPOBEJIEHUE JOMOBBIX 00XOJOB
U MarpyaupoBaHue OOIECTBEHHBIX MECT,
MHKPOPaOHOB, BOAHBIX 00OBEKTOB;

— BBIMOJIHCHUE YUUTEIIMU-TIPESIMETHH-
KaMu (pYHKIUN KJIACCHOTO PYKOBOJUTEIS;

— COKpalieHue 00513aTeIbHOTO y4acTHs
B MHOTOYHCIICHHBIX KOHKYPCaX U MPOEKTaXx;

— npenocrasieHne GOTO- U BUIEOOTUE-
TOB O MPOBEIEHHBIX MEPOTIPUSITHUSAX;

— ©XKETOJHO€ COCTaBJIEHHWE W TMOCTO-
STHHAs TMepeaenka padodnx MpoTrpaMM II0
y4eOHBIM MpeaMeTam;

— HaIMcaHue MOJTHOTO KOHCIIEKTa YPOKOB,
IMOATOTOBKA K HUM TEXHOJIOTUYCCKUX KapT;

— o0si3aTenbHOE BeJEeHUE KPYXKKOB,
BHEYPOYHOMU JICSTEIBHOCTH;

— eXKeHeJlelbHasl yOOpKa Mpuiieraronieit
TeppUTOpHHU, paboTa Ha MPUMIKOILHOM
y4acTKe u Jp.

Brinum BeICKa3aHBI ClIeAYOIIHE TTPEIIIO-
KEHUS TI0 CHIDKCHUIO Harpy3KH y4HTenei
Y ONITUMU3AINHN YCIOBUN UX TPy/aa:

— TOBBIIIEHHE YPOBHS 3apaboTHOM
IJIaThl yYUTENs («IOBBIIIEHHE 0a30BOTO
OKJIajJa», «IOBBINICHUE 3apaboTHON mJa-
ThI, 4TOOBI MOKHO ObLIIO padorark Ha 1,0
CTaBKY», «peajbHO YBEIHYUTH 3apabOTHYIO
IJIaTy, @ HE 3a CYET YBEJIHMUYCHUS Mperoa-
BaTEJIbCKO HATPY3KU»);

— 000pyAOBaHHE IEKTPOHHOTO pado-
Yero MecTa I KaXKJ0TO YUUTENs;

— yCcTpaHeHHe MpoOJieM C JOCTYIOM
K cetd MHTEepHET BO BCex oOmeobpa3oBa-
TETBHBIX OpTaHU3AIUIX pernoHa (0CO0CH-
HO B CEJILCKUX IMKOJaX);

— paboTa TOJIBKO C OJHUM BUIOM XKYP-
HaJIOB U THEBHHUKOB («OTKaS OT BBIHYXACH-
HOT'O JIyOJIUPOBAaHUS JOKYMEHTOBY);

— BBeJIcHUE B 00I1c00pa30oBaTEIbHBIX
OpTaHMU3aIUsIX JIOMOJHUTEIBHBIX CTaBOK
0CBOOOXK/ICHHBIX KJIACCHBIX PYKOBOJIUTE-
Jei, ThIOTOPOB, COIUANIBHBIX TEJaroroB
Y TICUXOJIOTOB, METUITMTHCKUX PAOOTHHUKOB;

— BO3BpalleHue B 001eo0pa3oBaTenb-
HbIE OPTaHU3AIUN OCBOOOKIEHHBIX STUHUI]
3aMeCTUTeNIeH mupekTopa («4ToOBl OHHU
paboranu 3a CTaBKy, a HE 3a IOILIATY»);

— BBCICHNEC B MYHUIIMITIAJIBHBIX OpTraHax
yIpaBieHus 00pa3oBaHUEM JOTOTHUTEb-
HBIX CTAaBOK CIICIHAJINCTOB U METOAHUCTOB,
KOTOpbIe OyAyT 3aHUMAaThCA OTYETHOH H0-
KyMEHTalHEN;
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— BBEIICHHE B 001I€00pa30oBaTEIbHBIX
OpraHU3alMsgX CTABOK CIICIIHAIUCTOB «Op-
raHU3aTop JIEKTPOHHOU OTYETHOCTH, KO-
TOpBIE OYIyT 3aHUMAThCSl OTYETHON JJOKY-
MEHTAIUEH U JICKTPOHHBIMH JKypPHallaMHU;

— pe0CTaBICHHE ITeJjaroram OecruiaT-
HBIX BO3MOXKHOCTEH ISl TOTIOTHUTEIBLHOTO
oTabixa (OecriaTHeIe a0OHEMEHTHI B Oac-
CCHH, TpeHaXXEePHBIN 321 U 1Ip.);

— TMpPHUBJIEYEHUE MOJOIBIX KaJapOB
B IIKOJTY, YBETMUEHNE KOJINYECTBA yUHTE-
nel («yuuTenb He JOJDKeH paboTarh mpu
Harpy3ke 6onee 23—24 4 B HENIEIIO»);

— repeBoj paboThI Bcex 0011eodpa3zoBa-
TeIbHBIX OpraHu3aluii Ha oJHY (IEPBYIO)
y4ueOHYI0 CMEHY («KenaTrelnbHa S-IHEeBHAs
yueOHas Heaens, yToObl cy00oTa crajia
OOIIEKOTbHBIM METOAUYECKUM THEMY );

— BBEJICHHE 3ampeTa Ha 0ObeIUHEHHE
JByX KJIaCCOB B OJMH KJIACC-KOMILICKT Ha
ypOKax, 0COOEHHO B CTapIINX Kiaccax;

— HCKIIOYEeHHE 00543aTENbHOTO eXe-
TOJHOTO CcOCTaBJcHUS (M OCCKOHEUHOU
TepeaeIK) pabodIux MpoTrpaMm;

— IEPECMOTP MOJX0/I0B K HAUMCIICHUIO
CTUMYJIUPYIOIIMX BBIIIAT («TaK Kak Cy-
LIECTBYIOLIAasl MPAaKTHKa — 3TO YHUIKEHUE
JOCTOMHCTBA YUUTEICH»);

— HMCKJIIOUCHHE NYyOIUPYIOIIUX 3arpo-
COB MH(GOPMAUUH OT MYHHUIIUTIAJIbHBIX
U pETHOHAIBHBIX OPTraHOB yIIpaBICHUS
oOpa3oBaHHEM;

— pa3paboTKa Ha perHOHAJILHOM yPOB-
HE YETKOW 00pa3oBaTeIbHOW KOHIICTIITHHU
Y UIC0JIOTHH, O(hUIIATBHOE YTBEPIKICHUE
NepevHs 3alpocoB U OTYETOB, a TaKKe
Pa3yMHBIX CPOKOB MPEJIOCTABICHHS HEO0O-
XOJUMOM MH(pOPMAIIUH.

O6cy:x1eHue U 3aKJII0YEeHHe

Takum obpazom, ansa [lensenckoit 06-
nactu U Pecnybnuku MopnoBus gaHHas
npobyiemMa TakKe akTyalbHa, KaK U JJs
JIpyrux peruoHoB Poccum. Pesynbrars
WCCIIEIOBAHUS MOATBEPKIAIOT THIIOTE3Y
00 OTPUIIATEIILHOM BIIUSHUU OIOPOKpPATH-
YeCKOW Harpy3KH Ha COIUAIIbHOE CAMOYYB-
CTBHE TEJaroroB 001eo0pa3oBaTeNbHbIX
OpraHu3aluil ¥ KauecTBO MX Mpodeccuo-
HaJIbHOU JiesiTenibHOCTH. O0001IIast MHECHUE
MeJJaroroB MOXHO MPEIJI0KUTE PsiJ Mpak-
THYECKUX PEKOMEHAAIUH.
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1. PazpaboTka permoHajIbHOIrO peria-
MeHTa paboThl BEIOMCTB ¢ 00pa3oBaTeib-
HBIMH OpPTaHH3ALUSIMH N0 CyOBEKTaM Mpo-
BEpOK U 00beMaM MH(POpMALUH.

2. IloaroroBka Ha perHOHAIBLHOM YPOB-
HE PEKOMEHAAUUN IJIsI PYKOBOIHUTENEH
00pazoBaTebHBIX OpraHu3anuii no Gopmu-
POBaHUIO JOKaJIbHBIX HOPMATHBHEIX aKTOB,
OTPaKAIOIINX JTOJKHOCTHBIEC 00S3aHHOCTH
BCEX KaTeropuii pabOTHUKOB.

3. YTBepxJIeHHEe THIIOBOTO MEPEUHS
OTUYETOB, K 3aIOJTHEHUIO KOTOPHIX MPHUBIIE-
KaloTCSl yUUTEIIs.

4. ExeronHasi OJIrOTOBKA M yTBEPK-
JIeHUEe Ha PETHOHAJIBLHOM yYPOBHE €JIMHOIO
KajleHaaps o0pa3oBaTeNbHBIX COOBITUI
(dbenepasbHBIX, PETHOHAIBHBIX, MyHULU-
MaJbHBIX MEPONPHATHH, B KOTOPBHIX yua-
CTBYIOT BCE IIKOJIBI).

5. ObopynoBanue BO Bcex 00pasoBa-
TEJIFHBIX OPraHU3alUsAX PETHOHA T0CTATOY-
HOTO KOJIMYECTBA IJIEKTPOHHBIX pabodnx
MECT y4HuTens (C BO3MOXKHOCTHIO BBIXO/A
B UnTepHeT).

6. ITodTanHblil Mepexoa Ha €JUHYIO
INEKTPOHHYI0 (OPMY 3aIlOJHEHHS JIOKY-
MEHTOB (MCKJIOUEHHE NyOIHpOBaHUS Ha
OyMaKHBIX HOCUTEIISIX).

7. Opranuzanus B peruoHe METOJHU-
YECKUX MEPONPUSATHH AJISI MEeJaroroB o

BOIIpOCaM TaM-MEHEePKMEeHTa U npodec-
CHOHAJIBHOM CTPECCOYCTONYNBOCTH.

BaxHo moHuMarh, 4TO 3TO mMpodiema
HE caMHX IeJ1aroroB, MIKOJI MM OTAENbHO
B3ATBIX BEIOMCTB, TPEOYIOIUX CIpPaBKU
U OTYETHI, @ BCEH CUCTEMBI B LIEJOM. 3Ha-
YUT, U €€ PEIICHHE JOJKHO OBITh COBMECT-
HBIM U CHUCTEMHBIM. Peanuzanus 3Tux
U IPYTUX TPEUIOKESHHH OyIeT cCrioco0CTBO-
BaTh OCBOOOXKICHHUIO BPEMECHH YUHUTEIs Ha
paboTy ¢ AeTbMU U MOBBILICHUIO KAYECTBA
00pa3oBaHMSI.

[TonyueHnHsble pe3yabTaThl BHOCST BKJIaj
B PAa3BUTHUC HAYUYHBIX HpeI[CTaBJ'ICHI/Iﬁ
0 mpoliecce OIPOKpaTH3ANH POCCHICKOM
cucteMbl obOpa3oBanus. [IpakTuueckue
peKoMeHJauu, pazpaboTaHHbIC HA OCHOBE
MEXPETHOHAIBHOTO aHAIM3a UCCIIeyeMOn
MPOOJIEMBI, AKTyaJIbHBI AJI51 COBEPILICHCTBO-
BAaHMsI YIPaBICHUYECKON JESATEIbHOCTH IO
HalpaBlICHUIO NeOIOPOKPATH3ALUMN YUHU-
TEJIbCKOTO Tpyna. Takyke mpeacTaBiIsieTcs
1[eJ1eCO00pa3HbIM pacIIuPEHUE UCCIIEN0BA-
TEJIHCKOTO (POKyCa C IeNbl0 CPAaBHUTEITHHO-
ro U3y4eHHs crenuuKu GI0poKpaTU3aINU
Ha ypOBHSX 00111ero, cpeHero npodeccuo-
HaJIBLHOTO W BbICIIEr0 00Opa3oBaHUS s
KOPPEKTUPOBKU 00pa3oBaTEIbHON MOJHU-
TUKU Ha QeaepaibHOM H PErHOHaIbHOM
YPOBHSIX.
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Introduction. The study aims to investigate what factors strengthen and weaken personal speaking anxiety.
With the use of selected standardized surveys, the research examines how drama techniques affect a learner’s
level of English language speaking anxiety.

Materials and Methods. The research group includes 17 Polish primary school learners who attended drama
classes and prepared two performances in English for other learners and their parents. The questionnaire
with the stated research questions was applied, and the data obtained were statistically analyzed.

Results. The research results show that the learners participating in English drama classes had a lower
level of speaking anxiety than those who did not practice drama at all. As to the learners” English language
proficiency, the level of speaking anxiety dropped with the rise of academic level. No significant difference
was observed either in the level of speaking anxiety between male and female participants or in the level
of speaking among learners of different age. The impact of drama techniques implemented into the English
language classes is discussed in the study. The research results indicate the influence of drama techniques
on the reduction of the level of speaking anxiety. The decrease is very noticeable that should inspire teachers
to use drama techniques while teaching a foreign language, especially speaking skills. The analysis also
indicates a close correlation between drama classes and the increasing level of English proficiency.
Discussion and Conclusion. The topic of the article is to meet the interest of foreign language teachers and
learners, would-be teachers of the English language.
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JIpamaTuyecKkHe TEXHUKH KaK KOPpPeJsiThI
TPEBOKHOCTH NPH TOBOPEHUHU HA AHIJIUHCKOM
sI3bIKe
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Beenenne. lccnenoBanne NpoBOIUTCS C IIEIBIO PACKPHITUS TeX (PaKTOPOB, KOTOPHIE ITOBBIIIAIOT HITH YMEHbB-
MIAI0T TPEBOXKHOCTH TOBOPAIIETO O-aHIIHHCKH. L]eNb cTaThil — Ha OCHOBE N30paHHBIX CTAHAAPTU3NPOBAHHBIX
HCCIIEZIOBAaTENbCKUX paboT MpoaHalIu3upOBaTh BIUSHUE TEXHUKHU JpaMbl HA YPOBEHb BOJHEHUS TOBOPHUTH
M0-aHIIMHCKH Y YIYCHUKOB HaYaJIbHBIX IIKOJ.

Marepuansl u MeToabl. VccienoBaTenbckas rpyma cocTosiaa U3 17-TH MOIBCKUX YUCHUKOB HAadaTbHBIX
IIKOJI, y4aCTBOBABIIMX B JPaMaTHYECKUX 3aHATHAX U MOATOTOBUBIIHX J[BA CIIEKTAKIIA HA AaHTTTMHCKOM S3BIKE.
B nccnenoBanny OBLT MCIIONB30BaH aHKETHBII METOJI, COJEPIKAIUIT BOIPOCH IO H3y4aeMoil mpolieMaTHKe.
[MonmyuyeHnsble faHHBIE OBUIN IPOBEPEHBI C TOMOIIBI0O CTATUCTHYECKOTO aHAIH3A.

PesyabTaThl nccienoBanus. Ilo utoram uccneqoBanus ObUI BBISBICH MOHMXEHHBIH ypOBEHBb TPEBOXK-
HOCTH TOBOPEHHS Ha aHTIHMICKOM S3bIKE y YUYEHHUKOB, YYaCTBOBABIIUX B JPaMaTHYECKUX 3aHATHUAIX, IO
CPaBHEHHMIO C TEMH, KOTOPBIE HE MPOIIIN 3TOTO TPEHUHTA. YPOBEHb TPEBOXKHOCTHU IOHMKAJICS COPa3MEpPHO
C POCTOM YPOBHS BIIaJIeHHS SI3bIKOM. B 3aBHCHMOCTH OT F€HIEPHOTO U BO3PACTHOTO KPUTEPHS CYIECTBEHHOM
Pa3HUIBI B TPEBOKHOCTH TOBOPEHHS OTMEYEHO He Oburo. [IpoBeneHHBIH aHAIN3 JEMOHCTPUPYET TECHYIO
KOPPEJSIHIO MEXTy JpaMaTHIeCKIMH TEXHIKAMHU H BO3PACTAIOIIM YPOBHEM BIIAICHUS aHITTHHCKUM S3BIKOM.
O0cysxkneHne u 3aKkj04eHne. Marepuansl JaHHOW CTaTbU MOTYT OBITH MOJIE3HBI MPENOJABATENSIM U CTY-
JIEHTaM MHOCTPAHHBIX SI3BIKOB, OYIyIIUM IPENOoAaBaTeNIIM aHIIIMHCKOTO S3bIKA.

Kniouesvie crnosa: aHTIIMACKAN SA3BIK, YUYCHUK OCHOBHOM IIKOJIbI, BOJIHCHUEC IMOJb30BaHUA PE€YbI0, TCXHUKH
JApaMbl, aHKE€Ta, KOppeJIsAlus, ApaMaTHI€CKOE 3aHATUC

Jna yumuposanua: Kseuenb-Henzens, O. JIpamaruueckue TEXHUKU KaK KOPPEJIATH TPEBOXKHOCTHU NpU
TOBOpPEHUH Ha aHrIuickoM s3bike / D. Keeuenb-Henzens, K. [Monéx, D. Mana. — DOI 10.15507/1991-
9468.098.024.202001.098-110 // MnTerpanus odpazoBanus. — 2020. — T. 24, Ne 1. — C. 98-110.

Introduction speaking skills are of prime importance,

Poland and the Czech Republic remain
the states where English as a foreign
language (EFL) is taught from the earliest
(i.e. preschool) age. The subject is expected
to be examined when finishing primary
school; therefore, teachers tend to focus
on three skills which are included in the
examination process; reading, listening
and writing. It is easy to notice that the
skill of speaking is excluded from this
examination despite the fact that many
researchers claim that speaking remains
the most paramount skill and signifies that
alearner is also able to read, listen and write
with understanding. One of the possible
reasons for excluding the skill from the
examination routine might be the fact that
at this age many young learners do have to
cope with a form of difficulty to cope with
emotional dysfunction, labeled in literature
as speaking anxiety. Considering that

ACADEMIC INTEGRATION

but still of little time devoted to them,
speaking anxiety is a serious problem
in teaching different forms of verbal
communication. Neither in Poland nor in
the Czech Republic is there a sufficient
amount of research taking this matter into
the deeper consideration. Apart from that,
another under-investigated goal is to find
out whether the level of one’s speaking
anxiety correlates with such sociolinguistic
variables as gender, age and the level of
self-esteem.

Literature Review

Learning, especially learning
a foreign language, is often connected
with fear. Although some students feel
relaxed in front of the class, for many
others speaking in a foreign language
remains a most frightening experience.
This feeling of low self-confidence gives
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rise to anxiety. Anxiety is a biochemical
reaction in the body. It is more than being
nervous or worried. Spielberger [1] cited in
Horwitz, one of the most renown anxiety
researchers, claims that anxiety is “(...) the
subjective feeling of tension, apprehension,
nervousness, and worry associated with the
arousal of the autonomic nervous system”
[2, p. 125]. For some students counting in
mathematics class could be very stressful;
for others, speaking in front of a group
may also become a frightening nightmare.
Horwitz points out that scientists divide
people into two categories [2]. The first
group of people feels sick with the said
apprehension regularly, regardless of the
situation. For many anxious students,
even speaking or writing in their mother
language can be very stressful and causes
anxiety. It can be the reason why they
tend to avoid stressful situations, try to
be invisible and, at the same time, isolate
themselves from the group. The second
group of people becomes anxious only
during specific situations, such as learning
and using a foreign language, for instance.
Some of these students may not be able to
understand the teacher’s explanations and/
or instructions; they tend to complain about
the difficulties connected with internalizing
the structures of the target language. So
anxiety may be a reason for the behaviour
they have been forced into.

Research aimed at teachers, not at
their learners, was conducted by Kralova
and Mala [3]. The results show that there
is a positive correlation between the age
and English pronunciation anxiety of
Slovak EFL teachers which means that
the older the EFL teachers are, the more
they suffer from English pronunciation
anxiety. Nevertheless, the anxiety was of
moderate strength and not of the highest
level determined.

While making an attempt to find out the
sources and the consequences of language
learning anxiety, Ellis distinguishes three
types of anxiety: trait anxiety connected with
the person’s personality, their predisposition
to fear; state anxiety, establishing the stress
in relation to a specific situation, such as
a class performance, sitting tests and/or
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examinations, or speaking in public; and
situation-specific anxiety associated with
a particular condition, such as an effort to
learn a second language and communicate
in it, for example [4, p. 479-480]. The
purpose of this paper is to show that not
only is lack of knowledge a source of poor
performance or achievement in foreign
language learning, but anxiety and its
sources are also a considerable reason of
failure.

The sources and levels of anxiety are
different, and they depend on the person’s
predispositions. Anxiety is a stable feature of
personality, just like other personality traits.
According to Edwards, all people experience
anxiety: this is a natural human state and
an active part of our lives [5, p. 3]. It helps
us recognise and reply to danger. It can
motivate us to deal with difficult challenges.
The proper amount of anxiety can help us
perform better and inspire to action and
creativity. But a high level of anxiety may
have a genuinely distressing, debilitating
and painful influence on our lives as well
as our physical and mental health.

Spielberger claims that this trait of
anxiety relates to an “acquired behavioural
disposition that predisposes an individual
to perceive a wide range of objectively
non-dangerous circumstances as threaten-
ing” [1,p. 16]. Also, the ways of coping with
anxiety and manifesting are variegated.
Oxford points out four manifestations of
anxiety: (a) general avoidance: showing
carelessness, cutting class, low levels of
oral productions, luck of volunteering in
the lessons; (b) physical actions: fidgeting,
playing with hair or clothing, stuttering
or stammering; (c) physical symptoms:
headache, pain in any part of the body;
and (d) unreasonable self-effacement,
excessive competitiveness, enmity and/
or unreasonable laughing or joking [6,
p. 66]. Incidentally, there are also many
cases when students do not show their
anxiety at school, but it is seen when they
come back home.

Itis advised to develop an understanding-
based relationship with an anxious student,
to address them with a quiet and calm voice
and to get to know what the reasons for the
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student’s anxiety are. Sometimes the result
of asking someone to “calm down” may be
reversed to the one expected, as this address
may make a student be more nervous, afraid
or shy. Anxiety does not just come one day;
it grows and develops inside such students
for quite a while and is often followed by
tears and breakdowns — leading students
to a state when they are afraid to give the
wrong answer. The fear of being wrong
may be a manifestation of their anxiety,
or sometimes it may develop because they
are ambitious. Another possible conclusion
reported by Horwitz may be as follows: the
level of their personal anxiety decreases,
but their inability to function is not a result
of their procrastination and laziness [7]. He
discusses cases where people who avoid
communication in the native language and
are considered as taciturn or shy, feel more
at ease when speaking in a foreign language
because it gives them the feeling of being
a different person. Moreover, in order
to achieve the ability to communicate in
a foreign language, acquisition takes a lot of
time and hard work. It requires regularity,
patience and willingness to learn from the
mistakes committed so students who lack
the motivation to learn a language do not
achieve tangible results and do not develop
communicative skills.

Ellis observes that situation-specific
anxiety is a tension experienced in relation
to a particular situation [4]. One of its
generators is speaking in front of a group,
which is connected with the speaker’s
judgment. It is a very stressful situation
for a speaker when others listen to them,
draw (specific) conclusions and evaluate
their statements. People who suffer from
situation-specific anxiety are concerned
with the negative evaluation.

The first source of such evaluation is
the teacher. Initially, they are or should
be, an expert, so it means that they can
notice every error and mistake. For
some students, it is impossible to say
anything if they are not sure that what
they say is to be assessed as correct and
understandable; therefore, they prefer not
to communicate without being sure of their
fluency. Additionally, teachers take part in
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the students’ performance in a number of
ways; they show approval or disapproval,
irritation, interest or disinterest, they take
part in a conversation or just listen and
evaluate. As Turula observes, the teacher’s
reaction encourages students to speak or,
quite the opposite, stresses and blocks them
[8, p. 161]. Horwitz notices that many
students are less anxious when they are
able to prepare for the speech, while role-
play situations are very uncomfortable for
them [7].

Moreover, a teacher has been made
responsible for the class environment. Turula
maintains that classroom management is
the prime source of feeling safe [8, p. 163].
In the right conditions, students are willing
to listen to one another, they understand
the teacher’s explanations better, they do
not feel out of control. Al-Saraj discovered
that teachers are the leading cause of
anxiety [9, p. 3—4]. Learners are often
afraid of their teacher’s corrections and
having each of their mistakes pointed out.
Furthermore, students do not like when
the teacher shows favouritism, as they
tend to feel alone and underestimated.
The teacher’s personality, authority and
the way of running a lesson, as well as
the teaching methods applied are also of
uttermost importance. Students appreciate
their teachers’ support, encouragement,
concern and attention.

Class performance anxiety is especially
stressful for adults in language learning
classes as it impedes their communication
because they are conscious of the level
of their expression, and lack of fluency
and correctness. They are often nervous
and impatient because of the inability to
express their thoughts and knowledge in
a second language. On the other hand, Zare
and Riasati found a positive correlation
between one’s academic level, self-esteem
and anxiety [10, p. 223]. Based on their
research, they indicated that the level of
anxiety corresponds to students’ study
experience. They proved that studying
widens one’s horizons, expands the
student’s knowledge and improves language
proficiency, so the level of senior students’
anxiety decreases.
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Yet another source of anxiety is the
judgment passed by one’s classmates.
Students usually prefer speaking in small
groups because it is not so stressful as
performing in front of the teacher. They
are able to correct one another to an extent
and do not notice so many mistakes when
they work together [11, p. 51]. However,
when a student performs in front of the
classmates who are not experts and do not
have influence over the marks, they often
feel and see their approval or disapproval,
nervousness, and/or even impatience. If
they are not interested in the performance,
they do not participate in the conversation
or tease and laugh. Some students do not
approve of the students generally recognized
as weak; not only do they tend to isolate
and ignore them, but they also do not offer
them any support or comfort. Therefore, as
noticed by Turula, “low- achievers” rarely
take part in cooperation; they are always
in the shadow of others, which naturally
makes their communication skills either
not to develop or develop far too slow
[8, p. 163]. Watson and Friend describe
anxiety as “(...) apprehension about others’
evaluations, avoidance of evaluative
situations, and the expectation that others
would evaluate oneself negatively” [cited
in 7, p. 31]. Peer judgment is more stressful
than tests because the situation and students’
reactions are more unpredictable. Moreover,
fellow students’ estimation occurs usually
immediately during communication and the
speaker has to be prepared for the response,
which is not easy, especially in a foreign
language.

One more source of situation-specific
anxiety is examination. Tests are very
stressful for many students who are
aware that during such tests they must
trust themselves only and that there is
practically nobody willing to help them.
Some of them may feel fear because their
expectations towards themselves are very
high and they are afraid of making errors,
misunderstanding or failing the test. Often,
especially among university students,
learners try to memorise all information
during a few days and nights, helping
themselves with a substantial amount of
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coffee and/or other stimulants. Then, what
has been clearly described by Ablow [12,
p. 9], on the day of the exam they can feel
anxiety accompanied by panic, headaches,
frustration, hallucinations or paranoia; they
are not able to focus, and therefore, they
feel anxious. It is very common that, after
such a test, many students come to the
teacher and say ‘I knew it, but I forgot’ or
‘I don’t know how it happened. I studied
a lot but didn’t do well during the test’.
The answer is very easy here: all these
facts happened because of anxiety. This is
the fundamental reason for the difficulty in
concentration, feeling of fear, helplessness
and memory gaps. When students start to
think, it takes a lot of time before their
breath becomes regular and they are able
to work again. Sometimes, for example,
when the test is particularly important, the
stress can be so strong that students are
close to fainting or they are unable to stop
giggling. In the literature [12, p. 10-11],
this phenomenon is called “test anxiety”.

Anxiety may occur in different
conditions. Horwitz claims that anxiety
usually appears in three situations:
communication, tests, and evaluation [13,
p. 127]. Communication means interactions
with other people, so the speaker has to
deal with such skills like speaking and
listening. Communication plays a crucial
role in foreign language learning anxiety,
particularly for people who are shy and
any kind of cooperation is a problem for
them. Then, foreign language learning is an
additional negative factor and it can affect
different situations during the lessons.
Spielberger [1, p. 12] points out, that state
anxiety refers to a fleeting and ephemeral
feeling, which varies in intensity and
evolves over time. It is a short-time bodily
experience. Students with state anxiety
may feel energised, strained, nervous or
steady, which affects their behaviour,
understanding, acquiring knowledge or
emotions. According to Ellis [4, p. 480],
state anxiety consists of trait anxiety and
situation-specific anxiety.

On the other hand, Suleimenova writes
that teachers should make an attempt to
create a low level of stress, as well as
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a friendly and supportive atmosphere in
the classroom [14, p. 1867]. The topic of
the discussion should be interesting and
relevant to the age of the learners and that
students should feel solidarity and support
in the group. One of the teacher’s roles is
also to understand the students’ fears and to
help them confront these fears as much as
they could. Sometimes the level of anxiety
is high because the amount of new material
and new tasks is too high and the students
do not have enough time to memorise all the
information. It is evident that students are
at different levels of language competence,
so a teacher should give specific directions,
emphasise the most important elements,
divide the material into some parts, use
less difficult instructions. It is also useful
for teachers to have some knowledge about
the students: their personality, abilities,
learning styles, preferences, interests and
hobbies. Such knowledge may help the
teacher to understand them and choose
the best topics and methods of teaching,
especially in communication. An interesting
observation can be found in Donley’s
writings. American college students
selected the best teachers’ behaviour in this
way: “not calling on individual students,
not teaching the language as a massive
memorization task and being sensitive to
students” out-of-class obligations” [cited
in 2, p. 120].

However, mild anxiety may also be
a positive factor. Stress may be interpreted
as a power which mobilises us and gives us
the strength to act. At school, it motivates
students to learn new tasks, to make an
effort to deal with new challenges, to obtain
significant results. Learners try to achieve
some goals and when they reach them,
they do not think about the anxiety which
accompanied them before [15]. Students
who do not feel nervous or impatient,
who are too relaxed while taking a test
or exam, sometimes make unexpected
mistakes because they are too incautious
and unfocused.

Thinking about a language, usually,
four skills come to our mind: speaking,
listening, reading and writing, yet
speaking seems the most important of all
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of them. It is widespread to hear: ‘I can
understand, but I can’t speak’. According
to Widdowson [16, p. 1], while learning
a new language, it is important to acquire
and develop speaking skills so that one
does not only understand when others
speak but is also understood when one
speaks, knows how phrases are used to
achieve a communicative effect. Therefore,
classroom activities and teaching methods
that develop learners’ speaking skills are
significant components of a lesson. Brown
claims, that “(...) conversation is an ability
to accomplish pragmatic goals through
interactive discourse with other speakers
of the language” [17, p. 267]. The aims and
methods of teaching speaking are different
from the techniques used in developing the
skills of reading, listening or writing. They
depend much on the students, teachers, and
the overall context of the class, but also the
history of teaching shows that they vary
over time (for example, currently there is
a greater focus on teaching pronunciation
than used to be a few years ago when
reading comprehension was more valued).
Nowadays, teachers try to find a balance
between accuracy and fluency techniques,
as they need to focus on both relatively
equally, each time assessing which is
more important in the given classroom
context. And so it appears that accuracy
when teaching new vocabulary is far more
important at that stage; the technique itself
entails the drills of the pronunciation of
anew word and its collocations, its meaning
and whether it is appropriate to use it in
a particular context or not, as well as the
relationship to other words, synonyms,
antonyms or hyponyms.

The drama has an amazing influence on
the acquisition of foreign language skills for
EFL students, with a particular focus on oral
skills. Smith and Herring maintain that it is
a powerful and effective tool for connecting
students with learning and satisfaction [18,
p. 418]. Drama gives one’s identity and
the possibility to become someone else.
Holden claims, that it allows students to
portray either themselves or some other
people in an imaginary situation [19, p. 6].
This identity may help students achieve
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success in foreign language acquisition.
In the late 1970s, a teaching technique
called the communicative approach became
popular and since that time drama has been
recognized as an integral part of language
teaching.

During foreign language classes,
learners do not have many speaking
opportunities. In many traditional foreign
language classrooms, when students do get
to speak, they often find themselves facing
problems of making sense of certain target
language words while having difficulty
pronouncing them [20]. This impedes
their ability to communicate in a target
language. They stammer and stutter, trying
to make themselves understood. The more
errors they make, the more diffident and
unmotivated they become, and less likely
they are to speak. The role of the teacher is
to create an environment that encourages
spontaneity. This can be achieved through
constant participation in oral interaction
via, e.g. drama techniques. Such regular
participation can result in more speaking
time, particularly by means of informal
conversation practice. Consequently, there
is the probability of a greater opportunity
to be practiced using the target language.
The more students speak, the better the
possibility that they can overcome their
target language problems.

Materials and Methods

In the research there took part 17 primary
school drama class students in Poland. They
prepared two plays to be watched by other
students at school. They also performed
the dramas in the kindergarten and to the
parents. The study was conducted through
the use of common surveys translated
into the native language namely Foreign
Language Communication Anxiety created
by Horwitz, The Rosenberg Self-Esteem
Scale, and Headway Oxford University
Press to establish students’ CEFR level of
English proficiency. Having presented the
surveys’ results, the following data were
analyzed using IBM SPSS Statistics 23
software: age, the level of English fluency
and self-esteem, and the level of speaking
anxiety.
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The main purpose of our study was to
establish whether the feeling of anxiety
influences the students’ oral performance
and to investigate what factors strengthen
and weaken personal speaking anxiety,
to be particularly measured during drama
classes. In addition, the research was
also an attempt to determine possible
interdependence between anxiety and
students’ self-esteem, gender, age and level
of proficiency.

A total number of 42 EFL 13-, 14- and
15-year-old-primary school learners were
selected for the current study. All of them
attended their seventh and eighth grade. In
one grade the age of students was different
because they started school at a different
age. The school was located in a small
village, where students from three small
villages attend and they hardly ever had
an opportunity to speak a foreign language
and to meet English-speaking people. The
only possibility to use spoken English for
most of them was either computer games
or (occasionally) accidental residents of
the agriculture hostel which is located
in this area. The students attending this
school had three English lessons a week.
Moreover, 17 students from the present
eighth grade had one extra drama lesson
in the English language in the previous
year and they performed two plays in
English and prepared some extra activities
associated with these dramas for other
students.

Specifically, the study attempted to seek
answers to four questions that investigated
the correlation between speaking anxiety
and other factors. In this way, the following
questions arose in the study:

1. Can the drama classes decrease/
increase the level of speaking anxiety?

2. Can the learners’ academic level
influence their level of anxiety?

3. Can there be found any relationship
between students’ gender and the level of
anxiety?

4. Can self-esteem affect the level of
speaking anxiety of EFL learners?

The appropriate hypotheses were put to
each of the questions apart from that, the
null hypothesis assumed that there was no
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correlation between speaking anxiety and
the level of language proficiency, gender,
age or the level of students’ self-esteem.

The quantitative method was applied
in the research. There were four steps of
the survey; the first one was to recognize
the level of English language proficiency
(CEFR global scale). For this purpose,
Headway CEFR Placement test [21]
prepared by Oxford University Press was
provided in two classes.

The second step was to get the basic
knowledge about learners: their age,
gender, interests connected with a foreign
language, the length of their English
language education, the amount of time
spent by them weekly on learning the
foreign language. An additional focus was
on whether students were looking for other
sources of foreign language improvement
except for their student’s books.

Next, for the purpose of the study,
each participant was asked to complete the
FLCAS questionnaire during the lesson.
When the questionnaires were distributed,
students were provided with general
information about the questionnaire and

then they were briefed on the purpose
of the survey and how to assess 33
statements in the questionnaire. Moreover,
the participants were informed that their
participation would not influence their test
scores and would be kept confidential.

The last questionnaire was The
Rosenberg Self-Esteem Scale (RSES)
(1965), which comprised 10 items that
measure individuals’ self-esteem level,
positive and negative feelings about the
self.

Results

The aim of the first research question
was to determine whether students who
participated in drama classes differed in
the level of speaking anxiety from those
students who did not participate in these
classes. Student’s ¢-test for independent
samples was the test that was applied there.
As shown in Table 1 above, there was
a statistically significant difference between
the two groups, so it means that the students
who participated in drama classes had
a lower level of speaking anxiety. The
results are presented in Figure 1 below.

Table 1. Speaking anxiety and drama classes

Attended Did not attend

(n=17) (n = 25) 93% CI
M SD M SD p LL UL Cohen’s d
Anxiety  97.06 1193 107.28 1159 277 .008 -17.67 -2.77 0.87

Note: M — mean; SD — standard deviation; ¢ — Student’s 7-test score; p — statistical significance level;
CI — confidence interval; LL — lower limit of the confidence interval; UL — upper limit of the confidence

interval (own elaboration).
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Fig. 1. Speaking anxiety levels in students who did or did not
participate in drama classes (own elaboration)
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The second research question analysed
whether learners with varied academic
levels differ in speaking anxiety. It was
implemented a one-way analysis of vari-
ance (ANOVA) here. The result of this
test was statistically significant (Table 2).
Therefore, it was performed a post-hoc
analysis with the use of a Sidak test. The
differences between all analysed groups
were statistically significant. The level of
speaking anxiety dropped with the rise of
the academic level. The results are pre-
sented in Figure 2.

Answering the third research question,
differences were sought between male and
female students in the level of speaking
anxiety. It was used Student’s ¢-test for
independent samples here. As depicted in
Table 3, there was no statistically signifi-

cant difference between groups. The results
are presented in Figure 3 below.

In the following step, it was analysed
an interdependence between the level of
speaking anxiety and self-esteem. So as
to establish the results Pearson’s » cor-
relation was performed. According to the
results, there was no significant correlation
between the level of speaking anxiety and
the level of self-esteem: r = .-06; p = .721.

In the final step, it was analysed whether
there are any differences in the level of
speaking anxiety between students of differ-
ent ages. One more time, it was performed
a one-way analysis of variance (ANOVA).
The result was not statistically significant
(Table 4). As can be seen in Figure 4, the
level of speaking anxiety did not differ be-
tween the students of different ages.

Table?2. Learners’ academic level and their speaking anxiety

N M SD
Al 19 113.05 9.70 B
A2 16 97.94 6.04 F(2,39) = 28.12
p <.001
Bl 7 88.14 8.63
140
120
2100 .
B
"
£ 80
2
= 60
g
o 40
20
0
Al A2 Bl

Academic level

F i g. 2. Speaking anxiety in students with different academic level
(own elaboration)

Table 3. Speaking anxiety and gender

Female (n = 19) Male (n = 23) 95% CI
M D M D ¢ p LL yp  Cohen’s
Anxiety 103.68 11.83 102,70  3.54 025  .805  -7.03 9.0l  0.08

Note: M — mean; SD — standard deviation; ¢ —Student’s #- test score; p — statistical significance level;
CI — confidence interval; LL — lower limit of the confidence interval; UL — upper limit of the confidence

interval (own elaboration).
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Fig. 3. Speaking anxiety levels in female and male students

Table 4. Learners’ speaking anxiety level and age

Age N M SD
13 8 103.25 11.21
F(2,39)=0.31
14 13 105.31 11.83 =739
15 21 101.76 13.96
140
120
% 100
=
5 80
2
'% 60
Q
o 40
20
0
13 14 15

Age

F i g. 4. Speaking anxiety levels in students of different age

Discussion and Conclusion

While answering the first research
question, i.e. whether drama classes de-
crease/increase the level of speaking
anxiety, the results indicate the influence
on the reduction of the level of speaking
anxiety. The decrease is very noticeable,
which should inspire teachers to use drama
techniques while teaching a foreign lan-
guage, especially speaking skills. Drama
also motivates students to learn foreign
languages, and through drama activities,
students become more sociable, and co-
operate with other students, encourage
to group-work, create a safe and friendly
environment.
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As to the second research question,
whether the learners’ academic level influ-
ences their level of anxiety, the outcomes
show that there is a correlation between the
level of English proficiency and the level
of anxiety; more adept students have lower
stress levels. This result also proved previ-
ous studies [cf. 7; 13], which indicated the
negative impact of speaking anxiety on the
level of English efficiency.

When making an attempt to answer our
third research question, whether there was
any relationship between students’ gender,
age and the level of anxiety, the analysis of
the results indicates that no significant dis-
tinction between the level of anxiety and age
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or gender can be found. The results of the
study confirm the previous studies [cf. 5]
which also designate the lack of correla-
tion. However, what is worth noting, the
outcomes demonstrate that 14-year-old
students have a slightly higher level of
anxiety than one year younger students. It
seems to be connected with two aspects.
First of all, the researched group was
a group of “low-achievers”, what means
their level of English proficiency was not
high what, consequently, should result in
the increase of the level of their stress.
Second of all, this stage of teenagers’ devel-
opment is often described by psychologists
as a closing stage, caring for their privacy,
fear of negative judgement, and unwilling-
ness to cooperate. Thus, the level of anxiety
usually becomes higher.

The last research question of the study
aimed to investigate the possible impact of
the level of students’ self-esteem on the ex-
tent of speaking anxiety. Based on the score
of the study, it was found no correlation
between self-esteem and the level of anxi-
ety. Nevertheless, it is worth noting the fact
that previous studies [cf. 13] examined the
influence of fear on the level of students’
self-esteem, and the analysis pointed out
the decrease in the level of self-esteem.

The analysis indicates a close cor-
relation between drama classes and the
increasing level of English proficiency
while at the same time reducing the level
of speaking anxiety. Therefore, the study
may be considered to be an essential and
significant contribution to the forthcom-
ing research on the concept of anxiety in
relation to student-centered classroom-
focusing speaking anxiety.

Even though speaking anxiety appears
in a foreign language classroom, a detailed
examination of previous studies specified
above as well as our research indicates
that there exist some ways to decrease the
level of anxiety and alleviate the effects
of students’ stress. What is more, although
the source of fear may be inside the stu-
dent’s mind, the teacher, while taking into
account the learners’ level of self-esteem,
age and/or the level of English proficiency,
ought to feel responsible for their students’
attitude and motivation to enhance the pro-
cess of acquisition of a foreign language.
Ways and aims of teaching, including the
teacher’s creativity, the students’ learning
styles, personalities, and age could be the
factors that should be taken into account
when preparing students’ self-confidence
strengthening foreign language lessons.
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Pe3yibTaTHBHOCTh JAEATEJIBLHOCTH OPraHM3alUM,
NOJYYMBIIUX NMPABO CAMOCTOATEJIbHOIO
NPUCYKACHUS YYEHBIX CTemeHei

C. U. ITaxomos”, H. M. Mayxesuy’, B. A. ['ypmoé’,
H. B. Menex?, E. H. 3ayzonvhukosa’
I @IAOY BO «Hayuonanbubiil uccied08amenbCkull 10epHblil YHUGepcumen
“MUDI "y, 2. Mocksa, Poccus,
* pakhomovsi@minobrnauki.gov.ru
2@I'BOY BO «Mockosckutl 20cy0apcmeentblil I0pUOUYecKuil YHUueepcumen
umenu O. E. Kymadghunay, . Mockea, Poccus
S @I'BOY BO «llempo3aso0ckuil 20Cy0apCmeentblil YHUSEPCumemy,
2. [lemposzasoock, Poccus
? [lenapmamenm ammecmayuu HAYYHbIX U HAYYHO-NEOA202UYECKUX PAOOMHUKO8
Munobpnayxu Poccuu, e. Mockea, Poccus

BBenenue. B pamkax peanuszanuu NpUHIUNOB BoJOHCKOTO mpolecca pOCCUHUCKUM MPaBUTEIbCTBOM
¢ 1 centsa0ps 2016 1. BBeeHA MpaKTHKA MPEAOCTABICHUS IIpaBa BEIyIIHM 00pa30BaTEIIbHBIM M HAyYHBIM
OpraHU3AIMIM CaMOCTOSATEIHHOTO MPUCYKACHHUS YUEHBIX CTENICHEH KaHAUAaTa U JOKTOpa HayK, IO aHaJo-
THU C CUCTEMOH, CyLIEeCTBYIONIEH B yHUBEepcUTEeTaxX cTpaH OpraHu3aiuu YdKOHOMHYECKOTO COTPYIHUYECTBA
" pa3BuThsi. B HacTosmee BpeMs 27 00pa3oBaTebHBIX W HAYYHBIX OPTraHU3AIMI MONYYHIA U PEaTU3yIOT
9TO MpPaBO, OJHAKO MPOOIEMHBIM BOIPOCOM SIBIISETCS OLEHKA PE3yIbTaTUBHOCTU UX AesATeNbHOCTH. Llenn
HACTOSIIETO UCCIIEOBaHUS — IIPOBECTH aHAJIN3 NEPBLIX PE3YJIbTATOB AESATEIbHOCTH IUCCEPTAIIMOHHBIX COBE-
TOB BBIIICHA3BaHHBIX HAYYHBIX H 00pa30BaTeIbHBIX OPTaHU3AIHI, @ TAKIKE COMTOCTABUTD HX C IIOKA3aTCIISIMH
PE3yIBTaTUBHOCTH KJIACCHYECKHUX COBETOB, CO3/IaHHBIX MpUKa3oM MuHoOpHayku Poccun.

Matepuanbl 1 MeToabl. OOBEKT HCCICIOBAHUS — TUCCEPTAI[HOHHBIC COBETHI HAYYHBIX U 00Pa30BaTEIbHbIX
OpraHHM3alHil BBICHIETO 00pa3oBaHMs. AHaJIHU3 PE3yIbTaTUBHOCTH IEATEIBHOCTH «IUJIOTHBIX» COBETOB
MPOBEJICH MO CIEAYIOMINM ITOKa3aTeNIsIM: COOTBETCTBHE YJICHOB JHCCEPTALUOHHBIX COBETOB KPHTEpPHATb-
HBIM TpeOOBaHUSIM BpICIICH aTTeCTAalMOHHONW KOMUCCHH, CTPYKTYpa KaHAUIATCKUX M JOKTOPCKUX 3alllUT,
MyOIUKalMOHHAsl aKTUBHOCTh YWICHOB IUCCEPTAIMOHHBIX COBETOB, a TAK)KE COMCKATENICH YyUCHOH CTCIICHH,
3aIIUTHUBIIUXCS B HUX. U1 OLEHKH PE3yNbTaTHBHOCTH AESITEIBHOCTU AUCCEPTAIMOHHBIX COBETOB HCIIOTb-
30BaJIMCh METO/IbI CTATUCTHYECKOTO aHAJIN3a JaHHbBIX, BKJIIOYAIOUIUE METOAbl CPAaBHEHUS CPEJAHUX, KIIACTe-
pu3anuio 1 GaKTOPHBII aHAIH3.

Pe3yabTarhl Hcciae10BaHUs. B « TMIOTHBIX» OpraHU3anUAX QYHKIMOHUPOBAIH 337 «IMHIOTHBIX» TUCCEP-
TAIMOHHBIX COBETOB U 374 kilaccuueckux auccepranuonHbix copeta BAK. B 2016 1. nojeBoe oTHoLeHue
KOJIMYECTBA 3AIIUT, IPOLICIINX B KIIACCHYCCKUX COBETAX, ICHCTBYIOMINX HA 0a3¢ «ITHIOTHBIX)» OpraHU3alui,
cocTaBisino 24 % oT 00IIero KoNUYecTBa 3allUT B KIIAaCCHYECKUX ANCCEPTAlMOHHBIX COBETax Bcel cetn. B 337
«THIOTHBIX» coBeTax 3a 2018 . 6b1u10 mpoBeaeHO 70 TOKTOPCKUX 1 591 KaHIUAATCKHUX 3alUThI JTUCCEPTAIHiA,
9TO COCTaBIIO 7 % OT OOMIET0 KOJIMYECTBA 3AIIUT B KJIACCHYECKUX JUCCEPTAMOHHBIX COBETaX BCEil CETH.
O6cy:xaenue u 3akiaoyenue. CtaTes OyneT moje3Ha PyKOBOAHMTENSAM (eaepalbHbIX OPraHOB HCIIOTHH-
TEIbHOM BJIACTH, MPUHUMAIONIUM yIPABICHYECKHE PEIICHUs B chepe MOATOTOBKH U aTTECTAIUU KaJIpOB
BBICIICH HAyYHOW KBAJTH(UKAINH, MPEACCAATCISIM U YUYCHBIM CEKpPETapsM JUCCEPTAMOHHBIX COBETOB,
a TaK)Ke HAyYHBIM U HAyYHO-IIEJarOTMYECKUM pabOTHHKAM, MPOBOASIIUM aHATUTHYECKUE UCCIETOBAHUS
B JIaHHOI peMeTHOH 00JacTH.

© ITaxomos C. U., Maukesuu 1. M., I'yproB B. A., Menex H. B., 3ayronsnukosa E. 1., 2020
Konrent noctynen nox nunensueit Creative Commons Attribution 4.0 License.
oy The content is available under Creative Commons Attribution 4.0 License.
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Jns yumupoganus: Pe3yabTaTHBHOCT ACATEIHOCTH OPraHU3alldif, MOJYYHMBLIMX IPABO CaMOCTOSTEIb-
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Efficiency of Organizations Entitled
to Award Academic Degrees

S. 1. Pakhomov*, I. M. Matskevich® , V. A. Gurtov",
N. V. Melekhe, E. I. Zaugolnikova“
“ National Research Nuclear University MEPhI (Moscow Engineering Physics
Institute), Moscow, Russia,
* pakhomovsi@minobrnauki.gov.ru
b Kutafin Moscow State Law University, Moscow, Russia
¢ Petrozavodsk State University, Petrozavodsk, Russia
¢ The Department of Certification of Scientific and Pedagogical Workers of the
Ministry of Science and Higher Education of Russia, Moscow, Russia

Introduction. As part of the Bologna process since September 1, 2016, the Russian government has
granted the right to award academic degrees to leading educational and scientific organizations on par with
Dissertation Defense Councils under Higher Attestation Commission, modeled after the system adopted at
OECD member-states and universities. Currently, 27 educational and scientific organizations are exercising
this right. However, the problematic issue is the assessment of their efficiency. The purpose of this research
is to analyze the efficiency of Dissertation Councils of the above-mentioned scientific and educational
organizations by comparing them in terms of efficiency with classical Dissertation Defense Councils
established by the decree of the Ministry of Education and Science of Russia.

Materials and Methods. The research objects are Dissertation Councils of scientific and educational
organizations of higher education (hereinafter referred to as pilot organizations) that have the right of
independent award of academic degrees according to the Federal Law No. 148 issued on May 23,2016 “On
Amendments to Article 4 of the Federal Law ‘On research and state scientific and technological policy’”.
Dissertation Councils efficiency analysis is made using following indicators: Dissertation Councils members’
compliance with the Higher Attestation Commission requirements, structure of candidate and doctoral
defenses, Dissertation Councils members’ publications and publication activity of degree seekers. Statistical
data analysis methods were applied including mean comparison methods, clustering, factor analysis.
Results. There are 337 pilot Dissertation Defense Councils and 374 classical Dissertation Defense Councils.
In 2016, 24% of defenses were reviewed by pilot councils of the total number of defenses in classical
Dissertation Councils of the entire network. In 2018 70 doctoral and 591 candidate defenses in “pilot”
councils were held, amounting to 7% of the total number of defenses in classical Dissertation Councils.
Discussion and Conclusion. The article will be useful to the heads of federal authorities making management
decisions in the field of training and certification of highly qualified scientific personnel, to the chairmen
and scientific secretaries of dissertation councils, as well as to scientific and pedagogical workers carrying
out analytical studies in this subject area.

Keywords: academic degree holders’ certification, right of independently award of scientific degrees, High
Attestation Commission, candidates and doctors of sciences, Dissertation Council

For citation: Pakhomov S.I., Matskevich I.M., Gurtov V.A., Melekh N.V., Zaugolnikova E.I. Efficiency of
Organizations Entitled to Award Academic Degrees. Integratsiya obrazovaniya = Integration of Education.
2020; 24(1):111-143. DOI: https://doi.org/10.15507/1991-9468.098.024.202001.111-143
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Beenenne

Pocculickoil cucteMe MOATOTOBKH
Y aTTECTaINH BRICOKOKBATN(YUIIMPOBAHHBIX
KaJpoB MOCBSAIMIAETCS MHOXECTBO pabor,
B KaXJ0¥M M3 KOTOPBIX aHAJIU3UPYIOTCS
HMeIoIHecs JTOCTOMHCTBA U HEIOCTAaTKU
W IIpeIaraloTcs pa3inyHble MyTH Pa3BUTHUS
atoi cuctemsl [1-5]. Tak, B. 5. I'enpman
n H. M. XMenbpHHIIKasE pacCMaTpUBAIOT
npoOsieMbl, BO3HUKAMOIINE B X0/1e oTOOpa
KaHJUJIaTOB ISl 3a4UCIICHUS B aclHUpaH-
TypY, ipu 00y4eHUN aCIUPAHTOB, B paboTe
nuccepranuoHasix coBeToB (JC) [2]. Orn
0003HaYMIIN OCHOBHBIE TYyTH PEIIeHUS Ta-
KHUX TIpO0JIEM, B YaCTHOCTH yCHJICHHE B3an-
MOCOTJIACOBAaHHOCTH CUCTEM MOJITOTOBKHU
W aTTecTaluu acnupaHToB. B cBoeii pabote
JI. 1O. I'pynusia npeaiaraet pedopMu-
pOBaHUE CHUCTEMBI aCHUPAHTYp HO JBYM
CJIEYIOIINM HaNpaBJICHUSIM: YCUICHHE 00-
pa3oBaTeNbHON COCTABIIAIONIEH U BBEICHNE
SKOHOMHYECKUX CTHUMYIIOB [JIs aclHUpaH-
TOB, YTO BKJIFOUAET BBEJICHHE HOBOH MOJIETTH
(hmHAHCHPOBAHMS BCEH BBICIICH ITTKOJIEI [4].
b. U. bexnwrii u E. B. UynpyHoB chopmynu-
pOBaNu TPU TE3UCA, KOTOPBIE OTMPENEISIIOT
NPUOPHUTETHBIE HAMpPaBICHUS Pa3BUTHUL
COBPEMEHHON POCCHUMCKOM aCIUpaHTypPhI
1 KacaroTcs 3alllUThl KaHJUAATCKUX IUccep-
Tanui, o0pa3zoBaTeIbHON cOCTaBIsSIOMEH
ACMUPAHTCKUX MPOTpPaMM W MOATOTOBKHU
Hay4HBIX KaJpOB JJI1 pETHOHOB [5].

Kanper Beicmield Hay4HOH KBanu(uKa-
unu (BHK) — xaHnmunater u 1oKkTOpa HAyK —
COCTABJISIIOT SIIPO HOBOTO TIOKOJICHUS 3aHSI-
TBIX, JOMAHHUPYIOIIETO B WHHOBAIITMOHHOM
OKOHOMHKE, — PaOOTHUKOB 3HAHUH [6; 7]
Y OMIPeNIeTAI0T HHHOBAMOHHBIA TTOTEHITNAT
ctpansl [8—10]. I[louck HOBaTOpckux pe-
LIEHUH 1T MHOTHX TJ100aIbHBIX TpoOiIemM
XXI B. OyneT 3aBUCETh OT HAIWYHS BEICOKO-
KBaTMQUIIMPOBaHHOH paboueii cunbl. [Ipo-
OneMa TOBBIMICHUS KadyecTBa aTTeCTalluu
coHucKareyiell ydeHOH CTeNneHH KaHaujaara
U IOKTOPa HayK, a TAK)KE€ HHTETPALUU POC-
CUHCKOT0 00pa30BaHUsl B MUPOBOE BBICIIIEE
oOpa3oBaHue cTana 0COOCHHO aKTyabHOM.

B OonpmmHCTBE YKOHOMHYECKHU pa3-
BHUTHIX CTpPaH, BXOAAMUX B OpraHu3anuio
9KOHOMHYECKOTO COTPYJHUYIECTBA U PA3BH-
st (OOCP), oTCyTCTBYeT CHCTEMa TOCY-
JIApCTBEHHOW aTTEeCTAllMU KaJpOB BhICIIEH

ACADEMIC INTEGRATION

Hay4yHOH kBanupukanuu. Couckarens y4e-
HO¥1 cTenienu, o0bruHo PhD, npenocrapiser
CBOKO pabOTy B JMCCEPTAIMOHHBIN COBET
YHHUBEPCHUTETA, SIBISIONUNCS KOHEYHBIM
rapaHToOM KayecTBa BBINIOJIHEHHsI JHCCEP-
TauMOHHOH padoThl. [Ipucyxxnenue yueHon
CTENCHU M €€ Mocieaylouiee NpU3HaHUE
B APYTHX OpTraHM3alusiXx oOecrneuuBaeTCs
penyranueil yHUBEPCUTETA, BBIAABLIEIO
nuruioMm PhD.

B pesynbrare npucoenunenus Poccun
k Bomonckomy mnporeccy B 2003 1. ObLI1O
MIOJIOKEHO HavYaslo peopM, HaPaBIEHHBIX
Ha (hopMHpOBaHUE TPEXyPOBHEBOI cUcTe-
MBI BBICIIETO OOpa3oBaHUs «OakamaBp —
MarucTp — aclUpaHT», KOCHYBHIeHcCs
U aTTeCTAalMH KagpoB BHICHICH HAy4YHOH
kBanudukanuu. [IpaBurensctBo Poccun
MPUHSIO Pl HOPMAaTHBHBIX JTOKYMEHTOB
110 MOJEPHHU3ALUU CHUCTEMBbl HOJITOTOBKU
1 aTTeCTalUMy KaJpOB BBICIIEH HayyHOU
KBaJIM(pUKALIUKU U IPUBEACHUIO €€ B CO-
OTBETCTBHUE C NpuHUMNAMHU bojoHCKOTO
npouecca. [maBHOW U3 3TUX HOBAIMM 5B-
JseTCsA MpeAoCTaBIeHNE MpaBa HAyYHBIM
U 00pa3oBaTENbHBIM OPTaHU3ALUIM ca-
MOCTOSITEIbHOTO MPUCYKACHUS YUCHBIX
cTelmeHed KaHAWIATa M AOKTOpa HayK.
JanHas npaxTuka BBeleHa ¢ 1 ceHTs0ps
2016 1. U K HacTOsILIEMY BPEMEHHU Y¥Ke
27 opraHu3aluil MOJAYYUIH ATO MPaBO.
[TosiBrI1ach BO3MOKHOCTD IPOBECTH aHATIU3
JesTEIbHOCTH JUCCEPTALMOHHBIX COBETOB
«MWJIOTHBIX» OPTraHU3aluii, a TAK)KE COIO-
CTaBUTb II0KA3ATEJIN PE3YIbTaATUBHOCTH UX
NEeATeNbHOCTH C TIOKa3aTelsIMU BCeil ceTu
KJIACCHUYECKUX AUCCEPTAIIMOHHBIX COBETOB,
YTO U SABJISIETCA 1€JIbI0 TaHHON paboTHI.

00630p nuTEpaTYypPHI

B uucne npoOieM uMHTErpauuu poc-
CUHCKHX YHHUBEPCUTETOB B OOIIEMHPOBOE
o0pa3oBareipHOE OOIIECTBO JAIEKO HE
MOCJEeAHEE MECTO 3aHMMAIOT 0COObIN cTa-
TyC CYLIECTBYIOIIEH POCCUICKON CUCTEMBI
Y4YEHBIX CTeIleHel, Hepa3paboTaHHOCTh
HOPMAaTUBHO-TIPaBOBOM 0a3wl ee mpeood-
pazoBanmii [10; 11]. A. P. CyneiimaHnoBa,
I. V. Marymanckuii 000CHOBaIM BO3MOX-
HBIC NpeUMyHI€CTBa U NOTCHUHUAJIIBHBIC
PUCKHU UCIOJIb30BAHUS €BPOIEHCKON MO-
JelM TMOJATOTOBKH JOKTOpa (unocoduu
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B POCCHHCKOM TOCIEBY30BCKOM 00pa3o-
BaHuu, nposean SWOT ananu3 ucnosb-
30BaHMS POCCUUCKUMU By3aMu oOpazoBa-
TEJBbHBIX IPOrPaMM TPeThero ypoBHs [12].
B. /. HeuaeB ananu3upyeT BbI3OBBI MO-
JEepHHU3allMM U WHTEPHALMOHAIHU3allUH,
BO3HUKAIOIIUE NIEpe]] pOCCHIICKOH menaro-
TUYEeCKON aCIIMPAaHTY PO, H CTaBUT BOIIPOC:
«B Kakoii Mepe U B 4eM JOJKHBI YUYUTHIBATh-
CsT 0COOCHHOCTH POCCUHCKOM acCTTUPaHTYPHI,
9TOOBI COXPAHUTD 10 CTHKCHUSI POCCUICKOM
Y COBETCKOM MO/ieNTn 00pa30BaHus U HAyKH,
HE pa3pyLIUTh UX CHIIbHbBIE CTOPOHBI?» [13].
Cuuraercs, 4T0 HanboIee KauyeCTBEHHOMN
1 3QPEKTUBHOMN cHCTEMA IMOATOTOBKH U aT-
TeCTallH HAyYHO-TeJlaroTHYeCcKUX KaJpoB
obima B CCCP, «saBusisich ONHUM U3 (ak-
TOPOB, 00€CIECUNBAIOIINX HAYYHOE U TeX-
HOJIOTHYECKOE JUIIEPCTBA CTpaHb» [14].
[ToneiTkn co3ganust B Poccun «oOyua-
IOLIEeH» acIUpPaHTyphl 110 o0pasuy 3aman-
HOEBPONEHCKUX 00pa30BaTENIbHBIX NPO-
rpamm PhD, mo maenunto A. X. Te3siten, He
oKazanuch ycnemnsiMu [ 14]. B. A. I'yptos,
JI. B. llléroneBa aHanu3upyoOT CTPYKTYPY
BBIITYCKOB 1O 00JacTAM HayKd MPOTPaMM
PhD B Poccuu, I'epmanuu u SAnonuu. 3nech
e JIeNIaloT BBIBOJ O TOM, UTO CTPYKTypa
kaapos BHK T'epmanuu u Snonuu, nume-
IOIIMX BBICOKHE MOKa3aTelu dKOHOMHYE-
CKOTO Pa3BUTHS, MOXET OBITH NPUHATA
B KaueCTBE OPHEHTHUpA AJA MU3MEHEHUS
CTPYKTYPBl (OPMUDPOBAHUS €KETONHOHN
JIOTIOJIHUTENIBHOM TOTPEOHOCTH 3KOHOMUKHU
B kaapax BHK [15].

OcobeHHOCTH TIOATOTOBKH M aTTecTa-
MU KaJpOB BBICIICH HAyYHOU KBaTH(pUKa-
LMK eBPOIECKUX cTpaH, a Takxke Kuras,
SAnonnn u CUIA, pedhopmupoBanue a0K-
TOPCKUX MPOTPaMM 32 pyOeKOM OCBEIIAIOT-
cs1 B Oosb1IoM Kouvectse pador [16-23].
Tak, K. I'eBen, f. Ckonek, M. Tpuentu
paccMaTrpuBaloT BIHMSHHE ABYX pedopm
(1989-1990 rr. m 20002001 rr1.), Kaca-
IOMUXCS CTPYKTYpsl mporpamm PhD
U YMEHBIIEHUSI CPOKOB OOyUECHHS 110 HUM
B IHCTUTYTE €BpONENCKOr0 YHUBEPCUTETA
(EUI), Ha mpomeHT oTceBa TOKTOPAHTOB.
B pesynbrare aBTOpBI MPUXOISAT K BHIBOLY, UTO
niepBas peopmMa oBbICHIIa 3HAYCHHUE BBIITY-
ckaHa 10-15 %, a BTopas —ua 9-20 % [16].
B oruere EBponeiickoil yHUBEPCUTETCKON
accolMaluy MpeJCcTaBiIeH 0030p TeKylle-
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0 COCTOSIHUS NOKTOpaHTYpHl B EBpore,
paccmarpuBaetcs uctopus pedopm B 00-
JACTH €BPOMEHCKOro JOKTOPCKOro oOpa-
30BaHMUsI, BAXHBIM IIarOM KOTOPO# OBLIH
chopmynupoBanubie B 2005 1. necsaTh
3anpuOyprekux npunuunos [17]. O63o0p,
noarorosiaeHubid K. Yennnep u coaBtopa-
MH coBMecTHO ¢ COBETOM BBICIIUX IIKOJ
n Ciryx00ii TecTHpOoBaHHs B 00JacTu 00-
pa3oBaHMs, OCBENIAET COCTOSHHE W TMPO-
0JeMBI MTOCIEBY30BCKOTO 00pa3oBaHUA
B CIIA, B 4acTHOCTH, IPUYHUHBI, TIO KOTO-
pBhIM ydYaluecs He 3aBeplialT o0ydeHHe
B MarucTparype u JOKTOpPaHType, U IMpe-
JlaraeT MyTH COBEPIICHCTBOBAHHS CUCTE-
MBI MOCJIEAUIUIOMHOTO 00pa3oBanus [18].
Bwmecte ¢ Tem B psane ctpan ODCP B nepuos
¢ 1998 mo 2008 rr. Habmronascs upe3BbIuaii-
HBIH POCT KOJIMYECTBA 3aIIHUINEHHBIX JOK-
TOpckux nuccepranuii (mouru Ha 40 %), Kak
otmeuarot [[. Kupanocku u coaptopsi [19].
OnHako y BBIMYCKHUKOB JOKTOPAHTYD
HET BO3MOXXHOCTH B IOJHOUN Mepe BOC-
MONb30BaTHCSI CBOCH KBalU(pUKAIH-
eit. CpaBHUM CHUTyalluW Pa3HBIX CTPaH.
B flnoHMM KOAMYECTBO MOCTYyNAKMIHUX
B aCIUPAHTYPY COKPATUIOCH BCIEICTBHUE
HEXBAaTKU pab0OYUX MECT KaK B aKaJeMUH,
TakK U Ha MPOU3BOJCTBE, I/I¢ TPAJUILUOHHO
CyHIECTBYET MOTPEOHOCTHh B BBIMNYCKHH-
kax OakamaBpuara. B Unauu, HecMoTps
Ha KpYIHbIE WHBECTUIIHH MPABUTEIHCTBA
B HWCCJIEOBAaHUA W BBHICIIEe 00pa3oBaHMeE,
HET CTUMYJIA IPOXOIUTH 00ydEHHE MO JITH-
TeNbHBIM TporpamMmam PhD, mockonbky
Hanbojee BHICOKOOTIIAYNBACMBIMH SIBIISI-
[0TCs pabouyue MecTa B NMPOMBIIIIEHHO-
CTH, TIE TAaKXXEe HY)XHa JIUIIb CTCIECHB
OaxanaBpa. DxoHoMHuYeckui pocT [Tonbmm
HE yCIIeBaeT 3a TeMIaMHU pocTa Yucla
JOKTOPOB HAyK, MO3TOMY BBINYCKHUKH
C IOKTOPCKOM CTENIEHbIO MOTYT B KOHEUYHOM
WTOTE yCTPOUTHCS Ha JOIHKHOCTH HIKE CBO-
ero ypoBHs 3HaHuid. B Kurtae uncio gokro-
POB HayK MOCTOsIHHO pacteT: B 2009 r. cTe-
MeHb JOKTOPa MOJIy4uu 0koJio S0 ThiC. yed.,
00111ast IUCICHHOCTH JOKTOPaHTOB B 2014 1.
nocturnaa 6omnee 300 ThIC. Yen., OTMEYAIOT
N. Bao u coaBtops! [9]. OnHAKO «KOJH-
YEeCTBO AUCCEPTAlMN MEPEBEIUINBACT UX
kauectBOo» [19]. K. Ilapk paccmarpuBaet
OCHOBHBIE TIPOOJIEMBI, CYIIECTBYIOIINE
B JIOKTOpaHType BenukoOpuranuu, npuyu-

AKAJJEMHWYECKAS MHTET'PALIA



RREEERaRaaEs INTEGRATION OF EDUCATION. Vol. 24, No. 1. 2020 %&W@

HBI TIOSIBJICHUSI HOBBIX (DOPM JOKTOPCKOH
CTENEeHH, HampumMmep, B obmactu oOpa-
3oBanus (DEd unu EdD), xnuHuueckoit
ncuxonoruu (DClinPsy), mo unxeHnepuun
(DEng), B obmacTu neaoBOro ajiMHUHHU-
ctpupoanus (DBA), nokTopckoii crenenu
B 00JIACTH TOCYIapCTBEHHOTO YIIPABICHUS
(DPA) [20]. B cBoeii pabote JI. Anmpec
Y COABTOPHI UCCIEYIOT U3MEHEHHS B JIOK-
TOPCKOM 00pa30BaHUM, TPOU3OMISAIINE 32
MO CIIeIHUE TOIBI TTOJT BIMSIHUEM HCTOpUYe-
CKHUX, DKOHOMUYECKUX U KyJIbTYPHBIX JIBU-
xymux ¢akropos, B Kanazne, Konymobuu,
Haunu, Ouansuanu, BeaukoOputanuu
u CIIA [23]. [TocneacTBus miodanu3amnuu
B BBICILIEM 00pa30BaHUU ISl JOKTOPAHTY-
PBI U3JI0KEHBI B paboTax [24; 25], B kHUTE
4. Cannaka onucaHa UCTOpUS Pa3BUTHSA,
OCHOBHBIEC XapaKTEPUCTUKH, a TAKKE MPU-
BEJCH CPaBHUTEIbHBIN aHAIU3 J[€ATEINb-
HOCTH JIOKTOPAHTYpHI TPUHAAIATH CTpPaH,
BkJtouas Poccuto, [lonbiry, PymbiHuto,
[IBemuto, Hopseruio [26].

B Poccuu rocynapCTBEHHBIM OPraHOM,
peanu3yonM HallMOHAJIBHYIO MOJTUTUKY
B c(epe aTTecTalui HayYHbIX KaJpOB, SIBIISI-
ercst Belcmiast aTTecTalmoHHasi KOMUCCHS.
Kpatko oCHOBEI €€ J1eTeIbHOCTH, a TAKKE
npobaemMbl QYHKIHOHUPOBAHUSI OMHCAHBI
B ctatbe . M. MankeBuua [27]. Janusiit
OpraH roCy/IapCTBEHHO aTTecTally coXpa-
HHUJICS Takke B A3epOaiipxkane, ApMeHHH,
benapycu, I'py3un, Kazaxcrane, Kbiprei-
3crane, Monnose, Tamkukucrane, Typk-
MEHHCTaHe, Y30eKnucTaHe W Ha YKpawHe
(rme mocne 2010 1. pynkmu BAK 65011 TIe-
penansl JlemapraMeHTy aTTeCTaluy KaApoB
MunuctepcTBa 00pa3oBaHus U HAYKH, B Ha-
CTOsIIIEe BpeMs T€ )K€ PYHKIIMH UCTIONHSIET
ATTecTanroHHas KoJierus MuHucTepcTBa
o0pa3oBaHUs U HAYKH), @ TAK)KE B OJHON U3
ctpad BocTounoro 6moka — bonrapuu (roe
¢ 2010 . BAK ympa3anena). B Ilonpire
HeT BAK, yueHble cTeneHu NpUCYkKIaOT
BY3bl, IMEIOIINE HAa ATO MPaBoO, MPeEao-
crapisiemoe LleHTpanbHONW KOMUCCHEN TIO
CTEIEHSIM U 3BaHusIM. B PyMbIiHUM yueHas
CTEMEeHb JOKTOpPA MPUCYKIAETCSI CEHATOM
YHHUBEPCHUTETA yUpEeKJICHUS, NUMEIOLIEero

craryc IOD (Institutie organizatoare de
doctorat wiin YupexaeHue, opraHu3yromiee
JIOKTOPCKHE IPOrpaMMBbl), OJTHAKO CTETIEHb
JoJKHa OBITH MOATBEepkAeHa Hanuonans-
HBIM COBETOM I10 aTTECTAIl[UU YHUBEPCUTET-
CKMX 3BaHUU, TUIJIOMOB U CEpTU(PUKATOB,
a caM JIMIUJIOM YTBEpKAAaeTcsl MPUKa30M
MHHHUCTpa o0pa3zoBaHus [26].

B ctpanax 3anannoi EBponbl u Ame-
PHUKH OTCYTCTBYET Kak TakoBas rocyaap-
CTBCHHAs CHCTEMa aTTeCTalluu KaJgpoB
BBICIIICH HaydYHOU KBamupukanun. Concka-
TeJIb YUEHOH CTENEeHHU NMPEAOCTaBIISIET CBOIO
paboTy B IucCepTalMOHHBIN COBET YHUBEP-
curera. Bo ®@paHuuu auccepranuoHHBII
coBeT uMeeT Ha3BaHue «COBET Mo 3aluTe
auccepranuny, B l'epmannn — «Ox3ameHa-
unoHHas/AuccepranmoHHasl KOMHCCHUSIY,
B Utanuu — «Coset (akynsrera», B Benu-
koOputannuu — «CoBet Kadeapsl», oTMeda-
et M. P. Cxopo6orarosa [28]. YaUBEepcuTE-
Thl B paMKaX COOCTBEHHBIX KOMIIETEHLUN
ONPENENI0T MPOMEenyphl 3amuTh [29],
a TaKXe MPUCYKAAIOT YIEHbIE CTEeTeHH.

Hns Poccuu nepBbIM 11aroM B MHTEpHa-
UOHAJIN3AI[MU 00pa30BaHus cTajla repena-
Ya BeyIIMM HayYHBIM U 00pa30BaTeIbHbIM
opranmu3zanusaM QyHKIuH Beicieii arrecra-
LMOHHOU KOMHUCCHHU NPpU MHUHOOpHAYKH
Poccun no coszpanuio nuccepTaniMOHHBIX
COBETOB B 3THX OPTraHM3aLUAX U MPUCYK-
JIEHUIO MU YUYEHBIX CTENeHEeN KaHauaaTa
U 1oKTOpa Hayk. Takumu nnpaBamu B 2016 1.
ObUIM HaJEJICHBl Ba BEAYIIMX KJIACCHU-
yeckux yHusepcutera — Cankr-Ilerep-
Oyprckuii rocyaapCTBEeHHBIH YHUBEPCUTET
1 MOCKOBCKHI rOCY1apCTBEHHBIN YHUBEP-
cutet umeHu M. B. Jlomonocosa. B2017 .
u3 6omnee, uem 900 opranu3zanuii, UMEIOIINX
JICCepPTAalMOHHBIE COBETHI, TaKO€ MpPaBo
OBLJIO MPENOCTABICHO 23 OpraHU3aLUsIM;
B 2018 1. K 3TOMY HEepeyHI0 100aBUINCH
emie 2 oOpa3oBaresbHbIC OpraHU3aIuy.

AHanu3 nmyONWKaIui, MOCBIIMIEHHBIX
JAHHOW mpoOseMe, moKa3al pas3iejeHue
MHEHHH Ha JIBE€ IPYIIBI: OXHHU HUCCIEN0Ba-
TEJIU MOJIOKUTEIBHO OTHOCATCSA M MOAAEP-
JKUBAIOT yKaszaHHywo pedopmy! [4; 30-32],
JIpyTHE XK€, HAIIPOTHB, OTCTAMBAIOT HEOO-

' Moiwnuros A. C., 3yesa K. A. Bnusuaue npencrosieii peopMbl acmupaHTypsl Ha KaueCTBO IOJ-
TOTOBKH Hay4HO-IIEarorudeckux kaapos // CoBpeMeHHBIH 00pa3oBaTeIbHBIN MPOLecc: BONPOCH TEOPUU
U MPaKTUKH: cO-K TpynoB Mesxper. Hayd.-meTol. KoH(}. Xab.: Usn-so AT'VIIC, 2018. C. 95-101.
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XOIUMOCTh (QyHKuHoHUpoBaHusi BAK mpn
MuHHCTEpCTBE HAYKU M BBICIIETO 00pa3o-
Banus Poccuiickoit ®enepannn [33-35].

Tax, B pabore U. A. UlymakoBoi,
JI. H. MupomHu4eHKko Ha OCHOBAaHUU CO-
MOCTaBJIEHHUs cucTeM aTTectauuu Poccun
u 'epmaHnn crenaHo 3akJIIOYEHHE O TOM,
YTO «IpPaKTUKA MPUCYKIAEHUS YUEHBIX
cTerneHeldl By3amMu 0€3 rocyqapCTBEHHO-
ro y4acTHs AEMOHCTPHPYET NOBOJBHO
BBICOKOE€ Ka4eCTBO HAyYHBIX HCCIEIOBa-
HHI», U, CIeJ0BaTEIbHO, «HAMETHBIIHE-
¢ B MunoOpHayku Poccuu TeHAeHIUU
K Tiepe/iaue mpaBa caMoCTOsITeIbHOTO (op-
MHUPOBaHUS JHCCEPTALMOHHBIX COBETOB
U IPUCY’KJICHUS YUEHBIX CTENIEHEH Ty UM
YHUBEPCHUTETAM CTPaHBl SIBJISIOTCS 00-
OCHOBaHHBIMH U 11e1ec000pa3HbiMu» [30].
C. A. BacunbeBbIM IpOaHAIU3UPOBAHO KOH-
CTHUTYLIMOHHO-IIPABOBOE PETYIHPOBAaHHE,
PaccMOTPEH MPOEKT MPEIIaraeMoro 3aKoHa
U BBICKAa3aHbl HEKOTOPbIE COOOpa)keHUs
OTHOCHTEIBHO MOJEPHHU3AIUH MPAaBOBBIX
HopM. CrienaH BBIBOJ O TOM, YTO TaKO€ HOBO-
BBECHUE pa3Tpy3uT MuHobpHayku Poccuu
U €ero IMojpa3/eJeHusl OT JOMOJHUTEIbHON
paboOTBl U «COMCKATENH YUYEHBIX CTEIEeHeU
OyayT ObIcTpee mojy4yaTh MpaBOyCTaHAaB-
JUBAIOLINE JOKYMEHTHI, T.K. OyayT CHHXKe-
HBI JIOMOJTHUTENbHBIE OIOPOKpAaTHYECKUE
Y aJIMHHUCTpaTUBHBIE Oapbhepsl» [31].

P. M. Huxeroponies, HampoTUB, OT-
CTAaWBAET TOCYAAPCTBEHHYI CHUCTEMY
aTTeCcTalluu, MOJYEePKUBAsI, 4TO UMEHHO
rocyJ1apCTBEHHON M HUKAKOW JIpyrod oHa
W JOJDKHA SIBISATHCS, MMOCKOJBKY Trocyaap-
CTBO — OCHOBHOM WMHBECTOpP B JaHHYIO
00J1acTh, «OHO CTABHUT 3ajJa4yd B JaHHOI
cthepe, OHO U JAOHKHO MPOBEPATH PE3yib-
TaT NPUIOKEHHBIX YCHUIMH ... HaJIu4due
€UHON roCyAapCTBEHHOM CHCTEMBI aTTe-
CTallM¥ HAy4YHBIX KaJpOB — 3TO HE MPOCTO
rocupueMka. 3To OJJMH U3 3aJI0T0B TEPpH-
TOPUATBHOM LIEIOCTHOCTU CTpaHbl» [33].
I. I. KopnoyxoBa moapoOHO paccMmarpu-

BaeT uctopuio ¢pyHKunoHuposanus BAK,
HayuHas C MOMEHTA €€ MEePBOTro 3aceaHms
B 1933 r. OHa oTMmeuaeT, 4TO MepBOCTE-
MEHHO IOJIE3HBIM MPEACTaBISIETCS «00pa-
HieHHe K COOCTBEHHOMY OIBITY, HEXENIU
K 3amaJHOEBpONECKUM o0pa3uam, K TOH
MEpBOHAYAJIbHONU CHUCTEME aTTECTaIluu
HAay4YHBIX M HAy4YHO-NEAArorM4ecKuX Ka-
npoB 1933—1935 rr., koTOpas B AalibHEH-
meM Oblla 3HAYUTENBHO BUAOM3MEHEHA
1 yTpaThlia CBOM JTEMOKpaTHUECKHH 00-
LIECTBEHHO-HAYUYHBIM XapakTep, KOTOPBII
MBI ITBITaeMCS BEPHYTH 32 CUET 00paIieHus
K MOJENSM 3alaJHbIX CTPaH», MOCKOJIbKY
naHHas cucrema 3 (HEeKTUBHO CIIOCOOCTBO-
Baja Pa3BUTHUIO YKOHOMUKH CTpaHbl [34].
C. B. Koros, H. C. Kotrosa nu A. B. Ilo-
HEJEJIKOB OTMEYAIOT, YTO MEXaHU3M ca-
MOCTOSATEIBHOTO MPUCYXIECHUS YUEHBIX
CTENEHEeW OpraHn3alusIMH CKONHMPOBAaH
C 3amaJIHoeBpONEHCKON CUCTEMBI, U, Ha-
npuMep, B 'epMaHuM OH KPUTHKYETCS
B CBSI3M C MOBTOPSIOIIMMHUCS CKaHIaIbHBI-
MU CIy4YasMH NMPUCYXKJeHUs cternnenn PhD
HEKOTOPBIMH €BpOTMEHCKUMH By3amu [35].

EcTh Takke psjg paboT, B KOTOPHIX HE
MIPOCIICKUBACTCSI KAKOW-JINOO KaTeropuaHON
TOUYKH 3pEHHUs, MOAUYEPKUBAETCA JIUIIb IKC-
MEpUMEHTAIIBHBIN XapaKTep HOBOBBEAECHU I
Y BBI3BIBaEMbIC HMU TpyaHOCTH [2; 36; 37].

MuorumMu pecnyOnukaMu OBIBIIETO
CCCP 6pL1a mpon3Be/ieHa 3aMeHa IBYXyPOB-
HEBOH YUEHOU CTENEHU «KaHAUAAT HAYK —
JOKTOp HayK» Ha OTHOYPOBHEBYIO CUCTEMY
«mokTop» kak aHajmor PhD [36]. Hayunoe
coobmectBo B Poccum moasiepkuBaeT co-
XpaHEHHUE CJIOXKHUBILIEHCS JTBYXYpPOBHEBOU
cucteMsl. [Ipu 5TOM HEOOXOAUMO OTMETHUTH,
YTO JaJIeK0 He Bce ydeHble creneHu PhD,
MpUCBaNBae€Mble NHOCTPAHHBIMU HAyUHBbI-
MU 1 00pa30BaTeIbHBIMU OPraHU3aALUIMU,
npusHatotcs B Poccun?®. Tak, Hanpumep, u3
4 000 By3oB CHIA B Poccum npusHaercs
TOJIBKO CTETEHb, MOJIy4eHHasl B 68 By3ax;
u3 250 By3oB I'epmanun — tonsko 18; u3

2 Cyporcux C. C., Bopucenxo U. B., 3aapniok K. J]. K BoIpocy MOJIEpHHU3ANHUN CHCTEMbI aTTECTAINN
KagpoB Beicuiel kBanuukanuu // Hayunas auckyccust COBPEMEHHOH MOJIOJEKHU: aKTyalbHbIE BOIPOCHI,
JIOCTYOKEHHS ¥ MHHOBauu: coopuuk crareid VII Mexna. Hayd.-npakt. koH(. [Tensa: M3x-Bo «Hayka u npo-

ceemenuey», 2019. C. 128—131.

3 «O Topsi/IKe BKIIFOYEHHSI HKHOCTPAHHBIX HAYYHBIX OPraHU3alliii 1 00pa30BaTe/IbHBIX OPraHU3alnii B IEPEYCHD
HMHOCTPAHHBIX HAyYHBIX OPraHU3aIMi 1 00pa30BaTEIbHBIX OPraHU3aLUH, KOTOPBIE BBIAIOT JOKYMEHTHI 00 Y4EHBIX
CTEINEeHX U YUEHBIX 3BaHUsIX, Ipu3HaBaeMbIX B Poccuiickoit @enepanuuy»: nocranosienue [Ipasurenscrsa PO
ot 18 mrons 2014 . Ne 557 [Dnextponnsiii pecypc]. URL: http://government.ru/docs/13271.
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137 yauBepcuretoB Benukoopuranuu — 31;
u3 20 yauBepcuteToB OUHIAHIUN IPU3HA-
eTCs TOJBKO y4deHasi CTeIeHb, MOJyUeHHas
B YHUBepcUTETE XEIbCUHKHU.

BceTpanBanue poccuiickux yHUBEpPCH-
TETOB B OOLIEMUPOBYIO CHUCTEMY 00pa3o-
BaHMS MPOUCXOIUT HA Pa3HBIX YPOBHIX,
BKJIFOYasi U 00y4eHNE HHOCTPAHHBIX TPaXK-
JIaH B POCCUUCKUX 00pa3oBaTeIbHBIX Opra-
HU3ALUSIX, U MPUBICYECHUE UHOCTPAHHBIX
YYEHBIX K IIPOBEICHUIO yUeOHBIX 3aHATHIA CO
CTY/IEHTaMH POCCHUHUCKHX BY30B, M BHITIOJIHE-
HUE COBMECTHBIX HAy4YHBIX HCCIIEIOBAHUI.
Cucrema NpUCYXJI€HUS YUYEHBIX CTETEeHEH
Tak)ke aKTUBHO Pa3BUBAETCA B CTOPOHY
MeXAyHapoHOTro coTpynHuuecTna [38]. Psan
pOCCHICKHX BY30B YXE MPUCYXKAAET CTe-
niedb PhD. B ux uncne ecthb By3bl, BXOASIIUE
B IIEpeUeHb HAYYHBIX U 00Pa30BaTEIBHBIX
OpTraHu3alui, KOTOPBIM MPEIOCTABIACTCA
paBO CaMOCTOSITEJIBHOIO MPUCYKIACHUS
YUYEHBIX CTENEHEH KaHAWaaTa U JOKTOpa
Hayk, Hanpumep, CII6I'Y, HUY «Bwicuras
IIKOJIa SKOHOMUKW», Poccuiickuii yHuBep-
CHUTET APYKOBI HapomoB, HammoHamsHBIHI
ucciegoBarenbckuii Tomckui rocynap-
CTBEHHBIN yHUBepcuTeT [39].

B nacroseii craThe BriepBble IPOBEICH
aHaJIM3 [T0Ka3aTesel 1eaTeIbHOCTH AUccep-
TAIMIOHHBIX COBETOB OpraHU3alnii, OJTyYnB-
LIUX [IPaBO CAMOCTOSITENILHOTO MIPUCYKICHUS
YUEHBIX CTEIEHEH, a TAKXKE PEe3yJIbTaThl UX
JIEeATEIbHOCTH CONOCTABJIEHBI C aHAJIOTUyY-
HBIMH JAHHBIMU JJIs1 CETU JUCCEPTALUOHHBIX
COBETOB, CO3/IaHHBIX MpHKa3oM MuHOOP-
Hayku Poccum (KiTacCHYE€CKUX COBETOB).
Taxum 06pa3om, peaan3oBaHa BOZMOKHOCTD
OLIEHKH PE3yJIbTaTUBHOCTH TO/IXO/I0B, LIEJIbIO
KOTOPBIX SIBJISIETCS UHTErPALMS POCCUNCKON
cuctemsl arTectanuu kaapos BHK B mupo-
BOE HAayYHOE COOOILECTBO.

MarepuaJjibl U METOAbI

OOBEeKTOM JTaHHOTO MUCCIEOBAHUS SB-
JANACH TUCCEPTAMOHHBIE COBETHl Hayd-
HBIX OpraHu3alnuil u 00pa30BaTENbHBIX
OpraHu3amuil BeIcIIero 0oO0pa3oBaHMs, KO-
TOPBIM, COTJIACHO HOPMATHUBHO-TPABOBBIM
aKkTam*, MPeI0CTaBISICTCSI TIPABO CAMOCTOS-
TEJILHOTO MPUCYKJICHUS YYCHBIX CTCIICHEH
KaHJuaaTta U nokropa Hayk. [lepedeHsn
BBINIICYKAa3aHHBIX OpPTaHW3aIUi BKIIOYAECT
27 HaMMEHOBaHUM, cpelld KOTOPbIX 4 HayU-
HBIe OpTaHU3auu U 23 o0pa3oBaTeIbHBIC
OpTraHW3aINy BBICIIIET0 00pa30BaHMUs.

Anamu3 wHpOpMAUU O paboTe yKa-
3aHHbIX J|C OCyIIecTBIsICS C MCIOJIB30-
BaHUEM IMOKa3aTejeil eXerojHou cTaTu-
CTUYECKOM OTUETHOCTH O ACATCIBbHOCTHU
JMCCEPTAMOHHBIX COBETOB, (hopMupyemoii
o coctossHuio Ha 31 nexabps 2018 r. dns
OIICHKHU PE3YJIbTATUBHOCTH JIESITEIbHOCTH
JC ncronb30Banuch METOBI CTATUCTUYECKO-
T'0 aHaJu3a JIAHHBIX, BKIFOYAIOIIAE CPaBHE-
HUE CPEeTHUX, KIIACTEPU3ANNIO 1 (PaKTOPHBIN
aHanms.

Pe3yabTarsl uccie10BaHuS

Ipunyuner ombopa «NUIOMHBIXY»
opeanuzayuu. Ilonoxenue o Gopmupo-
BAaHUM IIE€PEUHS HAYUYHBIX OpraHU3alui
1 00pa30BaTeIbHBIX OPTraHU3AIMIA BBICIIETO
00pa3oBaHus, KOTOPBIM MPEIO0CTABISICTCS
[IPaBO CaMOCTOSTEIBHOTO MPUCYXKICHHUS
YUYEHOU CTeNeHU KaHAuaaTa HayK, Y4eHOH
CTEIEHW JOKTOpa HAyK, YTBEPKJICHHOE
noctaHoBiuenueMm llpaButensctBa Poc-
cuiickoii denepanun ot 11 mas 2017 r.
Ne 553 (manee — [lonoxxenue), ompeaeaniio
MeXaHU3M 0TOOpa opraHu3anni, caMOCTOs -
TCJIbHO MPUCYXKIAOIINUX YUYCHBIC CTCIICHHU,
gonoiHuTenbHO K MI'Y um. M. B. Jlomo-
Hocosa u CIIOI'Y.

4 O Hayke ¥ roCylapCTBEHHON HAy4YHO-TEXHHUYECCKOM monuthke: MemepanbHbiii 3ak0H oT 23.08.1996

Ne 127-@3 (pen. ot 23.05.2016) (¢ u3m. u jom., Berym. B cury ¢ 01.01.2017) [Dnexrponsnsiit pecype]. URL:
http://www.consultant.ru/document/cons_doc LAW 11507/ (zata o6pamenuns: 01.06.2019); O6 yrBepxaeHun
[Monoxenus o GpopMUPOBAHUM TEpEYHs HAYYHBIX OPraHMW3alUi 1 00pa30BaTEIbHBIX OpPraHU3alUil BEICIIEIO
00pa30BaHus, KOTOPHIM MIPEIOCTABISAIOTCS IPaBa, IPEyCMOTPEHHbIE a03al[aMi BTOPBIM — YETBEPTHIM ITYHKTa
3 crateu 4 OenepanbHOro 3akoHa «O HayKe U rOCYAapCTBEHHON HayYHO-TEXHHYECKO MOJUTHKE): IOCTaHOBIICHHUE
[IpaBurenscTBa Poccuniickoit @exeparun ot 11 mast 2017 . Ne 553 [Dnexrponnsiii pecypc]. URL: http://static.
government.ru/media/files/6fAycV743U5SHhewGEi4N7GO44FfigFQQ.pdf (nara o6pamenus: 01.06.2019);
O mepeyHe HAay4YHBIX U 00Pa30BATEIbHBIX OPraHU3AIMH, KOTOPBIM MIPETOCTABISLETCS MIPABO CAMOCTOSTEIBHO
NpuUCyXJaTh yueHsle creneHu: Pacnopsikenue [IpaButensctBa Poccuiickoit @enepanuu ot 23 arycra 2017 .
Ne 1792-p. [Onekrponnsrii pecypc]. URL: http://static.government.ru/media/files/JnFTLJA58104J7RuZuruW
KeKZAyWC1V7.pdf (nara oopamenus: 01.06.2019); O BHeceHnn u3MeHeHuii B pacnopsbkeHue [IpaBuTensb-
ctBa Poccniickoit @enepannu ot 23 asrycta 2017 1. Ne 1792-p: Pacnopsikenue IlpaBurensctBa Poccuiickoit
Oenepannn ot 27 aBrycta 2018 . Ne 1766-p [ dnekrponnsiit pecype]. URL: http://static.government.ru/media/
files/JBolLsSBWRWXLOwrkVtMb0Ob04geY UPnF.pdf (nara obpamenus: 01.06.2019).
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Cornacuo 1. 3 Ilomoxenwus, B 06pa3o-
BaTCJIbHBIX Opranu3anuax, NpeTCHAYOINX
Ha BXOXJEHHE B MPOEKT, TOJKHBI (QyHK-
LIMOHUPOBATh OJUH WJIK OOJiee Juccepra-
LIUOHHBIX COBETOB U MO MTOTaM TPEX JICT,
MPEeNIeCTBYONIUX TOAY MMOJa4u 3asiBiie-
HUsI, OTMEHA PEIIeHUH THCCEPTANHOHHBIX
COBETOB, CO3/JaHHBIX Ha 0a3e ATUX OpPTaHU-
3alMi O MPUCYXKACHUU YUYEHOU CTEIEHH,
HE JI0JDKHA TPEBHINIATh OJTHOTO MPOIICHTA.

Kpowme toro, o6pazoBaTenbHbie OpraHu-
3all1 JOJIKHBI YIOBJICTBOPATH HE MCHEC YEM
ABYM M3 TPEX HUIKECICAYIOUIUX KPUTCPUCB!

1) o6bem 3aTpar Ha Hay4YHbIE UCCIIEN0-
BaHMsI U pa3pabOTKHU B pacyeTe Ha OJHOIO
Hay4HO-TIEIarOTMYeCKOT0 pabOTHUKA — HE
MeHee 1 MiH py0. B roz;

2) KOTUYECTBO HAyYHBIX ITyOIMKAIMI
B HAYYHBIX KypHaylax, HHISKCHPYEMBIX
B 0a3ze nmanubix «CeTh Haykm» (Web of
Science), B pacuere Ha 100 HayuHO-TIe/NA-
TOTHYECKUX paboTHHUKOB — He MeHee 100
eAVHUILI,

3) yOenbHBIN BeC YUCICHHOCTH 00yUa-
fomuxcs (MpUBEeIeHHOTO KOHTUHTEHTA) MO
IIporpaMMaM MarucTparypbl U IpOrpam-
MaM INOATrOTOBKH HAYyUYHO-TIE€AAroru4eCKux
KaJpoB B acnuupaHtype (aabIOHKTYypE)
B 0o0UIeil YHCIEHHOCTH NPUBEACHHOTO
KOHTHHTEHTa 00y4aronuXcs M0 OCHOBHBIM
npodeccCuoHaIbHBIM 00pa30BaTEIbHBIM
MporpamMMaM BbICIIETr0 00pa3oBaHUs — HE
meHee 20 %.

JIJ1st Hay4YHBIX OpTaHU3alUi B COOTBET-
ctBuM ¢ 1. 5 IlomoxxkeHus, MOMUMO HaJIH-
YUsl HE MEHEE OJIHOTO JMCCEPTAIIOHHOTO
COBETa, MPEyCMOTPEH KPUTEPUH MOATO-
TOBKM HAayYHBIX MyOJHMKALWH B HayYHBIX
KypHanax, HHIEKCUPYEeMBIX B 0asze OaH-
HeIx Web of Science, He Mmenee 30 equHHIL
1 00bEeM 3aTpaTr Ha HAyYHbBIC HCCIICIOBAHMS
Y pa3pabOTKH JOJDKEH COCTaBIIATh HE Me-
Hee 200 maH py0. B TOA.

Takxe Hay4YHas OopraHu3anus JOKHA
COOTBETCTBOBATh HE MEHEE YEM OJJHOMY U3
IBYX JPYTUX KPUTEPHUEB:

1) obbeM 3aTpar Ha HaydIHBIC HCCIIC-
JIOBaHUS M pa3pabOTKH B pacyeTe Ha YuC-
JICHHOCTbH pa60THI/IKOB, BBIITOJIHAKOIIIUX
WCCIIeI0BaHMs U pa3pabOTKu, — HE MeHee
4 maH py0. 1 00BeM 3aTpaT Ha Hay4HbBIC
HCcCIe0BaHMs U pa3paboTKU — HE MeHee
1 muipz py©. B rox;
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2) KOJMMYECTBO HAyUHBIX MyOIMKaIuit
B Hay4YHBIX JXypHajax, UHIEKCHPYEMBIX
B Oaze manubix Web of Science, B pacuere
Ha 100 uccnenosareneit — He menee 100
eAUHUII.

BapuaTuBHOCTh OLEHKH HAay4YHOTO
MOTEHI[MAaJa OpTaHW3alNi NMPH aHaIIN3e
BO3MOXKHOCTH TPEAOCTABICHUS UM IIpaBa
CaMOCTOSATENHHOTO MPUCYKICHHUS YICHOU
crerieHu Op1ta pacemorpena C. U. [Taxomo-
BeIM, O. B. KynsamuueiMm, B. A. ['ypToBBIM,
JI. B. lleromneoii [40].

Kpurepuu orbopa B «IHIOTHBIE» Op-
raHu3aluy OBUIHU JTOCTATOYHO JKECTKUMH,
O/JIHAKO JlaXKe€ B ATOM cliydae Ajis psja
opraHu3anuii ObLIO CAENaHO UCKIIOUCHHE!
oOpasoBaTenbHas OpraHuU3anus BHICHIETO
00pa3zoBaHMs peanu3yeT caMOCTOATEIbHO
yCTaHOBIIEHHBIE 00pa3oBaTeIbHBIE CTaH-
JApTHI TI0 BCEM YPOBHSM BBICIIETO 00pa3o-
BaHUs OO B €€ OTHOIIIEHWH YCTaHOBJIEHA
Kareropus «QeneparbHbI YHUBEPCUTET
WIIN «HAIIMOHAJIBHBIN MCCIEN0BATENbCKII
yauBepcuteT». CornacHo 1. 4 [Tonoxenus,
JUIS yKa3aHHBIX OpTraHu3aiuil 00s3aTelb-
HBIM JUIS UCHOJHEHMS SBISIETCS JIUIIb
TpeGoBaHUE K HAJTMIHIO OJHOTO UK OoJiee
JHUCCEpPTAallMOHHBIX COBETOB HAa MOMEHT
MoJla4yH 3asBJICHHUS.

B Muno6puayku Poccum moctynuin
3asBKH OT 51 opranm3anuu (21 3asBKa OT
Hay4HBIX opraHusanuii u 30 — ot 06pazo-
BaTENbHBIX ) HA BKJIFOUCHHE B ITHJIOTHBIN
npoekT. M3 30 mocTynuBIIUX 3asiBICHUN
16 O6BUTH OT HAYYHO-HUCCIIEIOBATEIBCKUX
YHUBEPCHUTETOB, 6 — OT (eaepalbHBIX
YHUBEPCUTETOB M 4 3asABIEHUS MOJaIU
OpraHu3aii, KOTOpbIE BIPaBe CaMOCTOs-
TeIbHO pa3pabaTeiBaTh U YTBEPKAATh 00-
paszoBareibHbIE CTAaHAAPTHI.

Ha ocHoBe 3kcniepTu3sl npeacTaBieH-
HBIX 3asBOK Ha KOHKypc 2017 1. pacnops-
kenueM llpaBurensctBa PO B mepeueHb
OpraHu3aiuii, KOTOPbIE CMOTYT CaMOCTO-
SITEIbHO MPUCYXIATh YUYEHBIE CTEIEHU
(mamee — IlepedeHb), OBIIH BKIIOYCHBI
4 mayunsle U 19 oOpa3oBaTeNbHBIX OpTa-
HHU3AIUN: U3 HUX 8§ OpraHu3anuii COOTBET-
CTBOBAJIM BCEM KPUTEPHSM II. 3, OCTaJIbHbIE
11 o6pa3oBarenbHBIX OpTaHMU3AIUM, ueil
cTaTyc OMNpeessul NMpaBo Ha BKIIOUYEHHE
B Ilepeuens Ha ocHoBaHuu 1. 4 Iloso-
JKEHHUs, COOTBETCTBOBaNU: 1 By3 — 4 u3 5
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YCTAaHOBJICHHBIM KPHUTEPUSIM, 7/ BY30B —
3u35, 3 By3a—2u3 5, 4 HaydHBIX OpraHu3a-
[IMH COOTBETCTBOBAII BCEM KPUTEPHUSIM II. 5.

B 2018 r. 3asaBneHuss Ha KOHKYpC IO
BKItoYeHU0 B [lepeuenn nmomanu 9 obpa-
30BaTENbHBIX U 3 Hay4yHblE OpPraHU3aLIHUU.
[To pesynsraTtam skxcmeptussl B Ilepe-
YeHb OBIIIM BKIIOYEHEI ele JBe o0pa3oBa-
TeJbHbIE OpraHu3anuu u BMecte ¢ MI'Y
M. M. B. Jlomonocosa u CII6I'Y ux oOmree
KOJTMYECTBO COCTABIJIO 27 OpraHU3aIlHil.
DOTHU OopraHu3anuy SIBISIOTCS 3HAYMMBIMH
JUIsl POCCUMCKON CUCTEMbI Hay4YHOH arTe-
CTalluH, TOCKOJBKY B JHCCEPTAIIMOHHBIX
COBETax, IeUCTByOmMMX Ha ux 0aze, B 2016 T.
OBLIO 3aNIUIIECHO C MOJIOKHUTEIbHBIM pe-
menuem 20,7 % nokropckux u 24,4 %
KaHIUJATCKUX JUCCEPTAIUN.

3ajavya, KOTOpas CTOUT IMepes «IH-
JOTHBIMHW» OPTaHU3AIUSIMH, 3aKII0YAeTCs
B HEOOXOOMMOCTH 00€CIIeUeHHUs TPpo3pad-
HOCTH TIPOIIETYPHI aTTECTAIIUHA ¥ BBICOKOTO
KadecTBa aucceprauuii. [Ipu aToM BO3MOXK-
HbIC HETAaTUBHBIC MIPAKTUKUA HUBEIHUPYIOT-
CSl pENyTAallMOHHBIMU PUCKAMU, KOTOPHIC
«IUJIOTHBIE» OpPraHu3aIuu A00POBOJIBHO
Ha ce0s TpUHSIIH.

Bapuamusnvie ghopmur pearuszayuu
npasa camocmosmenbHo20 NPUCYIHCOCHUS
yuenvlx cmenenei. JIns peanuzanuu npasa
CaMOCTOSITEILHOTO MPUCYKACHUS YUSHBIX
CTEeIeHEe! «ITUIIOTHBIS)» OPTaHU3aINH CaMO-
CTOSITENILHO pa3pabaThIBAIOT U yTBEPXKIa-
IOT TOJIOKEHUS O MPUCYXKJACHUH YUEHBIX
CTelNeHeil, 0 AMCCepTalOHHOM COBETE,
a TakXe akKTHl, ompeaenstomue Gopmy
JTUTUIOMOB O TIPUCYKJAEMBIX YUCHBIX CTe-
MICHSIX, MOPSIOK UX O(hOpMIICHHUSI, a TAKKE
WHBIC TOKAIHHBIE HOPMATUBHBIC aKTHI, TPU
HEOOXOJAMMOCTH YyCTaHABIUBAIOIIHUE IMOJI-
HOMOYHS CyObEKTOB HAyYHOU aTTeCTaIlUH.

Hawubonwmas BapuaTUBHOCTB JIOKATh-
HBIX HOPMAaTHBHBIX aKTOB Kacaercs (hopm
Y TUIIOB CO3/IaBA€MBIX JIHCCEPTAIMOHHBIX
coBeToB. Kak mossipHbIe THITBI BBIIETISIOTCS
JIMCCEePTAIMOHHBIE COBETHI C TTOCTOSTHHBIM
COCTaBOM U «Pa30BBIe» AMUCCEPTAIMOHHBIC
COBETHI, CO3J]aBaeMbI€ Ha 3aMUTY KOH-
KpeTHOU nuccepranud. OCTalbHBIC THUITBI
CIUJIOTHBIX» THUCCEPTANMOHHBIX COBETOB
SIBJISIFOTCSI B TOW JINOO MHOM Mepe KOMOMHa-
HEH yKa3aHHBIX BBIIIC MOJISIPHBIX TUIIOB.

ACADEMIC INTEGRATION

AHan3 I0Ka3bIBACT, YTO BO BCEX «IIU-
JOTHBIX» OPTaHU3AMUAX KOJIUYCCTBEHHBIN
COCTaB JUCCEPTALIMOHHOIO COBETA, BHE 3a-
BUCHUMOCTH OT €r0 THIIa, ObLI COKpAIIEH OT
19 4eHOB KJIACCUYECKUX AUCCEPTALMOH-
HBIX COBETOB 10 9—11 4JIeHOB «ITUIOTHBIXY .

B psane «mumoTHBIX» OpraHU3aU
MIPEeAyCMOTPEHO y4acTre KaHIUIaTOB HAyK
B JICSATEIHHOCTH AUCCEPTAITMOHHBIX COBE-
TOB HE TOJBKO B KaUeCTBE YUCHBIX CEKpe-
Tapei, HO M KaK WICHOB COBETA, IIPH dTOM
TpeboBaIOCh, YTOOB Y KaHAUIATOB HAYK
OubIMoMeTpUUYECKUE TTOKA3aTENN OBIIH
BBIIIIC, YEM Y IOKTOPOB HAYK.

«IlunoTHBIE» OpraHU3aIuU OTKA3AIICH
OT MPAaKTUKHU CO3JaHUS «ITUJIOTHBIX» 00b-
CIMHEHHBIX TUCCEPTALMOHHBIX COBETOB,
MOCKOJIbKY COCTaB «IHUJOTHOI'0» COBETa
HE peTIaMeHTHPYETCS TAaKUMU JKECTKHUMHU
TpeOOBaHUAMHU, KaK COCTAB KIIACCUYECKOTO
JC BAK.

B T0 e Bpems pazHooOpasue moaxomnoB
K (GOpMHUPOBAHHUIO JIOKAJNBHBIX MOJIEICH
HAyYHOU aTTecTallid B COCTaBE E€IUHOUI
CHCTEMBI TOCYIapCTBCHHOMN aTTeCTAIlUH HE
KOMIICHCHUPOBAHO B JOJDKHOW Mepe Mmexa-
HHU3MOM CTaHJaPTU3AIUN aTTECTAIMOHHBIX
npoueayp u GopM 3KCHEPTHON OICHKH,
rapaHTUPYIOIIUM COIOCTABUMOCTD JUILIO-
MOB O HPUCYXICHUU YUCHBIX CTEIEHEH.
Ocraercsa npoOiemMa KauecTBa HOPMAaTHB-
HOU mpaBoBOHW 0a3bl, oOecmeynBaromen
peanu3aui MmpaBa caMOCTOATEIBHOTO
MIPUCYKJICHUS YICHBIX CTEICHeH: HeCcMO-
TpsI Ha TPOJIJICHHE IO IBYX JIET TIEPEXOIHO-
ro Iepuo/ia, He BCE OPTaHU3AINN TPUHSITH
HEOOXO0IUMBbIC aKThl, CHOPMUPOBAJIU Opra-
HU3AIMOHHBIE CTPYKTYPbl U 00€CICUHIIH
TOTOBHOCTH MPOIEAYP aTTECTAIUU.

Tpebosanus no coonrodenuto gpedepann-
HbIX HOPMAMUGHbLX 0OKYyMeHmos. Poccuii-
CKHUM 3aKOHOJATEJIbCTBOM YCTaHOBJEHO,
YTO KPUTEPHUHU, KOTOPHIM JIOJKHBI OTBEYATh
JIMccepTaluu, a Takke TpeOoBaHUS K Ha-
YYHOW KBalW(UKAIUHA YIEHOB COBETOB
M0 3aIlUTe MTUCCEePTAIHi, CO3JaBaeMbIX
CaMOCTOSITEIFHO OpPTaHU3AIUSIMHA Ha OCHO-
BAaHUU JIOKATHHBIX HOPMATHBHBIX MTPABOBBIX
AKTOB, HE MOTYT OBITh HH)KE AHATOTHIHBIX
KPUTEPHUEB U TPEOOBAHUH, YCTAHOBJICHHBIX
B COOTBETCTBHUU C HOPMATUBHBIMHU MPABO-
BbIMU akTaMu Poccuiickoit denepauumu.
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Haubonee npobieMHBIMU KPUTEPHSIMH,
NpeABABIACMBIMU KaK K COUCKATCJISAIM yUc-
HOM CTeMNeH!, TaK U K YWICHaM AUCCEePTaln-
OHHBIX COBETOB, SIBJISIOTCA MOKa3aTeNH UX
myOJIMKallMOHHOHN aKTUBHOCTH, B TOM YHUCJIC
nyOonuKanuu B KypHanax, HHIEKCHpYe-
MBIX B OT€UECTBEHHBIX U MEXKIYHAPOJHBIX
oubnuorpaduuecknx 0azax JaHHBIX.

Hnsa couckareneil yueHoil cTeneHU
YCTaHOBJEHB! (peaepalibHble HOPMATHUB-
HBIC TPeOOBAaHUS O YHUCIY ITyOIHKaIiuit
B JKypHajax, BKIOueHHbIX B IlepeueHs
BAK: 2-3 — nns kannumara vayk u 10—15 —
JUISL JOKTOpa HayK B 3aBUCUMOCTH OT Ha-
y4HOU cnennanbHocTH. B anpene 2019 r.
MuHHCTEPCTBO HayKH M BBICLIETO oOpa-
3oBaHus P® pa3paboraiio mpoekT mnocra-
HoByieHus IlpaButensctBa PD, KOTOpPBHIM
BHOCSITCSl ©3MEHEHHUS B ITOJIOXKCHHE O PHU-
CY>KICHHH YUCHBIX CTEIICHEH, B YaCTHOCTH,

npeJuIaraeTcst IOMOJTHUTD ero TpeOoBaHHEM
K YUCHBIM O MyOJIUKalnuu paboThl B U3J1a-
HUSX, BXOJSLIUX B MEXKIyHapOoaHbIe 0a3bl
nanubix (MBJ]). OTMeuaercs, 4To KoIude-
CTBO MyOJIMKAIMH, B KOTOPBIX U3J1araroTcs
OCHOBHBIE Hay4HbIE PE3yIbTAThI AUCCEPTa-
LM Ha COMCKAHHE YYECHOH CTENEHH JIOK-
TOpa HayK, B HAyYHBIX H3JaHHUAX, BXOISAIINX
B MEXJyHapOJIHbIe Oa3bl JaHHBIX U CUCTE-
MBI IUTHPOBAHUS, JOJDKHO OBITH HE MEHEe
Tpex. Jlna couckareneil yueHOU cTeneHu
KaHJU/1aTa HayK — HE MEHee OJTHOM.

Ha pucynke 1 mpuBeeHs! cBeicHHS 00
a0COJIFOTHOM M OTHOCHUTEIILHOM KOJIHUYECTBE
myONMMKaIKi concKaTeae yueHO CTeneHn
KaHJ#/1aTa ¥ JOKTOpa HayK, 3allUTHBILIUXCS
B «IHUJIOTHBIX» TUCCEPTALIMOHHBIX COBETAX
[0 CPaBHEHUIO C JULAMH, 3aIIUTUBIIUMU
JUCCEpPTaluu B KJIACCHUYECKUX TUCCEepTa-
[IMOHHBIX COBETaX BO BCEH CETH.
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32/56 8/14

KonmaecTBo HayuHBIX
Tpynos / Number of scientific
papers

TTyGnuKanuy mo Teme
nuccepraruu / Publications on the
dissertation topic

TTyGmukaunn BAK /
HAC Publications

KonmaecTBo my6nmkarmii
B MB/] / Number of publications in
IDB

. CoorHomurenue xonuuectsa mybmukanuii «munotasie» JIC / JIC BAK, noxrop Hayxk / The ratio of number of publications
of “pilot” dissertation councils / dissertation councils of the Higher Attestation Commission, Doctor of Science

CoorHorrenue konnuectsa nyonukanuit «mmwiotaeie» JIC / JIC BAK, kanauaar Hayk / The ratio of the number of
publications of “pilot” dissertation councils / dissertation councils of the Higher Attestation Commission, Candidate

of Science

P uc. 1. OTHOWIEHUE CPEIHETO KOJIMYECTBA ITyOIUKANNA COUCKATENICH YUYCHOW CTEIICHH TIOKTOpa
U KaHAMJaTa HayK, 3alUTHBIINX AUCCEePTALHIO B «IHIOTHBIX» JIC K aHAJIOTHYHOMY [OKa3aTesto
s knaccnueckux J1C, 2018 1.

Fig. 1. Ratio of average publications for a doctoral degree seeker and Candidate of Science degree seeker
in “pilot” Councils comparing to similar indicators for classical Dissertation Councils, 2018

HpuMeanue: quciia, yKa3aHHBIC B CTOJ'I6].[EIX, COOTBETCTBYIOT aOCOIOTHBIM 3HAYCHUSAM YHCIIA Hy6J'II/I-

KAl («THIOTHBIE»/KITaCCHYECKHue).

Note: Numbers in columns correspond to absolute values of publications ( “pilot”/classical).
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Kak BuaHo u3 pucysnka 1, xomude-
CTBO MyOJIMKAIUM{ 1O TeMe JIMCCepTaluu
M 4yucio nmyonukanuii B uzganusx BAK
y COUCKaTesel yueHo! cTeneHn KaHauaaTa
U JOKTOpa HayK, 3alIUTUBIIUX AUCCED-
TalHUI0 B «IMJOTHBIX» COBETaX, MOYTHU
B 2 pa3a HUXKe, ueM y 3amuTtuBmuxcs B JIC
BAK. Uro xacaercs konudecTBa myOiauKa-
LU B )KypHasIax, uHAEKcUupyembix B MBJ,
oHO B 4 u 3 paza (IOKTOpa M KaHIUIATHI)
BBILIC JIJIl COMCKATEeJeH, 3alUTUBIINXCS
B «munoTHBIX» JIC. B TO ke Bpems oOmiee
KOJINYECTBO MyOJHUKAIMi 1 CyMMapHOe KO-
nuyectBo nybnukanuii (BAK mmtoc MB/])
OJIMHAKOBO.

Ha pucynke 2 mpuBeneHo pacmpe-
JeJICHHE MO MPHCYXKJACMBIM OTPaCIsIM
HAyKU JOJIM COUCKATENEH yUYEHOU CTENEHU
JOKTOpa HayK, pe3yJIbTaThl UCCIEIOBAHUN
KOTOPBIX ONyOJIMKOBaHBI B TpeX U 00-
Jiee HAyYHBIX XypHaJax, HHIACKCUPYEMBbIX
B MBJI, ot o01iero 4ucia TOKTOPOB HayK
B «aminoTHBIX» J1C u knaccuyeckux JIC.

AHann3 MOKa3bIBAET, YTO JOJIS COMCKa-
TeJIed YYEHOW CTENEeHW KaHAuaara U JOK-
TOpa HayK, IMEIOIINX COOTBETCTBEHHO OTHY
u Oosiee/Tpu u Oojiee MyONUKaIui B HAyYHBIX
JKypHaJIax, MHICKCUPYEMbBIX B MEXKTyHAPOI-
HbIX 0a3ax JaHHBIX, B KITUJIOTHBIX» COBETAX
BBIIIIE, YEM B KJIACCUYECCKHUX.

Du3HKO-MaTeMaTHICCKHE /
Physical and Mathematical
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Buosoruueckue / Biological
T'eooro-MmHEpagornIeckue /
Geological and mineralogical

Texunueckue / Technical
CenbcroxossiicTBenHble / Agricultural
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Teorpaduueckue / Geographical

IOpuanueckue / Jurisprudence
Tlenarornueckue / Pedagogical
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Berepunapusie / Veterinary
HUckycctBoBenenue / Art history
Apxutekrtypa / Architecture
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Kynsryponorus / Cultural
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. Jomns 3amut JAH ¢ 3 u 6onee mybnukarusmu B8 MBJ] — «mmnotabsie» JIC / Percentage of Doctors of Sciences with
3 or more publications in international databases — “pilot” dissertation councils

Jouns 3amut JIH ¢ 3 u 6onee myonukanusmu B MBJ] — JIC BAK / Percentage of Candidates of Sciences with 3 or
. more publications in international databases - dissertation council of the HAC

P uc. 2. lonsa couckareneit yueHoi CTENEeHN JOKTOpa HAayK, 3alIUTUBIINX JUCCEPTALUN
B «mmmioTHEIX» JIC u kmaccndeckux JC B 2018 1., mmeromux 3 n 6omnee myOnukamuii B )kypHanax,
nHaekcupyemsix B MBJ{

Fig. 2. Percentage of doctoral degree seekers who defended dissertations in “pilot” Councils as opposed
to classical Councils in 2018 having 3 or more publications in journals indexed in IDB
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B MBJI, npuxoasiuieecs Ha OJTHOTO ujieHa «rujoTHOTO» J[C
Fig. 3. Average number of publications in journals indexed in IDB per
person at the “pilot” Councils

JIns 9nmeHoB AucCepTaIlMOHHBIX COBE-
ToB (UAC) TpeboBaHms K MyOITHUKAITUIM
ycraHoBieHsl JlopokHO#M Kaproii®. B 3a-
BHCHUMOCTH OT OTPAC/d HAayKH TPeOYyHOTCS
3a MocieqHue MATh JeT 2—3 myOnuKanuu
B XKypHAaiaX, UHICKCUPYEMBIX B MEXKIyHa-
ponHbIX 0a3ax JaHHBIX, U 5 nyOauKanun
B )KypHaJaX, BKIIOUCHHBIX B riepeueHb BAK.

Ha pucynke 3 mpuBeaeHoO cpenHee
KOJIMYECTBO IMyOITMKAINI YICHOB «ITHJIOT-
HBIX» TUCCEPTAIMOHHBIX COBETOB B )KypHa-
nax, uaaekcupyemoix B MBI, B pacuere Ha
onHoro YJIC mist TeX «IMUJIOTHBIX» OpraHU-
3aIi, KOTOPBIE co3aann «TuaoTHEIe» J{C.

KonmaecTBo myOnukamuit (3a 5 ner)
B )KypHaJIaX, HHAEKCUPYEMBIX B MEKTYHAPOI-
HBIX 0a3ax MaHHBIX, IPUXOJIICECS Ha OHO-
TO WICHA «IMUJIOTHOTO» COBETA, COCTABISET
B CPEIHEM JIJISl BCEX «IMMIOTHBIX)» OpraHU3alnit
12,6, 4TO BBIIIC aHAJOTHYHOI'O ITOKA3aTEIsd
(oKoIIO 8) IJIS CETH «KITACCHYECKHUX)» COBETOB.

Ha ocHoBanuu aHanu3a myOIMKalMOH-
HOM aKTUBHOCTH (hOPMHUPYIOTCS TIOKA3aTeIN
COOTBETCTBUS YICHOB JAUCCEPTAITMOHHBIX
COBETOB KPUTEPUATBHBIM TPEOOBAHUSAM,
npenbsiBisieMbiM BAK k wienam nuccepra-
IIHOHHBIX COBETOB.

Ha pucynke 4 mokazaHo MpOIEHTHOE
coorBercTBue YJIC kputepuanbHbIM Tpe-
ooBanusim BAK, ycpennennoe mo Bcem
YJIC B mpenenax COOTBETCTBYIOIIUX «IIU-
JIOTHBIX» OpTaHU3aIUN.

Tak, B OOJBIIUHCTBE «ITUIOTHBIX» Op-
raHu3anui mokasareu cooreTctBus YJ1C
KpuTepuadbHBIM TpeboBanusam BAK B «mu-
noTHBIX» J|C BBINIE, €M B KIIACCUUECKUX.
Tonpko B 1ByX opranuzamusiax (MoCKOBCKOM
¢u3uKo-TexHuYeckoM nHcruryte u HUY
«BpIcmias mkoiga SKOHOMHUKHWY) TOKa3are-
nu coorBeTcTBUA YJIC B «niunotubix» JC
OKa3alluCh HUXKE, ueM B kinaccuueckux [C.

B cpennem ypoBeHb COOTBETCTBUS KpUTE-
puansHbIM TpeboBaHusiM BAK uneHoB «mm-
JIOTHBIX)» COBETOB BBILLE, YEM B KIIACCUUECKUX
coBetax (87 u 82,7 % COOTBETCTBEHHO).

Jlunamuxa nokazamenetl Ouccepmayuon-
HBIX COBEMOB 8 «NUTOMHDBIXY) OP2AHUIAYUSIX.
3a 1Ba roa AeATEeIHPHOCTH «ITHJIOTHBIX» Op-
raHM3alui M0 peaju3aluy mpaBa caMoCTos-
TEIBHOTO TMPUCYXKACHUS YUCHBIX CTETICHEH
KaHIUIaTa U JJOKTOPA HAYK MOJTyYEHBI IEPBHIE
pesynbrarhl. CeTh AUCCEePTAMOHHBIX COBETOB
«IUJIOTHBIX)» OpraHu3anuii c(hopMUpoBaIach
B KonmuectBe 337 «IUIOTHBIX» U 374 Ki1accu-
yeckux JIC. K2019 1. B 12 u3 27 «ITUIOTHBIX)»
OpraHu3alil «IUJIOTHBIX)» COBETOB CO3/1aHO
He 0b110. B 337 «rmmotHbIX» coBetax 3a 2018 .
Ob110 TIpoBeneHo 70 mokTopckux u 591 kaH-
JUAATCKAs 3aIUThI JUCCepTaLUil.

B Tabnune 1 npencTaieHsl moka3aTeau
pE3yNBTaTUBHOCTH JACATEIBHOCTH KIIACCHU-
YECKHUX U «ITUIOTHBIX» JUCCEPTAMMOHHBIX
COBETOB 27 «MHMJIOTHBIX» OpTaHU3aluil 3a
2018 1. (B cpaBHenuu ¢ 2016 r.).

’ Tlnan MEepONPHUATHIA IO ONTUMHU3AIUU CETH COBETOB 10 3aI[UTE AUCCEPTALUI HA COUCKAHUE yUSHOU
CTCIICHU KaH/IUJaTa HayK, Ha COUCKAaHUE YUCHOU cTereHu JokTopa Hayk». URL: https://clck.ru/MMwYu.
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«mmnortHse» JIC — 2018 / “pilot” dissertation councils — 2018

m JIC BAK - 2018/ dissertation councils of the Higher Attestation Commission — 2018
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P u c. 4. CoorBerctBue YJIC kpurepuansueiM TpedoBanusiM BAK (cpennee mo Bcem
YJICHaM COBETOB OPraHU3aI1H)

F i g. 4. Dissertation Councils members’ compliance with the Higher Attestation Commission requirements

«IIunorasie» [1C pyHKIMOHMPOBAIH IO
248 nayunbpim cnertanbHocTsM (HC) 3 430
cnenuanpbHocteii Homenkmarypsr 2009 T.°.
B 2018 1. 69 «mmnotaeix» JAC (42 %) HE
NMPOBEJIU HU OJHOMW 3aIUThl JOKTOPCKOMU
ICCepTanuu, 13 «IUIOTHBIX» AUCCEPTa-
LHOHHBIX COBEeTOB (8 %) He MpPOBOAMIHU
KaHIUJIATCKHUX 3aIIUT.

AHanu3 pacnpeaesieHus] «IUIOTHBIX»
JIMCCEePTAlMOHHBIX COBETOB MO CIEeIHalb-
HOCTSIM HayuHbIX paboTHuKoB B 2018 r.
MoKa3aj, 4To HaubOoJblIee KOJIUYECTBO
IHJIOTHBIX» JHCCEPTALIHOHHBIX COBETOB
(25 AC) GpyHKIMOHMPOBAIH 11O CHELUATIb-
Hoctu «08.00.05 — DxoHOMUKA U yHIpaBiie-
HUE€ HapOIHBIM XO3IHCTBOM.

B 1o xe Bpems mokasarenu pe3ynbTa-
TUBHOCTH JI€ATEJIBHOCTH «IUIOTHBIX» [IC
HEBBICOKHE — TOIBKO 5 % HOKTOpCKuX 1 7 %
KaHJUJATCKUX JUCCEpPTaUil OoT 00IIero
yucia quccepraiui mo sceii cetn B 2018 .
ObLTH 3amuiIeHbl B «uI0THBIX» JIC.

Ha pucynke 5 nmokaszaHo, Kak pacmpe-
JeTIIIOCh o01ee KOMMYeCTBO 3alllUT JHC-

ceprauuii B «nuioTHeIX» JC B npoueHT-
HOM OTHOILIEHUHU OT OOIIEro Yucia 3amuT
B JIC BAK no orpacnsm nayku (OH). Kax
BHUJIHO U3 PUCYHKa 5, HAMOOJIBIIYIO JOJIIO
B «nuiaoTHBIX» JIC cOCTaBIAIOT 3aIUTHI
10 OTPAac/Iu «IOJUTHYECKUE HAyKU» —
Oosiee MOJIOBUHBI OT OOIIETO YNCIIa 3aIIUT
110 TaHHOW OTPACJIU HAYKH.

AHaJu3 CTPYKTYPHI 3alUT B «ITUJIOT-
HbIX» JIC 1Mo HayuHBIM CHEUalbHOCTSIM
MMOKa3bIBAET, YTO MAaKCHMaJIbHOE YHUCIIO
JOKTOpCKHX 3amuT (5,7 %) B «IUIOT-
HbIx» JC nIpuUXoAuTCSs HA CHELHAIBHOCTH
«08.00.05 — DkoHOMHKA U yHpaBJIECHHUE
HapoIHbIM Xo3siicTBoM» U «12.00.01 —
Teopus u uctopus npaBa u rocynapcTna;
HUCTOPUS YUEHUH O IpaBe U TOCyAapCTBEN.
ITo 4meny KaHAMAATCKUX 3AIMUT TaKkKe
nunupyet crnenuaiabHOocTh «08.00.05 —
DKOHOMHKA M yNnpaBlIcHHE HapOIHBIM
xo3sicTBoM» (5,1 %), a Ha BTOpOM MecTe —
«23.00.04 — IMonutuyeckue MpoOIEMBI
MEXKIYHapOIHBIX OTHOIIECHH, TII00aTbHO-
ro U peruoHanapHoro passutus» (3,4 %).

¢ TIpuka3 MuHucrepcTBa 0Opa3oBanus 1 Hayku Poccuiickoit @eneparun ot 23 oktsi6pst 2017 1. Ne 1027
«O06 yTBepKACHUN HOMEHKIIATYPbI HAYUHBIX CIIEI[HATbHOCTEH, IO KOTOPBIM MPUCYKIAIOTCS yIEHbIE CTENEHH
(3apeructpupoan MunuctepcTBoM roctuiiuu Poccuiickoii @enepanyu 20 Hos16pst 2017 1., perucTpannoHHbII
Ne 48962) ¢ u3menenusimu no npukasy ot 23 mapta 2018 r. Ne 209)». URL: https://clck.ru/MMwaY; [Ipuka3
Muno6puaykn Poccnn ot 23 mapra 2018 . Ne 209 «O BHeceHMH M3MEHEHHH B HOMEHKJIATYPY Hay4HBIX
CIEeIHUANbHOCTEN, 0 KOTOPBIM MPUCYKAAIOTCSA yUSHBIE CTENEHH, yTBEP)KCHHYIO TPHKa30M MuHuCTepcTBa
oOpa3oBanus u Hayku Poccuiickoii deneparmn ot 23 oktsi0pst 2017 r. Ne 1027». URL: https://clck.ru/MMwbD.
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3 Tlomarryeckire / Political e 54,2
2 Teorpaguueckue / Geographical - IEEEEGEGE— 34)

5

5

2 Teonoro-mutepanorudeckie / Geological and mineralogical IEG————————— 6|
5 Ousuko-maremardeckite / Physical and Mathematical I |55

4 Tenxonornueckne / Psychological - Mmmm—m—m——— 49

2 Xummeckue / Chemical IE—— (4]

4 Wcropuyeckie / Historical - nummmm— (3 4
3 Kymeryponorns / Cultural - necm— )5
2 Buonormyeckie / Biological ecGm—m— 12
2 Counonorndeckue / Sociological MG—_—esmm—m" 10,9
5 Oxoomuueckue / Economics  Mummmmm—m— 1(,5

3 Qunonornyeckue / Philology  mmm—m—10,1

5 10pnmraeckne / Jurisprudence  M— g 5
| Hexyccrsopesenne / Art history I 6,5

3 dmnocoderne / Philosophical 3]

8 Texnuueckue / Technical ™ 2,1

3 Henarornueckue / Pedagogical ™ 13
0 Cenbcxoxossiicraertsie / Agricultural
0 Memuwsckue / Medical

0 Qapmanesrideckne / Pharmaceutical 0

0 Berepunapnsie / Veterinary
0 Apxurektypa / Architecture
0 Teonorus / Theology

Beero / Total amount M 6,6

P u c. 5. Pactipenenenue goau 3auT auccepranuii B «mmwioTHeIX» JC ot 00-
mero no P® uucna 3amut B 2018 1. mo kaxa0ii orpacinu Hayku, %

Fig. 5. Percentage distribution of theses defended in “pilot” Councils as
opposed to the total number of defended theses in the Russian Federation in
2018 for each branch of science, %

HpuMe!mHue: CJIeBa IMMOKa3aHO KOJHUYCCTBO «IMHUJIOTHBIX) OpFaHH3aHHﬁ, Ha 0Oase KOTOPBIX COCTOSAINCH

3aIUThI.

Note: The column on the left shows the “pilot” organizations number where the defenses took place.

[To Hay4HBIM crienUaIbHOCTSIM 6-TH OT-
pacneit Hayku (CeITbCKOXO3SHCTBEHHBIE,
MEIUIMHCKIE, (apMaIeBTHYECKIE, BETEPH-
HapHbIE, apXUTEKTypa 1 Teoorus) B 2018 1.
3aIHATHI JUCCEPTAIUN B «ITHIIOTHBIX» JUC-
CEpTAIMOHHBIX COBETaX OTCYTCTBOBAIIH.

Hawubonpiiee gucio conckarenen yde-
HOH CTeneHu 3alUIIAaITCA B «IIMJTOTHBIX)»
AUCCCPTAIIMOHHBIX COBETAX IO r'yMaHUTap-
HBIM ¥ OOLIECTBEHHBIM HayKaM.

[Ipu popmupoBaHuM cOCTaBa IHIOT-
HBIX» JAUCCEPTALlMOHHBIX COBETOB Opra-
HH3aIMH, TTOJYYUBIINE MPABO CaMOCTOS-
TENLHOTO MPUCYKJICHUS YICHBIX CTENIEHEH,

132

WCIION30BaJN KaJPOBBIF HAYYHBI TTOTECH-
[AAJI CETH KJIACCUYECKUX COBETOB.

B rtabmume 2 mpuBeqeHBI CBEACHUS
0 KOJIMYECTBE WICHOB KJIACCUYECKHUX COBE-
TOB «ITHJIOTHBIX» OpraHm3aruii 3a 2018 r.,
MIPUHSBIINX YIACTHE B IEITEILHOCTH «ITH-
TOoTHBIX» coBeTOB B 2018 1. B cpemnem
[0 BCEM OpraHu3alusM 0oJjiee MOJIOBUHBI
yneHoB «nuiI0THBIX» JIC oqHOBpEeMEHHO
seastores uaenamu JJC BAK.

C yuetoM «mpeemctBeHHOCTH» YJ[C
n3 cetu kinaccudeckux J[C MoxHO ObLIO
OKHJIaTh, 9YTO BO3PACTHAS CTPYKTypa diie-
HOB «ITFJIOTHBIX» COBETOB CYIIECTBEHHO

AKAJJEMHWYECKAS MHTET'PALIA
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TaOnuma 2. YyacTue 4JeHOB KJIacCHYECKHUX JUccepTANOHHBIX coBeToB BAK B cocTaBe
«IMUJIOTHBIX» cOBeTOB B 2018 I. 11 «MUJIOTHBIX» OPraHU3anuUil

Table 2. Classical Dissertation Defense Councils’ members participation in Pilot
Dissertation Councils, defenses in 2018

K W3 HUX UMEIOT B Jloiist y4acTusi 4IeHOB
wietton | ST/ OF OB 3 corn knac- | <TAomB JIC
- . - g
E?ﬁ\é:iggil{ge_ notHbIx» JIC, W;l 153 gl:: g ¢ cuyeckux [1C BAK, Bpgr%gﬁa&e é’f/
raHusauuu / Ti?le ueit. / Number ueit. / artici atigon of
of the “pilot” of members at KH / Was a member of qumbgrs of the
P “pilot” Disserta- classical Dissertation i1 g T .
organization . : Cand. : pilot” Dissertation
tion Councils, of PhD Councils under HAC, Councils in the HAC
pers. Sci. pers. Dissertation Councils
Koy / KFU 63 4 30 48
MI'UMO MUJT / 136 2 0 44 32
MGIMO
University
M®TU / MIPT 66 0 1 8 12
HUTY «MU- 30 1 0 29 97
CuCy» / MISiS
TITY / TPU 78 22 0 50 64
HUY BUID / 379 56 54 137 36
HSE University
HUY «MBWN» / 195 20 1 138 71
MPEI
HUAY MUDU / 151 4 0 119 79
JINR
I[MHUITY / 36 2 0 11 31
PNRPU
PAHXuI'C / 50 0 0 27 54
RANEPA
PYJIH / PFUR 58 3 0 37 64
HUY UTMO / 44 2 1 17 39
ITMO University
DuHyHUBEPCH- 76 0 1 36 47
tet / Financial
University
OO6uwuii uror’ / 3380 187 58 2072 61

Total amount

He u3MeHurcsa. Ha pucyHke 6 npuseneHa
IrarpamMMa pacrpee’eHns 9IeHOB Kiiac-
CHYECKHX UCCEePTANMNOHHBIX COBETOB
(Bcelt ceTH) M «IMHUIOTHBIX» COBETOB IIO
BO3pacCTYy.

Bospact naubonsmiero (17,5 %) xo-
JWYECTBA YICHOB KaK KJIACCUYECKHUX, TaK
U «ITUJIOTHBIX)» NUCCEPTALMOHHBIX COBETOB
cocraisger 66—70 jeT, a Takxke 61-65 et
(16,5-17,2 % nns K1acCHYeCKUX U «ITHIIOT-
HBIX» JIC COOTBETCTBEHHO).

IIpencTaBUTENBECTBO MHOCTPAaHHBIX
YYEHBIX B COCTaBE «IHJIOTHBIX» IHCCEP-
TAIlMOHHBIX COBETOB HE3HAYUTEIBHO: OHU
OB BKJIIOYEHBI B COCTAB COBETOB TOJBKO
B 6 3 15 opranusanuii, npu KOTOPHIX ObLIH
co3aanbl «munotHeie» JC. MakcumabHas
ux a0t (7 % ot uucnennoro cocrara 4J[C) —
B quccepTannoHHbIX copetax HUY BIID.
58 yuensIx co crenenbro PhD BkITtoueHsI B coc-
TaB «muaoTHbIX» [IC msaTtu opraHu3zanuil.
Kpome HNY BIIID, no ogHOMY y4eHOMY €O

7 B Tabnuie cymMmMapHbie 3HaueHHs npuBeneHbl ¢ yuetoM MI'Y u CIIGTY.

ACADEMIC INTEGRATION
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20

20-30 31-35 36-40

41-45

46-50 51-55 56-60

® gmaccuueckue JIC / classical councils

61-65

66-70 71-75 76-80 81-85 86-90 91-96 96

u 6onee /
and more

" munotasie JIC / "pilot" councils

P u c. 6. Bo3pacTHas CTPYKTypa WICHOB KIIACCHYSCKHX M «ITUIOTHBIX» COBETOB
Fig. 6. Age structure of classical and “pilot” Dissertation Councils members

crenenbto PhD paGoraroT B cocraBe «Iu-
notHeix» JJC MOTU, HUY «MDW», HUY
NUTMO n ®uHaHCOBOTO YHUBEPCUTETA.

AHanu3 poiu acmUpaHTCKOW MOJAro-
TOBKH JIJISI COMCKATeNel ToKas3ai, 4To A0S
JINIL, TPOXOJAUBIINX 00y4YeHUE B UHCTHTYTE
ACTIMPAHTYPHI U 3aIMUTHBITUXCS B «ITAIIOT-
HBIX» B KIIACCHYECKUX COBETaX, OAMHAKOBA
M COCTaBJISICT COOTBETCTBEHHO 82 1 79 %,
a JUTSt 3aIIUTUBIITUXCSA B CPOK aCIIMPAHTCKOM
noaroToBku — 38 u 33 %.

B T0 xe Bpems KOJIMYECTBO JIHII, 3a-
IUTUBIIUX JIOKTOPCKHUE U KaHJHUIATCKHUE
JMCCepTaluu 10 MPUOPUTETHBIM HAIpPaB-
JICHUSIM Pa3BUTHUS HAayKH, TEXHOJOTHH
u TexHukH B Poccuiickoit degepauuu
(ITH) u kputudeckum texunomorusm (KT)?
B «nuaoTHEIX» JIC, CylecTBEHHO YMEHb-
IIUJIOCHh 10 CPAaBHEHHWIO C TaKUM XKe TI0-
kazarenem juis cetu kinaccmueckux [C.
DTOT mokaszaTeiab I «IMUIOTHBIX» J1C
no ITH cocrtaBaser 39 % HOKTOpCKHX
n 25 % KaHIUAATCKUX AUCCEepPTaIui, s
knaccuueckux JIC Bceit cetu — 55 u 50 %.
I[To 17 % mOKTOPCKUX M KAHAUMATCKHUX

nuccepranuii B «muinotHbix» J{C BbIMOI-
Henbl o KT. 1715 Bce ceTH KacCuuecKux
JC stot nokazatens qocturaet 47 u 43 %
COOTBETCTBEHHO.

«ITunoTHBIE» AUCCEPTAIIMOHHBIE COBE-
THl COPUEHTHPOBAHBI B OCHOBHOM Ha CO-
WCKaTeseH, MOATOTOBUBIINX AUCCEPTAITNU
B OTHX JXe opranu3anusax. Jlons couckare-
JIeH, TOATOTOBUBIIHX AUCCEPTAIINH B CTO-
POHHHUX OPTAHU3AIMUIX U 3ANATHUBIINXCS
B «mmiaoTHEIX» J[C, cocTaBiseT TOIBKO
19 u 10 % ot obuiero uncna JOKTOPCKUX
Y KaHJUJATCKUX 3aluT. B Kilaccuueckux
JC Bcelt cetn 105 coucKareseH, Mmojaro-
TOBUBIIUX PaOOThI B OTHUX OPTaHU3AIUIX
1 3aIIUTUBLINXCS B APYTUX, cocTaBiseT 30 %
JUIs 000X THIIOB 3aIIUT.

B «muinoTHBIX» IHCCEPTAlMOHHBIX CO-
Betax B 2018 . m3 obmiero yncia concka-
TeJael yuyeHO#l cTeneHUW KaHAuJIaTa Hayk
9 % wmMenu WHOCTPaHHOE TPaKIaHCTBO,
CpeIu 3alHUTUBIIUXCS JOKTOPOB HAYK
WHOCTPaHHBIX IpakaaH He Obu1o. [lis
CPaBHEHHS: B CETH KJIACCUUECKUX COBETOB
3TOT MoKa3areib coctaBun 7,1 u 2,2 % ms

8006 yrBepxaeHnn [IpHOpUTETHBIX HAMTPABICHUI Pa3BUTHS HAYKH, TEXHOJIIOTHH U TEXHUKH B Poccuiickoit
®denepannn u Ilepeuns kpuruueckux Texnonoruit Poccuiickoit denepaunn : Ykas [Ipesunenra Poccuiickoit
ODenepannu Ne 899 ot 07.07.2011 1. [Dnexrpornsiit pecype]. URL: http://kremlin.ru/acts/bank/33514 (nara

obpamenus: 30.06.2019).
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COHUCKaTesell yUeHOM CTerneHu KaHaujaara
1 IOKTOpa HayK COOTBETCTBEHHO.
MuHoOpHayku Poccum nns peanu-
3allMM MPHUOPUTETHOrO MpoOeKTa «IKC-
nopt oOpaszoBaHusA» chopmupoBa-
10 nepeyeHb U3 39 By30B, KOTOpBIE
JOJI’KHBl CYHIECTBEHHO YBEIUUYHUTH 32
nepuoa a0 2025 r. noAroTOBKY HHO-
CTPaHHBIX TIpaXxXJAaH MO Marucrep-
CKMM U aCHHUPAHTCKUM NpOTrpaMMaM.
B aToT mepedens BxoaAT 16 opranu3zanuit
W3 4YHClla «IUJIOTHBIX». byner num mpe-
JOCTaBJIEHUE MpaBa CaMOCTOSITEIbHOTO
MPUCYXKACHUS yUCHBIX CTEIEHEeH croco0-
CTBOBATh ATOM LEIH — MOKaXEeT BpeMs.

O06cy:x1eHue U 3aKJIIYeHUe

[IpoBeneHHbI aHAIU3 ACATEIBHOCTU
JIMCCEPTAIMOHHBIX COBETOB «ITHJIOTHBIX)
OpraHM3aIfii, a TAK)KE COTIOCTABIICHHE T10-
Ka3aresei pe3yIbTaTUBHOCTH UX JIEATEIh-
HOCTH C TIOKAa3aTeJsIMU BCEH CeTH IHccep-
TAI[MOHHBIX COBETOB MO3BOJISIET BBIACITUTH
HEKOTOPbIE XapaKTepPHBIC 0COOCHHOCTH
peanu3amuu IpaBa CaMOCTOSTEIBHOTO
MIPUCYKJICHUS YUCHBIX CTETICHEH.

N3 27 «NunoTHBIX» OpraHu3alnui
k Havary 2019 r. iumns B 15 ObUTH CO3/1aHBI
MUJIOTHBIC» NUCCEPTALMOHHBIC COBETHI
1 ToJIbKO B 10 opranuzanusix AuccepTanuoH-
HbIE COBETHI MPOBOAMIIN 3a1IUTHIL. 121 coBeT
(36 % ot obmero uncna «nunoTHbIX» J[C)
HE MPOBEJ HU OJTHOM 3aITUTHI TUCCEPTAIUH.

YpoBeHb COOTBETCTBUS KPUTEPHUAID-
HeIM TpeOoBanmsM BAK uneHoB «mu-
JIOTHBIX» COBETOB B CPEIHEM BEIIIEC, YeM
B kinaccuueckux JC (87 u 82,7 % co-
OTBETCTBEHHO), TOJIBKO B JIByX OpPraHHU-
3anuax mokaszarenu coorBeTrcTBus YJC
B «muioTHBIX» JIC oKa3aluch HUXKE, 4eM
B KJIACCUYECKUX.

CoCTaBbI «ITUJIOTHBIX) AUCCEPTALIMOHHBIX
COBETOB XapaKTEePHU3YIOTCS JOCTAaTOYHON Ba-
pHATUBHOCTHIO. B HUX MPHUCYTCTBYET 3HAYH-
TeJbHAs JIOJIS KaHM/IATOB HayK (M HE TOJIBKO
B Ka4eCTBE YUCHBIX CEKpeTapeit). YpoBeHB
coorBeTcTBUs UJAC M3 umciaa KaHIUIATOB
HayK KpUTepHadbHBIM TpeOoBanmsiM BAK
HIKE, YeM CpelHee 3HAUCHUE ITOKA3aTesI 110
BCEM WICHAM «ITAIOTHBIX)» TUCCEPTATUOHHBIX
coBeTOB U cocTasister 67 %. Jlons uHOCTpaH-
HbIX y4eHbIX cpeau YJC He3HauuTenpHa:

ACADEMIC INTEGRATION

B coctase /IC B 9 u3 15 opranusanuii, OTKpbI-
BIITUX «ITHJIOTHBIC» COBETHI, OHH OTCYTCTBY-
[oT. BMecre ¢ Tem ananu3 nmokasai, uyto 61 %
yneHoB «NuI0THBIX» J{C ogHOBpEMEHHO
SIBIISIIOTCS. WICHAMM KJIACCHYECKHUX COBETOB
BAK «nuinoTHbIX» OpraHu3aiuii.

YpoBeHb MyONMKAITMOHHONW aKTUBHOCTH
B JKypHaJIaX, HHAEKCUPYEMBIX B MEXIY-
HapOIHBIX 0a3ax maHHBIX, Kak YJ[C, Tak
U 3aIIMTUBIIMXCSA COUCKaTeled ydeHOH
CTENEHH B «IHJIOTHBIX» COBETaX BBINIE,
yeM B KjaccuueckuX. OJHAKO MO KOJH-
YeCTBY OCTaJBHBIX MyOJTUKAIMK COUCKA-
TEIW YYCHBIX CTEICHEH, 3alUTUBIINECCS
B «ITUJIOTHBIX» JUCCEPTAIIMOHHBIX COBETAX,
YCTYHAIOT COUCKATEISAM, 3alIUTHBIIUMCS
B KJlIaccuueckux coBeTax Bcei cetu [C.

B «nmunoTHBIX» qUCCEPTAIMOHHBIX CO-
BEeTaX B OCHOBHOM 3allMINAKTCSI COUC-
KaTellu, MOATOTOBUBIIHE JUCCEPTAIUU
B OTHUX e opraHu3amnusix. J[oas conckare-
JIei, TOATOTOBUBIINUX AUCCEPTAIMH B CTO-
POHHUX OPTAaHU3AIMUIX U 3aNTUTHUBITUXCS
B «muinoTHBIX» J|C, cocTaBiaseT TONBKO
19 u 10 % ot obmero 4ucia JOKTOPCKUX
1 KaHJIWJATCKHUX 3allUT. B Kiaccumueckux
JIC Bcelt ceTw 1075 coucKaTesei, mojaro-
TOBHUBIIIUX PA0OTHI B OJIHMX OPTaHU3AIUAX
1 3aIIUTUBLINXCS B APYTUX, cocTaBiseT 30 %
JJIs1 00OMX THUIIOB 3AIIUT.

HaubGonpuice KOIUYECTBO 3al[UT
B «IIAJIOTHBIX» TUCCEPTAIMOHHBIX COBETaX
MIPOXOJIUT 110 TYMaHUTaPHBIM ¥ OOIIECTBEH-
HbIM Haykam. [lonst iuccepraiuii, TeMaTuka
KOTOPBIX COOTBETCTBYET MPUOPHUTETHBIM
HAIMpAaBJICHUSM PAa3BUTHS HAYKH, TEXHOJO-
ruil u TexHuku B Poccuiickoit denepannu,
3alIUIICHHBIX B «IHUJIOTHBIX» COBETAax,
3aMETHO yMEHBIIUIACh MO CPaBHEHUIO
C aHAJIOTMYHBIM IIOKa3aTeJIeM JIJISI BCCH CeTH
KJIaCCHYCSCKHUX COBETOB M cocTaBmia 39 %
JOKTOPCKUX U 25 % KaHIUJATCKUX 3aIluT.
Jns xnaccnueckux JIC Bce cetu 3T 3HaUe-
HUs gocturaroT 55 u 50 % coOOTBETCTBEHHO.

AcTieKTaM# eI TeTbHOCTH, B KOTOPBIX
«IHUJIOTHBIE» MHCCEPTAIUOHHBIC COBETHI
MPaKTUIESCKH HE OTIUYAIOTCS OT KJac-
CHYECKHX COBETOB BCEH CETH, SIBISIOTCS
TEHJIEPHBII U BO3PACTHON COCTAB YJIEHOB
JIIUCCEPTAIMOHHBIX COBETOB, a TAKXKE POJIb
WHCTUTYTa aCMUPAHTYPHl B MOJATOTOBKE
COMCKaTEeJIEN YUEHOU CTEIEHH.
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Takum oOpa3om, aHanM3 pe3yibTa-
TUBHOCTHU ACATEIBHOCTH «IMHUIOTHBIX)»
JIUCCEPTAIMOHHBIX COBETOB MOKAa3al, YTO
nanHas cetb kK 2019 1. chopmupoBanace
He mohaHocThio. [loTennuan opranusa-
UM, TONYyYUBIIUX MPABO CAMOCTOSTEINb-
HOTO TPUCYXJEHUS YYEHBIX CTEereHel
KaK TUIOMIAJIOK JJIsl aTTeCTAllMH HayYHBIX
Y Hay4YHO-TIearoTH4eCKUX pabOTHUKOB, UC-
TTOJTB3YETCS JTUITh YacTHIHO. Ecn B 2016 T
J0JIEBO€ OTHOIIEHHWE KOJWYECTBA 3aIlHT,
MPOMENMUX B KJIACCHUECKUX COBETAaXx,
CO3/IaHHBIX Ha 0a3e «MUIJIOTHBIX» Opra-
HHU3aIUi, K 00IMEMy KOJIUYECTBY 3aIllUT
B cOBeTax Bcell ceTu cocTanisiiio 24 %, To
B 2018 r. mons 3amuT, MPOBEACHHBIX
Tonbko B «nuioTHbx» JC, — Bcero 7 %.
Kpome Toro, HU3kui OPOUEHT 3alUT
B IHJIOTHBIX» COBETaX COMCKATeled W3
OpraHM3aluil, HE HAaJEJEHHBIX ITPaBOM
CaMOCTOSATENHHOTO MPUCYKICHUS YISHBIX
CTeTeHel, a Tak)Ke MHOCTPAaHHBIX T'pax-
aH CBHUAETEIHCTBYET O TOM, UTO TOKa
«TUJIOTHBIMUY» OPTaHU3AIUSIMA HE pPeau-
30BaHa OJHA U3 KIIOYEBBIX 3a7a4 CBOETO
CO3JIaHUsI — IKCIIOPT 00pa3oBanus. Bmecte
C TeM HOBOBBEJECHHE MO CAMOCTOSITEIb-
HOMY MPUCYXJICHUIO YUCHBIX CTEMEHEH
OpraHu3alUsiAMU MMOPOXKAACT CICAYIOIIUE
poOJIIeMHBIE BOIIPOCHI:

1) mpobneMbl KauecTBa HOPMATUBHOM
NpaBoBO¥M 0a3bl, obecneynBarmmIel pea-
JA3AIHI0 TIpaBa CaMOCTOSATEIHHOTO MPH-
CYyXXJEHHS y4YEHBIX CTENEHEH: HECMOTPA
Ha TPO/UICHUE MEePEeXONHOTO Mepuoaa 10
JIBYX JIE€T, HE BCE OpPTaHU3AIUU TPUHSIIH
HEO0OXOaMMBbIE HOPMATHUBHBIC MPAaBOBBIC
aKThI, CPOPMHUPOBAIIA OPTaHU3ALIMOHHBIC
CTPYKTYpPhl U 00ECIEUYUIN TOTOBHOCTH
MpoLeayp arTecTaluy;

2) OTCYTCTBHE MEXaHHU3MOB MPUMECHE-
HUSI MEp TOCYAAapCTBEHHOTO BO3ACHCTBUS
B CJIy4ae BBISBIICHUS HETIOIHOTHI H HU3KOTO
KadyecTBa pealli3alliy IOJyYeHHBIX Opra-

HHU3AIUSIMA TIPaB, a TAKXKE BO3MOXXHOCTH
HX BO3BPAIICHUS K TPATUIIMOHHON MOICIIH
aTTeCTAalluH;

3) npu coxpaHEeHHH O0IICH TCHACHIIUH
HEIMOJHOT0 BOCCO3/IaHUS CETU IHUCCEepTa-
LUUOHHBIX COBETOB IO OTpacisIM HayKH
Y Hay4YHBIM CIEIHAbHOCTSIM BO3HHKAET
PHCK 3aMeJJICHHs] TEMIIOB BOCIIPOU3BO/I-
CTBa KaJpOB BHICHIEH KBalU(QHUKAIHH,
YTO, B CBOIO OUePEb, OKaKET HETAaTUBHOE
BIIMSTHYE Ha BBITTOTHEHHUE CTPATETHIECKUX
3aad MO peanu3aluyd HaIHOHAIbHBIX
MIPOEKTOB;

4) BapHaTUBHOCTH MOJXOJ0B K (OpPMHU-
POBAaHUIO JOKAJIbHBIX MOJEIEH HAyYHOU
aTTeCTallMU B COCTaBE CIMHOU CUCTEMBI
roCyAapCTBEHHOM HAy4YHOU aTTecTaluu He
KOMIICHCHUPOBAHA B IOJIKHOM CTEMEHU MeXa-
HU3MOM CTaHJapTHU3AI[UN aTTeCTAIHOHHBIX
npoueayp u GopM dKCUEPTHON OICHKH,
rapaHTHPYIOIIUM CONOCTABUMOCTD JHILIO-
MOB O TMPHUCYXXJICHHH yUYEHBIX CTEIeHEeH
B «MUJIOTHBIX» U Kitaccuueckux J[C.

B 3akimoueHre HE0OX0IUMO OTMETHTD,
YTO HOBOBBEJICHHUE 10 HAJEJICHUIO OpTaHU-
3alMil TPAaBOM CAMOCTOSITEILHOTO MPUCY-
JKJICHUS yUCHBIX CTETICHEH TpeOyeT 00JIbIlero
BpPEMEHH [JIs TIIATEJIbHO B3BEIICHHOM
OLICHKH BO3MOXKHBIX PUCKOB U MOJIb3bI.

N3noxeHHble B HACTOsILIEH CTaThe
pe3ynbTaThl MOTYT OBITH MCHOJB30BaHBI
B KadyecTBEe MHPOPMAIIMOHHOW 0a3bl It
MIPUHATHS PEIIeHUH U BBIPaOOTKH HOpMa-
THBHO-TIPABOBBIX aKTOB B c(epe arTecra-
[N KaJPOB BBICIICH HAaydIHOW KBanmu(puKa-
MU, TTO3BOJAT PYKOBOJUTEISIM HAyIHBIX
1 00pa3oBaTENbHBIX OpPTaHU3AINM, a TaK-
)K€ TpenceaaTessiM U YUYEHBIM CEKpeTa-
PSAM THCCEePTALMOHHBIX COBETOB MPOBOIUTH
CPaBHUTEIBHYIO OIICHKY IEATEIbHOCTH IO-
cienHux. B To ke BpeMsi MOJyYEHHbIC BbI-
BOJIbI OyIyT MHTEPECHBI HMCCIIEIOBATEIISIM
U BCEM TeM, KTO 00ecrednBaeT pa3BHUTHE
Hay4YHOTO KaJpOBOTO MOTEHIIMATa CTPaHbI.
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3asenennvlii 6Kk1a0 A8MoOpPos:

IMaxomoB Cepreit IBanoBUY — pa3paboTKa KOHICILIUN UCCIEAOBAHMS; aHAIN3 JaHHbIX.
Marnkesuu Urops MuxaiinoBud — pa3paboTka KOHICIIIUY UCCIEI0BAaHUS; aHAIU3 TaHHbIX.
I'yproB Banepuii AnexceeBud — nccieA0BaHNE; aHAJIN3; HHTEPIPETALUS JaHHbIX.

Menex Haranps BanepseBHa — ncciiejoBaHue; aHAIN3; 00pab0OTKa JaHHBIX.
3ayronbuukoBa Exarepuna MBanoBHa — GopmupoBanue u 00paboTka JaHHbBIX.

Bce asmopui npouumanu u 0006punu oxoHuamenvHulll 6apuUarm pyKOnUcu.
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Oco0eHHOCTH NPOSABJCHHUS ATPECCHUBHOIO MOBEJACHUA
MOAPOCTKOB BO BHEYPOYHO! KOMAaHAHO-UI'POBOM
neiTeJbHOCTH

JI. H. /lasvroosa’, K. H. @upcos®
L @IBOY BO «Acmpaxanckuil 20Cy0apcmeeHHblil YHUBEPCUMEND,
2. Acmpaxans, Poccus
2 MKOY «COIII ¢. Cmapokyuepearnosxay», Acmpaxarnckas oon., Poccus,

* kfirsov86@mail.ru

Beenenune. CtepeoTuIbl NOBEJCHUS, YCBOCHHbBIC B MOAPOCTKOBOM BO3pacTe IpHU OTCYTCTBUM YMEHHUH ca-
MOKOHTPOJIS. arPECCUBHOTO MOBEJCHHS, MOTYT IIPUBECTH K (POPMHPOBAHHIO YCTOHYMBOIl eCTPYKTUBHOM
MOJIENTH TIOBEJICHHU MTOIPACTAIONIETO MTOKOJIICHU, Pa3pyIIUTENbHO BIUAIoNIeil Ha o0mecTBo. Llens crarbu —
H3y4eHUe OCOOCHHOCTEH NMPOsBICHHS arpeCCHBHOTO IOBEACHHUS MOJPOCTKOB BO BHEYPOYHOH KOMaHJIHO-
HUTPOBOH IEATEIBHOCTH. AKTYaJIbHOCTh CTaThbH OOYCIIOBICHA 3HAUMMOCTBHIO OCOOCHHOCTEH IPOsBICHHM
arpecCHUBHOTO MOBEACHUS MTOAPOCTKOB 17151 HOPMUPOBAHHUS YMEHUH CAMOKOHTPOJIS arPECCUBHOTO MTOBEACHUS
U HEJJOCTAaTOYHON UX M3YUYEHHOCTBIO BO BHEYPOUHON KOMAHIHO-UTPOBOH J1€ATEIbHOCTH.

Marepuajabl 1 MeToAbl. VccaenoBanue IpOBOAKUIOCH HA OCHOBE OIIPOCA, HAIIPABICHHOIO HA BBISBICHUE
0COOCHHOCTEH arpeCcCUBHOTO MOBEICHUS MOAPOCTKOB. J{J1s n3ydeHus mpoOaeMbl ObUT MPOBEACH KOHCTATH-
PYIOIINI SKCIIEPUMEHT, B KOTOPOM MPHHSUIH y4acTre 456 MKOJIbHUKOB MOIPOCTKOBOTO Bo3pacta. O6paboTka
Ppe3yIbpTaToB OCYIIECTBIANIACH C IoMoLIbI0 kputepues Konmoroposa — CmupHoBa u Manna — YutHu. PacueTst
BBITIOJIHSJIUCH C TOMOUIBIO KOMITbIOTepHOH nporpammsel IBM SPSS Statistics 21.

PesyabTarhl neenenopanus. [IpoBeaeHHbIN aHAIN3 TOKa3all, YTO 110 CPABHEHUIO CO CBEPCTHUKAMU IOAPOCT-
KH, yJaCTBYIOIIHE BO BHEYPOUHOH KOMaHJHO-UI'POBOII €A TEILHOCTH, UMEIOT OOJIee BBIPaKCHHBIE OKA3aTeIH
(u3MUecKoil, KOCBEHHOW arpecCHy U HeTaTHBU3Ma. YPOBEHb HHAECKCA arpeCCUBHOCTH, Pa3IpakKHTEIbHOCTD
U MOAO3PUTEIBHOCTD Y U3YYaeMbIX MOAPOCTKOB OKa3ajcsi MEHbLIE, YeM y IOAPOCTKOB, HE YUaCTBYIOLIUX
BO BHEYPOUHOI! feaTenbHOCTH. bria BersgBieHa auddepeHnnanis 0cCoOOEHHOCTEH arpecCUBHOTO ITOBEACHHUS
MOIPOCTKOB BO BHEYPOUHOH KOMAaHAHO-UTPOBOHN NEATENBHOCTH. MalbuUKU-TIOAPOCTKH, 3aHUMAIOLIUECS
KOMaH/IHO-UT'POBOM AEATENbHOCTHIO, IOKA3aJld MEHbIINE 3HAYEHUs MHJIEKCa arpeCCUBHOCTH, OHM MeHee
pa3apaxuTEIbHBI, IOA03PUTEILHBI U BPAXAESOHBI, OMHAKO IEMOHCTPHUPYIOT OOIBIITYI0 (QU3HUECKYIO arpec-
CHIO, B TOM 4YHCIIEC U B €¢ IpsIMoi ¢popme. J[eBOUKU-TTOIPOCTKH, 3aHUMAIONINECS KOMaHIHO-UTPOBON aesi-
TEJIBHOCTBIO, IPOSIBIISIOT B OONbIICH cTeneHn GU3MYECKyI0O 1 KOCBEHHYIO arpecCcHio, HEraTHBU3M U 00Uy,
a TaKKe IOKa3bIBalOT MEHBIINE 3HAUCHUs MHJEKCA arPECCUBHOCTY U IOA03PUTEIBHOCTH, OHU B MECHbIICH
CTEIIEHU IPOSBISAIOT BepOaIbHYIO arpeccrio, 0OJHAKO CTENEHb BRIPAXEHUS MPSAMOI BepOaIbHOU arpeccuu
Yy HUX HE3HAUUTEJIbHO BBIIIE CBEPCTHUL.

O0cy:kaeHne H 3aKJI04eHne. JJaHHAS CTaThst MOXKET OBITH ITOJIE3HA NCCIISI0BATEISIM U IIeJaroraM-IpaKkTHKaM,
3aHUMAIOMIMMCS OpraHU3alKel BHEYPOUHOH AeITeIbHOCTH IKOJIFHUKOB B popMmare o0mieo0pa3oBaTeIbHON
LIKOJIBI, @ TAK)KE B YCIOBHAX COLUOKYIBTYPHON peKpealuu.

Kniouesvie cnosa: arpeccusi, arpeCCuBHOE MOBEACHUE TOAPOCTKOB, 0COOEHHOCTH TMPOsABJIEHUSA aIrPECCUBHOTO
NMOBEACHUA NMOAPOCTKOB, BHCYPOUYHAsE KOMaHAHO-UTpOBas A€ATCIIbHOCTD, I10OJIOBasA Z[I/I(I)(I)epCHL[I/IaL[I/ISI

Jns yumuposanus: Jaseinosa, JI. H. OCOOEHHOCTH MPOSABICHUS arpeCCUBHOTO MOBEACHUS MOAPOCTKOB BO
BHEYPOYHOH KOMaHAHO-UrpoBoii aesrensHocty / JI. H. laBsinosa, K. H. ®upcos. — DOI 10.15507/1991-
9468.098.024.202001.144-158 // Unterpanus obpazoanms. — 2020. — T. 24, Ne 1. — C. 144-158.
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Specifics of Teenagers’ Aggressive Behavior
in Extracurricular Team and Game Activity
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Introduction. Behavioral stereotypes learned in adolescence in the absence of self-control skills of
aggressive behavior can lead to the formation of a stable destructive model of younger generation’s behavior,
which destructively affects society. The purpose of the article is to study the specificity of manifestation
of adolescents’ aggressive behavior in after-school team-game activities. The relevance of the article is
determined by the significance of manifestations of adolescents’ aggressive behavior for the formation of self-
control skills of aggressive behavior and their insufficient knowledge of extracurricular team-game activities.
Materials and Methods. The study was conducted on the basis of a survey aimed at identifying the patterns
of adolescents’ aggressive behavior. To study the problem, a stating experiment was carried out, in which
456 teenage schoolchildren took part. The results were processed using the Kolmogorov — Smirnov criterion
and the Mann — Whitney criterion. The calculations were performed using the IBM SPSS Statistics 21 software.
Results. The findings showed that, compared with peers, adolescents participating in extracurricular team-
game activities have more evident indicators of physical, indirect aggression and negativity. The level of
aggressiveness index, irritability and suspicion in the studied adolescents was lower compared to adolescents
not involved in extracurricular activities. Differentiation of the characteristics of adolescents’ aggressive
behavior in extracurricular team-game activities was revealed. Compared to their peers, teenage boys
engaged in team-game activity showed lower values of the aggressiveness index, they are less irritable,
suspicious and hostile, but they demonstrate greater physical aggression, including in its direct form. In turn,
adolescent girls engaged in team-game activities are more likely to show physical and indirect aggression,
negativity and resentment, and also show lower values of the index of aggressiveness and suspicion, they
are less likely to show verbal aggression, but the degree of expression of direct verbal aggression is slightly
higher among peers.

Discussion and Conclusion. The performed study advocated the concept of specificity of adolescents’
aggressive manifestations in extracurricular team-game activities. The obtained results contribute to the
development of the theory of aggressive behavior. This article may be useful to researchers and practitioners
involved in organizing extracurricular activities of schoolchildren at a secondary school, as well as in
conditions of socio-cultural recreation.

Keywords: aggression, aggressive behavior of adolescents, specificity of manifestations of adolescents’
aggressive behavior, after-class hours team-game activity, sexual differentiation
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OHTOTEeHETHYECKNE HMCCIEeIOBaAHUS
arpecCUM YKa3bIBAaIOT HAa TO, YTO B TOJ-
POCTKOBOM BO3pacTe arpecCHBHOE MO-
BCACHUC UMCECT MaKCHUMaJdbHBIN YPOBCHb
nposieiaeHudt [1; 2]. Dto o0ycnoBieHO,
C OJIHOU CTOPOHBI, IICUXO(PU3UOTOTHUCCKHU-
MH 0COOCHHOCTSIMH yOepTaTHOIO TEPHUO-
1, C APYTroi — CONUOKYIBTYPHBIMH OCOOCH-
HOCTSIMHU 00IIeCTBA, B KOTOPOM TOJIPOCTOK
OKa3bIBAETCS B IIEPEXOTHOM COCTOSHUH W3
JIETCTBA BO B3pOCIOCTh [3].

MpbI cunuTaeM, 4TO CTEPEOTHIIHI TTOBE-
NIeHHs, YCBOCHHBIE B TOJPOCTKOBOM BO3-
pacTe, UTparoT OTPOMHYIO POJIb B TIpOIlEC-
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ce conuanuszanuu. OTCyTCTBUE HABBIKOB
CaMOKOHTPOJISI arpeCCUBHOIO MOBEACHUS
y MOJIPOCTKOB MPUBOJIUT K QOpPMHUPOBa-
HUIO YCTOMYUBOU AECTPYKTUBHOU MOJAEIHU
arpeccuBHoro noseaeHus [4]. Arpeccus-
HBI€ MaTTEPHBI B MOAPOCTKOBOM BO3PACTE,
BOCIIPUHUMAaeMBbIE OKPYKEHHUEM KaK «He-
BUHHBIE IIAJOCTH», BO B3POCION KH3HU
MOTYT CTaThb OCHOBOW aHTHUCOLMAJIBHOTO
MOBEJEHUS U, KaK CIEICTBHUE, IPUBECTHU
K CypOBOMY HAKa3aHUIO.

CornacHo ®dexnepanbHOMYy rocyaap-
CTBEHHOMY 00pa30BaTeIbHOMY CTaHIApTy
OCHOBHOTO 00mero o0pa3oBaHus, BHE-
ypouHast 1eSITeIbHOCTh MPEeJICTaBIsAeT CO-
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00l OpraHU30BaHHYIO IeJaroramu jes-
TEIbHOCTb, CO3AAIONIYIO YCIOBHS JIJIS pa3-
BUTHUS NMOAPACTAOUIEH JTUYHOCTH, NPHU-
0oOpeTeHUs OIbITa y4acTHsi B COI[MAIBHO
3HAYUMOU NIESTEIBHOCTH U MOXKET OBITh
OpraHn3oBaHa B (pOpME IIKOJbHBIX CIIOP-
THBHBIX KIIYyOOB M CEKIIUH, UMEIOIITUX (hH3-
KYJIBTYPHO-CIIOPTUBHYIO HAIIPABIEHHOCTb,
B TOM YHCJE M MOCPEACTBOM KOMaHIHO-
UTPOBOW AEATEIBLHOCTH [5].

Bueypounas xkoMaHAHO-UTpOBas Jes-
TEILHOCTH MO3BOJISIET pElIaTh 3a/1a4U BOC-
nuTaHus [6], a TakKe MpencTaBisieT co00i
yIA0OHYIO 9KCTIEPUMEHTAIBHYIO OCHOBY JJIsI
HU3y4EHHS MOJPOCTKOBOM arpeccuu B €€
JITHTUMHBIX U B TO )K€ BpEeMsl HEMOCPE.I-
CTBEHHBIX IPOSIBICHUAX. CTOUT OTMETHTb,
YTO UTpa SIBISAETCS CPEJCTBOM IMO3HAHHS,
BOCTIUTaHUS, OOIIEHUS JeTel, KOTOpOe
pa3BUBAET MEXJIWYHOCTHBIE OTHOIICHUS
1 CII0COOCTBYET MPHOOPETEHUIO COLHATh-
HOTO OTIBITA.

VYc10BYsSI BHEYPOUHOUM KOMaHIHO-UTPO-
BOM JCATEIBHOCTH CO31AI0T MPEAMNOCHIIKI
JUTSL CONMANIM3AIUU JIMYHOCTH, 3aKperisis
MMPpOABJICHUSA arp€CCUBHOIO MOBCACHUSA
B COLIMAJIbHO JOMYCTUMOMW, JETUTUMHOMN
¢dopme [7]. OnauM U3 00s3aTEABHBIX dJIe-
MEHTOB KOMaH{HO-UTPOBOM JAEATSIbHOCTH
SIBJISIFOTCSL TIPAaBUJIa UTPHI, KOTOPBIE PETy-
JMUPYIOT TIOBEJEHUE W B3aUMOOTHOUICHUS
urpatomux. Mrparomnue, SBIssICh 4IeHAMU
KOMAaH/Ibl, HAXOJIATCS B CIOKHOM B3aUMO-
el cTBUHU, 00YCIIOBICHHOM POJIEBBIMH MO-
JIeTISIMH, TIPABUJIAMU M OTpaHUICHUSIMU [8].
Tem cambIM KOMaHJIHO-UTPOBas ACATECIIb-
HOCTB 00ecCIeunBaceT ONpe/eIICHHBIC YCII0-
BHS COLMAJIM3AIIMH TTOJPOCTKOB.

Ha ocHOBaHMYM aHanmM3a OTEYECTBEHHON
1 3apyOeKHOM JINTEPaTypPhl, a TAKKE Nea-
TOTUYECKOTO OIBITA BBISIBIICHO MPOTUBOPE-
4yue, 3aKIIYaroieecs B TOM, 4YTO JIETCKHUE
(hOpMBI KOHTPOJISI TIOBE/ICHUSI HE COOTBET-
CTBYIOT TPEIBSIBISIEMbIM OOIIECTBEHHBIM
TpeOOBaHUAM, a B3pOCibie POPMBI B BUIC
CaMOKOHTPOJISI arPECCUBHOTO MOBEJICHUS
emie He copMHUpPOBANTHCH. BaxHOCTH HU-
BCIHMPOBAaHUA YKAa3aHHOT'O INPOTHUBOpPEC-
qusi 00yclOBUIIA AKTYallbHOCTh MTPOOIEMBI
W MOCIYXKHJIa OCHOBAHHMEM ISl IPOBeEJie-
HUS uccaenoBanusd. Llenb sMnupuyeckoro
HCCIIE0BAaHUS COCTOSIA B OMPEACICHUU
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0COOEHHOCTEH MPOABIEHUS arpeCCUBHOTO
[IOBEJAEHUS MOJPOCTKOB BO BHEYPOUYHOU
KOMAaHJIHO-UTPOBOU AEATEIbHOCTU. be3
HUX ydyeTa HEBO3MOXHO BBISIBUTbH IE€Jaro-
TUYECKHUE yCIOBUs (OpMHUPOBAHUS yMEHUN
CaMOKOHTPOJISI arpECCUBHOIO MOBEAEHUS
MOJPOCTKOB BO BHEYPOUHONW KOMaHIHO-
UTrpOBOH AeATeNbHOCTH B popmare 00-
meoOpa3oBaTeNbHOW KON, ['mmores3a
HCCIEIOBAaHUs 3aKJII0YaeTCsd B TOM, YTO
MIPOSABIICHUS arpeCCUBHOTO MOBEACHMS O~
POCTKOB BO BHEYPOUYHON KOMaHAHO-UIPOBOM
JeSITEeILHOCTH UMEIOT 001Iue U crienudude-
CKHe 0COOEHHOCTH Y MAJIBYMKOB U JCBOYCK.

00630p auTEpaTypHI

UccnenoBarenu, u3yyarommue pasHble
ACIIEKThI arpeCCUU, ONPEIEIISIOT arPeCCUB-
HOE TIOBEJIEHNE KaK CII0)KHOE COIMAIbHOE
SIBJICHUE, IETEPMUHUPOBAHHOE MHOTOYHC-
neHHeIMU daktopamu [9; 10], meiicTBy-
IOIMMH Ha OCHOBE HEHPOOMOIOTHIECKUX
Y CONMATBHO-KYIBTYPHBIX MEXaHU3MOB.

ArpeccHBHOE TOBEIEHHE KaK BHUJ CO-
LHAAJBHOTO TIOBEJACHUS Yy MOAPOCTKOB MO-
JKET MPOSBISTHCS B IECTPYKTUBHON (opme
B BHJIE IPAK, YIPO3blL, Topuu uMytectsa [ 11].
OpmHako MOXXHO HAOIFO/IaTh U KOHCTPYKTHB-
HBIN aCIEKT — aJJaf TaluIo K ycIoBUsIM [12],
3allUTy OT BHELIHEH yrpo3sl [ 13], orcranBa-
HHE CBOUX UHTepecoB [14], nemoHCcTpanuo
CHJIBI, HE3aBUCUMOCTH U CAMOCTOSATEIbHO-
ctu [1]. ArpeccuBHO€ MOBEAEHUE MOMKET
SIBISITHCSL YCITOBHEM 00Jiee BRICOKOTO COIH-
AITHHOTO MTOJIOKEHUS MTOJPOCTKA B UEPAPXHUH
pedepentHol rpynmbl. Takum 00pazom, 1ua-
M1a30H arpeccMBHOTO MTOBECHMUS HaXOAUTCS
B TPaHHUIIAX OT JECTPYKTUBHO-BPAKICOHOTO
JI0 aJanTUBHO-KOHCTPYKTHUBHOTO.

B pabotax oTe4ecTBEHHBIX U 3apy-
OC)KHBIX aBTOPOB TPEJICTABIICHBI XapaKTe-
PUCTUKH arpeccuu MpeicTaBUTENeH MYK-
CKOTO TI0JIa, TPOSIBISIONINECS B MPSIMOWM
¢u3ndeckoir hopmMe, a KEHCKOTO IOJIa —
B KOCBEHHOM [2]. MajpuuKH, 1O CPAaBHEHHUIO
C IeBOYKAMH, JaIe CKIIOHHBI K aHTHOOIIe-
CTBEHHOMY arpeCCHBHOMY TOBeAeHUTO [15].
B t0 Bpems kak mpucymas 1eBoYKaM KOC-
BEHHAs arpeccus UCIIONb3YeTCs B KaueCTBE
COIMAIbHOW MaHUMyIsiuu [16].

UccnenoBatenu moauepKkuBaioT, 4TO
MOJIOBBIC Pa3anuyus B (U3NYECKON M KOC-
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BCHHOU arpecCHu MOTYT TMOSIBIATHCS yiKe
B paHHEM JETCTBE U MOJACPKUBAIOTCSA
B T€UEHUE BCETO Mepuoja B3pocienus [17].
B nomonnenun k atomy T. @. JleHCOH,
C. M. Oaun, X. P. bueiix, JI. P. bumc
JIOKa3bIBAIOT, YTO IEBOYKHU CKJIOHHBI K KOC-
BEHHOW arpeccHd B TOW K€ MU OONbIIeH
cTerneHu, yeM Manpunku. KocBeHHas arpec-
CHs TIPOSIBIISIETCS B HAHECEHUHU Bpejia IpH
MacKHUpPOBKE arpecCcuBHbIX HamepeHui. [1o
JTAHHBIM HCCIIeIOBATENIeH, KOCBEHHAs arpec-
cHUs IeBOYCK, HaunHAs ¢ 11 JeT, mpeBsImaeT
KOCBEHHYIO arpeccuio MaapunkoB [18].

[IpencraButenu reHaepHO-TE€HETHYE-
CKOM 00yCJIOBIEHHOCTH arpeCcCUBHOTIO
nosegenus (3. M. A. Onprunr, U. T. Xyse,
T. 1. Uowur, I'. X. Ban nep Xensm, W. b. Buc-
cunk, I. 1. Cramc, b. Cunrx, A. Xaccas,
M. A. BaHHM) CYHTAIOT, YTO MaJIbYUKaM
OT POXJCHHS CBOWCTBEHHA arpecCcHBHas
MaHepa moBeJeHus. JleBouku craepikuBa-
0T B ce0e arpecCUBHBIE MMITYJIbCHI IO
JIEUCTBUEM COUMOKYJIBTYPHBIX BIHUSHUMN
aub0 peanu3yloT UX B KOCBEHHOU (op-
Me moBeneHus [15; 19]. [lpencraBurenu
0MOCONMAIBHOTO MOX0/1a IPEATIOIaratoT,
YTO Pa3INYus B arpeCCUBHOM IOBEICHUHU
00yCJIOBJICHBI aHTPOIIOMETPUUCCKHMHU Xa-
pakTepuctukamu [12].

M. I'epuuk, M. @ynnapa, /. Jo6om
OTMEYAIOT, YTO JAEBOYKHU-TIOJJPOCTKH XOTh
Y B MEHBIIIEH CTETIEHH, HO BCE )K€ CITOCOOHBI
K MIPOSIBJICHHIO TIPSIMOH (PU3UIECKOI arpec-
CHH, B TOM YHCJIC K aKTaM Hacuiaus [12].

Pemenune mpoOnembl arpeccuu moA-
POCTKOB psifi CIICTIHAINCTOB BUIAT B «Tap-
MOHHU3AIUU Cpensl Bocmutanusy [18],
AKTHBAIMH PECYPCHBIX PETYISITOPHBIX
UHCTPYMEHTOB JUYHOCTHU, OJHUM U3 KO-
TOPBIX SBIISIETCS (POPMUPOBAHUE YMEHHU
CaMOKOHTpOJIs!.

HUccnenoBanus mposiBIeHUHN arpec-
CHBHOTO TIOBEICHUSI MaJb4MKOB U JI€BO-
YeK MOJPOCTKOBOTO BO3PACTa B YCIOBUAX
00pa30BaTeNBHOTO TMPOIlecca BHISBUIH
MPSAMYIO CBSI3b MEXIY YPOBHEM JMIIaTHHU
1 MKOJBHOHN arpeccueil. DToT pe3yibTaT
MOJpa3yMeBaeT, 4YTO Pa3BUTHE HIMIATHHU
B MOJAPOCTKOBOM BO3PAacTe MOXET OBITh
BaXXHBIM 3aIIUTHBIM (AaKTOPOM IPOTHUB
arpeccuBHoro nosenenus [9; 20].

Takum o6pa3zom, mpobiaemMa H3yICHUS
0COOCHHOCTEH arpecCUBHOIO MOBEICHUS
MOJPOCTKOB MpeJIoiaraeT JajbHeiee
MPOBEICHUE UCCIICIOBAHNMN, TAK KaK arpec-
CHUBHOE TIOBEJCHHUE MPHU MPABUIBHOM IO-
HUMaHUU CYTH MHCTPYMEHTAJIbHOMN Ha-
MPABJICHHOCTH JJAHHOTO SIBJICHUS PA3BUTHH
YMEHHUH €ro CAMOKOHTPOJISI MOXKET SIBIISITHCS
yciaoBUEeM 0OoJiee BBICOKOTO COIMATLHOTO
cTaryca MOAPOCTKa B UepapXuu pedepeHT-
HO¥ TPYIIIBI, COMYyMa M PacCMaTpHBATLCS
KaK JUYHOCTHBIN pe3yabTaT 00pa3oBaHuUs.

MarepuaJjibl 1 METOABI

B xone uccnenoBaHus MUCIONIB30BAJICS
KOMIIJIEKC B3aMMOJOMOJHSAIOMUX METO-
0B, obecrneynBaOmUX 00bEKTUBHOCTD
U JJOCTOBEPHOCTH MOJYUYEHHBIX PE3yJbTa-
TOB. TeopeTuueckrue METOMAbI: U3yUEeHHUE
U aHajau3 3apyOeXHOH M OTEeYEeCTBEHHOU
IICHXO0JIOTO-TIeJarOTHYECKON JTUTepaTyphl,
paccmaTpuBarouieii 0COOEHHOCTH arpec-
CHUBHOI'O IIOBEAECHUS MOAPOCTKOB, CUHTE3
Y cUcTeMaTH3alMs 3HaHUH 1o mpodieme
UCCIe0BAHUS. DOMIUPUUYECKUE METOMIBI:
HaOJI0IeHKe, onpoc, Oecena, KOHCTATH-
pYIOLIUN PKCIEPUMEHT, Ka4eCTBEHHBIN
U KOJUYECTBEHHBIM aHallu3 PEe3yJbTaToB,
JUArHOCTUYECKHE METOIMKH, HAIpPaBIICH-
HbIE Ha BBISIBJIEHUE arPECCUBHBIX PEaKLUUn
1 YPOBHS COPEBHOBATEIBHON TPEBOXKHOCTH
pecnoneHTOB. CTaTUCTUYECKUE METOABL:
paHXupOBaHME, MIKaJupoBanue. Marema-
THYECKas 00pabdoTKa TaHHBIX TPOBOIMIIACH
¢ noMmoiubto Kpurepues Koiamoroposa —
CwmupnoBa 1 Manna — Yutau. Bee pacuetsr
BBITIOJTHSIITUCH C TOMOIIBIO KOMITBIOTEPHOMN
nporpammsel IBM SPSS Statistics 21.

Jis u3yueHust 0coOEHHOCTEH mposiBie-
HUS arpeCCUBHOTO MOBEJICHUS MTOAPOCTKOB
OBLI MCMOJIB30BAH AMArHOCTUYECKUHA WH-
CTPYMEHTapui, B KOTOPbII BOLUIM CIEay-
IOLME OTPOCHUKHU:

— metonuka bacca — Jlapku (Buss-
Durkee Hostility Inventory). OnpocHux
HaIlpaBJICH Ha JUarHOCTHKY arpeCCUBHBIX
U BpaxJeOHbIX peaKLUUil PECIOHAEHTOB.
Ero aBTOpsl 1uddepeHnnpyoT arpeccus-
HOCTb, MPEJCTABISIONIYIO0 COO0H cymmap-
HBIIl MHJEKC IISITU arpeCCUBHBIX peaKkUui
(¢bu3nueckyro, KOCBEHHYIO, BepOaIbHYIO

"Uaoun E. I1. Tlcuxonorus arpeccuBroro nosenerus. CI16.: ITurep; 2014. 368 c.
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arpeccHuu, pa3paxXeHUe, HETAaTUBU3M)
U BpaxJIeOHOCTh, ONpeaeIIeMyI0 Kak
CKPBITHO-BEpOATbHYI0 PEaKLUIO, MPOSB-
JISTIOIYIOCS B BUJIC HETaTHBHBIX UYBCTB
U OICHOK JItojicl U coObiTHi. Bpaxkmeo-
HOCTB OIpEeAeIsieTCs] HHIEKCaMU OOUIbI
Y TIOJIO3PUTEIIHbHOCTH;

— MeToauKa «ATpeccUBHOE TOBee-
aue» (E. I1. Wimpun, I1. A. KoBanes) npen-
Ha3zHa4YeHa IS BBISBICHHS CKIOHHOCTH
PECIIOHICHTOB K BepOalbHOMY U (puzmde-
CKOMY arpeCcCUBHOMY IMOBeJEHUIO. JlaHHBIN
OTIPOCHUK MOXKET IPUMEHSThCS C MJIaIe-
ro MOJPOCTKOBOTO BO3pacTa. MeToauka
npenacTtasieHa B Bunae 40 yTBepkaAeHHUH,
TPEeOYIOIINX MOJOKUTEIBHBIX WU OTPHU-
LaTelbHbIX 0TBeTOB. Kaxkoe coBmnanenue
C KJIFO4YOM ornpocHuKa aaeT 1 6amin. CkioH-
HOCTh PECITOHJIEHTa K KaKOMY-TH0O BUIY
arpecCUBHOTO IMOBEICHUS OIMpeJeseT-
cs cymMmMo# HaOpaHHBIX OanioB. Ilkamsr:
«IIpssmast BepOanpHas arpeccus», «Koc-
BeHHas BepOanpHas arpeccus», «lIpsmas
¢usnueckas arpeccus», «Kocennas ¢u-
3UYecKas arpeccus».

PecniongenTamMu Mcciie/JOBaHUS BbI-
CTYNUJIU MIKOJbHUKU-IIOJPOCTKH 0OIIe-
oOpaszoBarenbHbiXx mkol MKOY «COIIl

Taonwuma
M KCIePUMEHTAJIBHON rpynn

r. Hapumanos» u MKOVY «COII c. Crapo-
KydepraHoBka» AcTpaxaHCKOW oOiacTi.
I[TonpocTku, ydyacTBy0OLIIUE B KOMaHII-
HO-UTPOBBIX 00beAMHEHUAX «backeTO0m»,
COCTaBHUJIM KCHEPUMEHTAJIBHYIO TPYIIILY
B 231 yemn. (116 manpurkoB u 115 neBouex).
B KOHTpONBHYIO TPYIITY BOILIH ITKOJIBHU-
KHU-TIOIPOCTKH, HE YYaCTBYIOIIHE B KOMaH/I-
HO-UTPOBOM NESITEIBPHOCTH, B KOJTUYECTBE
225 gen. (111 mansunukoB u 114 neBouex).

Pe3yabTarsl ucciie10BaHUSA

C momompio kputepusi Koamoropo-
Ba — CMuUpHOBA ISl OJHON BBIOOPKH MBI
MIPOBEPUIN HOPMAJIBHOCTH paclpeaesIeHus
KOJIMYECTBEHHOU nepeMeHHON «MHIekc
arpeccHBHOCTH o MeToauke bacca — [lap-
ku»: Z = 2,872 npu ypoBHE 3HAYUMOCTH
p<0,01. YcraHOBIE€HO, UTO pacnpeaeiieHne
YKa3aHHOM NepeMEHHON 3HaYUMO OTINYa-
eTcsl OT 3aKOHAa HOPMAaJIbHOTO paclpese-
JICHUs, [I03TOMY JAajee ObUI MCIOIb30BaH
HeMapaMeTPUYECKUM KPUTEPUU.

JI7st OIleHKM DOCTOBEPHOCTH pa3iiu-
YUl B MOKa3aTeNlsiX MEXJy MOAPOCTKAMHU
skcnepuMenTanbHol (317) u KoHTpoNBHON
(KT') rpynn npuMenunu kputepuit Manna —
Yutuu (Tabdin. 1).

1. Ouenka AOCTOBEPHOCTH pasnnquﬁ B nmokKasarTeJasax KOHTpOHLHOﬁ

Table l. Evaluation of the reliability of differences between the control and experimental

groups
3Hauenne Meauansl B rpymnme (Q,) /
: 3nauenue U — | YpoBeHb cTa-
Hazpanne nepemeHHOMH / Group median ValueK(OQHZiponb kpurepus Mar | TicTiieCkolt
- - -V /U
Vs | et | s | e | () Fos
by Pe Control group Whitney test )
group (n=231) (n = 225) y

duznueckas arpeccus / 7,0 5,0 5873,0 0,000
Physical aggression
KocBenHnas arpeccus / 5,0 4,5 8496,5 0,001
Indirect aggression
PaznapaxurenbHOCTb / 4.5 5,0 8660,0 0,003
Irritation
Heratususm / Negativism 3,0 2,0 8402,5 0,001
TTomo3purensHOCTS / 4,5 6,0 7603,5 0,000
Suspicion
WHIekc arpeccuBHOCTH 18,0 22,0 7122,5 0,000
o Metonuke bacca —
Hapxu / Bass-Darki
Aggression Index
[Mpsmas dpusznyeckas 4,0 3,5 9004,0 0,011

arpeccus / Direct
physical aggression
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Pe3ynbTarhl CTaTUCTUYECKOTO aHallk3a
MOKa3bIBAIOT, YTO HAa YPOBHE CTAaTHCTUYE-
ckoit 3HauuMoctu (N=456; p <0,01) mpen-
CTaBJICHBI JJOCTOBEPHBIC PA3TUYUI MEKIY
pecnonaentamu O u KI' o caenyromum
nepeMeHHbIM: «DU3nuueckas arpeccus»
(p = 0,000), «Kocennas arpeccust» (p =
=0,001), «PazgpaxurensHocThy (p =0,003),
«Heratusmsm» (p = 0,001), «Ilogo3pu-
tenpHOCTE» (p = 0,000), «HIEeKC arpec-
CUBHOCTU 1o meTonuke bacca — apku»
(p = 0,000), «IIpssimas dhu3zngeckas arpec-
cus» (p = 0,011). AHanu3 MOTYyUYEHHBIX
pEe3yIbTAaTOB MOKa3bIBAET, YTO 3HAUEHUS
menuanbl B D1 u KI' monpocTkoB HaxXoaaTcest
B paMKaX BO3PAaCTHON HOPMBI MPOSIBICHUS
arpeccuBHOro noseaeHus [21].

Jns pecnongentoB OI' meHee BhIpa-
YKEHHBIMH OKa3aJIUCh ITOKA3aTeIu ITepeMeH-
HBIX «HIEKC arpeCCUBHOCTH 110 METOIHMKE
Bacca — Hapku», «Ilono3puTeIbHOCThY,
PazapaxurenbHoCTh» M0 cpaBHeHMUIO ¢ KT

AHanu3 npeacTaBIeHHBIX PE3yIbTaTOB
MT03BOJIAET YBUIETH TO, UTO 3HAYCHNE ME/THA-
ubl OI" (Q, = 18) mo nepemennoit «Munexce
arpeccuBHOCTH 110 MeTojiuke bacca— lapku»
HiKe fanHoro nokasarens B KI' (Q, =22).
«Munexke arpeccusHoct bacca — Jlapku»
npejacTaBiseT co00i cyMMapHBIN TOKa-
3aTellb arpeCCUBHBIX PEaKIUW, KOTOPHIH
CKIIaJIbIBaeTCs U3 PU3HIECKOM, KOCBEHHOM,
BepOaJIbHOW arpeccuu u pa3apakeHusl.

CpaBHUTENBHBIN aHAIN3 MOKa3aTeaen
nepeMeHHOU «I10103pUTETBHOCTE» MEKIY
OI' u KI' mokassIBaeT 10CTOBEPHBIC Pa3IIH-
YUl HA YPOBHE BBICOKOW CTATUCTUUYECKOMN
3HauuMocTH (p <0,01). 3nauenue menna-
ubl B KI' (0, = 6) npeBoCcXoauT nokasareib
OI' (Q,=4,5). 11o103pUTENBHOCTD MPOSIB-
JseTCsl B HEIOBEPUU U HACTOPOKEHHOCTH.
DKCIMEPUMEHTAIBHO YCTAHOBJICHO, UTO IS
pecnonaenToB KI' xapakTepHbl mposiBie-
HHSI B BOCIIPUATHH OKPY)KCHUS Kak Hera-
THUBHO HACTPOEHHOI'O, C YCTAaHOBKOW «BCE
MIPOTUB MEHS».

OTMmeTnM, 9TO pecrmoHaeHTH DI 110 11e-
pemennoi «Pazapaxurensnocts» (Q,=4,5)
M0Ka3aJii MEHbIINE 3HaYeHUSI MEANAHBI 1O
cpaBuenuto ¢ KI' (Q,=5). Pasznpaxures-
HOCTb — 3TO HETaTHBHOE 3MOIMOHAJIbHOE
COCTOSIHHE, AETEPMUHHUPYIOIIEE XapaKTep
MEKJIMYHOCTHOTO B3aMMOACHCTBUA U 00-

ACADEMIC INTEGRATION

HeHUsd B MOJAPOCTKOBOU cpene. Pazapa-
KUTEJIbHOCTh OTPaXKaeT HEYBEPEHHOCTh
IIOAPOCTKA B CBOEH JIUYHOCTH, a B IIOBEJIE-
HUU BBICTYIIAET B KAU€CTBE 3aIUTHOHN (hop-
MBIl 1 KOMMYHUKaTUBHOW cTpareruu [22].
[TogpocTkn, 3aHMMAaIOIKUECS BHEYPOUHOU
KOMaHAHO-UTPOBOM JESATENbHOCTHIO, IO
CpPaBHEHHUIO CO CBEPCTHHKAaMHU, Oojee yBe-
peHbl B cele, NPOsBIAIOT CAEPKAHHOCTD
B COCTOSHUU BO30YXKIEHUS U PEXKEe Ie-
MOHCTPUPYIOT BCIBLIBYUBOCTh, PE3KOCTh
u rpy0oCTh.

Takum ob6pazom, pecrnoHeHTH DI,
y4acTBYIOIIHE BO BHEYPOUHON KOMaHIHO-
HUI'POBOH J€SATENHHOCTH MEHEE arpeCCUBHBI,
pa3apakUTEIbHBl U MOAO3PHUTEIBHBI MO
CPaBHEHMIO CO CBEPCTHUKAMMU, HE YUaCTBY-
IOIIMMHU BO BHEYPOUHON KOMaHIHO-HTPO-
BOH J€SATEIBHOCTH.

Cpeau noapOCTKOB, 3aHATHIX BHEYPOU-
HOW KOMAaHJIHO-UTPOBOU JEATEIbHOCTHIO,
0osiee BbIpa)keHbI II0KA3aTEIHN IIEPEMEHHBIX
«Duszuueckas arpeccus», «KocBennas
arpeccusa», «Heratususm» u «Ilpsmas
(husnueckas arpeccus» 1o CpaBHEHHUIO CO
CBEPCTHUKAMHU.

Bricokuii 6an no mkane «duszndeckas
arpeccus» CBUAETENbCTBYET O CKIOHHOCTH
cyObeKTa K NPUMEHEHHUIO arpeCCUBHOTO
MOBEICHUS C HUCIIOJIb30BaHUEM (PU3HUYECKON
CWJIBI IPOTHUB APYTOro JULA UK 00BbEKTa.
[Tokazarenu «®usnueckas arpeccusi» B O
(Q,= 7) IpeBOCXOAAT 3HAYEHMS TAHHOU
nepemennoi B KI' (Q,=5). Taxxe 3nHaucHue
nepemerHoi «lIpsamas puszndeckas arpec-
cus» B OI' (Q,=4) Bointe 3Hauenuii B KI'
(Q,=3,5). Y noapoCTKOB, 3aHUMAIOIUXCS
BHEYPOUHOW KOMaH/JIHO-UTPOBOM JEATENb-
HOCTBIO, OoJiee BhIpa’keHa TOTOBHOCTH
K TPOSIBIEHUSAM arpeccuu MoCpPeaCTBOM
(u3HYeCKON CUJIBI, B TOM YUCIIE U B IPIMOK
ee ¢opme. [IpoBereHHbIEC paHee UCCIIEA0Ba-
HUS TOKa3bIBAIOT, YTO AETH C GU3HUECKON
arpeccueil OTJIMYAIOTCs aKTUBHOCTBIO,
LEeJeyCTPEMIEHHOCThI0, PEIINTENbHBI
U CKJIOHHBI K pUCKY. B o01mennu onu packo-
BaHEI U yBepeHHI B cebe. Mx gecromobne
COYETAETCs CO CTPEMIICHUEM K 00IIIEeCTBEH-
HOMY Tpu3HaHuio [14].

[To pe3ynpTaram HamKUX AaHHBIX, 3HA-
yeHus nepeMenHol «KocBeHHas arpeccus»
y pecnonaenTos OI" (Q,=5) npeBoCcxoasT
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snauenus KI' (Q,=4,5). Hecmorps Ha
HE3HAYUTEIbHBIE PA3JUUMs B 3HAUCHUIX
MEJIMaH rpymi, pecrnoHaeHTs D' B 00b-
el CTEMEHU CKJIOHHBI K MPOSIBICHUIO
arpecCUBHOTO MOBEACHUS B HEMPAMBIX
arpeCcCUBHBIX NIEHCTBUSX, KOTOPBIC Mpea-
CTaBJIEHBI B CKPBITOHM, 3aMacKUPOBAHHOM
¢dbopme. KocBeHHas arpeccust mpeacTaBisieT
co0oit (hopmy arpeccuBHOTO TTIOBENICHUS, HE
AMEIONIETO OTpeae/ICHHONW HaIlpaBIeHHO-
ctu. CrienuaanucTsl OTMEYAIOT TCHICHITHIO
K pa3BUTHIO MaHHOTO BHUIa arpeCCHBHO-
ro MOBEJCHUS B O0IECTBE, B TOM 4YHCIIC
U y moapocTkoB. [IpuumHy scKamanuu
KOCBEHHOH arpeccuu BUIAT B COBEPIICH-
CTBOBaHHWH COIMAIbLHBIX HaBBIKOB [24]. Koc-
BEHHAs arpeccus sBISICTCS albTePHATUBON
MpUMEHEHHS TpyOOil CHUIIBI, B TOM YHCIE
Y B UTPOBOM JIEATEILHOCTH MTOAPOCTKOB.
Taxxe Mbl HaOmIOgaeM cpeau MOj-
poctkoB OI' (Q,=3) Gosiee BHIPAKECHHBIE
[10Ka3aTesu 1o nepeMeHHoi «HeratuBuzm»
no cpasuenuto ¢ KI' (Q,=2). Herarnsuszm
MIPECTaBISET COOOH MOMBITKY MTOAPOCTKA

MIPOTUBOCTOSITh TUPEKTUBHBIM BIUSHUIM
CO CTOPOHBI B3POCIBIX HJIH CBEPCTHUKOB.
Cpenun mpuYMH HETaTUBU3Ma BBIICISIOT
HEYJIOBJIETBOPEHHOCTh, MOTPEOHOCTH MO/~
pOCTKa B y4yeTe ero eJlaHuil, a Takxke
«...3allUTe CBOETO S OT BTOP>KEHUS B I'pa-
HUILIbI UHAUBUYaTbHBIX IPUTSI3aHU» [24].
Takum o00pa3zom, MOAPOCTKH IKCHEPH-
MEHTaJBHON TPYNIbl OOJbIE CKIOHHBI
K HETaTHUBU3MY, MPOSBISIONEMYCS B Jeii-
CTBHSIX, TPOTHBOTIOIOKHBIX TPEOOBAHUSIM,
OXKHUIAHHUSIM CO CTOPOHEL.

PackpriBast 0coOEHHOCTH arpeCCUBHOTO
MOBEICHUS MOAPOCTKOB, YUACTBYIOIIUX BO
BHEYPOYHON KOMAaHJHO-UTPOBOU JeATEIb-
HOCTHU, CTOUT OOpaTUTh BHUMAaHHE Ha IO-
noByto nuddepenunanuio Beioopku. C aToit
LEeJIbI0 pacCMOTPUM OCOOCHHOCTH arpec-
cUBHOTrO nmoseaeHust MaapaukoB DI u KT

[IpencTaBneHHbIe JaHHBIE TOKA3BIBAIOT
JIOCTOBEPHBIE Pa3IUUUs 10 arPECCUBHOMY
MTOBEICHUTO MAJBYNKOB-TTOIPOCTKOB B KOH-
TPOJILHOM M HKCIIEPUMEHTAILHON rpynmax
(Tabm. 2).

Tab6numa 2. OueHka 10CTOBEPHOCTH Pa3IHYNid B MOKA3aTEJSIX arPeCCHBHOTO MOBeAeHHS
MAaJbYHKOB-NIOIPOCTKOB KOHTPOJIbHON M 3KCIIEPUMEHTAIbHON rpynn

Table?2. Evaluation of the reliability of differences in the indicators of aggressive behavior
of male adolescents in the control and experimental groups

3naueHue Meauansl B rpynne (Q,) /

3naucuue U —

Group median value (Q,) xpuTepns Man-

Ha — YutHu /
U value —

YpoBens craru-
CTHYECKOH 3Ha-
quMOCTH (p) /

HazBanue nepemen-

Hoii / Variables IKCIIEPHMEH-

TajgbHas rpymnma /

KonTpois-
Has rpymnmna /

Experimental group | Control group Mann;Wth itney P-value (p)
(n=116) (n=111) es

Odmsnueckas arpeccust / 7 6,0 1451,5 0,000
Physical aggression
PazgpaxurenpHOCTS / 4 5,5 1896,0 0,004
Irritation
IlomospurensHOCTS / 4 5,0 1808.,5 0,001
Suspicion
WHneke BpaxkaeOHO- 8 9,0 1899.,5 0,005
ctu / The index of
hostility
WNupexc arpeccuBHO- 19 23,0 1693,0 0,000
CTH TI0 MeToaunke bac-
ca-Jlapku / Bass-Darki
Aggression Index
Ipsimas pusnveckas 6 4,0 1536,0 0,000

arpeccus / Direct
physical aggression
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DMIUPHUYECKOE UCCIIE0OBAaHUE 0COOCH-
HOCTEH arpecCHBHBIX pEaKIMH MaJbuu-
KOB-TIOJ]POCTKOB BO BHEYPOYHOU KOMaH]I-
HO-UTPOBOU JESITEIBHOCTH HE MOKa3alio
JIOCTOBEPHBIX Pa3JIMUYM{ MO TaKUM Iie-
pemeHHBIM, Kak «KocBeHHas arpeccus»,
«HeratuBuszm», «O0uma», «BepbanpHas
arpeccus», «4yBcTBo BUHBY, «lIpsimas
BepOanpHas arpeccus», «KocBenHnas Bep-
OanpHas arpeccus», «KocBennas Qusm-
yeckas arpeccus». JlaHHBIE NMPOSBICHUS
arpeCCUBHOIO MOBEICHHUS HE UMEIOT CIICIHU-
(puuyeckoit 00yCIOBIEHHOCTH U HAXOIAT
OTPaXEHHUE B MOBEICHUH MaJbYUKOB-TIO/I-
POCTKOB Halleii BHIOOPKH BHE 3aBUCUMOCTHU
OT KOMaHJHO-UTPOBOU MPUHAIICKHOCTH.
[Ipeanonaraem, 4To arpecCUBHOE IMOBE/IC-
HHE€ MaJIbYUKOB-TIOJJPOCTKOB, MPOSBIIEMOE
B KOCBEHHOU arpeccuu, HeraTuBU3Me, 00u-
Jle, 4YyBCTBE BHHBI, BEpOAIBHONW arpeccuu
KaK B KOCBEHHOM, TaK M B IIPSIMOM TIPOsIBIIe-
HHH, a TaKKe KOCBEHHOH (DM3UIECKOM arpec-
CHUH, IETEPMUHUPOBAHO UHBIMH (hAaKTOPAMHU
U JKU3HCHHBIMH O00CTOSATENHCTBAMH, HE
MPE/ICTABJICHHBIMU B HAILIEM UCCJICIOBAHUSI.

W3 mnosiyueHHBIX Pe3yJbTaTOB BUIHO,
YTO MOKa3aTeIu MHIEKCA arpeCCUBHOCTHU
o meroauke bacca — Jlapku y MalpurKoB
OI' (Q, = 19) nmxe, yem y mManpaukoB KI'
(0, = 23).

Hopwmoii mHaekca arpeccCuBHOCTH CYH-
TAlOTCsl 3HauYeHusl, paBuble 21 + 4, a un-
nekca Bpaxaeonoctn — 6,5-7 + 3. Iloka-
3aTeN KOHTPOIBHOM TPyIIIBI TPHUOIKEHBI
K BEpXHEH TrpaHuile HOPMBI MPOSBICHUS
arpecCHUBHOTO MOBEACHMUS, a IKCIIEPUMECH-
TaJbHOW — K HUIXKHEMY YPOBHIO HOPMBI
arpeCCUBHOCTH M BPaKICOHOCTH.

OpHaKo MaJIBYUKHU-TIOIPOCTKH, 3aHUMA-
FOIHECS BO BHEYPOUHBIX KOMaHJHO-HTPO-
BBIX OOBCAMHEHHUSIX, B OOJBIICH CTEICHU
CKJIOHHBI K TIPOSIBJICHHUAM (pU3UUYECKOM
arpeccun (Q,=7) 10 CPABHEHHMIO C MAJIbYH-
KaMU, He 3aHUMAIOIUMHUCS B CIIOPTUBHBIX
o0benunenusx (Q, = 6). 3aMETUM TAKKEe,
9TO TPOSBICHUS TPAMON (u3UIECcKOMH
arpeccun mpeacrasurenci O (Q, = 6)
npeocxoaat nokazareau KI' (Q, = 4).
IMoxpocTku, 3aHUMAIONUECS BO BHEYPOU-
HBIX KOMaHJHO-UTPOBBIX OObEIUHCHUSX,
B OOJIBIIICH CTEIIEHU TOTOBBI UCIIOJIB30BaTh
(hU3MUYECKYIO CHIIY MPOTUB JIPYTOrO JIUIIA.
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[To pe3ynbraTaM HalmIero HMCCIEJNO-
BaHMs TaK)Ke BBISABIEHBl pasznuuus KI
(Q,=5,5) u OI' (Q,= 4) B mokasare-
JSX mepeMeHHoH «Pa3apakuTeabHOCTHY.
ManpuuKU-TIOAPOCTKH, Y4aCTBYIOIIME BO
BHEYPOUYHOU KOMaHIHO-UTPOBON J1E€ATEIb-
HOCTH, B MEHBIIIEH CTETEHU BBHIPAKAIOT
TOTOBHOCTH K MPOSBICHUIO HETATUBHBIX
YyBCTB IIPU MajieiiemM Bo30yKIeHUH, OHU
Ooree caep:KaHHBI M MEHEe BCIIBUTBYUBEI 10
CPaBHEHHUIO CO CBEPCTHUKAMH.

WnTepnpeTanus mony4eHHbIX JaHHBIX
MOKA3bIBACT, YTO MAIBUUKH TTOAPOCTKOBOTO
BO3pacTa, 3aHUMarouecs BHEYPOUHOU
KOMaHJITHO-UTPOBOH NESATENbHOCTHIO, Je-
MOHCTPHUPYIOT MEHBIIYIO arpecCUBHOCTD
1 BpaXkJ1eOHOCTB 110 CPABHEHUIO C TTOIPOCT-
KaMH, HE 3aHUMAIOLIUMUCS B CIIOPTHUBHBIX
o0beaHeHUAX. OJHAKO CTPYKTYPHBIH aHa-
JIU3 arpeCcCrH MOJPOCTKOB IEMOHCTPUPYET
TO, YTO TPEICTABUTENH IKCTIEPUMEHTATb-
HOW TPyNIBl B OOJBIICH CTEIEHH TOTOBEI
MPOSIBUTH (PU3UUYECKYIO arpecchio, B TOM
yucne u B npsmoi ¢popme. Kpome Toro,
MallbdUKH DKCTIEPUMEHTATbHON TPYyIIIBI
MeHee pa3ApaKUTENbHBI U MOT03PUTEIbHBI
M0 CPaBHEHHIO CO CBEPCTHHUKAMH KOH-
TPOJIBLHOHN TPYIIIBL.

Crnenys o01eld TOTHKE HCCIIEI0BaHUS,
MpoaHalu3UPyeM JaHHBbIEC, OTpa)kalolue
JIOCTOBEPHBIC PA3IMYHs 10 arPECCUBHOMY
MMOBEJEHHIO JEBOYEK-ITOAPOCTKOB B KOH-
TPOJBHOM U 3KCIIEPUMEHTAIBHOU Ipynnax
(Tabm. 3).

Ha ypoBHE BBICOKOH CTaTHCTUYECKOU
3HAYUMOCTHU JUISL JIEBOYEK-TIOAPOCTKOB
OBIITU BBISIBIICHBI 3HAYUMBIE Pa3lUYHs MO
CIENYIOUIUM TepeMeHHbIM: «Du3nueckas
arpeccus» (p =0,000), «KocBenHnas arpec-
cus» (p=0,000), «<Heratusuzm» (p =0,003),
«O6uga» (p = 0,002), «Ilogo3purens-
Hoctb» (p = 0,003), «Bepbanbnas arpec-
cus» (p =0,039), «MHIEKC arpeCCUBHOCTH
o meroauke bacca — lapkn» (p = 0,000),
«IIpsimas BepOanbHas arpeccus» (p=0,021).

Pesynbrarsl MaTeMaTndeckoit 0opadboT-
KU 0 nmepeMeHHol «dPusuyeckas arpec-
CHsD» JIEMOHCTPUPYIOT 3HAUYUTEIbHBIC pac-
XOXKJICHHSI TTOKa3aTesiel MearnaHbl MEXIy
IKCIEPUMEHTANBHOM (0, ,. = 6) U KOH-
TpoabHO#M (0, = 4) rpynnamu. JleBoukw,
3aHUMAIOLIUECs B CIOPTUBHBIX 00bEINHE-
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Tab6numa 3. OueHka J10CTOBEPHOCTH Pa3jiMUMii B MOKA3aTeJsAX arpecCUBHOIO MOBeAeHUS
JAeBOYeK-MOJAPOCTKOB KOHTPOJIbHON M IKCIIEPUMEHTAIbHOH rpynn

Table3.Evaluation of the reliability of differences in the indicators of aggressive behavior
of female adolescents in the control and experimental groups

3navenne Menuansl B rpynmne (Q,) /
Group median value (Q,)

3nauenue U —

YpoBeHb cTa-
kpurepus MaH- p

THUCTHYCCKOU

HasBanue nepemen- Y Ha — YUTHH / AHAUIMOCTH

HoI1 / Variables TaJ‘IBHale" ma / KouTtponbHast U value — Y
Ex erimentg}ll rou rpynma / Control | Mann-Whitney P-value (»)
p (n= 115)g p group (n = 114) test vaiu

duznueckas arpec- 6,0 4 1443,5 0,000

cus / Physical

aggression

Kocsennas 6,0 5 1832,5 0,000

arpeccus / Indirect

aggression

Heratususm / 3,0 2 2005,5 0,003

Negativism

O6uja / Resentment 5,0 4 1984,0 0,002

ITomospurensHOCTS / 5,0 2000,5 0,003

Suspicion

BepbanbHas 5,0 6 2256,0 0,039

arpeccus / Verbal

aggression

HNupnexc arpeccus- 17,0 20 1775,0 0,000

HOCTH 110 METOJIUKE

Bacca — Jlapxu /

Bass-Darki

Aggression Index

[Ipsimas BepOanbHas 4,5 4 2193,5 0,021

arpeccus / Direct
verbal aggression

HHUSX KOMaHJHO-UTPOBOH NESATENbHOCTH,
B OONbIIEH CTENEHU TOTOBHI K IPOsSIBIIC-
HUSIM arpecCHUBHOTO MOBEAEHHUS, HaNpaB-
JICHHOTO Ha IPUMEHEeHHE (PU3NUECKOM CHITBI
NpOTHB Apyroro cyovekra. Pesynabrars
HCCIIEeI0BaHNs MMO3BOJISAIOT YTBEPKIATh, UTO
B YCIIOBHSX KOHKYPEHLHH M COpPEBHOBa-
TEIBHOTO B3aMMOACHCTBUS AEBOUYKH-TIOA-
POCTKH JOOIMYCKAlT CO CBOEH CTOPOHBI
nposiBinenue puznueckoi arpeccur. OHH
He 060sTCs1 OpaTh OTBETCTBEHHOCTD 32 HETIO-
CPEICTBEHHBIE NPOSIBICHUS JaHHOTO BUIA
MTOBEICHHUS.

B pesynbraTe BhIUHCICHUS OMHCATENb-
HBIX CTaTUCTUK YCTAHOBIJIEHO, YTO B JKCIIe-
PUMEHTAJIBHON TpyTMIE JEBOYEK MOAPOCT-
KOBOT'O BO3pacTa MeJMaHa I0 IOoKa3aTelsM
nepeMenHol «Kocsennas arpeccus» (Q,=6)
HE3HAYUTEIBbHO MPEBOCXOJUT JaHHBIE KOH-
TponbHO# rpynmel (Q, = 5). Takoi xe xa-
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paxTep HabomaeTcst Jitst mepeMeHHbIX «He-
rarususm» (Q, .. = 3, 0, = 2) u «Obuna»
(Q,5r =5, 0y =4).

CraTucTHYECKM 3HAYMMBIC pasjinius
MEXIY HU3y4aeMbIMU I'PYyIIIaMU IO IOKa-
sarensMm «Ilogo3purensHocty (Q, .. = 5,

0,,=6)u «BepbanpHas arpeccus» (bar =35,

- = 6) TOBOPAT O TOM, 4TO peCHOHZ}_'[aéHTBI
KOHTPOJIBHOU TPYIIIBI 00JIee MOJ03PUTEIbHBI
B IMana3oHe OT HEJOBEPHs U OCTOPOKHOCTH
[0 OTHOUICHHIO K JIIOJSIM 10 yOeXIeHHUs
B TOM, YTO JpyTrue JIOIH INIAaHUPYIOT U IIPHU-
HOCSIT BpeJl, ¥ CKIIOHHBI K CIIOBECHOMY Haria-
JICHUIO TIOCPEICTBOM BepOaIbHOM arpecCHi.

Takum 00pa3oM, MONy4YeHHBIE HAMHU
JAHHBIC TTOKa3bIBAIOT, UTO arpeCcCHBHOC
MOBEJEHUE IKCIIEPUMEHTAIbHON TpPYII-
bl JIEBOYEK-TTOIPOCTKOB, 3aHUMAIOIUXCS
BHEYPOYHOW KOMaHHO-UTPOBOM JIesATEIb-
HOCTBIO, OTJIMYAETCS OT MOBEJCHUS IEBO-
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YEK-ITOAPOCTKOB KOHTPOJBHOM IPyNIIbI, HE
Y4aCTBYIOHIUX B KOMAaHAHO-UT'POBOM B3au-
MozeicTBru. Ha Hali B3rs1, 0COOEHHOCTH
NPOSIBICHUM MOBEJICHUS 3aKIHYAITCS
B TOM, 4TO JICBOUKHU-TIOJPOCTKHU, 3aHUMa-
IOIIMe BHEYPOUYHOUW KOMaHIHO-UTPOBOU
JEATENbHOCThIO, 00J1aJJal0T TOTOBHOCTHIO
K MPOSBICHUSAM (PU3UYECCKONH U KOCBEH-
HO# arpeccuu, OOJbIICH OOMIYNBOCTHIO
W MPOSIBIICHUsIMU HeraTuBu3Ma. OHU MeHee
MOJIO3PUTEIILHBI U B MEHBIIEH CTENEeHH
MPOSBIAIOT BepOanpHylo arpeccuro. Of-
HaKO TIpsMasi BepOalibHast arpeccus Je-
MOHCTPHUPYETCSl UMU B OOJIbIICH CTCTICHH.

O0cy:x1eHue U 3aKJII0YeHHe

[To pe3ynpTaTaM HaLIErO UCCICAOBAHUS
MOXHO CJIeJIaTh BBIBOJ O TOM, 4TO 00Ha,
YyBCTBO BHUHBI, BPaXJaeOHOCTh, MpsMasl,
KOCBEHHasl W BepOallbHasi arpeccuu, Koc-
BeHHas (u3nyueckasi arpeccusi Kak MposB-
JIGHUS arpeCCUBHOIO MTOBEACHHUS MOIPOCT-
KOB BO BHEYPOUHOW KOMaHIHO-UTPOBOU
NEeSATEIbHOCTH MCKIIOUEHBl M3 CIIEKTpa
0COOEHHOCTEH BBHIY HU3KOTO YPOBHS
3HAYMMOCTH.

[TockonbKy arpeccuBHOE MOBEAEHHE
C MO3UIIMU OHTOTEHETUYECKOTO PA3BUTHUS —
3aKOHOMEPHOE U €CTECTBEHHOE SBIICHMUE,
TO MEAUaHbl CTaTUCTUYECKOrO aHajau3a
MOJPOCTKOB, YUYACTBYIOIIUX B HallleM HC-
CJICJOBAaHUH, I0KA3aJI1 3HAUECHUS B paMKaXx
BO3PAaCTHOU HOPMBI IPOSIBJIEHUS arpPECCUB-
HOT'O ITOBEJCHHUS.

[TogpocTKkH, ydyacTBYIOIIUE BO BHE-
YPOUHOM KOMaHJHO-UT'POBOM JI€ATEIIbHOCTH,
M0 CpPaBHEHMIO CO CBEPCTHUKAMH, Jed-
TEIBbHOCTh KOTOPHIX HE CBSi3aHA C TPEHU-
pPOBKaMU U COPEBHOBAHUSIMHU, B TOM YHUCIIE
KOMaH/JHO-UT'POBBIMU B3aUMOJICHCTBUSMH,
MOKa3aJyd MEHBIIUI YPOBEHb arpeCCUBHO-
CTH, PA3APAKUTEIBHOCTH U MO03PUTEIIb-
HocTu. Ha Ham B3, MEeHbIIUN yPOBEHB
arpecCUBHOCTH Y MOJIPOCTKOB OOBSICHSICTCS
TE€M, UTO CUCTEMAaTUYECKHE 3aHSATHUS B yC-
JOBUSAX BHEYPOUHOM KOMaHJAHO-UTPOBOM
JeATETbHOCTH CTIOCOOCTBYIOT ITPOSBICHUIO
arpecCUBHOTO MOBEAEHUS B COIMAIBHO
onobpsemMbIx Gopmax. KomanmaHo-urpo-
Basi I€ATEIbHOCTh MPOXOAUT B YCIOBHIX
COTIEPHUYECTBA U HEMOCPEACTBEHHOTO
KOHTAKTa MEXJAY y4acTHUKaMHU B coye-
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TaHUU ¢ OOJBIION MOJCH KECTKONH COpeB-
HOBAaTeJIbHOU OOpPbOBI. DPHPEKTUBHOCTD
1 Pe3yJIbTaTUBHOCTH B KOMAH/IHO-UTPOBOI
JIeATEIbHOCTH BO MHOTOM OIPEAENSIOTCS
auddepeHuanued UrpoBbIX CUTyaLUN
10 CTENEHH JETMTUMHOCTH arpecCUBHBIX
nposBieHu. B aToM ciydae moxpocTkam
MPUXOAUTCS MOCTOSSHHO KOHTPOJIMPOBATH
CBOM JeiicTBUs, BhI3bIBaeMble (pycTpa-
LUOHHBIMH U CTPECCOBBIMHU (aKTOpa-
MH, Ha IyTH K JOCTHUXCHUIO KOMAaHJIHO-
WTPOBOH COpEeBHOBATeNbHOUN menu [8].
OnHakKo y MOAPOCTKOB, yYaCTBYIOUIHUX
BO BHEYPOYHOW KOMAaHJIHO-UTPOBOH Aes-
TEJbHOCTH, 0o0Jiee BBIPAKEHHBIMHU OKa3a-
JUChH TOKa3zarenn (U3NYEeCKOW arpeccuu,
B TOM YHCJIC H B €€ IPsIMOi1 opMme, a TaKkxke
KOCBEHHOH arpeccuu u HeratuBusma. Jns
XapaKTEePUCTHKN 0COOECHHOCTEH MOAPOCT-
KOB, YYacCTBYIOIIMX B KOMaHAHO-UI'POBOMH
JesTeIbHOCTH, MOXKHO HCIIONb30BaTh pe-
3yJbTaThl, NIOJyYEHHbIE paHEE B HCCIE-
noBanuun T. 1. MeHbIMKOBOM, KOTOpas
OTMEUAET, YTO JIETH C MPOSBICHUSIMU PU-
3UUYECKOM arpeccuu OTIINYaTCA aKTUBHO-
CTbIO0, I[€JI€YCTPEMIIEHHOCTHIO, OHU PEIIu-
TeJIbHBI M CKIOHHBI K PHCKY. B 00meHnunn
packoBaHbI U yBepeHbI B cebe [14]. Tem He
MEHEE arpeccus y u3y4aeMbIX MOAPOCTKOB
MOXET UMETh U HENPSMBIE arpecCHBHBIE
JNeHCTBUS, MPEACTaBICHHBIE B CKPBITON
1 3aMacKUpOBaHHOH (popme.

Kocsennas arpeccust moapoCTKOB Ipe-
CTaBJIsIeT coO00W PopMy arpecCHBHOTO
IIOBEJICHUS, HE UMEIOLIYI0 ONPEeIeICHHON
HarpaBieHHOCTH. CIiennanucThl OTMEYAIOT
TEHJICHIIMIO K Pa3BUTHUIO JTAHHOTO BHJA
arpeccuBHOr0 MOBEACHHS B 00IIecTBe,
B TOM 4YHCJ€ U Y NOAPOCTKOB. [Ipuuuny
3cKajalii KOCBEHHON arpeccuu BUIST
B COBEpILIEHCTBOBAHUU COLIMAJBHBIX Ha-
BBIKOB [23]. KocBeHHas arpeccus no cyTu
SIBJISIETCSl aJIbTEPHATUBONW NMPUMEHEHHUS
rpy0oO#l cuibl, B TOM 4YHCIE U B KOMaHI-
HO-UTPOBON JEATEIBHOCTH MOIPOCTKOB.
Tax:xe OTMETHM, YTO ISl 3TUX IOAPOCTKOB
110 CPAaBHEHUIO CO CBEPCTHUKAMM, HE yua-
CTBYIOIIMMHU BO BHEYPOUYHON KOMaHIHO-
UTPOBOM JEATENHHOCTH, XapaKTEpPHO IMPO-
SIBJIGHUE HEraTMBHU3Ma, BBIPAXKaIOIIerocs
B MOMBITKE MPOTUBOCTOSTh AUPEKTUBHBIM
BJIUSHUSIM CO CTOPOHBI B3POCIBIX WU
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JIPYTUX MIKOJIbHUKOB. OCHOBHBIM MOTH-
BOM HEraTMBH3Ma MOAPOCTKOB SIBISCT-
Csl CTpemJIeHHEe JeHCTBOBATh HAIEPEKOp
YCTaHOBJICHHBIM IpPaBHJIAM UJIU CaMOMY
cebe. [TockonbKy B OCHOBE JII0001 UTPOBOI
NeATEeIBbHOCTH JISKAT MpaBuUiIa, 3aKperTuis-
IOIME COIHalIbHBIE CTIOCOOBI OCYIIECT-
BIICHHS JIESITEIbHOCTH, MPEAIOIararomine
COTIIAaCOBAHHOCTh W YHOPSTOYEHHOCTH
B3aWMOJICHCTBYIONINX YYACTHUKOB, TO IPO-
SBJIEHHE HETaTMBHU3Ma BO BHEYPOUYHOU
KOMaHJHO-UTPOBOH JEATENTbHOCTH HOCHUT
J€CTPYKTUBHBIN XapakTep.

Jlnst Gonee neTanbHOTO aHAIH3a IICUXO-
JIOTO-TIEIarOrHYeCKUX 0COOCHHOCTEH MO-
POCTKOB BO BHEYPOUHOH KOMaHIHO-HTPO-
BOH JIeATEIbHOCTH MbI OOpPaTHIIM BHUMAaHUE
Ha MOJOBYI0 MU PEepeHIINAINI0 pPa3THINT
arpeccuBHOro moBenenus. llpeacrapien-
HbIE JaHHbIE TTOKa3bIBAIOT, UTO Yy MaJIbYH-
KOB W JIEBOYEK IOJPOCTKOBOTO BO3pacTa,
3aHUMAIONINXCSI BHEYPOYHON KOMaHIHO-
WUTPOBOM ICSATEIHHOCTHIO, UMEIOTCS 00TIIHe
u cnenudrueckne 0COOEHHOCTH, OKa3bIBa-
IOI[Me KOHCTPYKTUBHOE M JIECTPYKTUBHOE
BIIMSTHUE HA COI[MAJIbHO-TUYHOCTHOE B3au-
MoJieiicTBHE B O0OLIEM W KOMaHIHO-UTPO-
BYIO JICSITEIbHOCTh B YaCTHOCTH.

OOumuMu 0COOCHHOCTAMHU MabuUKOB
U JI€BOYEK MOAPOCTKOBOTO BO3pacTa M3-
y4aeMoOl BBIOOPKH SIBISIOTCS MEHEE BbI-
pakeHHBIEe MMOKa3aTelu WHJIEKCa arpec-
CUBHOCTH W TOJO3PUTEIBRHOCTH, a TaKXKe
npeobnamanne PU3NIECKON arpeccuu 1o
CpaBHEHHUIO CO CBEpPCTHUKAMH, HE yda-
CTBYIOIIUMH BO BHEYPOUHOH JIESATEIBHOCTH
B CIIOPTHBHBIX O0BETUHCHUSIX.

CneuupuyecKuMU O0COOCHHOCTSAMHU
MaJIBUMKOB-MTOAPOCTKOB, 3aHUMAIOIINX-
C KOMaHJHO-HTPOBOU JESATEIbHOCTHIO,
SIBJISIFOTCSI BBIPAXXEHHOCTH MPAMOH (u-
3UYECKOW arpeccuu, HO MPU MEHbIIeH
BpaXJAeOHOCTU U pa3apaXKUTEIbHOCTH.
Y 1eBOYEK-MOJPOCTKOB, 3aHUMAIOIINXCS
KOMaH/THO-UTPOBOH NeSITETbHOCTHIO, BHI-
SIBUJIM HE3HAYHWTEJNbHOE Mpeodmamanme
IpsIMOii BepOabHOM arpeccuu pu MEHee
BBIPQKEHHOM ypOBHE 001Ieil BepOanbHOI
arpeccuu. [IpoBeseHHOE HaMu HCCIeA0Ba-
HUE MMOKa3bIBACT, YTO JEBOYKHU-TIOIPOCTKU
B U3y4aeMbIX YCIOBHSIX B MEHBIIEH cTere-
HU CKJIOHHBI K TIPOSIBJICHUSM BepOabHOU
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arpeccum, KOTOpasi BBIpAXKaeTcs B CIIO-
BECHBIX PYraTelbCTBaX, yrpo3ax U OCKOP-
OJieHUsX. YCIOBHS BHEYPOUHOU KOMaH]I-
HO-UTPOBOM AESATEIBHOCTH, COCTOAIIUE
13 JIBUTATEIbHO-aKTUBHONW KOHKYPECHIUH,
MPOBOIUPYIOT CTPECCOBBIE M PpyCTpaIlu-
OHHBIE CUTYyallul KOHKYPEHTHOUW OOpHOHI,
KOTOPBIE CTAHOBSITCS MPEANOCHUIKAMU JJIsI
BepOanbHON arpeccuu. B cBA3W ¢ 3TUM
moiaraeM, 9To (OpPMHUpPOBAHHUE yMEHHUUH
CAMOKOHTPOJISL arpeCCUBHOTO IMTOBEACHUS
“MeeT OOJIBITIOe 3HAUYCHHUE IS COIIMATI3a-
[IUH TTOIPOCTKOB B COBPEMEHHOM O0IIECTBE
Y KOHCTPYKTHBHOTO MEKJIMYHOCTHOTO B3au-
MojeicTBusa. ONHAKO JaHHBIE, TTOKA3bIBa-
IoIKe IpeodIaaHue IpsMoi BepoaibHOI
arpeccuu, TOBOPST O HEMOCPEACTBEHHOU
TOTOBHOCTH K TIPOSIBICHUSIM BepOalibHOU
arpecCcuu AJsl pelieHUs MEXJIMYHOCTHBIX
3a1a4 noapocTtkamu. Mx cnenuduaeckumu
0COOCHHOCTSIMU SIBJISIOTCS MpeodiiaTanme
KOCBEHHOH arpeccuu, HeraTuBU3Ma U npo-
SBJICHUHA OOUIIBI.

[TogpocTky HE 3aBHCUMO OT IOJOBOM
MPUHAJICKHOCTH, 3aHUMAIOIIHECS BHE-
YPOYHON KOMaHIHO-UT'POBOU JESATEIbHO-
CTHIO, IO CPABHEHHIO C MOAPOCTKAMH, HE
YUaCTBYIOIIUMHU B 3TOM BHJE IEATEIb-
HOCTH, MPOSBIAIOT MCHBIIYIO arpeccuB-
HOCTb U MOJO3PUTENIBbHOCTb. JlaHHOE
00CTOSATENLCTBO HE JAa€T HaM BO3MOX-
HOCTH YTBEPKJAaTh, UTO BHEYypOUHas KO-
MaHJHO-UIPOBas A€SITEIbHOCTh NPUBOIUT
K CHUXEHHUIO arpeCCUBHOCTH JIMYHOCTH.
OpHako MBI TIpeATIoNiaraeM, YTO YCIOBUA
BHEYPOUYHOU KOMAH/IHO-UI'POBOM J1E€SATEIIb-
HOCTH ompeaeiastoT nuddepeHIuanu
KOMaHIHO-UTPOBBIX CUTYAINH IO CTCIICHU
JIETUTUMHOCTHU arpeCCUBHBIX MPOSIBICHUH.
B pesynbrare y moagpocTKoB BO BHEYPOUHOM
KOMaHJIHO-UTPOBOH AeSITEIbHOCTH (Pop-
MHUpPYETCSI CAMOKOHTPOJb arpecCUBHOIO
MOBEJCHUS, NPOCKTUPYETCS COLUHAIBHO
OPUEHTHUPOBAHHASl CTpAaTErusi NOBEACHUS
B PA3JIMYHBIX CUTYaLUAX.

[TonydyeHHbIe pe3ysbTaThl UCCIEAO0-
BaHUsl AEMOHCTPUPYIOT AKTyalIbHOE CO-
CTOSSHHE OCOOEHHOCTEH arpecCHBHOTO
MMOBEJACHUS MOJPOCTKOB BO BHEYPOUHOM
KOMaHIHO-UTPOBOM AesiTenbHOCTH. Hecmo-
Tpsi HAa TO, YTO YPOBEHD MPOSIBICHUS arpec-
CHUBHBIX pEaKIUil pEeCMOHJICHTOB HAIIETO

AKAJJEMHWYECKAS MHTET'PALIA
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HCCIICOBAHUS JIC)KUT B TPAHUIIAX HOPMHBI,
CYIIECTBYET HEOOXOAUMOCTHh Pa3BUTHS
PECYPCHBIX PETYISTOPHBIX HHCTPYMEHTOB
JUYHOCTH, B TOM YHUCIE U (POPMUPOBAHHS
YMEHUU CaMOKOHTPOJISL arpeCCUBHOTO TO-
BeAeHUs noapocTKoB. [IpoBeaeHHbBI HaMu
aHallu3 ¥ MOJyYEeHHBIE PE3yIbTaThl MOTYT
MMOCIYXUTh OCHOBOHW ISl MajdbHEHUIINX
HCCIICOBAaHUN B TEHICPHOM W TIOJIOBOM
aCIIeKTax, a TAKXKE JJIsT pa3padOTKH MOJIEITH
1 TIeNarorHYeCcKuX YCIOBHH (GopMHUpOBa-

HUS YMEHHI CAaMOKOHTPOJISI arpeCCUBHOTO
MOBEJIE€HUS MOJAPOCTKOB BO BHEYPOUYHOM
KOMaHIHO-UTPOBOH AeATENbHOCTH.
JlaHHas cTaThsd MOXKET MpPEACTaBIATh
0co0y10 3HAUMMOCTh ISl yuuTeneil ¢us-
KYyJBTYpbI, I€JaroroB AOMOJIHUTEIBHOTO
oOpa3oBaHusl, TPEHEPOB-NpenoagaBaTeIecit
CIIOPTUBHBIX IIKOJI, CIIOPTUBHBIX CEKLHU
B paMKax JOIOJIHUTEIBHOI0 00pa3oBaHus
B ITpOLIECCE MOATOTOBKH IIOAPOCTKOB K CITOP-
THBHO-COPEBHOBATEIBHON NESATEIBHOCTH.
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poBbs / H. 10. Edumosa // Cubupckuit nenaroruueckuii xwypaai. —2014. — Ne 2. — C 160-164. — URL: https://
studylib.ru/doc/2636602/issledovanie-agressivnosti-podrostkov-s (nara o6paruenus: 08.01.2020). — Pe3. anri.

22. Mapanos, B. I. PazapaxuTenbHOCTh K JIOASIM: THUIOJOTUs M MexaHu3Mmbl / B. I. Mapa-
noB, B. A. Curapos. — DOI 10.15507/1991-9468.092.022.201803.493-507 // Nnrerpauus o6paso-
Bauus. — 2018. — T. 22, Ne 3. — C. 493-507. — URL: http://edumag.mrsu.ru/index.php/en/articles-
en/81-18-3/674-10-15507-1991-9468-092-022-201803-6 (nara oopammenus: 08.01.2020). — Pe3. anr.

23. Tlcuxonoruyecknue 0coOEHHOCTH HccienoBanus kocBeHHoi arpeccun / C. O. Kysnenosa,
C. H. Enukononos, A. A. A6pamosa, A. I. Ebpemos // TeopeTuueckas U dKCIIiepHUMEHTaNIbHAs MCHXOJI0-
rust. — 2015. — T. 8, Ne 2. — C. 6-17. — URL: http://www.tepjournal.com/images/pdf/2015/2/02.pdf (nata
obpamenus: 07.03.2019). — Pes. anrm.

24. Kneitnukosa, T. IT. JleTckuii HeraTuBu3m: npusHaku u npudunsl ero nposisnenus / T. I1. Kneitnukosa //
Hayunsrtii nuanor. — 2013. — Ne 8 (20). — C. 131-139. — URL: http://nauka-dialog.ru/assets/userfiles/1524/
Kleynikova Tat’yana Petrovna.pdf (mata o6pamenus: 08.01.2020). — Pe3. aur.

IMoctynuna 25.07.2019; npunsta k nyonukauuu 24.12.2019; ony6nukosana ounnaita 31.03.2020.
006 asmopax:

JaspinoBa Jroamuiaa HukonaeBHa, npodeccop kadeapsl JOMKOIBHOTO U HAYaJIbHOTO 00pa30BaHMs
OI'BOY BO «ActpaxaHckuii rocynapcTBeHHbI yHuBepeute» (414056, Poccus, r. Actpaxans, yin. Tatuie-
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Ba, 1. 20a), JOKTOp meJarorundyeckux Hayk, npodeccop, ORCID: https://orcid.org/0000-0002-3196-8351,
Resercher ID: C-7492-2016, lugena2003@mail.ru

®upco Kupuaa HukonaeBuy, nexaror gomnonautensHoro odpaszosanus MKOY «COIIl c. Crapo-
kyuepranoBkay» (416101, Poccus, Actpaxanckas obmacts, ¢. CTapokyuepranoBka, ya. Komcomonbckas,
1. 99), ORCID: https://orcid.org/0000-0001-6750-6688, kfirsov86@mail.ru

Enazooapnocmu: aBTOpHI BEIpaXkaroT 0J1aroapHOCTh PEJAKIUU U PEIIEH3EHTaM 32 BHUMATENbHOE OTHO-
IIEHHE K Hallel CTaTbhe U yKa3aHHbBIE 3aMeYaHHsI, KOTOPbIe MTO3BOIMIN yIYUIIUTh €€ Ka4eCTBO.

3asenennvlil 6K1A0 A8MOPO8E:

HasbioBa Jlronmuina HukonaeBHa — mocTaHoBKa NpoOJIeMBbl UCCIIEIOBAHUS; HAyYHOE PYKOBOJCTBO;
(GbopMUpOBaHHE OCHOBHOMN KOHLEHIIMU HCCIIECA0BAHNUS.

®upcos Kupmin Hukonaesnu — c60p 1 aHaIU3 JaHHBIX; MOATOTOBKA JIUTEPATypHOTro 0030pa; popMu-
pOBaHHE BHIBOJIOB; IOATOTOBKA TEKCTA CTaThU.

Bce asmopbi npouumanu u 0006punu oxonuamenvHvlll 6apuanm pyKoOnucu.

REFERENCES

1. Batueva S.V. [The Manifestation Forms of Aggressive Behavior of Younger Adolescents with Gender
Identity]. Vestnik soveta molodykh uchenykh i specialistov Chelyabinskoy oblasti = Bulletin of the Council
of Young Scientists and Specialists of the Chelyabinsk Region. 2017; 2(1):16-18. Available at: https://
cyberleninka.ru/article/n/proyavlenie-form-agressivnogo-povedeniya-mladshih-podrostkov-svyazannyh-
s-polovoy-samoidentifikatsiey (accessed 07.03.2019). (In Russ.)

2. Bjorkqvist K. Gender Differences in Aggression. Current Opinion in Psychology. 2018; 19:39-42.
(In Eng.) DOI: https://doi.org/10.1016/j.copsyc.2017.03.030

3. Kokka J.V., Likhacheva L.S. Game Forms of Leisure Activities Adolescents’. Chelovek v mire kulturi =
Human being in the World of Culture. 2016; (3):36-41. Available at: http://journals.uspu.ru/attachments/
article/1367/Kokka Likhacheva.pdf (accessed 09.07.2019). (In Russ., abstract in Eng.)

4. Finigan-Carr N.M., Gielen A., Haynie D.L., Cheng T.L. Youth Violence: How Gender Matters in
Aggression Among Urban Early Adolescents. Journal of Interpersonal Violence. 2016; 31(19):3257-3281.
(In Eng.) DOI: http://orcid.org/10.1177/0886260515584348

5. Kerimova V.R. On the Role of Extracurricular Activities in Education Socio-Cultural Norms among
Younger Teens. Chelovek v mire kulturi = Human in the World of Culture. 2017; (2/3):242-244. Available at:
http://journals.uspu.ru/attachments/article/1835/Kerimova.pdf (accessed 10.03.2019). (In Russ., abstract in Eng.)

6. Zakharova O.0. The System of Forming the Intercultural Value Orientations of Adolescents in the Process
of Extracurricular Activity. Vestnik Chelyabinskogo gosudarstvennogo pedagogicheskogo universiteta =
Herald of Chelyabinsk State Pedagogical University. 2016; (8):52-56. Available at: http://vestnik-cspu.ru/
upload/pdf/issues/2016/2016_8.pdf (accessed 09.07.2019). (In Russ., abstract in Eng.)

7. Park S., Chiu W., Won D. Effects of Physical Education, Extracurricular Sports Activities, and Leisure
Satisfaction on Adolescent Aggressive Behavior: A Latent Growth Modeling Approach. Plos One. 2017;
12(4):1-13. (In Eng.) DOLI: https://doi.org/10.1371/journal.pone.0174674

8. Davydova L.N., Firsov K.N. Dualism of Aggressive Behavior of Participant of Command-Game
Activity. Izvestiya Chechenskogo gosudarstvennogo universiteta = Chechen State University Bulletin. 2018;
(4):162-168. (In Russ., abstract in Eng.)

9. Jimenez T.I., Estevez E. School Aggression in Adolescence: Examining the Role of Individual,
Family and School Variables. International Journal of Clinical and Health Psychology. 2017; 17(3):251-260.
(In Eng.) DOI: https://doi.org/10.1016/j.ijchp.2017.07.002

10. Winter C., McKenzie K. Teachers Perceptions of Female Student Aggression at an All-Girls School.
Journal of Adolescent Research. 2017; 32(4):509-525. (In Eng.) DOI: https://doi.org/10.1177/0743558416668408

11. Page A., Smith L.F. Relational Aggression and Physical Aggression among Adolescent Cook Islands
Students. Issues in Educational Research. 2016; 26(1):98-116. Available at: http://www.iier.org.au/iier26/
page.html (accessed 09.07.2019). (In Eng.)

12. Gierczyk M., Fullard M., Dobosz D. Aggression from a Gender Perspective and the Development
of a Moral Compass. Journal of Gender and Power. 2017; 8(2):9-26. Available at: http://gender-power.amu.
edu.pl/JGP_Vol 8 No 2 B.pdf (accessed 07.03.2019). (In Eng.)

ACADEMIC INTEGRATION 157



@@m VHTEIPALIMST OBPABOBAHMSL. T. 24, No 1. 2020 RESSSEESRSSESER

13. Ivanova A.D., Shamsutdinova D.F. Psychological and Pedagogical Research of Gender Differences
Aggression in Adolescents. Nauchnoye obozreniye. Pedagogicheskiye nauki = Science Review. Pedagogical
Sciences. 2017; (1):109-112 Available at: URL: https://science-pedagogy.ru/pdf/2017/1/1551.pdf (accessed
07.03.2019). (In Russ., abstract in Eng.)

14. Menshikova T.I. Specific of Aggressive Behavior of Adolescents. Vestnik Taganrogskogo instituta
imeni A.P. Chekhova = Chekhov Taganrog State Institute Bulletin. 2016; (1):106-115. Available at: https://
docplayer.ru/57420836-T-i-menshikova-specifika-agressivnogo-povedeniya-podrostkov.html (accessed
07.03.2019). (In Russ., abstract in Eng.)

15. Eltink E.M., Hoeve J.T., Jongh T. D., Van der Helm G. H., Wissink I.B., Stams G. J. Stability and
Change of Adolescents’ Aggressive Behavior in Residential Youth Care. Child Youth Care Forum. 2018;
47:199-217. (In Eng.) DOI: http://orcid.org/10.1007/s10566-017-9425-y

16. Bartosh T.P., Bartosh O. P., Mychko M.V. Gender-Related Characteristics of Aggressive and Hostile
Reactions in High Anxiety Adolescents. Reproductivnoye zdoroviye detey i podrostkov = Pediatric and
Adolescent Reproductive Health. 2016; (6):68-74. Available at: http://rzdp.geotar.ru/ru/jarticles_repr/488.htm
17SSr=0901343b0b13{fffffff27c  07¢402030d0926-6552 (accessed 07.05.2019). (In Russ., abstract in Eng.)

17. Kung K., Li G., Golding J., Hines M. Preschool Gender Typed Play Behavior at Age 3.5 Years
Predicts Physical Aggression at Age 13 Years. Archives of Sexual Behavior. 2017; 47:905-914. (In Eng.)
DOI: https://doi.org/10.1007/s10508-017-1005-6

18. Denson T.F., O’Dean S.M., Blake K.R., Beames J.R. Aggression in Women: Behavior, Brain and Hormones
Atrticle. Frontiers in Behavioral Neuroscience 2018; 12. (In Eng.) DOI: https://doi.org/10.3389/fnbeh.2018.00081

19. Singh B., Hassan A., Wani M.A. Aggression and Self-Esteem among Teenagers. Global Journal of
Intellectual and Developmental Disabilities. 2017; 3(2):555608. (In Eng.) DOI: http://orcid.org/10.19080/
GJIDD.2017.03.555608

20. Euler F., Steinlin C., Stadler C. Distinct Profiles of Reactive and Proactive Aggression in Adolescents:
Associations with Cognitive and Affective Empathy. Child and Adolescent Psychiatry and Mental Health.
2017; 11. (In Eng) DOI: http://orcid.org/10.1186/s13034-016-0141-4

21. Efimova N.Yu. Study of Aggressive of Adolescents with Disabilities. Sibirskiy pedagogicheskiy
zurnal = Siberian Pedagogical Journal. 2014; (2):160-164. Available at: https://studylib.ru/doc/2636602/
issledovanie-agressivnosti-podrostkov-s (accessed 08.01.2020). (In Russ., abstract in Eng.)

22. Maralov V.G., Sitarov V.A. Irritability to People: Typology and Mechanisms. Integratsiva obra-
zovaniya = Integration of Education. 2018; 22(3):493-507. (In Russ., abstract in Eng.) DOI: https://doi.
org/10.15507/1991-9468.092.022.201803.493-507

23. Kuznetsova S.0O., Enikolopov S.N., Abramova A.A., Yefremov A.G. Psychological Specifics
of Indirect Aggression Research. Teoreticheskaya i eksperimentalnaya psihologiya = Theoretical and
Experimental Psychology. 2015; 8(2):6-17. Available at: http://www.tepjournal.com/images/pdf/2015/2/02.pdf
(accessed 07.03.2019). (In Russ., abstract in Eng.)

24. Kleinikova T.P. Children’s Negativity: Signs and Causes of Its Manifestation. Nauchniy Dialog =
Scientific Dialogue. 2013; (8):131-139. Available at: http://nauka-dialog.ru/assets/userfiles/1524/Kleynikova
Tat’yana_Petrovna.pdf (accessed 08.01.2020). (In Russ., abstract in Eng.)

Submitted 25.07.2019; revised 24.12.2019; published online 31.03.2020.

About the authors:

Ludmila N. Davidova, Professor of Chair of Preschool and Primary Education, Astrakhan State
University (20a Tatishchev St., Astrakhan 414056, Russia), Dr.Sci. (Pedagogy), Professor, ORCID: https://
orcid.org/0000-0002-3196-8351, Researcher ID: C-7492-2016, lugena2003@mail.ru

Kirill N. Firsov, Teacher of Additional Education, Secondary General School of Starokucherganovka
(99 Komsomolskaya St., Starokucherganovka 416101, Astrakhan Region, Russia), ORCID: https://orcid.
org/0000-0001-6750-6688, kfirsov86@mail.ru

Acknowledgments: The authors would like to thank the editorial staff and reviewers for their attention
to the article and their comments, which improved its quality.

Contribution of the authors:

Lyudmila N. Davidova — research problem statement; scientific management; conceptualization of research.

Kirill N. Firsov — data collection; data analysis; reviewing the relevant literature; drawing the conclusions;
writing the text.

All authors have read and approved the final manuscript.

158 AKAJJEMHWYECKAS MHTET'PALIA



REEREREERERE INTEGRATION OF EDUCATION. Vol. 24, No. 1. 2020 %&W@
HH®OPMAIIUAA J1JISI ABTOPOB U YUTATEJIENA

Hayunslii :;xypHaj « Unrerpanus oopasopanus Integration of Education» myonukyer opurnHaibHbIE
Hay4HbIE HCCIIe0BaHMs B 001acTH HHTerpanuu obpasosanus. He gomyckaercs HampaBlIeHHE B PEIAKIHIO
yKe ONMyOJIMKOBAaHHBIX CTATeil MIIM CTATel, OTIPaBICHHBIX Ha MyOMUKAIMIO B Apyrue XypHaisl. B cayuae
o0HApY:KeHHs OTHOBPeMEeHHOH MOJXaYH PYKONMHCH B HECKOJBbKO H3IaHHIl OMyO0JIMKOBAHHASI CTATHI
Oymer perparupoBana (0T03BaHa M3 me4aTn). MOHUTOPUHT HECAHKIIMOHUPOBAHHOTO IUTHPOBAHUS OCY-
MIECTBISETCS € MOMOIIbI0 cucTeM « AHTUIUIarua™ u «CrossCheck».

JKypHan mpuBeTCTBYET CTAThH, UMEIOIINE TOTEHIINATbHO BEICOKMI NMITAKT-(aKTOP H/UIH COAEpIKaIINe
MaTepHall 0 3HAYUTEIbHBIX JOCTHKEHHUSX B YKa3aHHBIX HanpaBiaeHUaX. Oco6oe BHUMaHUE CleIyeT yAeIUuTh
KauecTBy nepesosa. JKenarenbHo, 4TOOBI OH OBLT BHIIIOJIHEH HOCHTEIEM aHITIHICKOTO S3bIKA.

IIpu moaroToBKe cTaThy K MyOnukanuu B )KypHase «HTerpanus oOpa3oBaHus» HEOOXOINMO y4eCTb
CIIEYIONINE ITyHKTHI:

1. Ykazars YK.

2.3aroJ10BOK CTaThH JOJDKEH KpaTko (He 60see 10 coB) M TOYHO OTpaKaTh COACPKAHUE CTAThH, TEMa-
TUKY U Pe3yJIbTaThl IPOBEJCHHOTO HAYYHOTO UCCIEA0BAHUS. [Ipugooumcs na pycckom u aHenuiiCKom A3bIKax.

3. Aunortanust (200-250 cioB.) BbIIONHSET QYHKIHUIO PACIHIMPEHHOTO HA3BAHUS CTAThU M TOBECTBYET
0 ee cojepkaHuu. B Heil HoMKHBI OBITH YeTKO 0003HAYEHBI CIIeIYIOIUE COCTABHbIC YaCTH:

1) Beenenue (Introduction);

2) Marepuainsl u Mmetonsl (Materials and Methods);

3) Pesynwrarel uccnenoBanus (Results);

4) O6cyxnenue u 3axmodenne (Discussion and Conclusion).

ITpusooumcs na pyccKoM u aHeaAutiCKOM A3bIKAX.

4. KmoueBble cioBa (5—10) sBISIOTCS IIOMCKOBBIM 00pa3oM Hay4HOH cTaTbH. B CBSA3M ¢ 3TUM OHH
JOJDKHBI OTPa)kaTh OCHOBHBIE ITOJIOKEHUSI, JTOCTHIKEHHUS, PE3YIbTaThl, TEPMUHOIOTHIO HAYYHOTO HCCIE0-
BaHUs. [Ipugooamca na pycckom u aHeAuliCKOM A3bIKAX.

5. baaroapapHoctu. B 3TOM paznene cieayer ynoMsHYTb JIOJed, TOMOTaBUIMX aBTOPY MOATOTOBUTH
HaCTOSIYI0 CTaThlO, OPTaHMU3AINH, OKa3aBliue (pUHAHCOBYIO MOAAEPKKY. XOPOIMIMM TOHOM CUHUTAETCA
BBIpa)KeHHUE 0J1arogapHOCTH aHOHUMHBIM peLEH3eHTaM. [Ipueoosimces Ha pyccKoOM U AHSAUNCKOM A3bIKAX.

6. OCHOBHOIi TEKCT CTaTbU M3J1araeTcsi Ha PyCCKOM UJIM aHIVIMMCKOM S3bIKaX.

1) BBenenune — nmocraHoBKa HAay4HOIl MPOOJIEMBI, €€ aKTyalbHOCTb, CBSI3b C BaKHEHIINMH 3aJa4aMu,
KOTOpBIe He0OXOAMMO PEUINTh, 3HAYSHNE AJISl Pa3BUTHS ONPESIEHHOW OTPAC/Id HAyKH WM MPAKTHICCKON
NS TEIbHOCTH.

2) O630p auteparypsl. HeoOxoaumo omucaTh OCHOBHBIE (IOCIEIHUE IO BPEMEHHU) HCCIEIOBAHUS
U myOJIMKalKy, Ha KOTOPBIe OIMPAETCs aBTOP; COBPEMEHHBIE B3IIIS/IbI Ha MPoOJIeMy; TPYIHOCTH PHU pa3pa-
00TKe JaHHOI TeMBbI; BBIJCJICHIE HEPEUICHHBIX BOIPOCOB B Ipejeiax o0uieil mpodaemMbl, KOTOPBIM IOCBSI-
IIeHa CTaThsl. BaskHO MPOBECTH CPAaBHUTENILHBIN aHAIN3 € 3apyOEKHBIMU HCCIIEOBAaHUSIMHU 10 3asIBICHHON
npoOiemMaTuke.

3) Matepuaisl 1 METOABI. B TaHHOM pa3jene omuChIBAIOTCS MPOLECC OPraHN3aNNHU YKCTIEPUMEHTA, IPH-
MEHEHHBIE METOANKH, HCTIOIb30BaHHAS aNnapaTypa; Aal0Tcs MOAPOOHBIE CBEIECHUS 00 00BEKTE UCCIIEIOBAHMNS;
YKa3bIBA€TCsA MOCIEA0BATCIBHOCTD BBIIIOJHEHUSA UCCIIEJOBAHUA U 000CHOBBIBAETCS Bb160p HUCIIOJIb3YyEMBIX
MeTOI0B (HAOIIOICHHE, OIIPOC, TECTUPOBAHUE, IKCIICPUMCEHT, JIAOOPATOPHBIH OMBIT | T. 11.).

4) Pesynbrarsl MccaenoBaHus. DTO OCHOBHOH pa3zielt, [elIb KOTOPOTo — P IOMOIIY aHAIN3a, 0000IeH s
1 pa3bsICHEHNS JAHHBIX I0Ka3aTh pabodylo runoTresy (THIoTe3sl). Pe3ynbraTsl HcciiefoBaHUS JOIKHBI OBITh
M3II0XKEHBI KPAaTKO, HO MPU ATOM COAEPXKAaTh JOCTATOYHO MH(OPMAIMH IS OLEHKH CIACIAHHBIX BBHIBOJOB.
Taxoke 10MKHO OBITH 000CHOBAHO, MOYEMY ISl aHANK3a OBUIM BHIOpAaHBI IMEHHO 3TH JaHHBIE. Bce nazea-
HUsl, NOONUCU U CIMPYKMYPHbIE dNeMeHmbl epaduros, mabauy, cxem u m. 0. OQOPMAAIOMCA HA PYCCKOM
U aneautickom s3vikax. PUCyHKY MOTYT OBITh IPEACTABICHBI B PACTPOBOM HJIM BEKTOPHOM (opmare ¢ pas-
pemrenuem He Hipke 300 dpi. OHM JOIDKHBI JOMYCKATh PeAAKTHPOBAHNE TEKCTA M BOBMOXXHOCTh H3MEHEHHUS
pasmepoB. Bece rpadudeckue JaHHBIC ITOMENIAIOTCS B TEKCT CTAThHU, a TAK)KE BBICHUIAIOTCS JOTIOTHATEIBHO
B BHJI€ OTJACNBHEIX (haitnoB. PasHoxapakTepHbIe MIITIOCTPAINE HEOOXOAUMO MPUBOANUTE K €IUHOMY CTHUIIO
rpaMuecKoro MCIOJIHEHUs, cobmonas ennnoobpasue ux odopmiieHus. I'paduku, cXeMbl U AHATPAMMBI
HeobOxonuMo odpopmitsiTh B Microsoft Excel.
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5) ObcyxaeHne u 3aKioueHne. B 3akIoueHnn CyMMUPYIOTCSl Pe3yIbTaThl OCMBICIIEHHUS TEMBI, IE€TA0TCS
BBIBO/IbI, 0000IICHNS 1 PEKOMEHIAIMH, BBITEKAIOIINE U3 pabOoThl, HOAYEPKUBACTCS UX IPAKTHUYECKas 3HAUH-
MOCTb, @ TAK)KE ONPEIEIISIOTCSI OCHOBHBIC HAIIPABJICHNUS ISl JaJIbHEHIIEro HccieloBaHus B 9ToH obnacTy.

7. CHHCOK HCHOJIB30BAHHBIX HCTOYHUKOB (0QopMisieTcst B cooTBeTcTBHH ¢ TpeboBanusmu 'OCTa
P 7.0.100-2018). Ccpunarbcsi HyKHO B IEPBYIO O4epeab Ha OPUTHHAIBHBIC HCTOYHUKH U3 HAYIHBIX KYP-
HAJOB, BKIIIOYEHHBIX B ITI00ANbHBIE HHAEKCH IUTHPOBaHUA. XKenaTeabHO ncnoiab3osath 30—40 HCTOUHUKOB.
W3 nux 3a nocnennue 3 rona — He MeHee 20, nHoCcTpaHHBIX — He MeHee 15. Cnenyer yka3ats DOI win anpec
nocryna B cetd VIHTepHeT. Ogopmusemces na pycckom u aneiutiCKom a3biKax.

8. Uudopmanus 06 aBropax. ®.11.0., opranusanus(u), anpec opranusanuu(it) (Tpedyercs ykazarb
BCe MecTa paboThl aBTOPA, B KOTOPHIX BEIIOJHSUIACH HCCIIEI0BAHUS (TIOCTOSSHHOE MECTO, MECTO BBIIIOTHEHNUS
MPOEKTA | JIp.)), JOJDKHOCTH U yueHoe 3Banue, ORCID ID, Researcher ID, anekrpoHHas modra, TenedoH,
MOYTOBBIN aZpec I OTIPABKU aBTOPCKOTO IK3EMIIISApa. [Ipusooumcs na pycckom u aHenutiCKOM A3bIKax.

9. BkJ1ajg coaBTOpoB. B KOHel| pykonucu He0OX0MMO BKIIOYHUTH IPUMEYAHHs, B KOTOPBIX Pa3bsCHACTCS
(akTHYECKH BKJIaJ KaXkKJOTO COABTOPa B BBIOIHEHHYIO paboTy. [Ipugooumecs Ha pycckoM u aHeauticKOM
AZbIKAX.

IIpu mopmade cTaTby B peAaKIIMIO aBTOP COIIAIIACTCS C MOJIOKECHUSIMU IIPUIIAraeMOTro JINIEH3NOHHOTO
JIOTOBODA.

BaxxabIM 3Tanom B mporecce oTOOpa CTaTbu SABIIETCA peleH3npoBaHue. B sxypuane «MHTerpamus
00pa3oBaHHA» NPUHSITO «IBOHHOE ciIenoey» (PEleH3eHT U aBTOP He 3HAIOT HMEH APYT ApYra) pelleH3upOoBaHUE
craTeil (CpoK AeHcTBUS peleH3uu — 1 rox).

PereH3eHT Ha OCHOBAaHUMM aHaJKM3a CTAaThU MPUHUMAET PEeNIeHHEe O PEKOMEHIaInH ee K myonnkaryu (6e3
J0pabOTKH MM ¢ 10pabOTKON) MITN O €e OTKIOHEHUH. B cirydae Hecornacus aBTopa CTaTbH ¢ 3aMeUaHHSIMH
PEIeH3eHTa er0 MOTUBUPOBAHHOE 3asBICHHE PACCMATPUBACTCS PEJAaKIIMOHHON KOJIETHEH.

INonuTtHka peAaKIMOHHOH KONJIETHH KypHaia 0a3upyeTcsi Ha COBPEMEHHBIX I0PUINYECKIX TPeOOBaAHUAX
B OTHOILIEHHUH KJIEBEThI, aBTOPCKOTO MpaBa, 3aKOHHOCTH M Tjaruara, nojaepxupaet Kogekc 3THKM Hayu-
HBIX IyOIHKaNKi, chopMyIupoBaHHbIil KOMUTETOM 10 3THKE HayUHBIX MMyOIHKAIMH, B CTPOUTCS C YUETOM
STHUYECKHX HOPM PabOTHI pEaKTOPOB U M3IaTeleH, 3aKpenieHHbIX B Konekce moBeIeHs M PyKOBOSIIIAX
NPHUHIUIAX HAWTYydIIed MPakTHKY IS peaakTopa xypHana u Kogekce moBeneHus Al U3gaTes KypHaia,
paspaboranabix KomureToMm mo mybnukannonHoii atuke (COPE).

JlomyckaeTcst cBOOOAHOE BOCTPOM3BEJECHNE MAaTEPHANOB JKypHala B JHYHBIX IIENAX U CBOOOIHOE
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