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[Tpy HUTHPOBAHNUHN CCHITKA HA XKYpHAI
«MuTerpanus odbpazosanust Integration of Education» ob6s3arensHa.
[TonHoE M yacTuyHOe Bocupousseaenne B CMU marepuasnoB, omyOIUKOBaHHBIX
B )KypHaJle, JIOIyCKaeTCs TOJIBKO C pa3pelieHns pelakKiiuu
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Hayunslii :kypHaa «MHTerpanus odpa3zosanusi Integration of Education» my6nuxyer
OpUTIHMHaJIbHbIE Hay4YHbIE MCCIEJO0BaHUsI B oOnacTu MHTErpanuu oOpasoBanus. HaumeHoBaHue
U coliepiKaHue pyOpUK )KypHalla COOTBETCTBYIOT cieayromumM orpacisam Hayku: [IEJJATOT' KA,
conuojiorusd, NCUuxXoJjaorms:.

Penmakmus ocymecTBIseT HaydHOE PEICH3MpPOBaHUE (IBYCTOPOHHEE CIIEIOE) BCEX IOCTY-
MaIMAX B PEAAKIINI0 MAaTEPHUAJIOB C IEJIbI0 IKCIEPTHON OICHKH. Bce pereH3eHTH SBISIOTCS
MPU3HAHHBIMH CIICIHAIINCTAMU 110 TEMAaTHKE PEIeH3UPYyEMBIX MaTepuanoB. PereH3nu xpansarcs
B U3JIaTeJIbCTBE U peJaKIMK B TeUeHHe 5 JeT. Penakiusg )xypHaa HanpasiseT KOIUU peLeH3ui
aBTOpaM cTarel, a Takxke, IPU NOCTYIIEHMH COOTBETCTBYIOLIETO 3a1Ipoca, B MUHUCTEPCTBO HAyKU
1 BBICIIET0 00pa3oBaHus Poccuiickoit @enepanmm.

JKypHan npuaepxuBaeTcs CTAaHAAPTOB PEIAKIIHOHHON THKHI B COOTBETCTBUH C MEXKIYHAPOI-
HOH MPAaKTUKOHN peIaKTUPOBAHUS, PEIICH3UPOBAHMS, H3TAHUH M ABTOPCTBA HAYIHBIX ITyOIHKAIIUN
1 pekoMeHaanusaMu Komurera mo sTuke HayIHBIX MyOIUKAIIHi.

Kypuan Bxoaut B IlepedeHp penieH3npyeMbIX HAyYHBIX U3AaHNH, B KOTOPBIX JOJKHBI OBITH
OIyOJIMKOBaHbI OCHOBHbBIC HAYYHBIE PE3yJIbTaThl AUCCEPTALNI HA COMCKAHNE YUCHOH CTENeHH
KaHJUJaTa HayK, HA COUCKAaHUE YUYEHOH CTENEeHH JOKTOpa HayK [0 HAyYHBIM CIELHAIBHOCTAM

U COOTBETCTBYIOIIMM MM OTPACISAM HAyKH:

22.00.04 — ConmanpHasi CTpyKTypa, COLMAIbHbIE HHCTUTYTHI M IPOLECCHI (COLMOJIOTNYECKIE HAYKH)

13.00.02 — Teopust 1 MeToANKa OOy4YEHUS U BOCIUTAHHUS (TI0 00J1aCTIM M YPOBHIM
oOpa3oBaHus) (MeJaroruyeCcKue HayKu)

19.00.07 — INemarorudeckast ICHXOJIOTHS (TICHXOIOTUICCKIE HAyKH )
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1 MEXIyHApOJHOTO coobIIecTBa penen3eHToB Publons
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The Integration of Education journal publishes original research in the field of education.
The titles and contents of sections correspond to the following branches of science: PEDAGOGY,
SOCIOLOGY, PSYCHOLOGY.

In order to permit complex expert evaluation, all manuscripts undergo double-blind peer
review. All reviewers are acknowledged experts on the subject of peer-reviewed materials.
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Introduction. Academic responsibility consists in the duty of higher education providers to their students. By
implementing academic responsibility, these providers respond to the demands of their society. The purpose
of this article is to explore and analyse: implementation of education and teaching; mentoring; service to
the university; research, publication; community service and changes.

Materials and Methods. A qualitative research approach, employing the case study method, was used. Data
were obtained from in-depth interviews from lecturers and students, field observations, as well as collating
and reviewing documents.

Results. The results of the study show that, in the implementation of education and teaching, the planning
stage refers to the process of drafting the semester lesson plan. Student-centred active and participatory
learning models are maintained; in mentoring, the guiding process simultaneously combines academic
guidance, career guidance and personal-social guidance. While service provision is prioritised as one of
the important educational aspects, in the implementation of research, it improves the ability of lecturers to
research; in publications, to meet writing standards, peer assessment standards and documentation standards;
in community service, it consists at the level of how to devote the knowledge possessed by the academic
community to the progress of society; in change leadership, it involves technology, structure and human
resources.

Discussion and Conclusion. There is a commitment to support the implementation of academic responsibility
of higher education through engagement in teaching, mentoring, serving the university, discovering,
publishing, truth-telling, serving the community and leading change. This academic process shows the value
of commitment to a better quality of higher education.
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Peanu3anusa akageMHu4ecKOM OTBETCTBEHHOCTH
B BbICIIeM O0Opa30BaHUU: CUTYAUMOHHBIN aHaJau3

T. Poxmanu’, b. Cyosxcanmo, M. P. /Tyooun
Tocyoapcmeennviil ynusepcumem [ocaxapmeol, 2. /{ocakapma, MrooHe3us,
" teguhrokhmani@yahoo.com

BBesenue. B ycioBusX ouepeHON IPOMBIIITICHHOH PEBOTIOMN SKOHOMUYECKast KOHKYPEHIHSI OCHOBBIBACTCS
HE Ha IPUPOJHBIX PECYPCaX, a HA TEXHOJOIMYECKUX MHHOBAIMAX. YHUBEPCUTETAM HEOOXOJMMO BHIPA0OTATh
CTpAaTeruy, 9TOOBI BIIMCATHCS B HOBYIO Pa3BUBAIONIYIOCS TEXHOJIOTHYECKYT0 IardopMy. IHCTHTYIIHOHATIBHEIE
MU3MCHCHHS B By3aX IIPUBOJIAT K TpaHC(HOpMAaILINK B3aHMOOTHOLICHUIT, CTHIIS JTUEPCTBA U BEIPaOOTKE OOLINX
LEHHOCTEH MEX]Yy YHMBEPCUTETCKHUM COOOIIECTBOM M BCEMH 3aHMHTEPECOBAHHBIMH CTOpOHaMH. Llenbio
JAaHHOM CTAaTBH SIBISIETCS MCCIECJOBAHNE U aHAIHW3 BHEAPEHUS HOBBIX METOJOB 00pa30BaHUs, HACTaBHHYE-
CTBa, HAyYHO-HCCIICA0BATEIILCKOI 1 My OJIMKAlMOHHOMN AESTEIbHOCTH B TNIABHOM YHHBepcuTeTe VIHIOHEe3HH.
Marepuaibl U MeTOAbI. VcciienoBanne NpoBOAUIOCH CPEAN YWICHOB NPOHECCOPCKO-IPEIOIaBaTesIbCKOro
coctaBa ['ocymapcTBeHHOrO yHHBepcuTeTa J>KakapThl. YUaCTHUKU ONPEACISUINCH C MOMOIIBIO [EJIeBOH
BBIOOpKH. B paboTe ObUIM HCIIONIB30BaHbI KAYECTBCHHBIC METOABI MCCIICAOBAHUS: CUTYALlMOHHBIH aHAJIN3
(kelic-cTanu), NyOMHHBIC HHTEPBBIO, ITOJIEBBIE HAOMIOACHHS U aHAIU3 JOKYMEHTOB.

Pe3yabrarsl ncciaegoBanusi. [IpoBejeHHOE HCCiIeJOBaHNE ITO3BOJIMIIO aBTOPAM CJIeJIaTh CIIEAYIONINE BEI-
BOJIBI: TIPH pa3paboTKe CTpaTerHu 0Opa3oBaHUs B YHHUBEPCHUTETE OOJBLIYIO POJIb MIPacT MJIaHUPOBAHUE,
KOTOPOE 3aKJII04AETCs B COCTABICHUH IUIAHOB 3aHATHI HA CEMECTP M pa3paboTKe Mojelei HHTePaKTUBHOIO
00ydJeHUs, OpPUEHTUPOBAHHBIX Ha BOBJIEYCHHE CTYJCHTOB B HAyYHO-HCCIICOBATEIBCKYIO JEITEIbHOCTD.
B HacTaBHUYECTBE MPOLIECC PYKOBOACTBA COUETACT B ceOe akaJeMU4eCcKOe PYKOBOJICTBO, TPOGOPHEHTALIUIO
U JIMYHOCTHO-COLIMAJIbHOE PYKOBOACTBO OJHOBPEMEHHO. ABTOPbI OTMEHAIOT, YTO IUIAHMPOBaHHE B cepe
y4eOHOU JIesTeNILHOCTH PACCTaBIISIET aKIEHThl C yYeTOM HOBBIX peajuii, B cepe uccieoBaHuH — yayd-
IaeT MOTHBALIMIO MPENOaBaTeleH K HayYHO-HCCIIEI0BATENILCKOI IEITENbHOCTH, a B cdepe myOauKanuii —
COBEPLICHCTBYET Ka4yeCTBO aKaJEeMUYECKOTr0 MUChbMA, SKCIIEPTHOI OLIGHKH M JOKYMEHTALUH.

O6cyxnenne U 3aKJII09eHHe. ABTOPHI PEKOMEHAYIOT PACIIMPUTH IPOBEIEHHOE HCCIIeIOBAHNE Ha JIpyTrHe
BBICIINE Y4eOHbIC 3aBeACHUS VIHAOHE3HH U NPHUBICYb CTYACHTOB B KayeCTBE MOJHOLCHHBIX YYaCTHHKOB
Hay4YHbIX UCCIICIOBAHNI B YHUBEpCUTETE. Bce 3TH METOABI ITO3BOJIAT MOBBICUTh KaueCTBO BhICIIEro o0pa-
3oBaHus B MHnoHe3nu.

Knioueswie crosa: aKaJCeMHU4Y€CKasa OTBETCTBCHHOCTD, BBICIICC 06pa303aHI/Ie, YHHUBEPCUTETCKOC IPEIIoiaBaHue,
YHUBEPCUTETCKOC UCCIICAOBAHUE, O6H.[eCTBeHHa${ pa60Ta

Jns yumuposanus: Poxmanu T., Cydocanmo b., JIyooun M. P. Peanuzanus akaJeMHUYCCKOH OTBETCTBCH-
HOCTH B BBICIIEM 00Opa30BaHUU: CHUTyallMOHHBIN aHanu3 // MHTerpamus obpazosanus. 2019. T. 23, Ne 3.
C. 336-349. DOI: https://doi.org/10.15507/1991-9468.096.023.201903.336-349

Introduction dertaken by universities include teaching,

In an era characterised by globalisa-
tion and the Fourth Industrial Revolution,
the role and function of higher education
institutions should be based on an under-
standing that the competitive resources of
countries have shifted. The competition
of economic products in the world market
is no longer primarily based on natural
resources, cheap labour and other relative
goods, but rather on technological innova-
tion and creativity in the field of science
and technology [1]. In order to carry out
their roles and functions, universities have
certain academic duties. Kennedy defines
academic duty as the necessary counter-
part to academic freedom, albeit much
more rarely cited. According to Kennedy,
academic responsibilities that must be un-

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION

mentoring, serving the university institu-
tion, discovering, publishing, truth-telling,
reaching beyond the institutional walls and
managing change [2]. Gillespie et al. and
Seidel define the scope of higher educa-
tion as comprising research, teaching and
service [3-5].

In responding to current trends in cam-
pus development, it is necessary that the
university’s mission of providing higher
education be redirected and expanded. The
campus not only forms the centre of the
development of science and technology but
also the development of moral and cultural
change in the spirit of innovation [6]. The
fundamental changes required on the part of
an education institution in order to improve
its university quality rankings require a di-
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rected strategy. To realise this, a comprehen-
sive and complex programme of institutional
change is needed that transcends organic
organisational development. What makes
higher education institutions different from
other socioeconomic institutions is their
status, as established by the academic com-
munity, having with a collegial character
and upholding academic values in order to
improve the education of the nation’s youth.
The key to changing an education in-
stitution lies in implementing fundamental
changes in order to produce academic,
economic and social values. Institutional
changes include redesigning or aligning sys-
tems, structures, strategies, staff and stake-
holder relationships, skills, leadership styles
and shared values. The institutional change
efforts carried out are aimed at restoring the
role and function of higher education insti-
tutions in order to optimally play a role in
creating academic excellence for education,
contributing to science, supporting indus-
trial relations and conducing to community
empowerment. The notion of faculty work
has broadened to involve additional roles
including grant writing, fundraising, public
relations, global perspective, civility and
developing inclusive communities.
Purpose of the Study. The purpose of
the study was to discover and analyse the im-
plementation of: (1) teaching; (2) mentoring;
(3) service to the university; (4) research;
(5) publication; (6) community service; and
(7) change leadership at the State University
of Jakarta (Indonesian: Universitas Negeri
Jakarta, commonly abbreviated as UNJ).

Literature Review

Academic responsibility consists in the
duty of higher educations to their students.
Higher education institutions generally
exercise this responsibility in carrying out
various activities. Responsibilities can be
defined in terms of obligations to perform
certain tasks and assume certain duties [7].
Meanwhile, Laudon & Laudon suggest that
responsibility is a key element of ethical
action. Responsibility means accepting the
potential costs, duties and obligations stem-
ming from decisions taken [8]. Individual
responsibilities as part of a group consist
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of work preparation, work support and
work control [9]. Academic work, which
is necessarily located in a social context,
can be physical, cognitive and social, fo-
cusing on inquiry, scholarship and teaching
in order to further human knowledge and
understanding, as well as contributing to-
wards social and economic well-being [10].
Kennedy argued that the more rarely cited
counterpart of academic freedom consists
in academic duty. Thus, academic respon-
sibility in higher education consist in an
obligation, duty, function and hope that
must be carried out in the academic field
with commitment leading to results above
or beyond the expectations of the institu-
tion, to satisfy the needs of achievement
and increase self-esteem in order to achieve
the predetermined goals carried out by the
institution.

Bentley and Kyvic examined how lec-
turers use their time for teaching, research
and service assignments. According to
their research, lecturers spent 40 percent of
their time teaching, 32 percent researching,
14 percent on administration, 7 percent on
service provision and 6 percent on other
activities [11]. Crespo and Bertrand’s re-
search using survey data in Canada found
that lecturers spend more time teaching
than researching (44.1 percent — teaching;
35.2 percent — research; 5.8 percent — ad-
ministration and 14.8 percent — service
assignments) [12].

According to Wals and Jickling, it is the
responsibility of higher education provid-
ers to continue to challenge science with
the values of critical thinking. Part of the
exercise of these responsibilities consists
in involving students/academics in social-
scientific discourses. Wals and Jickling’s
research found that education consists in
a broad concern for the future of the earth
and various aspects of human relations
with society and the environment; for them,
higher education must present diverse
discourses. This can only be achieved if
universities use inclusive language when
describing educational activities [13].

In addition, Barth et al. found that com-
petency is needed by all academics within
the framework of sustainability in higher
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education [14]. The results of their study
showed that the development of key com-
petencies in higher education is based on
both cognitive and non-cognitive aspects
and is closely related to a number of con-
texts. By combining formal and informal
learning arrangements in higher education
as part of a new learning culture, diverse
contexts can be developed and competen-
cies improved. The implication here is that
the acquisition of competencies in higher
education settings has several key aspects.
The present research was based around an
investigation of academic responsibility
in higher education at Universitas Negeri
Jakarta, Indonesia.

Materials and Methods

The story of the State University of
Jakarta began when the Presidential Decree
No. 1, 1963, stipulated that the faculty of
education of Universitas Indonesia, Insti-
tute of Teacher Education (ITE) and other
education institutions and systems at that
time should be integrated into one institu-
tion referred to as the Teacher Training
and Institute (TTI) Jakarta. The decree of-
ficially came into effect on 16 May 1964.
This also marked the birth of IKIP Jakarta.
Due to the extension of the mandate given
by the Ministry of Education and Culture in
1999, IKIP Jakarta transformed itself into
Universitas Negeri Jakarta (UNJ). Develop-
ing sciences, technology, arts, languages,
sports and humanities with its main core
business in the field of education, the UNJ
became one of the leading state universities
in Indonesia, integrating higher education
with other academic disciplines. In 2009,
UNJ succeeded in gaining the status of
a public service agency (PBA).

The research was carried out taking
a qualitative approach, using the case study
method to explore and analyse the imple-
mentation of academic responsibilities of
higher education at Universitas Negeri
Jakarta (UNJ). The purposive sampling
technique was used to obtain survey data
from participants consisting of the Vice-
Rector of UNIJ, the Head of the Institute
for Educational Development and Quality
Assurance (IEDQA), the Head of Research
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and Community Service Institution (RCSI),
a number of Deans at the faculty level,
Study Programme Coordinators, as well as
various lecturers and students.

When taking a qualitative research ap-
proach, the main instrument is the researcher
him- or herself. There were seven steps
involved in the research process [15], dis-
cussed in detail as follows. Firstly, selecting
a problem. This step consisted of selecting
a problem seen as sufficiently consequen-
tial to warrant investigation. Secondly,
reviewing the literature on the problem.
During this step, the researchers thoroughly
reviewed the relevant literature in order to
gain more understanding and insight into
the problem and to determine what research
might already have been carried out. Thirdly,
designing the research. Here the researchers
set out plans on how to conduct research in
order to answer the question. The design
consisted in the researchers’ plan for the
study, which included the method to be
used, what data would be gathered, where,
how, and from whom. Fourthly, collecting
the data. This step involved executing the
research plan. The researchers had a toolbox
of data-gathering techniques, including in-
depth interviewing, participant observation
and document analysis. Fifthly, analysing
the data. The data collected in the research
were analysed. Qualitative data gener-
ally took the form of words (descriptions,
observations, impressions, recordings and
the like). The researchers organised and
categorised or coded the large mass of data
so that they could be described and inter-
preted. Although qualitative researchers do
not deal with statistics, analysing qualitative
data is a time-consuming and painstaking
process. Sixthly, interpreting the findings
and stating conclusions. In this stage, the
researchers tried to interpret the findings in
terms of the stated research problem. The re-
searchers presented their interpretations and
explanations in a narrative form, avoiding
probabilistic explanations but instead trying
to emphasise the trustworthiness and cred-
ibility of the findings. Seventhly, reporting
results. The researchers made their proce-
dures, findings and conclusions available
in a form intelligible to others who might
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be interested. This involved clearly and
concisely presenting the steps in the study
in sufficient detail that another researcher
could replicate it.

When analysing the data, a five-step
data analysis procedure proposed by Yin
[16] presented in Figure 2 below was used.
Analysis begins with compiling or sorting
the field notes amassed from fieldwork
and other data collection activities. Since
these notes had been refined on a nightly
basis, it was possible to separately amass
notes from archival sources. This phase
therefore consisted in putting them into
some order, leading to the production of
what can be described as a database. The
second phase or procedure, referred to as
disassembling, consisted of breaking the
compiled data down into smaller fragments
or pieces. This procedure was accompa-
nied by assigning new labels or “codes”
to the fragments. The disassembling pro-
cedure was repeated many times as part of
a trial-and-error process of testing codes,
accounting for the two-way arrow between
these first two phases. The third phase was
considered in terms of a reassembling pro-
cedure. The rearrangement and recombina-
tion processes were facilitated by depicting
the data graphically or by arraying them
in lists and other tabular forms. The fourth
phase, described as interpreting, included
using the reassembled material to create
a new narrative, with accompanying tables
and graphics where relevant, that would
become the key analytic portion of the draft
manuscript. This fourth phase may be con-
sidered as applying to the reassembled data.
The fifth and final phase, considered in
terms of concluding, required conclusions
to be drawn from the entire study. Such
conclusions related to the interpretation in
the fourth phase and through it back to all
of the previous phases of the cycle. Lincoln
and Cuba’s criteria were used to improve
the accuracy and the rigour of the findings,
including credibility, dependability, con-
formability and transferability [17]. Here
researchers seek four criteria. To support
credibility, the investigators demonstrate
that the picture of the phenomenon under
scrutiny is plausible. In addressing transfer-
ability, they provide the fieldwork context
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in sufficient detail for a reader to be able
to decide whether or not the prevailing en-
vironment is different to another situation
which is familiar to him or her and whether
the findings can justifiably be applied to
the other setting. In order to conform to the
criterion of dependability, the researchers
strove to equip a future researcher to repeat
the study. Finally, in order to meet the cri-
terion of conformability, the researchers
took concrete steps to demonstrate that the
findings emerged from the data rather than
their own predispositions.

Results

Teaching. Teaching-learning activi-
ties begin with creating a learning plan,
proceed with learning activities and end
by applying controls. Thus, in order to
obtain a Programme Learning Outcome
(PLO), guidance and a minimal criterion
rule were applied to learning activities.
The minimal criterion of learning activi-
ties consisted in the characteristics of the
learning process, learning plan, learning
activities, learning monitoring and student
learning load. Every department developed
learning activities which were interactive,
holistic, integrative, scientific, contex-
tual, thematic, effective, collaborative and
student-centred. UNJ provided training to
lecturers to enhance learning qualities in
every department.

As the process of preparing a learn-
ing programme, the learning plan started
with a formulation of Basic Competen-
cies (BC), Competency Standards (CS),
determining learning strategies that would
be implemented, including: allocation of
time resources, determination of lecture
material, as well as selecting facilities and
media needed to support the achievement
of competency standards set. The imple-
mentation of the learning process carried
out between lecturers and students leads to
quality learning outcomes. The implemen-
tation of education and teaching in UNJ
carried out every semester was referred
to the Quality Assurance Group (QAG).
Supervision of the learning process was
conducted in order to ensure the properly
functioning and qualified implementation
of learning. Oversight of learning included
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monitoring, supervision and evaluation, as
well as a monitoring report and follow-up
to the results of monitoring and evaluation.
QAG carried out regular and continuous
monitoring and evaluation of the imple-
mentation of the teaching process. Routine
monitoring checks were carried out three
times a year, as well as in the first month
of the lecture, before the implementation
of the mid-west and during the last week
of the lecture programme.

Mentoring. Jakarta State University pro-
vided service via units such as TSU (Tech-
nical Service Units) and GCI (Guidance
and Counselling Institutions), consisting of
service units aimed at facilitating the learn-
ing process and providing necessary services
to the learning community. The role of the
TSU-GCI consisted in an institution for
helping students to develop their personal,
social, learning and career potential, as well
as to overcome developmental barriers that
affect academic success during lecture series
and future planning. The form of assistance
provided was guidance and counselling
services from a multicultural perspective.
UPT LBK functions include: pedagogi-
cal psychological assessment services for
students and employees, professional and
lecturer development services, guidance and
psychoeducation services, counselling and
consulting services, as well as the facilita-
tion of training and workshop services.

Mentoring services were intended for
students at universities to support their
success in education, potential develop-
ment, and future careers. Services provided
include potential mapping, problem map-
ping, psychological assessment for track-
ing interests and talents, consultation and
counselling, peer counsellor, and psychoe-
ducation services in the form of workshops
for learning skills. Additional mentoring
services included time management, learn-
ing attitudes, anxiety, concentration, coping
with procrastination, team building, stress
management, progressive relaxation, inter-
personal relations, lecture adjustment, as
well as self-help services for study skills
provided through the Tanya Binga website.

The university provides three main
types of guidance to help its students. These
consisted of academic guidance, career

guidance and social-personal guidance.
Academic guidance, primarily aimed at
enabling students to complete their stud-
ies on time, was carried out by academic
supervisors (AS), consisting of lecturers
who were appointed and assigned the task
of guiding a particular group of students
to complete their studies as efficiently as
possible according to their individual po-
tentials and general conditions. In the area
of career guidance, UNJ prepared students
to be ready to plunge into the world of
work. Academic skills were prepared by
Vice Rector I for Academic Affairs, while
Vice Rector III prepared soft skills. These
soft skills, which are not directly taught
by the university but rather are practiced
directly by students, organisation, leader-
ship, design of activities, lobbying and
communication. UNJ provided flexibility
for students within the guidance provided
by the university. Guidance was provided
according to the direction of the programme
as well as students’ individual talents and
aims. Social and personal guidance con-
sisted of assistance given to students in
solving complex and confidential/personal
problems, for example, family problems,
friendships, ideas, etc. Personal counsel-
ling was given to students in facing their
own internal struggles, self-regulation,
physical care and free time. Conversely,
social mentoring consisted of guidance in
dealing with and solving personal-social
problems, such as self-adjustment, dealing
with conflict and social adaptation.

Serving the university. UNJ aims to
implement customer service excellence.
Three determinants of customer service ex-
cellence are people, processes and technol-
ogy. In order to support the main process of
higher education, human resources includ-
ing both educators and noneducators are
seen as important factors. Human resource
services included selection/recruitment,
educators and new education personnel,
appropriate placement processes, career
development processes, training and self-
capacity building processes, discipline
enforcement, as well as awarding and re-
tirement preparation process.

Related to student services, the pres-
ence of lecturers was monitored by means
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of reports delivered directly to the relevant
supervisor, department coordinator, dean and
rector. Thus, lecturers were responsible for
being present on campus to fulfil the nec-
essary tasks and functions. The National
Higher Education Standards provided the
reference in terms of community service
provision. Even the services provided
had exceeded the standards provided by
National Standard of Higher Education
(NSHE). There are seven standards that
serve as guidelines for UNJ services in
serving all stakeholders, namely: (1) vision,
mission, goals, objectives and achievement
strategies; (2) civil service data, leadership,
management systems and quality assur-
ance; (3) students and graduates; (4) human
resources; (5) curriculum, learning, and
academic atmosphere; (6) financing, fa-
cilities and infrastructure, and information
systems; (7) research, community service
and cooperation.

In order to provide these services, UNJ
formulated Standard Operating Procedures
(SOPs) for each type of service so it can be
clearly seen who is responsible for doing
what. However, with the existence of SOPs,
the implementation of services did not de-
pend on who did it.

Information management activities
included provision of information system
facilities and infrastructure and telecom-
munications network backbone, which
enabled the entire main process of higher
education to be accessed quickly, ac-
curately and reliably. The information
system model guaranteed that services to
the public were not stopped due to dam-
age to telecommunications networks and
errors in information systems. The UNJ

had also developed a general blueprint
for university information technology (IT)
development aimed at supporting the tri
dharma (three mission) process of higher
education. In addition, IT was increasingly
used for learning itself, with e-learning
and blended learning approaches having
already been implemented by several
faculties [18; 19].

Discovering. UNJ was always proactive
in preparing its research development plans.
The development plan set out for the next
five-year period has also been ratified by the
Jakarta State University Research Institute
Leadership Meeting named the 2016-2020
Research Master Plan (RMP) of Jakarta
State University, abbreviated as 2016-2020
RMP. UNIJ had 8 leading research themes,
namely: (1) Educational Technology:;
(2) Environmental Education; (3) Maritime
Education; (4) Neuro Pedagogics; (5) Child
Protection Education and Women’s Empow-
erment; (6) Science, Technology and Sports;
(7) Arts, Social and Humanities; (8) Creative
Economy and Small and Medium Enter-
prises. Together, these comprise a research
umbrella, covering all research themes and
activities worked by lecturers and students,
and under which their basis for discoveries
is delivered.

The direction of UNJ’s research was in
line with the approach that is set out in the
UNJ Strategic Planning and the Ministry of
Research and Technology Strategic Plan-
ning documents. On that basis, research
at UNJ emphasised the involvement of
its lecturers in research activities. During
2013-2015, the involvement of lecturers in
research at UNJ continued to increase, as
presented in Table 1 below:

Table 1. Number of Lecturer Engagement in the 2013-2015

Number of Lectures

Source of Funds

2013 2014 2015
DIPA UNJ 2010 280 454
DIPA DITLITABMAS 50 73 80
Cooperation 10 15 52
Grant (BOPTN) 55 - -
Total 325 368 586

Source: RMP of UNJ 2016-2020.
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Publishing. The results of research
can consist of teaching materials, models,
works of art, social engineering and oth-
ers things. The indicator of the research
was the direct or indirect applicability of
the results of the research in terms of its
acceptability by an end user. To achieve
this goal, research results must be dis-
seminated or published systematically.
Research results are disseminated in the
form of scientific writings in journals
whether published locally (on-campus),
nationally or internationally. The results
of the study comprised a dynamic pattern
of developoment. With the determination
of the research roadmap, the dynamics of
the conducted research would still have
a path that provides direction and aim.
Based on data from the 2016-2020 UNJ
RMP (Research Master Plan), the volume
of research sent to journals for publication,
both national and international, continues
to increase, as presented in Table 2.

Serving the community. Community
service was delivered according to two
main elements. Firstly, by lecturers, who
also had an obligation to carry out the 7ri
Dharma of higher education, and secondly
by students. The service programme’s di-
rection towards community development
was no longer seen in terms of creation
but rather in terms of developing, empow-
ering and changing paradigms. The first
requirement was building a community.
In this context, it was no longer creating
but empowering that was seen as central.
This empowering process was seen as more
important due to the ready development of
technological innovation. If creation was

seen as part of the process of developing
community service, in the future it would
increasingly need to be based on research.
Related to UNJ’s vision and mission, its
relevance was to create an institution
able to compete in the midst of the era of
globalisation. By encouraging lecturers to
take the time to provide community service
because the 7ri Dharma of higher educa-
tion is placed above vision and mission, is
a campus community, the faculty commu-
nity — especially lecturers — is expected to
be able to provide services in accordance
with their respective fields of knowledge.

In the process of community service,
no specific topic was predetermined, with
lecturers able to take any topic. For exam-
ple, how do teachers understand the 2013
curriculum? In its implementation, lectur-
ers who conducted community service
with the theme share the tasks. Thus, one
lecturer might perform a service on how to
make a good lesson plan, while other lectur-
ers would then create or develop learning
models that were in accordance with 2013
Curriculum (C13), lecturers who conducted
training on authentic assessment and so on.
The target of the service programme could
not be separated from the results of the
research. Therefore, lecturers — for exam-
ple, those from MIPA (natural science) and
technique — do community service based on
the results of their research. Overall, the
results of community service activities are
aimed at satisfying the target community,
changing attitudes, knowledge and skills in
the community, as well as utilising science
and technology on an ongoing basis, creat-
ing enrichment of learning and/or learning

Table 2. Number of Researchers, Titles and Journals 2013-2015

Sum of Level of Journal
Sum of Sum of
Year Research- Titl 1 ;
er 1tle Journa Interna- National National Local
tional Acredited
2013 125 125 20 22 6 80 17
2014 140 140 25 40 4 90 6
2015 150 150 30 72 8 67 3
Total 415 415 75 134 18 237 26

Source: RMP of UNJ 2016-2020.
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resources, while overcoming social prob-
lems and policy recommendations that can
be utilised by all stakeholders.

Leading change. One of the chang-
es made was in the field of Information
and Computer Technology. Technological
change was the implementation of advances
in science and technology. Initially, the
technological change was presented be-
cause there was a request from students
to the leadership, to the rector, to provide
campus Wi-Fi. The goal was to be able
to access the Internet in order to enrich
educational materials and literature. Tech-
nological change enabled increased pro-
ductivity of lecturers and education staff,
reengineering of business processes and the
ability of lower-level employees to carry
out higher-level work through information
system support. It is seen that the latest
developments in computerised systems
have changed the structure of resilience in
educational institutions.

Structural changes involved structural
variables such as reporting relationships,
coordination mechanisms, empowering
workers, or redesigning jobs. The Jakarta
State University (UNJ) developed and
implemented a system of accountability
for the management and implementation
of clear, measurable and accountable na-
tional education, which was useful and
successful in realising its mission, vision
and purpose. In order to realise the above,
the University of Negeri Jakarta (UNJ)
compiled a report on the implementation
of the programme activities and budget
management as outlined in the form of
the Performance Accountability Report of
Government’s Agency (PARGA).

The process of developing institutions
to become more competitive has conse-
quences for changes in human resources.
The institution identified strategic values in
development so that they could become a su-
perior concept compared to other institutions.
Changes in human resources included chang-
es in attitudes, expectations, perceptions and
behaviours. Organisational development is
a term used to describe methods of change
that focus on humans and the nature and
quality of interpersonal work relationships.
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Discussion and Conclusion

The results of the study found that
education and teaching planning is an
important aspect of the whole process
of education and learning at UNJ. Good
planning refers to the process of drafting
the LP (lesson plan). The preparation of
the LP refers to the standards set by the
Ministry of Research, Technology and
Higher Education (MRTHE) of Indonesia.
While teaching is generally seen as some-
thing that is done to facilitate learning, for
Reigeluth and Carr-Chellman, teaching
cannot be defined separately from learning.
Teaching consists in guiding and facilitat-
ing learning, allowing students to learn
how to learn, establishing the conditions
for learning. Real learning occurs when
individuals grow, develop or mature in
anumber of respects related to teaching and
certain content [20]. Real learning occurs
when individuals grow, develop or mature
in a number of respects related to teaching
and particular content. The findings of this
study are in line with Carnell’s view, which
suggests that the learning approach is cen-
tred on transformations that change learn-
ing involving aspects including lecturers
and students as joint learners; knowledge
is built collaboratively; learning takes place
under conditions of dialogue; learning
itself is the focus of learning. Community
learners help fight pressure that can hinder
effective learning [21].

In order to improve teaching, it is bet-
ter to have many active researchers and to
strengthen research activities through inter-
actions between researchers and students.
This relationship is characterised by the
postgraduate research level activity. When
teaching does not involve research, then it
is not, ipso facto, university teaching [22].

This study shows that significant ben-
efits result from effective mentoring. Men-
toring is considered to be very important for
student success. For example, guidance is
useful for acquiring knowledge, increasing
technical competence, increasing behav-
ioural competencies, planning and achiev-
ing specific career goals, increasing self-
awareness, increasing visibility, obtaining
a better understanding of the organisation,
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clarity of personal goals, increased self-
confidence and intellectual challenges [23].

Teaching and mentoring emphasise the
work of learning facilitation. Teaching suc-
cessfully in the learning activities do not
guarantee success in mentoring; however,
the practice of good teaching does inform
good mentoring, and vice versa [24].

Looking at the views of Bringle and
Hatcher, the commitment to support servic-
es as an integral aspect of higher education
consists in an effort to ensure that community
learning and involvement services are inte-
grated into work and academic culture [25].
In order to improve service, the steps that
need to be taken by UNJ, as suggested by
Bringle and Hatcher are to: (1) carry out
regular strategic planning; (2) create and
develop centralised services that are not
only to develop each of these elements
of service; (3) increase the commitment
of institutional budgets to support the
development of learning services; and
(4) strengthen commitment to serve learning
with and maintain academic integrity. Excel-
lent service consists in a service orientation
for higher education so that it continues
to exist and establish good relations with
stakeholders. Basically, quality academic
services will help to develop quality human
beings in terms of students who are able to
compete with globalisation. Student satis-
faction becomes the benchmark of a college
in providing services to students.

Universities must be flexible in their
course content in order to serve their cus-
tomers in a market environment. Although
traditional principles in course design are
still needed for a well-rounded under-
standing, universities must offer courses
that reflect new trends and technology.
Higher education should provide classes
and degrees that will prepare their students
with the knowledge to succeed in this field
because of specific needs in the job market
for specific sets of skills [26].

Research activities should be contin-
ued or developed. The results of existing
research can be disseminated to several
universities. This is necessary to avoid
repetitive research; thus, the results of
research that has been carried out can be
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used as a reference for further research
both for the researchers themselves and
other researchers. Research at UNJ also
needs to promote collaborative research,
both with other research institutions, other
universities or with industry. This finding
is in line with the view of Dundar and
Lewis who stated that the productivity of
academic research is very closely related
to the existing programmes in the faculty.
Nonetheless, the addition of staff to the
programme will achieve improved research
performance because they increase their
academic staff; however, at a certain level,
the research products from faculty members
will start to decrease [27].

Involving ‘students as researchers’ in
higher education is a pedagogic approach
towards supporting students in their en-
gagement with undergraduate research
within and/or beyond the formal curriculum
with the purpose of advancing their own
understanding and knowledge — in some
cases, contributing to the broader knowl-
edge base of their discipline. A pedagogic
approach is a descriptive term, rather than
relating to the students themselves [28].

In essence, research will lose value if
not published. The results are disseminated
to colleagues so that they can be examined
and used for the advancement of science
and employment. Publication can also
disseminate the results of research to the
public and policymakers so that they can
use it to make decisions related to funding
and applied practice.

Publishing scientific work is considered
the most important thing by researchers who
exchange scientific knowledge. Through
this publication activity, they share their
productions to enrich scientific and societal
contributions. At present, scientific research
of high quality, which has intellectual
originality, has become a prerequisite for
quality metrics and university prosperity.
Competitiveness includes the aim to publish
in journals that have high impact factors.
A publication that has a high international
impact factor has become a standard for
university classification in accordance with
the contribution of faculty members to pub-
lishing in scientific journals [29].
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Research programmes carried out in
higher education are aimed at producing
truly high-quality and useful products.
Meanwhile, the community service pro-
gramme is more directed towards the use
and application of research results and the
results of education in higher education.
For community empowerment and wel-
fare, these three aspects are summarised in
a unified curriculum.

Community service is a hallmark of
higher education. Community service is
of the view that the success of a campus is
not only seen from the science and tech-
nology that is growing rapidly on campus.
However, it is also increasingly clear to
what extent technology and science can be
applied to society. People feel the benefits
so that they improve the standard of living
of the community itself. Public universi-
ties need to create programmes according
to their experience of university—commu-
nity relationships and transition to making
engagement more central to the core of
the institution. Through such progress,
higher education can continue to contribute
fully to the advancement of the country as
stronger, wealthier and more equitable [30].

Community service consists in commu-
nity development work aimed at developing
human life in order to transform their existing
conditions of powerlessness and act as a col-
lective to transform human conditions. This
work begins with the personal empowerment
of members of the community to participate
in and express themselves in the decision-
making processes, forming the cornerstone of
the community development process aimed
at bringing about social change [31].

Management plans change according
to what elements in the organisation need
to be changed. In this connection, Leavitt
argues that organisations can be changed
through structural approaches, technological
approaches and people approaches [32]. In
making changes to the stages and studies of
strategic factors that influence the success
and failure of a change, it is also very impor-
tant to learn, so that educational institutions
in the transformation process conduct learn-
ing aimed at achieving success in transform-
ing existing institutions into high-quality
and highly competitive universities.
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The higher educational sector is faced
by globalisation involving strong com-
petitive pressures. Therefore, professional
management structures and an entrepre-
neurial style of leadership are increasingly
needed. Education institutions have been
transformed into learning organisations
according to the lifelong learning concept,
while knowledge management has become
the leading tool in building competitive
advantages. High education institutions
are being pushed forward by the need to
maintain competitiveness.

Transformation and changes made by
a college or universities will succeed if there
is a high commitment from all university
stakeholders. In addition, another element
that plays a fundamental role consists in stra-
tegic planning, since the development of edu-
cation comprises planned change. Therefore,
accuracy in formulating strategies in strategic
planning has an important role in supporting
transformation in higher education.

In accordance with the findings, the
participants were committed to supporting
the implementation of academic responsi-
bility of higher education through engage-
ment in teaching, mentoring, serving the
university, discovering, publishing, truth-
telling, community service and leading
change. Involvement in academic respon-
sibility and the lecturers’ own experiences
in this academic process shows the value of
commitment to improved quality in higher
education. Despite cultural and practical
challenges, on the whole, the lecturers dem-
onstrate academic, social and cognitively-
meaningful involvement in the academic
responsibility of higher education.

The findings of the study are obtained
from the experiences of lecturers as practi-
tioners in academic responsibility in an Indo-
nesian university. Therefore, further work is
required on other populations, particularly the
experiences of students and administrative
staff in order to gain a more comprehensive
picture of academic responsibility. Addition-
ally, evaluation research should be under-
taken to evaluate the implementation of the
academic responsibility of higher education.
Case studies are also needed to explore the
use of different strategies to support academic
responsibility in higher education.
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Introduction. In order to encourage more flexible working environments and establish generators of sustainable
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Materials and Methods. The research, featuring a study of theoretical-interpretative design, was based
around the qualitative paradigm. Information was obtained by means of semi-structured interviews with
14 lecturers from different universities in the city of Quito in Ecuador. The data obtained were triangulated
with a review of the literature carried out by the researchers.

Results. The informants considered cognitive competencies to be the most relevant within the context of
teacher formation. Research, planning and organisation skills were not established in importance due to
university professionalisation. Additionally, the need to establish curricular changes in the Ecuadorian
university pedagogy was confirmed.

Discussion and Conclusion. After contrasting the opinions of university professors and formation theories,
a theoretical reflection is presented in which the importance of unifying professional formation and investi-
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I Hayuonanonoui ynusepcumem Yumbopaco (UNACH), e. Jlamaxynea, Dkeadop
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Bgenenne. [Ipodeccnonanpras moAroToBKa NpernoaaBareseil mpexycMaTpiBaeT BEIOOp epeaady 3HaHUH Cpey
MHOKECTBA BAPHAHTOB. YHHBEPCHTETHI YAIlle BCETO MPEAIAraloT yueOHbIe MPOrpaMMbl, OPUEHTHPOBAHHBIE HA
HOTPEeOHOCTH MEHSIIOIIEroCsi Mupa. B cBA3M ¢ 9THM BeryIie MeX IyHapOoIHbIe OpraHu3aliHy, BKIrodas BceMupHbIit
6anx 1 FOHECKO, npeuiokuiti mpoBeCcTH NEPEOLEHKY POJIU BEICIIETO 00pa30BaHHUs B COLHAIBHO-OKOHOMHYIECKOM
Pa3BUTHM PA3IMYHBIX CTPAH B paMKaX KOMIIETEHTHOCTHOTO Mojxoa. Llenb nccnenoBanus — BEIABICHHE CTEIEHI
(hopMHPOBaHHUS HCCIICIOBATEIBCKUX KOMIICTCHIINH Y MpernoaBaresieii DkBamopa.

Marepuasl 1 MeTOAbI. VcciiefoBaHNE OCHOBAHO Ha Ka94€CTBEHHOM ITOIXO0/I¢ K H3yUCHHIO TEOPETHKO-UHTEP-
MIPETANNOHHOTO MPOEKTUPOBAHMS y4eOHOTO Mporecca. B kauecTBe KI04eBBIX HHPOPMATOPOB YIaCTBOBAIH
14 npenogaBareseil U3 HECKOJIBKUX YHUBepcuTeToB I. Kuro. /s c6opa MaTepuaa UCIIONB30BaIOCh MOJTY-
CTPYKTYPHPOBAaHHOE HHTEPBEIO. [loyueHHbIe JaHHbIE OBUIM COIIOCTABICHEI CO CBEACHUSIMH, H3BICICHHBIMA
W3 TEOPETUUYECKON JINTEPATYPHI 110 TaHHOU TeEMe.

Pe3yabTaTsl nccaenoBanusi. VIHGOpPMaHTH CYMTAIOT KOTHUTHBHBIE KOMIIETEHIIMU HauOoJiee pelIeBaHTHBIMU
JUIS TIOATOTOBKY IpernojaBarens. MccienoBaTenbckue U OpraHU3alIOHHBIC HABBIKM HE OBUIM NPU3HAHBI
CTOJNb K€ BaXXHBIMH B CBSI3M C COKpAIEHHEM CIenHaau3anuil u npodeccrmoHanusaneil yHHBEepCUTETOB.
B xozne uccrnenoBanus 6pu1a 000CHOBaHAa HEOOXOIUMOCTh KOPPEKIUU yU4eOHBIX IJIAHOB BBICHIMX y4eOHBIX
3aBeJcHUI DKkBazopa.

O6cy:xaenue u 3akjarodenue. [locie comocraBiennss MHEHNH YHUBEPCUTETCKHUX MpodeccopoB U 0Opaso-
BaTEJIbHBIX KOHIEIHII C TOMOIIBIO TEOPETHYECKON peduiexcun ObuIa IPOJIEMOHCTPHPOBAHA AKTYaIbHOCTh
BKJIIOUCHHUS B IPO(ECCHOHATBHOE 00pa30BaHNUE PA3BUTUE HUCCIIEOBATEIECKUX KOMICTCHIUN € IEJbIO M0-
BBIIIEHUS] KAYeCTBA BHICIIETO 0OPAa30BaHUS M COCPEAOTOUEHHS HA JINYHOCTH MPEToAaBaTels KaK TIaBHOM
aKTope 00pa3oBaTeIbHOTO MpoLecca.

Knrouesvie cnosa: uccnenoBanme, KauecTBO 00pa3oBaHUs, BeIcIIee oOpa3oBaHUE, 00ydyeHHEe, TOATOTOBKA
MpenoaBaTelisi, KOMIETEHTHOCTh

Hns yumupoeanus: 110Ar0TOBKa MpenogaBaTeIei U OLEHKA UX ACATEIbHOCTH Ha OCHOBE KOMIETEHTHOCT-
Horo noaxoxa / M. @. Cexac Maprtunec [u ap.] // Uaterpanus o6pazosanus. 2019. T. 23, Ne 3. C. 350-365.
DOI: https://doi.org/10.15507/1991-9468.096.023.201903.350-365

Introduction

In recent years, advances in higher edu-
cation teaching have led to the acceptance
of far-reaching changes in the context of
developing countries; this tendency is even
more pronounced in developed countries.
As a consequence, a challenge to the pro-
fessional formation of university teaching
staff is presented by the large number of
pedagogical alternatives for the transmission
of knowledge. Nevertheless, in the univer-
sity institutions themselves, formation pro-
grammes increasingly promote spaces aimed
at facilitating responses to the demands and
requirements of a changing world.

The increasingly urgent search for con-
sistent excellence on the part of university
staff coincides with the use of multiple
resources that are made available to uni-
versity students, including library services,
telematics rooms, documentary sources,
spaces for recreation and adequate class-
rooms, as well as teachers who develop the
curriculum and deliver lessons.

The university sector has been exten-
sively preoccupied with the introduction
and use of new information and com-
munication technologies (ICT), which
comprise a first-class instrument for use
by university students as a consequence
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of innovative strategies involving the use
of these technologies in the development
of new knowledge applications, in the ex-
pansion of secondary education to higher
education and in the increasingly dynamic
field of research.

As a consequence, a need to stimulate
specialised knowledge discourses through
teacher formation and research skills is
becoming more evident in the increas-
ingly universal educational orientation of
universities. In this regard, international
organisations such as the Organisation for
Economic Cooperation and Development
(OECD), the World Bank and the United Na-
tions Educational and Cultural Organisation
(UNESCO) have proposed a re-evaluation
of the role of higher education in the edu-
cational, economic and social development
of the relevant countries. This central con-
cern for the role of education in delivering
research advances and innovations has been
extensively discussed in recent studies on
university and curricular policy, according to
which education is seen as a dynamic factor
in social development and the transforma-
tion of society.

Under these conditions, a similarly
determinative aspect of the relationship
between society and education is seen in
the process of globalisation, which dem-
onstrates that the relationship is not to be
seen in mechanical but rather in dialectical
terms. The process of globalisation has gen-
erated the opportunity to identify the pres-
ence of different educational approaches
that arise in the field of Higher Education
in different parts of the world, as well as
the diverse approaches that revolve around
the new challenges and the redefinition of
the responsibilities of educational actors,
whose commitment is condensed both in
the educational institutions and in wider
society. For [1], education, which has long
been part of the social superstructure, has
by its very nature a relative autonomy with
respect to the social component. Therefore,
it has the capacity to contribute to and
promote changes that occur in the educa-
tional component and, consequently, in the
activity that entails the objectives of the
educational system according to [2].
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Thus, within the framework of profes-
sional activity in universities, university
professors have to employ a wide variety
of educational techniques and strategies
based on various psychological positions,
such as strategic teaching, teaching from
complexity, focus models of teaching and
assessments of good teaching or quality in
higher education, which define the role that
teachers play in today’s higher education.

Among other factors, the role of the
university teacher in the face of new social,
economic and political realities must rise to
challenges demanded by competency-based
approaches as a new pedagogical trend,
forcing teachers to strengthen or augment
the skills and knowledge they already pos-
sess, as well as enriching the work they do
with new capabilities. To this is added the
need for the education system to increase
its effectiveness in the formation of univer-
sity graduates, whose responsibility is to
contribute and promote the advancement,
development and construction of modern
societies.

It is of vital importance for university
education that the genealogy of educational
policies be included in the debate to allow
a meticulous description of the conditions
of discourses that constitute strategies to
uncover an entire geographical space that
permits hegemonies and technologies of
control and constitutes a domain for the
exercise of teaching [3].

However revolutionary they may seem,
changes occurring in the university cur-
riculum or curriculum must be in con-
formity with previous patterns of study.
Those responsible for the management
of university departments have to accept
the imposing challenges of globalisation,
which considerably affect the vast majority
of countries. However, it should be borne
in mind that the implementation of these
changes in educational processes will only
be possible in the context of a programme
aimed at transforming the development
and formation policies of educators, thus
achieving high levels of quality in the edu-
cational context.

In the case of university professors, the
study of competencies has been developed
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at the international level with the aim of
generating teaching profiles that support
the orientation of the formation/research of
the teaching staff. Teachers in Ecuadorian
universities require knowledge, skills and
investigative attitudes that are considerably
differentiated from those that were needed
20 years ago [4; 5]. Therefore, the objective
of this research is to carry out a theoretical-
critical analysis that demonstrates the impor-
tance of establishing research competencies
within the formation of university teachers
in Ecuador in order to establish the condi-
tions for quality higher education.

Formation and education by competen-
cies. From a hermeneutic perspective, the
required changes can be referred to in terms
of three major dimensions generated within
the educational dynamic:

— knowledge;

— the intellectual capital of the institu-
tions;

— innovation as the basis of a develop-
ment process.

In order to ensure that the new edu-
cational modalities meet stated objec-
tives, clear and well-defined processes,
involving the demonstration of knowledge,
skills, commitment and personal attitudes,
ultimately determine education as a pro-
cess that goes beyond the transmission of
knowledge and skills. In this context, it is
important to understand competency-based
education as fundamentally focused on the
construction of discourses oriented towards
the promotion of knowledge [6].

The concept of educational quality
presupposes an acceptance of existing com-
petitiveness in educative institutions, as-
suming the derived commitments of the role
of universities in offering better services to
society. This implies, in turn, a contraction
of commitments not only of teachers, but
of all its organs and levels, considering it
as a continuous challenge. These consid-
erations of a general nature with respect
to the changes that affect the educational
system lead to an accentuation of social
dimensions that is only possible through
education, which at the same time provides
a means to achieve unity and conduces to
the management of conflict situations [7].

In this sense, increasing the competi-
tiveness of education comprises an integral
approach to raising the potential of individ-
uals faced by the rapid transformations tak-
ing place in contemporary society. There-
fore, a university is essentially required to
maintain a double position: firstly, oriented
towards innovation, and secondly — towards
the creation of knowledge. At this stage, it
is not necessary to bring democratisation
into the discussion so long as an accelerated
pace can be maintained to remain abreast
with rapid global transformations.

In view of this, a strategy for the mod-
ernisation of higher education must be
considered that avoids undermining the
benefit of the majority at the same time
as preserving its own self-interest and
autonomy.

Taking a broad and complex perspec-
tive, formation in skills is not only the re-
sponsibility of educational institutions, but
also of society, the labour sector, the family
and the person [7]. According to the au-
thors, the formation of competencies takes
place across five axes. The first of these
axes comes under the remit of educational
institutions, this competence is currently
distinguished by the impulse to creativity. It
is necessary to promote innovation in order
to solve problems. These are the factors that
permeate teaching practice.

The second axis comes under social
responsibility. University social responsi-
bility is a moral building competition. The
university and higher education institutions
are the main player. Developing social
promotion projects, with ethical principles
aligned to sustainable development. Social
responsibility seeks to make the knowledge
imparted within an environment of respect,
responsibility, equality and inclusion.

The third axis corresponds to the work
of actors within the educational system.
The actors involve the responsible manage-
ment of the university. They are referred
to as responsible campuses; they perform
project procedures. They analyze the work-
ing climate, human resources, internal
management, care and benefit of the en-
vironment, considering all stakeholders of
the university.
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The fourth axis corresponds to the fam-
ily. In higher education, the family plays
an important role in the youth period. The
role of adolescence plays a very important
role. This factor is decisive for the success
of students. The parents or guardians are
about the relationship family — university;
it allows to experiment alternatives of re-
lationship of the university with the family.
It is beyond information on the academic
performance of its members. The family
axis allows the development of work ses-
sions with students on the possibilities of
maintaining or improving the perception
of the family. In universities during work
sessions, opinions are collected from the
students themselves. Opinions on these
forms of parent relationship at the univer-
sity level are well known. Factors that are
present in regular or poor performance are
explored, even if family functioning and
conditions are good.

The fifth axis is represented by the
teaching subject. It represents the independ-
ence of being. It is the one that relates to
the external and internal environments of
each individual. The subject as manager of
his own knowledge, is responsible for the
dissemination of knowledge, research and
training of models of knowledge production
that guide scientific research activity. It is
responsible for generating local and national
development in which the principle of mate-
riality of all stakeholders is included. In ad-
dition to these axes, the quality components
proposed by [8; 9] refer to the identification
of key values of formation for higher educa-
tion, the application of recognised formation
processes and high-level results.

The educators of the future must turn
their gaze towards the search for continu-
ous improvement and teacher formation,
factors that have a notable impact on the
teaching exercise, as well as on work-
ing conditions, professional reformation,
institutional infrastructure and didactic
resources. Formation through the develop-
ment of skills is based on the knowledge of
all current changes and needs, with the aim
of improving the quality and efficiency of
occupational performance, thus facilitating
the formation of more integrated profes-
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sionals who are capable of contributing to
the organisation of learning and the acquisi-
tion of knowledge [10].

Learning as part of the formative pro-
cess and development in teaching for
universities. Learning is the process or set
of processes through which ideas, skills,
behaviours or values are acquired or modi-
fied. All changes or modifications are the
result of study, experience, instruction,
reasoning, or observation. Learning as
a process of relative and permanent change
is distinguished by the behaviour of a per-
son generated by experience. The teacher
is the one who has the experience.

The teacher as a subject, always seeks
an improvement in his status, knowledge
and life. Improvement is transmitted in edu-
cation. When students don't perceive educa-
tional lessons, the teacher must understand
the difficulties that arise. By perceiving
these difficulties, there are significant
changes in teaching that determine the pro-
cess of teacher training and improvement.
In this way, it can be identified that the
determining factor in learning is changes
that allow the search for an improvement
in training.

In this sense, learning should not be in-
terpreted as a relatively permanent change
in behaviour due to experience, since this
cannot be explained by a transitory state
of the organism due to the maturation or
tendencies of innate responses. It is neces-
sary to emphasise that apprenticeship pro-
grammes that take place in the workplace
presuppose the existence of a comprehen-
sive previous preparation in the work that
is to be carried out and the work experience
under the supervision of the experts. This
must also be flexible and allow changes ac-
cording to the needs of the university. The
complexity of the competitive environment
can be explained in terms of changes that
have originated in the university organisa-
tional environment [11].

Under the framework of this study,
the interpretation of the concept of labour
competency from the educational perspec-
tive has been conceived as an educational
process in developed countries linked
to the learning processes that determine
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individual development processes. The
response to these difficulties was oriented
towards the conception of a competency-
based approach to education, which aims
to support an integral professional forma-
tion approach that, by design, connects the
world and society in general with the world
of education and educational formation [12].

Competencies can be interpreted as un-
derlying features in an individual that are
causally related to successful performance
in the workplace. This highlights the differ-
ences in knowledge and the cognitive and
behavioural skills that occur in people in
their work functions [13]. Thus, competen-
cies can be related to performance, becoming
a causal model where the person can indicate
the reasons, the character traits, the con-
cept itself and the knowledge generated by
a situation, which serve to predict behaviours
that, in turn, predict concrete unemployment.
Any plan or programme of formation in an
educator is oriented mainly towards didactic
and psycho-pedagogical formation, since
foreseeing the very moment at which a person
understands that it is necessary to update his/
her permanent and fundamental knowledge
of the subject taught by the teacher [14].

In this sense, the implementation of
professional formation through which
teachers with basic skills are trained is of
vital importance at present for the educa-
tion sector. An example of this would be
the ability to contemplate and analyse
what is being done in order to design
specific actions that promote skills such
as perception and evaluation of reality,
design and development of professional
actions, management of scientific and
technological information, formation and
permanent formation, teamwork and pro-
fessional values.

Formation by competencies — integra-
tion of the educative context and the pro-
ductive context. Since competency-based
formation is achieved through the acqui-
sition of knowledge combined with the
development of skills and activities, it can
be understood as a process that takes place
over the whole lifetime of an individual
with the intervention of formal instruments
leading to the achievement of the desired
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competency. Therefore, factors inherent to
the specific competencies — like learning in
general — allow a space to be generated in the
context defined by a network of institutions,
involving both formal and informal relation-
ships throughout life, which is referred to
as the process of continuing education. Due
to the application and implementation of
the methodology that it entails, this novel
approach is becoming increasingly popular
in universities [15]. Likewise, educational
spaces show interest in adapting the educa-
tional programmes to the demands of the
profiles required by the social sector.

When considering this process, it is
necessary to take three main aspects into
account. The first refers to the identifica-
tion of competencies, defined in terms of
a method or process that is followed in
order to establish the competencies that
are brought into play in order to carry
out a formation activity in a satisfactory
manner. The second is conceived as the
normalisation of competencies, defined as
the result of the consensus of the actors of
the process, i.e., the university education
sector. Therefore, normalisation should be
understood as a pattern of comparison and
not as a law of mandatory application [16].

Finally, the third aspect is identified as
the certification of competencies, implying
a recognition of a competency demon-
strated by the university teacher regardless
of the way in which it was acquired. This
consists in a process of determining the
evidence of performance and knowledge,
as well as the understanding that a person
shows in relation to a work function. In this
way, competency-based formation is under-
stood as a process that seeks to emphasise
the abilities of people based on effective
performance in the workplace [17].

It is not only through adherence to
standards that educational formation pro-
grammes are oriented to generate compe-
tencies, but also through flexible pedagogi-
cal strategies, in which case the educational
component is vital for the success of the
methodology in the university adminis-
trative organisations. In this way, com-
petency-based formation in universities
also faces the challenge of rethinking the
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development of curricular design consid-
ering labour competencies as an object of
accreditation, rethinking the formation and
updating of not only didactic knowledge,
but also knowledge that is the product
of technological processes, replant new
criteria that allow the evaluation of the
teacher and the effective performance of the
graduates as well as creating new spaces to
accommodate other educational tools such
as those derived from non-educational ad-
ministrations, and work experience, which
provides the legitimacy to aspire to the
accreditation of formative and professional
achievements.

From the perspective of this study,
there are three dimensions that cannot be
ignored when thinking about the competen-
cies of university professors, namely, basic,
specific and transversal competencies. Ac-
cording to [18], these basic competencies
are considered minimal for the practice of
teaching.

For [19], specific competencies are
represented as those related to the ability to
teach with the idea of generating a deep and
meaningful experience in students through
planning, didactics and evaluation. Finally,
transversal competencies are described
by [20] in terms of the ability to maintain
a positive and affective atmosphere in the
classroom, as well as to reflect on peda-
gogical practices and maintain good quality
interactions with students. Such transversal
competencies grant an affective component
and are linked to relational aspects.

Professional profile. According to [21],
a teaching profile comprises the set of
roles, knowledge, skills, abilities, attitudes
and values necessary for professional
performance. All these conditions are in
accordance with the social, economic and
cultural conditions of the context in which
it interacts. According to the contributions
of the aforementioned author, a theoreti-
cal approach can be developed to allow
diverse elements that operate the indicators
or characteristics that a teacher must have.
In the same way, a profile helps teachers
to maintain leadership competencies in
relation to others, specifically with their
students.
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Another conceptualisation of the pro-
fessional profile of the teacher consists in
the set of competencies organised by units
of aptitudes as defined by [22]. These
competencies are necessary for the organi-
sation of educational professional activity
according to evaluation criteria and quality
parameters [23]. According to this author,
educators must possess a series of com-
petencies that accredit their as having the
capacity to fulfil their professional tasks ac-
cording to the speciality of their profession.

In this perspective, [24] conceptualises
the profile of the teacher as the organised
and coherent set of highly desirable at-
tributes and characteristics in a teacher.
Attributes that are expressed in terms
knowledge, skills, attitudes and values
allow efficient performance according to
creative and critical sense. These different
functions that correspond to their academic
condition are conceived as interdependent
functions, committed to the fulfilment of
the educational mission.

Competencies. According to [25],
a professional profile comprises a set of
behavioural patterns necessary to perform
tasks and functions effectively, as well as
the competencies underlying these patterns.
These competencies are approached in
terms of the integration of knowledge that
a person possesses to perform fully in the
area where they are developed. Conversely,
[26] defines competencies as the mix-
ture of motives, traits, knowledge, skills
and aspects of self-image, as well as the
forms of behaviour or thought generalised
through situations that some people man-
age better than others. Here, competencies
refer to the interaction and synergy of all
the experiences of each individual in their
field of work.

Competencies in the field of education
can be achieved on the basis of the profes-
sional competencies of the pillars of edu-
cation proposed by [27]. These competen-
cies are: technical (cognitive knowledge),
methodological (research), participatory
(knowing how to be with others) and per-
sonal (ethical). Therefore, competencies
are not innate potentialities of the human
being, but rather form part of a permanent
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construction on the part of a teacher, based
on a clear intention to produce or carry out
a specific task efficiently and effectively.
Meanwhile, the conceptualisation of
competencies discussed in [28; 29] refers to
a holistic concept of teaching in which the
productive capacity of an individual (teacher)
is defined and measured in an educational
context in performance terms. Here perfor-
mance includes not only knowledge, skills
or abstract skills, but competition which
integrates knowledge, know-how, knowing
how to be and the ability to live with others.

Materials and Methods

This research was based on the qualita-
tive paradigm as defined by [30] in terms
of a study that is structured around the
philosophical conception of qualities, that
nourishes and provides the explicit details
of what is real, thus determining the pos-
sibilities of knowing what happened. The
researchers carried out the data collection
in universities where the informants were
carrying out their academic activities.

In accordance with the nature of quali-
tative research as recommended by [31;
32], semi-structured interviews were con-
ducted in order to obtain relevant data from
participants expressing their opinions about
the topics raised in the investigation. Each
of the participating teachers responded
in an appropriate and measured way to
the established questions, referring to the
knowledge they had gained in accordance
with their area of academic preparation.
Once the required information had been
obtained, the researchers proceeded to
write their own interpretations based on the
opinions expressed by the informants. The
definitive time for the total development
of the investigation was five months. The
investigation began on October 1, 2018,
until February 28, 2019.

Research informants. For the process
of selecting the informants, the research-
ers applied the criteria recommended by
[33; 34]; where instead of a rigid statisti-
cal process, the qualitative study approach
is informed by the collection of data that
emerges from interviews. An analysis was
made of the best universities operating in
the republic of Ecuador. In total, seven (7)
universities were selected according to
specific criteria: the most research and sci-
entific publications, the number of students
and teachers enrolled and the diversity of
university career choices offered by the
institution. The selected universities were:
San Francisco de Quito University (USFQ),
Pontificia Universidad Catoélica del Ec-
uador (PUCE), University of the Armed
Forces (ESPE), Central University of Ec-
uador (UCE), University of the Americas
(UDLA), University National University of
Education (UNAE), National Polytechnic
School (EPN).

After selecting the universities, one
invitation letter was drawn up for each
designated university in which the par-
ticipation of two teachers was requested.
These professors had to fulfil the following
criteria: demonstrable experience in scien-
tific research and possession of a master’s
degree or doctorate. It was also specified
that the informative teacher would be inter-
viewed for a period of time not exceeding
25 minutes.

Techniques and Instruments. The re-
searchers applied a semi-structured inter-
view to the informants (see Table) with
the objective of collecting inescapable
information that would respond to the
objective of the research on educational
competencies. For [35], this type of inter-
view — that is to say the semi-structured
model — is characterised by being simple,
understandable and open, without relying

Table. Interview questions applied to research informants

National University of Education (UNAE)

Data:

Informant:

Interview #:

Question

What are the competencies required in higher education?

Does university allow professional formation?
Is the development of this research important?

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION
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on preestablished categorisations. Based
on this approach, the informants responded
to the researchers’ questions to the best of
their abilities without being unduly influ-
enced by the interview process (see Table).

The interviews were recorded in MP4
format (Moving Picture 4). For the tran-
scription of the recordings, the researchers
used the Dragon Natural Speaking system
version 13. The texts were then coded
to comply with the ethical standards of
the research to avoid revealing personal
information concerning the informants as
recommended by [36; 37].

Consecutively, we proceeded to a com-
plete analysis of the manifests obtained
through the contrast or triangulation of the
texts. A distinction was made between the
texts obtained by the invited professors
and the interpretative approaches taken
by the researchers. In this way, a reflexive
theoretical approach that responded to the
proposed objective was established. This
research method was recommended by [38]
for performing theoretical reflection.

Results

From the testimonies given by the par-
ticipants, different key terms emerged. For
the interviewees, “adaptation” is generally
seen in terms of competition imposed by the
university. The informant (T.2) expressed
“in my university they always want there to
be a link with society”, similarly to (T.5),
“we have the ability to adapt to the changes
in society”.

Most of the stories presented by the in-
formants consider that educational innova-
tion consists in competition in responding
to the needs of contemporary society. It is
necessary that teachers be trained to train
students in order to be able to respond to so-
cial demands. Thus, according to the com-
petency of adaptation according to (T.12),
“it is very important ... it is necessary to
reflect on professional formation to modify
our praxis”; in this way, according to the
interviewee, educational reflection allows
the speed of changes in the search for
educational improvement to be increased.
According to (T.14), “methodological in-
novation is presented ... this presupposes

358

a motivation for the teaching staff in the
development of the research because it
helps to overcome new challenges”, which
challenges are presented as “difficulties
or problems”. Likewise, according to the
informant teacher (T.11) “Innovation must
be an essential component... if we do not
want to continue to develop master class
lessons, where students feel out of the
limelight of the environment”. Motivation
and creativity were seen as the primary axes
of educational innovation, described by the
informants in terms of avoiding falling into
a routine.

From the narrated manifestos, it could
be seen that educational innovation is re-
lated to professional formation that arises
through the implementation of didactics.
According to (T.1) “I had to update [my
approach] for the students — now I use
audio-visual material so that the learning
is meaningful”. Other significant aspects
identified in the narratives of the teachers
interviewed was the development of in-
novation competencies in the classroom.
(T.3) said: “I learned to handle materials
compensated by information and commu-
nication technologies”. The acquisition of
new methodologies was easily achieved for
the informants through adaptation having
a work motivation. According to (T.6),
emotional competencies were presented
when he stated “Sometimes | have a fear
of asking, but I must go to my colleagues
to advise me on new methods of profes-
sional formation so I can use innovation
and research courses”. In this way, the fear
of being described as a teacher not up-to-
speed in the use of digital instruments is
expressed. For this reason, the interviewees
felt under competitive pressure to update
their competencies.

The informants expressed the opinion
that there are significant knowledge compe-
tencies, noting that learning and formation
are part of innovation in the classroom.
Among the difficulties or problems posed is
spontaneous learning. For (T.10), “the best
way to update us is by designing workshops
or continuing courses, but the university
considers that we are all trained”; at the
same time, according to (T.8), “interactive
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whiteboard is an innovation, I had to learn
spontaneously, because I was not trained
professionally to use those resources. “For
informants, the need to establish or define
competencies is paramount in university
education.

As a module of difficulty in the sec-
ond question, a time factor arises, which
manifests itself in (T.11), who expressed
that “time ... passes very fast and does not
allow a better formation, to put into prac-
tice what’s in my area. “The same thing
is presented by the informant (T.6), who
stated: “I find myself in agreement with the
professional formation, but the dedication
of time to updating my skills reduces time
spent with my family”. According to the
teaching staff, the time factor is important
but limited. Teachers accept the need for
professional improvement, with courses or
diplomas but are not willing to allow their
family time to be affected.

The second question exposed the limi-
tations that arise as regards formative
competency. For (T.4), “the university
requires personnel with a doctorate degree,
but by demanding the time of enrolment
for the doctorate, they gave me the answer,
that I did not have time”. The participants
expressed the need to carry out academic
studies of professional improvement in
terms of a requirement of the institution
where they work. Conversely, for the in-
formant (T.12), who affirmed “the univer-
sity always obliges us to carry out research
courses”, and for the (T.13), which I under-
line “when we have vacations or weekends
we convoke for methodology workshops,
but our time is not respected.” The inform-
ants highlighted constant invitations of the
university to update their professional skills
and competencies as an unpleasant factor.

According to the informants, the evalu-
ative competency is established, as ex-
pressed by (T.1) as “Our university institute
facilitates professionalisation; the problem
lies in the lack of content”. The lack of
clarity is due to the aim not being stipu-
lated from the beginning of the courses,
which causes discomfort in the activities
that are carried out. The discomfort of the
necessary courses or not, is exposed by
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(T.3), who expressed that “the last research
workshop [...] was unnecessary because it
was only a requirement of approval”. Ac-
cording to the teaching staff, the training
courses are implemented without having
consulted with the teacher. The participa-
tion or consultation of the teacher is not
promoted. No critical thought or opinion
is allowed. The teachers cannot comment
on their training or improvement needs,
especially, in research.

For (T.14). “You can identify the needs
and the type of competencies required by
the university, but the obligation of the
university to comply only as a curricular
requirement is justified negatively”. In the
same way, for (1.10), “the department of
human talent requires constant research or
updating every semester; it does so in an
authoritarian manner”, which expresses the
concern that the courses do not consider the
context or the social reality in which uni-
versity research is carried out, since it has
a decisive influence on it. From the point
of view of the teaching staff, their opinions
are not considered in the design of the plans
and study presentations.

For (T.13), “I believe that these oppor-
tunities offered by the research formation
institution are ambiguous, because they are
not detailed as a required competency...
they are only interested in what the ministry
of higher education requires.” For teaching
staff, there is little congruence between
what is proposed and what the university
authorities carry out. For teachers, their
main interest is to safeguard the results of
the evaluation applied by the authorities.
Evaluations are described when (T.11)
He stated that “I hope that this semester,
[they] do not make drastic changes in the
evaluation requirement, as per the previous
time.” The informant teachers highlighted
that the evaluations can be improved, but
the adaptation requires a new design of
curricular orientation.

Other informants highlighted that (T.8)
“when they design evaluations, there are
changes in the platform, everything is
modified and we have to assimilate new
approaches”, so that constant changes of
the programmes are the result of implicit
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evaluations by the university. Some in-
formants affirmed that everything arises
from incompetent policies. In this way, the
evaluative competency in the Equatorial-
Italian university education stands out.
Regarding the third question about the
importance of research, a cause-effect re-
lationship occurs between the research of
the university teacher and the consecutive
changes for educational innovation. This
establishes an external mechanism that
acts outside the competencies, which is due
to traditional educational approaches and
highlighting methodological competency in
this way. Traditional teaching practices are
highlighted for the informant (T.12), who
states “despite having updated my resume,
techniques and strategies, traditional tech-
niques prevail in my university”. Accord-
ing to this informant, traditional teaching
methods are seen in academic terms.
While traditional universities propose
academic models of didactic order, for
(T.11), “the university described a practi-
cal formation curriculum, but in reality
there were many information packages,
nothing practical, only cognitive learn-
ing contents” in this way, the university
has a great influence on the formation of
a teacher, similarly to how, according to
(T.2), “in the university where the under-
graduate student studied, the research was
not provided with depth.” These attesta-
tions symbolise the absence of depth. The
lack of an education-research system has
a negative impact for university graduates,
as shown by (T.1) “in the university when
I study, they always gave me lessons, but the
research activities were only theoretical.”
In this way, the new university professors
must build their knowledge of the research
profession as well as theoretical knowledge
and directly habituate themselves to the
university environment with the students.
On the other hand, the teaching and
learning styles are improved thanks to
the research according to (T.3), indicat-
ing that “doing excellent research can
improve learning, change, strengthening
and improving the teaching system.” In
the same way, the interviewee emphasises
that significant learning must begin in the
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students and an innovative reflection-action
must be achieved, working as a team with
colleagues to develop a common educa-
tional project.

Given these statements, according to
(T.10) “the teacher not only continues to
be trained cognitively, but also must reflect
on the importance of research.” In this way,
a reflexive competency is presented, dem-
onstrating the need for a reflective teacher.
An ideal teacher is one whose research for-
mation is developed within the framework
of his work. Regarding research work, (1.6)
states that “teacher formation is a field of
knowledge and research focused on the
study of the processes by which teachers
learn and develop their professional skills
for the formation of other subjects”. For
this, according to the informant, teacher
formation is fundamental, through a model
focused on the immediate context of work,
where they are trained to analyse the edu-
cational system and develop their practice
as innovation work.

In the aspect of university education,
participants expressed fear of changes. Ac-
cording to (T.14) he indicated “I perceive
that recently qualified and established pro-
fessors are always breaking for the execu-
tion of the research; it would be cordial that
everyone can exchange ideas or strategies.”
Thus, the informants expressed a need for
a reflective process.

Regarding the testimonies of the in-
formants on the importance of the inves-
tigation, for (T. 3), “the application of the
investigation is necessary, but the coor-
dination of the research requests analysis
projects ... do not collaborate with their
methodological design strategies, they have
material and they do not cooperate”. From
this point of view, an organisational change
in the distribution of educational research
models that facilitate the research of the
teaching staff is necessary. These actions
should be supported by a reflection on the
daily work of the teaching staff, since the
lack of research models is a weakness ex-
pressed by the informants.

The study projects requested by the
university coordinators according to point
(T.5), “require a technical-methodological
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nature”. From the diversity of compo-
nents that make up the research models,
the research of the Ecuadorian teaching
staff are based on fundamentals associated
with systems theory. According to (T.13)
“when developing a research project, 'm
always asked to make improvements, look
for a problem and find a solution, but I’'m
never told what to do.” This is established
from a logical and pragmatic point of
view, in which many university professors
expressed their resistance to becoming aca-
demically proficient, because many profes-
sors think they have absolute knowledge,
especially in the field of research.

In order to promote or generate re-
search, according to (T.9), it is emphasised
that “my university colleagues do not want
to do a PhD, for fear of creating a doc-
toral thesis.” From a critical point of view,
emotional competencies are highlighted,
in which intellectual understanding and
promotion by the universities is needed. In
the same way (T.4) said, “I can profession-
alise, even if it is very expensive, perform
all semesters, everything except the thesis”,
if a hidden fear of developing or carrying
out a research project, degree work or thesis
doctoral, this would hinder the objectives
of the higher education system.

Discussion and Conclusion

The purpose of the research was to
carry out a theoretical-critical analysis
from the different contexts that make up
the educational competencies of the Ec-
uadorian university teaching staff with the
theoretical support of different researchers
who support complex educational thinking
as a fundamental educational role model.
This model makes it possible to mobilise
thought, generate reflexive actions and cre-
ate spaces for multicultural and pluralistic
convergence.

The formation of teacher research be-
comes much timelier when the teachers
reflect on the level of their present skills
and competencies [16; 24]. In the same
way, it is necessary to develop research
as a theoretical construct that is subject
to formation and innovation; however,
this underlies several theories that are of

practical domain, according to Contreras,
[18; 29]. The aforementioned theoretical
contribution with the participation of 14
key informants, allowed competencies that
respond to the objective of the investigation
to be detected.

In the first place, it is considered by
teachers that innovation competencies need
to be constantly updated in order to adapt
to changes in society [32]. Likewise, the
participants affirmed that new technologies
present a great opportunity for professional
improvement. The stories extracted from
the participants show evaluative compe-
tencies are seen in terms of a requirement
to be met. All these competencies can be
developed through courses offered by the
university administration. On the other
hand, other informants prefer to acquire
academic and professional skills through
self-learning strategies.

After analysing the textual testimonies
that constitute the adaptive competency, it
was possible to determine that university
and curricular evaluations are not dissemi-
nated from a methodological or in-depth
advisory or participative research view.
In this way, the teacher must adapt to the
needs demanded by the universities. At the
same time, the university models focus on
traditional formation, based on abstract
paradigms where the educational research
model is not considered.

Finally, according to the results pre-
sented by the informants, the existence of
barriers that prevent educational research
was revealed that. As also attested by the in-
formants of [27], there must be an effective
mediation with the different educational
agents that allows the development of ef-
fective competencies corresponding to the
important social work that takes place in the
universities. For this, in order to get closer
to areal knowledge of the investigative task
it is essential that universities introduce
a process of critical reflection at a general
level. In this connection, it is essential that
the professionalisation of the teaching staff
form part of the investigation.

University professors must be con-
cerned not only with formation future
professionals in academic content and
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curricula, but they must also invest in
efforts to achieve highly complex gradu-
ation profiles, including the development
of procedures, higher critical thinking
skills and attitudes. This makes university
teaching an extremely challenging activ-
ity, since it not only implies the transfer of
knowledge, but also implies a high level
of responsibility.

A research professor must plan and
make important decisions, such as what con-
tent to take, what strategies to use in teach-
ing, how to evaluate learning and how to
deal with students. These decisions will have
a strong impact on the quality of teaching
in higher education institutions, as shown
in the introductory section of this article.

From the theoretical consensus de-
rived from the literature review, it can be
seen that for researchers there are several
approaches that suggest that each institu-
tion of higher education must select the
competency that best suits its educational
model and that is useful to select, train
and evaluate the performance of its teach-
ers, considering a minimum of required
competencies.

Higher education is diverse, including
various aspects related to the formation
activity and the development of competen-
cies. Higher education institutions vary
widely within each country in terms of
size, costs, course offerings, procedures,
tradition, governance and quality. Cur-
rently, educational systems are struggling

to articulate their efforts in favour of di-
versity and access, aiming at affordability
and quality.

Based on the theoretical analyses car-
ried out by the researchers, the following
conclusions can be drawn:

1) Three competencies are promoted for
the Ecuadorian university system: basic,
specific and transversal. This is consistent
with the fact that it is the teachers who are
stressed in their self-evaluation.

2) Among the basic competencies, edu-
cational innovation and the applicability of
technology as professional and academic
resources stand out.

3) At the level of specific competencies,
evaluative and knowledge competencies,
considered as cognitive competencies, were
presented.

4) Among the transversal competencies,
adaptive, emotional and reflexive compe-
tencies were detected: these are compe-
tencies that allow to promote an adequate
atmosphere in the classroom.

5) In the analysed texts, the authors of
the present study considered the cognitive
competencies as more relevant than inves-
tigative and formative methodologies.

Finally, it can be concluded that an
improvement in the quality of teaching in
higher education can be encouraged by con-
trasting the investigative-methodological
competences with the formation competen-
cies from the instructive approach taken by
a university professor.
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Introduction. In this article, social data on adolescent school dropouts are presented alongside a discussion
of efforts to improve their life skills and employability. A focus on life-skills education for dropouts living
in rural areas reveals how important business skills are for improving employability. The research context
and efficient activities for coping with the addressed issues are comprehensively described.

Materials and Methods. A previously developed Life-Skills Education model, involving field study,
needs analysis, action research and evaluation, is elaborated to facilitate the collection of data related to
the dropout rate and efforts to build soft skills to facilitate employability. Grounded theories on developing
employability skills for dropouts are elucidated alongside real-world endeavours to provide a clear picture
of what research objectives are achievable and how they can be achieved. Two districts — in Bantul Regency
and Yogyakarta Special Province, Indonesia — were selected for the study, in which two sample groups of
dropouts were involved in a set of planned activities. Observation, interview, survey and documentation
were the main techniques employed.

Results. The obtained results allow a fresh perspective to be obtained on the number and quality of school
dropouts in the researched districts, as well as potential solutions for improving their life skills. Specifi-
cally, they include the following: (1) As many as 164 identified adolescent dropouts were found to live in
the researched rural areas, of which 75% were unemployed, thus requiring appropriate life-skills education.
(2) Twenty trainer-tutors were selected according to specific criteria and provided with a set of developed
materials of respective knowledge and skills to be taught over the course of a one-month training programme.
(3) In both districts, tutors accomplished the pedagogical content knowledge based training programme had
improved their knowledge, attitudes, and motivation by the average gain score of 32.30, 3.15, and 5.55
respectively.

Discussion and Conclusion. This paper suggests that the study has successfully prepared the implementation
of Life-Skills Education model through its applied stages and recommends that (1) continuous Life-Skills
Education programmes to improve the business skills of teenage dropouts should be carried out by managing
and developing the qualifications of the tutors and by providing appropriate vocational skills suitable with
their needs, and (2) that the contribution of educational interventions on pedagogical content knowledge in
interdisciplinary domains might be further analysed.
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Anpobanusa Moaequ o0ydeHUs
npogecCHOHAJbHBIM KM3HEHHBIM HABBIKaAM
cpeau MOAPOCTKOB, OPOCHMBIIMX IIKOJY

H. Cvamcu
IDicoxwbaxapmcekuti 20cy0apcmeenHulil yHugepcumen,
2. [Iocoxvaxapma, Unoonesus,
ibnu_syamsi@uny.ac.id

Beenenne. Hannune Ha peIHKE TpyAa MOAPOCTKOB, OPOCHBIIMX LIKONY, HMPEICTABIsET CO00H OONBNIyIO
connanbHylo npodnemy st Manonesun. CTaThs aHaTH3UPYyeT alIbTEPHATUBHYIO MOAETH 00yICHHS BasKHBIM
JKU3HEHHBIM HaBBIKAM, KOTOPBIE IOMOTYT MOAPOCTKAM aJanTHPOBaThCs K TpeboBaHUAM paboTomarenei.
MarepnaJsl 1 MeToAbl. CTaThs npeacTaBiseT coboii uecnenosanue 3pdexTnBHOCTH paHee pazpaboTaHHON
MoJenu 00ydeHNs KU3HEHHBIM HaBBIKaM, KOTOpask BKIIOYAET IOJIEBOE UCCIEAOBAHIE TEKYIIEro COCTOSHUS
u3ydyaeMoil mpoOneMbl U aHaIU3 MPUHUMAEMBIX Mep Ui €€ pellleHus. B kadecTBe MecTa MpoBeIeHUS
HCCIIeIoBaHuUs ObUTN BEIOpaHHI 1Ba paifoHa, KaGynarena bantyn n oco0srit okpyr J[xoxbsikapra (ManoHe3Ms).
B skcmepuMmeHTe MPUHATH ydacTHE ABE TPYIIHI MOAPOCTKOB, OPOCHBIINX IIKONY. B KauecTBe MeTOIOB
UCCIIeZIOBAaHUS HCIIOJIb30BaINCh HAOIIOEeHIE, HHTEPBbIO, AaHKETUPOBAHNUE U aHAJIU3 JOKYMEHTOB.
Pesynbrarthl ucciaenosanus. IlonyueHHble pe3yabTaThl O3BOISIOT 10-HOBOMY B3IVISSHYTh Ha KOJIMYECTBO
¥ Ka9eCcTBa MOAPOCTKOB, OPOCHBIINX IIKONY, a TAKXKE Ha MpeJiaraeMble MEphI [0 Pa3sBUTHIO UX KU3HEHHBIX
HaBBIKOB M yMeHUH. [Io HTOraM mpoBeIcHHOTO aHaNIK3a OBIJIO0 YCTAHOBIEHO, YTO B HCCIEAYEMbIX CENbCKUX
paiioHax mpoxuBaloT 164 moapocTKa, KOTOpble OPOCHIM LIKONY, U3 HUX 75 % He OBUIM TPYAOyCTPOECHEL,
HO XoTenu ObI paboTtars. Ha ocHOBe psna kpuTepues ObUIH 0TOOPAHEI [BAIATh THIOTOPOB, BEICTYAIONIIX
B Ka4eCTBE HaCTAaBHUKOB 3TUX MOAPOCTKOB. B 060MX palioHaX THIOTOPHI BHIOIHIIN yueOHYIO IPOTpaMMy
U yIy4dlIWJIA CBOU 3HAHMS, OTHOIIEHUE U MOTHBALIUIO.

O0cy:xnenne u 3akiaoueHne. CTaTbs 1eMOHCTPHUPYET, 9YTO MOAETh OOYUCHHS KU3HECHHBIM HaBBIKAM ObLIa
YCIIEUIHO anpoOupOBaHa, T03TOMY MPOTPAMMBI, HAallpaBlIeHHbIE HA PA3BUTHE HABBIKOB U YMEHHH MOJPOCTKOB,
OpOCHBIINX IIKOJY, PEKOMEH/YETCsl OCYIIECTBIATE ITyTEM MOBBIIICHNS KBAM(HUKAIUN THIOTOPOB ¥ Pa3BUTHS
UX NMpo(heCcCHOHATBHBIX HABBIKOB.

Kurouesvie ciosa: Monens, sKU3HEHHBI HABBIK, 00ydeHHe, OpOCUBIINE KOy, MpodeccuoHantbHoe 00pa3o-
BaHHE, Mearoruieckoe CofepKaTeIbHOC 3HAHHE

Qunancuposanue: TaHHOE UCCIef0BaHNe ObIIO TpodHHAHCHPOBAHO [ eHEepaIbHBIM JUPEKTOPATOM BBICIIETO
oOpazoBaHuUA.

Jna yumuposanus: Cvamcu M. Anpobarus monenu o0ydeHUs IpodecCHOHANBHEIM KU3HEHHBIM HaBBIKaM
cpeau MOAPOCTKOB, OpocuBmux mkony // UHTerpanms ob6pazosanus. 2019. T. 23, Ne 3. C. 366-378.
DOI: https://doi.org/10.15507/1991-9468.096.023.201903.366-378

Introduction in order to prepare themselves for entering

This research was carried out on the
basis of the actual problems experienced
in the southern coastal areas of Bantul Re-
gency, Indonesia. Various indicators, which
show that the quality of education has failed
to significantly improve, apply particularly
to remote rural areas. For example, com-
plaints arise from the business world that
graduates entering the workforce are not
likely to be adequately prepared. Symptoms
of junior and high school graduates are an
increasing problem in rural areas due to the
difficulty of finding work, while helping
their parents work as farmers, traders or
anything they can to earn a living.

In order to try to address this problem,
this study proposes an alternative model
of life-skills education for school dropouts

the workforce using a synergetic approach
to develop the potentialities of rural com-
munities. Four components developed over
the course of this research are: (1) self-
proficiency; (2) rational thinking or cogni-
tive skills; (3) social skills; (4) work skills.

In the literature of adolescent psycho-
logical development, the age group is clas-
sified into three parts: the group from 12 to
14 years is referred to as early adolescence,
15-17 is middle adolescence, and the one
from 18 to 21 years is described as late
adolescence [1]. However, this age-based
categorisation should be seen primarily in
terms of a basis for facilitating learning,
while in reality it can be seen to consist in
a continuum. Moreover, it should be kept in
mind that such age-related categories tend
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to change with the culture of the times. For
example, young women aged 25-27 years
may still be referred to as in late adolescents
in the context of more rapid cultural changes
than those recorded by psychologists work-
ing in the field of adolescence studies.

Adolescence comprises a developmen-
tal period that continues school age but
involves different developmental problems,
including physical, social, psychological,
intellectual, skill-based and even religious
aspects. One aspect of social development
is the urge to be independent, which can be
seen in terms of two main directions. The
first of these is the desire to separate from
one’s parents, while the second consists
in the urge to associate with a peer group.
These two types of movement comprise
a reaction to the internal status of young
people. Following the onset of puberty,
a great discrepancy arises between physical
maturity and social ties to the older gen-
eration. In adolescents, the desire to break
away from one’s parents can be seen in
terms of the desire to find oneself.

Communities are negatively affected
by the large number of teenagers drop-
ping out of school. In the first place, the
school dropout phenomenon is a major
cause of juvenile delinquency'. Juvenile
delinquency is very detrimental to society
because it leads to criminal acts. Secondly,
the dropout condition adds to the number
of unemployment. Unemployment is often
associated with teenagers who are dragged
into negative or immoral behaviours such
as gambling, drunkenness, violence and so
on. Thirdly, the dropout condition reduces
the active participation of the teenager in
advancing a region and/or region, due to
resentment and feelings of inferiority on
the part of adolescents. As a result, the
development of an area lags very far be-
hind, especially during an era of regional
autonomy in Indonesia, when the progress
of a region is seen as the responsibility of
the region itself [2].

This phenomenon is explained by un-
employment rates that are much higher
among those who did not complete high
school (12 years of education) [3]. Alter-
natively stated, high school graduates can
increase their probability of re-employment
by around 40 percentage points [4]. At-
tempts to curb youth unemployment, there-
fore, has been carried out by some countries
having a similar problem. For example, the
Nigerian government has tried to develop
self-dependence and self-reliance through
the acquisition of vocational skills since
1977 [5]. In a similar fashion, Indonesia
has proposed Pendidikan Kecakapan Hidup
(PKH) or Life-Skills Education (LSE) as
ameans of equipping high-school graduates
with enterprise skills necessary for devel-
oping their financial capacity. According
to Haryanto et al., schools are assumed to
be the optimal means for equipping their
graduates with such skills [6]. In line with
this, Blazely et al. suggest that the theo-
retical nature of in-school learning tends
to result in a failure to relate what students
learn with their actual environment [7].
As aresult, they might lack the knowledge
and skills to cope with problems emerging
in their daily lives. Since there is apparently
no representative model for the appropri-
ate implementation of LSE programmes
for school dropout teenagers, this study
attempted to develop such a programme
for tackling specific problems experienced
in rural areas of Indonesia by focusing on
efforts to develop adolescents’ knowledge,
skills and attitudes appropriate to their tal-
ents and interests. In terms of skills, this
study additionally limited its focus on the
four main groups of personal, cognitive,
social and vocational®.

Literature Review
This section offers a critical review of
the nature of teenage age, the importance
of life and vocational skills for the world
of employment and related issues.

! Wijaya C.A. Most Crimes in Jakarta Committed by Youngsters: Research. The Jakarta Post. 2017.
Available at: https://www.thejakartapost.com/news/2017/06/22/most-crimes-in-jakarta-committed-by-
youngsters-research.html (accessed 11.01.2019). (In Eng.)

2 The Ministry of National Education of the Republic of Indonesia. Law No. 20 Year 2003 on Indonesian
National Education System. Jakarta: The National Education Office; 2003.
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To go further on the adolescents’ un-
employment, we must arrive at the same
understanding of teenagers. From the age
point of view, adolescence comprises the
period between 12 and 21 years old [8]. This
is a period of physical and psychological
growth in which in its physical aspect, an
accelerated growth occurs. Kartono calls it
“heliogene acceleratic” (acceleration of he-
liogene), namely the period of accelerated
growth due to the influence of sunlight [9].
It is so called because, in a period of
explorers, many adolescents are directly
exposed to activities such as swimming,
walking, doing outdoor sports, excursions,
and cycling. In Arnett’s words, adolescence
refers to the age of identity explorations,
the age of instability, the self-focused age,
the age of feeling in-between, and the age
of possibilities [10].

As adolescents grow, they might as-
sume themselves as autonomous indi-
viduals who prove that they can stand by
themselves. The desire to break away from
parents is the desire to participate in what
Erikson in Monks refers to the process of
seeking ego identity [11]. One process of
seeking ego identity is the development of
a pure individuality that leads to the efforts
to be self-dependent. Teenagers feel that
they have become fully autonomous if they
are able to earn a living.

In general, adolescents at the age of
18 have completed secondary education.
Recently, although there is an increasing
awareness on the part of teenagers and
parents of the need to complete higher edu-
cation, at the current time, the high cost of
education leads to the tendency for teens
to search for work. Rubiyanto reveals
that the tendency of working teenagers
emerges as a result of their: (a) financial
considerations, when a family’s financial
capacity is low and it is impossible to
access higher education so that they are

encouraged to support the family by work-
ing; (b) psychological reasons, where ado-
lescents are considered to have achieved
sufficient development and they might
want to have their own source of income,
to be independent and determine their own
lives; and (c) sociological reasons, those
related to social characters [12]. Rolff in
Monks adds that social character consists
in the behaviour of someone who is bound
by the environment, meaning that schools
are perceived as being for middle-class
children so that those from low social
class are not encouraged to continue their
education [8].

The General Directorate of Non-formal
and Youth Education® defines life skills
needed by the teenagers for entering the
world of work as the ability of a person
to master knowledge, skills, and attitudes
that are believed to be necessary founda-
tions for living more independently. Thus
life-skills education consists in efforts to
provide knowledge, skills and attitudes,
especially vocational skills for the learn-
ing community to be able to work or run
an independent business so that they can
improve their quality of lives.

Unfortunately, the available data re-
ported that 19.17% of the unemployed
respondents are illiterate villagers [13] and
that 78.6% of these stated negative attitudes
towards schools [14]. This condition should
be of our consideration in developing the
nation’s human resources as they might be
elementary school dropouts. Theoretically,
dropouts can be interpreted as those leaving
formal school before successfully complet-
ing their studies®. In Indonesia, Haditono
mentions that teenagers displaced from
school in urban and mountainous agricul-
tural areas in Central Java and Bengkulu,
Indonesia are likely to be adolescents aged
13-18, some of whom might leave their
school for work [15].

3 General Directorate of Non-Formal and Youth Education. Pedoman Pelaksanaan Programme pendidikan
kecakapan Hidup (Life Skill) Pada Sanggar Kegiatan Belajar (SKB) Unit Pelaksana Teknis Dinas (UPTD)
Kabupaten/Kota. Empowering Out-of-School Education and Out-of-School Education Project. Jakarta:
Directorate General of Non-Formal and Youth Education; 2002. (In Indonesian)

4Vembriarto. Panduan Operasional: Program Pemberdayaan Fakir Miskin Melalui Bantuan Sarana Penun-
jang Produksi KUBE Bidang Konveksi. Jakarta: Departemen Sosial Republik Indonesia; 2005. (In Indonesian)
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To cope with the problems these school
dropouts face, LSE has been designed to
guide, train and equip them with everything
they need so that they can become skilled
workers or entrepreneurs. Life skills, espe-
cially specific life skills (SLS), are needed
by someone to deal with specific problems.
For example, to overcome the problem of
a broken car, a mechanic needs to have spe-
cific skills in working with car engines. To
solve the problem of unsold merchandise,
marketing skills are certainly needed. To
be able to develop molecular biology, other
specific skills are needed. SLSs are usually
called technical skills (technical compe-
tencies) related to methods and contents
of certain training subjects. As mentioned
before, SLSs cover vocational skills and
those related to academic development.
Later, academic skills (AS) are often also
referred to scientific thinking skills includ-
ing, among others (1) identification of
variables, (2) formulating hypotheses and
(3) carrying out research.

Considering that a number of jun-
ior high schools (JHSs) and senior high
schools (SHSs) graduates neither continue
their education nor seek jobs, additional
vocational skills (VSs) seem to be needed
to equip them for work. Some vocational
education programmes initiated by the
Indonesian government are variously re-
ferred to by the acronyms VS-A, VS-B,
VS-C, VS-D and VS-E. Thus, for example,
the VS-A package is a vocational educa-
tion programme for SHS graduates not
continuing their education and requiring
ajob. The VS-B programme is designed for
JHS graduates continuing their education
and requiring a job. The aforementioned
programmes provide the graduates with
skills taught in modules in accordance with
the needs of the workforce (marketable
skills) so that they can immediately work
as both employees and independent busi-
ness owners. The VS-C programme is for
students who are studying in SHS but are
considered not likely continue their stud-
ies. Therefore, since they are still at school,
they are offered a vocational education and
training programme. The VS-D programme
is a pre-vocational education programme
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for potential JHS students who will not
continue to SHS and will therefore be ex-
pected to seek a job. These programmes can
be arranged in the form of elective training
courses so that schools do not have to add
to the load of the credit hours in the cur-
riculum. The VS-E programme is intended
for people and teenagers dropping out of
school, designed and regulated according to
community needs and carried out through
training institutions. This programme might
be needed by a given community to im-
prove the performance of workers.

The vocational mentioned above edu-
cation and training programmes (VS-A,
VS-B, VS-C, VS-D and VS-E) should be
developed through a carefully managed
needs analysis in accordance with local
development potentialities. These pro-
grammes should provide applicable and
meaningful knowledge and practical skills
so that participants can apply them right
away for work. In accordance with the Act.
No. 22, 1999 and Government Regulation
No. 25, 2000, it is preferable that districts/
municipalities take operational responsi-
bility for basic and secondary education.
Therefore, districts/municipalities should
handle these programmes while the role of
the central government should act more as
initiators and supervisors.

In each regency and city, there have
been JHSs and VHSs with adequate labo-
ratory facilities and Learning Activity
Development Centre (BPKB) and Learning
Activity Studio (SKB) under the Educa-
tion Office and Vocational Training Centre
(BLK) or Vocational Training Programme
(KLK) under the Manpower Office. In ad-
dition, there may be training centres, skills
courses or even industries that have quite
good facilities. Therefore, for the sake of
efficiency and synergy, we recommend that
these various institutions build a commu-
nity college that functions as a VS educa-
tion service unit for VS-A, VS-B, VS-C,
VS-D and VS-E.

Last but not least, the success of LSE
programmes in the mentioned training in-
stitutions, is contributed by, among others,
the trainers’ qualified skills and education.
In this context, focus should be placed
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on their education in an effort to improve
their qualities. As mandated by the Law of
the Republic of Indonesia No. 14 of 2005
No. 14 Year 2005 on Teachers and Lecturers,
it is stipulated that competence comprises
a set of knowledge, skills and behaviours
that must be mastered, lived and owned
by teachers or lecturers when performing
professional duties. Related to this, test
instruments for measuring teachers’ cogni-
tive skills have been developed and used in
several studies, leading to empirical confir-
mation that Shulman’s pedagogical content
knowledge (PCK) that has the potential to
transform the quality of the teaching and
learning of training participants. In line
with this, Baumert et al. found a significant
positive effect of teacher content knowledge
(CK) and PCK on teaching quality (assessed
by means of student assessment, teacher
self-report, and task analysis) and on the
participants’ progress (measured through
achievement tests) [16].

Materials and Methods

The research consisted in a two-year
study for trying out LSE model carried out
in two underdeveloped districts, namely
Srandakan and Kretek, in Bantul Regency,
Yogyakarta Special Province, Indonesia,
which were chosen on the basis of a pre-
liminary study to determine the condition
of school dropout adolescents who needed
life skills education. This included the
results of consultations with local govern-
ments in accordance with certain require-
ments were determined based on meth-
odological considerations. These districts
have two coastal sub-districts in which
the developed model of life-skills educa-
tion was initiated and tried out, namely
Balairejo and Kemloko in Srandakan and

Hargosari and Ngestirejo in Kretek. During
the first year of the study, the researchers
conducted a survey in which the data were
collected by means of questionnaires, in-
terviews and observations; during the sec-
ond year, an action research and evaluation
study were carried out with experiment,
training, observation, and interview done
subsequently. The data were analysed us-
ing quantitative and qualitative descriptive
techniques. The qualitative data mean-
while, analysed by means of Miles and
Huberman’s [17] interactive model.

In the action research done in the second
year, 30 participants from the respective
districts chose one of three skills offered,
namely Batik making, sewing, and screen
printing. The administered 15-20-years-old
teenagers attended one-month life-skills ed-
ucation on the selected skills with a schedule
of two meetings a week from 2-5 p.m. The
programme took place in Tirtomulyo village
office taking the concept of pedagogical
content knowledge (PCK) into account.

Results

Needs Analysis. Overall, the research
design of the Life Skills Education (LSE)
model developed in the four pilot villages
can run according to the planned stages.
The conditions in the two districts (Kretek
and Srandakan), four villages (Balairejo,
Kemloko, Hargosari, and Ngestirejo) have
different characteristics. Following collec-
tion of data from two sub-districts, it was
found that there were 164 school productive
age dropouts, consisting of 55 teenagers in
Kretek and 109 people in Srandakan dis-
trict. The corresponding data are presented
in Table 1.

It is apparent from the table that 66%
or 109 dropouts are prevalent in Sranda-

Table 1. Number of Productive-Age Youths Not Attending or Dropping out of School in

the Researched Districts

o Education
No Districts Total
No School ES JHS SHS College
1 Kretek 22 20 10 3 - 55
2 Srandakan 45 40 15 9 109
Total 67 60 25 12 - 164
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kan compared to that in Kretek which has
55 (44%) of the total 164 productive age
dropouts. In detail, most of those living in
Kretek district either attended no school or
attended elementary school only, meaning
that they have lower education background
in which this trend is similar to Srandakan
residents. In total, 67 (40% of 164) drop-
outs did not attend any school while 34%
(60 people) only graduated from ES. Only
a relatively small number of them (22%)
graduated from either JHS or SHS. In terms
of their age, they might be categorised as
15-20-year-old youths or of productive age.
As suggested by the LSE programme, those
with a minimum education of ES should be
given the priority to receive education or
offered training since they have the poten-
tial to develop their knowledge and skills
or are assumed as jobless.

Regarding employment, the study found
that these dropouts are mostly unemployed.
The data on their employment status are
specified in Table 2.

It is clear from Table 2 that the major-
ity — 75% — of the unschooled and dropout
teenagers are jobless. Of these, 85 are in
Srandakan, while 25% have found a job.
The results reveal that generally they work
as farmers and labourers, with only a few
working as craftsmen. Based on these
data, in order to reduce the dependency of

teenagers dropping out of school, entrepre-
neurship education should be developed in
the respective villages as soon as possible.

Data on interest in entrepreneurship
skills for out-of-school adolescents of pro-
ductive age were collected through 32-item
questionnaires with a three-point Likert
item, namely “high”, “average” and “low”
categories. Within these categories, the
lowest ideal score is 32 and the ideal high-
est score is 128. Based on the data obtained
from the respondents, therefore, the lowest
score is 58 and the highest score is 124.
The frequency distribution of the interest
in entrepreneurship for school dropouts can
be seen in Table 3.

The data show that in both researched
districts, the majority of school dropouts
have “moderate” to “high” interest in
entrepreneurship, accounting for 90.2%,
while only 0.8% or four people have “low”
interest. Thus, it can be concluded that
there is moderate interest in entrepreneur-
ship of productive age dropouts in two
districts.

According to the suggestions and op-
tions in questionnaires distributed in this
study, the skills of the LSE programme that
would be suitable to be taught to school
dropout adolescents include sewing, batik
making, and screen printing. The proportion
of these choices is presented in Figure 1.

Table 2. Employment Status of Adolescents Not Attending or Dropping out of Schools in

Kretek and Srandakan Districts

No Districts Employed Unemployed Total
1 Kretek 19 36 55
2 Srandakan 24 85 109
Total 43 121 164
Percent 25 75 100

Table 3. The Dropouts’ Interest in Entrepreneurship in Kretek and Srandakan

No Interval Class F Percent Category
1 97-128 70 40.6 High
2 64-96 90 58.6 Moderate
32-63 4 0.8 Low
Total 164 100.0
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Fig. 1. LSE Selected Skills by Productive Age
Dropouts in Two Researched Districts

It is apparent from the bar chart that
teenagers’ demands on the offered voca-
tional skills are varied. Overall, the trend
shows that sewing got the highest propor-
tion of all, both in Srandakan and Kretek.
In categorical terms, Batik making got
45 people, sewing achieved 75, and screen
printing got 44 people.

Given the limited funds, research time,
priority needs of community and teenag-
ers and existing raw materials and market
share, it was only possible to provide three
types of LSE, namely batik making, sew-
ing, screen printing. Prior to being given
the materials of chosen skills, the partici-
pants were invited to attend training with
materials on entrepreneurial spirit, career
guidance for out of school adolescents,
tips on entrepreneurship, fostering an inde-
pendent entrepreneurial spirit and business
management.

Tutor Training. The next measure to
take prior to the implementation of the
model would be providing competent tutors
for the LSE programme. To achieve this,
the researchers decided to first develop
a module for the tutor training, carry out

recruitment and conduct tutor training, as
well as to evaluate their learning. First,
a team was formed for developing a mod-
ule for tutor training through a series of
development agenda including review by
entrepreneurial experts. The developed
module was in the form of books present-
ing materials on entrepreneurial spirit,
entrepreneurship tips, career guidance,
screen printing skills, batik making, and
sewing skills.

Later, tutor recruitment was carried out
in this study in accordance with the research
objectives, while participants selected for
tutor training were required to fulfil the
following requirements. They had to: (1)
be willing to voluntarily assist in the imple-
mentation of the LSE programme in the ru-
ral areas; (2) be concerned and interested in
social welfare efforts for out of school ado-
lescents in rural areas; (3) submit a letter of
assignment from the local village official;
(4) be willing to follow all activities related
to education and development of the LSE
model in the countryside voluntarily and
with full responsibility; and, (5) have at
least JHS education and be sympathetic to
adolescent school dropouts. The tutor selec-
tion process resulted in 20 people consist-
ing of community leaders and related par-
ties insightful in empowering the potentials
of rural communities, who would later act
as a team of cadres for the continuous LSE
programmes in the future.

Seen from the educational background,
the selected tutors who handle entrepre-
neurship-skills education for school drop-
outs in productive age quite varied, from
JHS to undergraduate. The overall level of
education of the tutors in both sub-districts
(Kretek and Srandakan) is presented in
Table 4.

Table 4. Educational Background of the Selected LSE Tutors in two Districts

No District JHS SHS Diploma Unde;iradu- Total
1 Kretek 5 2 2 1 10
2 Srandakan 3 2 4 1 10

Total 8 4 6 2 20
Percent 46.6 20 23.3 10 100
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At a glance, the table reveals that
in Kretek, 5 out of 10 tutors graduated
from JHSs (16.6%), 2 others were from
SHSs (6.6%), two were diploma graduates
(6.6%), while one person had undergraduate
education (3.3%). Additionally, in the
Srandakan district, four (13.3%) tutors
had diploma education and two people had
graduated from SHS (6.6%), 3 people were
JHS graduates (10%), while one person had
an undergraduate degree (3.3%).

Regarding the tutor training, various
parties were involved in the programme. The
coach team for prospective tutors in the LSE
programme consists of several experts and
related elements, namely entrepreneurial
spirit (research team), entrepreneurship tips
(research team), career guidance (research
team), LSE model organisers (research team),
fostering entrepreneurial spirit (research
team), screen printing crafts (research team),
sewing crafts (Department of Industry, Bantul
Regency), batik crafts (Vocational Training
Centre of Bantul Regency). The number of
participants who took part in the training
was 10 people from Kretek, and 10 pe-
ople from Srandakan. The programme run
for a month with a schedule of two meetings
a week on Friday and Saturday 2-5 p.m.
in Tirtomulyo Village Office, Kretek. The
training materials provided to prospective
tutors covered theory and practice of the
entrepreneurial spirit, entrepreneurship
tips, career guidance, management of LSE
model, LSE model development, fund/
capital development and management, its
field implementation.

Following the completion of the tutor-
training programme, the researcher con-
ducted an evaluation of the programme.
To find out whether the training carried
out had a positive influence on improving
the knowledge, attitudes and motivations
of tutors in terms of entrepreneurship,
pre- and post-tests were administered with
materials consisting of those taught in the
training, namely entrepreneurial spirit, en-
trepreneurship tips, business management,
and entrepreneurial knowledge, skills,
attitudes, motivation. The results of the
pre- and post-tests can be seen in Table 5.

The data shows that the mean of both
tests for all aspects achieved by participants
from Kretek tended to be higher than those
of the Srandakan district. In detail, we can
see that knowledge improved significantly
from pre- to post-test in both districts, ac-
counted by a change of 39.2 and 25.4 points
respectively and that tutors from Kretek
achieved higher than did instructors from
Srandakan. However, tutors in Srandakan
got a higher gain score for the knowledge
aspect. As for attitude aspect, those from
Kretek obtained higher scores in both pre-
and post-test, yet with the lower gain score
of 3.1. Concerning motivation, both means
of pre- and post-test in two researched dis-
tricts were relatively lower than other mean
compared to those of other aspects.

Discussion and Conclusion
As presented in the above section, it
was found that, of 164 youngsters drop-
ping out of schools in two researched

Table5. Pre- and Post-Test Results of the LSE Tutors
No. Aspect Test Srandakan Kretek
Mean Change Mean Change
1 Knowledge Pre-test 68.8 392 88.9 25.4
Post-test 108.0 114.3
2 Attitude Pre-test 85.6 86.8 3.1
Post-test 88.8 32 89.9
3 Motivation Pre-test 84.5 79.7 9.2
Post-test 86.4 to 88.9
Mean  Pre-test 79.4 15.0 85.1 12.6
Post-test 94.4 97.7
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districts, most had low education, since
they had either just graduated from SHS
or had received no schooling. In this con-
nection, a previous study proposes factors
for adolescents dropping out of school
in several domains, namely individuals,
families, schools and communities [18].
The study mentions that escalating costs
may impact on school failure rates includ-
ing the increasing likelihood of becoming
unemployed, committing crimes and being
imprisoned [18]. Dropping out of school
means leaving school without completing
primary and junior secondary education.
Student dropout problems are faced by
all developed and developing countries
in the world. In developing countries,
dropout rates are generally rather high,
even affecting elementary school children.
A large number of children might complete
secondary school education in many devel-
oped countries, but in the United States,
more than one million students drop out
of school each year, as stated by Latif [19]
that seven thousand students in the US
leave their schools in a day. This figure is
similar to that of the Indonesian’s, as the
number of dropouts by sex and status of
school in year 2017/2018, in both public
and private schools in ES, JHS, and SHS
subsequently were 32.127, 51.190, and
104.511 teenagers, with the higher percent-
ages for males [20].

Moreover, this study also found that
75% of these 164 teenagers were unem-
ployed and were merely involved in their
parents’ job as farmers, traders, or artisans.
As observed, these adolescents wanted to
work and get money for continuing their
education. In order to be able to work,
these teenagers should be equipped with
essential business skills — communication,
delegation, and finance [21] some of which
were carried through life-skills educa-
tion. Similar to this effort, an intervention
study was conducted to young people who
are studying in an economically retarded
school belonging to the tribal community in
Bharuch district, Gujarat Province of India.
The study found that the programme helps
students and empowers them to understand
their physical changes better, build self-
confidence and understand gender-related
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problems; the researchers recommend that
soft-skills programmes be included in
the school curriculum [22]. Although the
identified school dropout adolescents in
this study had little in common with those
in the mentioned research, the specific
life skills education can be applied for the
context of the current study. Life skills in
the study area, consisting of sewing, batik
making and screen-printing, were rather
specific and tailored to the needs of the
community in general.

In relation to the process of education,
participants would be actively involved in
a dynamic teaching and learning process. The
pedagogy of life-skills education is based on
cooperative learning, participative activities
and experimental learning. The methods
used to facilitate this active involvement
included working in small groups and pairs,
brainstorming activities, role-plays, games
and debates. Life-skills lessons might start
with a teacher exploring the students’ ideas
or knowledge about a particular situation in
which a life skill can be used [23].

To conduct the programme with optimal
results, experienced and skilled educators
or tutors should be well prepared. If chosen
and trained to deliver the necessary materi-
als, it was assumed that these tutors would
later continue learning with the mentioned
qualities. As the offered skills had various
responses from the prospective partici-
pants, in which sewing skills were proven
to be the most-awaited LSE materials
needed by the teenagers in both researched
districts, the tutors were equipped with an
eight-meeting training programme carried
out over the period of one month. While
there is not much research analysis, the
relationship of individual attitudes, such
as respect for education, impact on educa-
tional outcomes. Hillman et al. report that
there is a relationship between positive
student attitudes and their involvement
with school and their achievements [24].
Moreover, attitudes were found to have
a very positive correlation with the knowl-
edge of training tutors.

To train prospective tutors, the main
focus in training should be placed on ac-
quiring knowledge. Here, knowledge is
seen as equivalent to cognitive skills and
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helping to influence intelligence, which
allows the mind to take the lead and thus
makes people more focused, objective and
rational. These cognitive skills help people
to become aware, know better than to just
relax; exercise restraint, direct oneself
rather than impulsively obey instinct; be
a thinker rather than a conventional be-
liever; be analytical, reflective and critical
rather than easily fooled; be systematic,
organised and planned rather than careless,
unorganised, or emotional; be empirical
rather than biased; be realistic and prag-
matic rather than idealistic; be flexible
rather than rigid; be broad-minded instead
of narrow-minded; and be independent
of conformists [25]. This is reinforced
by skills other experts refer to as cogni-
tive or thinking, including using thinking
processes to solve problems by making
decisions through critical and creative
thinking. Creative thinking skills consist in
the ability to produce something new and
more valuable and to break away from old
patterns. Critical thinking consists in the
ability to draw strong conclusions about
facts and observations, to analyse carefully
and evaluate information. Decision-making
skills consist in the ability to choose the
correct action between alternatives. Prob-
lem-solving skills comprise the ability to
solve problems efficiently [26].

Since motivation is interwoven with
other aspects such as attitudes and self-
esteem, it is difficult to synthesise an
available body of evidence. At present,
anyone with a single interest in improving
educational outcomes for those most at
risk will be advised to seek intervention
elsewhere. However, there may be enough
promise from the work that has been done,
and enough evidence here concerning the
relationship between extrinsic motivation
and school outcomes. Further investigation
through large-scale and rigorous trials can
help to inform appropriate future inter-
ventions can be designed [27]. Cognitive,
attitudinal and motivational competencies
must be possessed by tutors in order to
develop training approaches. The opinions
of the experts above should be taken into
account when considering approaches to
improve the quality of the trainers.
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Based on the data on the tutors’ educa-
tional backgrounds, it is apparent that the
level of education of tutors from Srandakan
is higher (5 people had a diploma to an un-
dergraduate degree) than that of Kretek’s,
where only three tutors had higher educa-
tion. This means that there might still be low
knowledge, skills or attitudes in the respec-
tive vocational skills. As presented in Table
5, it was found that these trained tutors had
made some improvement in terms of knowl-
edge, attitudes and motivations. From the
study, the concept of PCK has brought a real
contribution to the application of the action
research since the knowledge of the training
participants had improved significantly. It is
expected that these results can have robust
predictive power for the progress of trainees
and the quality of teaching. In another study,
Kurtner et al. add that PCK had a positive
effect on participant motivation (measured
through enjoyment questionnaires) [28].
Therefore, in order to improve the quality
of training, investing in PCK for (prospec-
tive) trainers seems to be a good strategy.
Although some experts have mentioned the
sources of PCK, there is still little empirical
evidence about how training can contribute
to the development of PCK. Until now, it
has not been clear whether the sources of
PCK described above had been considered
in intervention studies. In addition, it is not
clear how intervention research on PCK is
generally carried out.

The significance of this study is twofold.
Firstly, (1) continuous LSE programmes to
improve the business skills of teenage drop-
outs should be carried out by managing and
developing the qualifications of the tutors
and by providing vocational skills training
appropriate for their needs. Secondly, this
provides an overview of intervention studies
on PCK without being restricted to certain
disciplinary domains. Because it is not very
clear what elements should be included in
the intervention to make it effective for
PCK development, this study seeks to find
out these effective elements by comparing
several intervention studies. In contrast to
previous studies on PCK sources, this study
made a systematic analysis of studies aimed
at developing PCK through educational
interventions [29].
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Introduction. In this study, an examination as to whether social withdrawal on the part of college students
has an effect on satisfaction with college life is presented along with an analysis of the possible mediating
effect of peer communication on social withdrawal and dissatisfaction with college life.

Material and Methods. A total of 1,220 college students were analysed using the 7% year data of the Korea
Child and Youth Panel Survey conducted by Korea Youth Policy Institute in 2016. Analysis using SPSS 23
and AMOS 23 software programs was carried out, along with t-test, ANOVA and structural equation analysis.
Results. A significant variation in satisfaction with college life according to demographic factors was noted.
It was also found that social withdrawal has a direct impact on satisfaction with college life: the higher the
degree of social withdrawal, the higher the satisfaction with college life. Moreover, social withdrawal increases
satisfaction with college life as a function of peer communication. In other words, peer communication
indirectly affects both social withdrawal and satisfaction with college life.

Discussion and Conclusion. Based on the results of this study, practical suggestions are proposed for
improving the life satisfaction of college students. Programs for improving peer communication and increasing
social interaction should be developed for college students.
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BBenenne. Crarbs MoCBAIICHA U3YUEHHUIO CTPECCOBBIX CUTYallMi CpPeaM CTYIEHTOB Kosuiekeld B HOxHOM
Kopee. YrHeTeHHOE TICHXOIOTHYECKOE COCTOSIHIE, BRI3BAHHOE HEYIa4HBIM BHIOOPOM HAIPABICHUS MOITO-
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Matepuanbl 1 MeTOAbIL. [ M3ydeHHs MPUIUH AUCKOM(POPTa CTYACHTOB B KOJUIC)KE H IMMOUCKA CIIOCOO0B
YIyYIIEHUS UX MCUXOJIOTHYECKOTO0 CAMOYYBCTBHS OBUIO MPOBEICHO aHKETHPOBAHUE, B KOTOPOM MPHUHSIU
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yuactue 1 220 ctynentoB. Kpome Toro, B kauecTBe BTOPUYHBIX HCTOYHUKOB MCIIOIb30BATUCH JaHHBIE 7-TO
IPYTIIOBOTO ONpoOca AeTeH M MOJIOAEKH, MPOBEACHHOT0 KOpelCKUM HHCTHTYTOM MOJIOJEKHOH MOTHUTHKH
B 2016 . [lnst 00paboOTKH pe3yIbTaTOB UCCIEAOBAHUS UCIOIB30BaNUCh mporpaMMbl SPSS 23 w AMOS 23,
a Taxke t-kpurepuii, ANOVA u aHanu3 CTpyKTYPHBIX ypaBHEHHH.

Pe3yabrarsl nccaenoBanusi. Ha 0CHOBaHNN MONTYYEHHBIX JAaHHBIX OblTa OTMEUEHA 3HAUNTENIbHAS Pa3HHULA
B YPOBHE Y/IOBJICTBOPECHHOCTH JKU3HBIO B KOJUICKE CPEIU CTYJCHTOB B 3aBUCUMOCTH OT JeMOrpad)uuecKux
nokasatesneid. CounanbHas OTUYKACHHOCTb HAIIPSMYIO BIMSET Ha 4yBCTBO HEY/IOBJICTBOPEHHOCTH, & HHTEH-
cuduKanus oOMEeHNs CO CBEPCTHUKAMH YITydIlIaeT IICHX0JIOTHYECKOe CaMOYyBCTBHUE CTyAeHTOB. O0I1IeHe co
CBEPCTHUKAMHM [IOMOTAeT CTYACHTaM MPEO/I0JIETh YyBCTBO COLUAIBHOTO OTYYX/CHUS U MOBBICUThH CTCIICHD
YAOBJIETBOPEHHOCTH HU3HbBIO B KOJIIE[DKE. Bee 9TO cKka3bIBaeTCs HA MX aKaJeMHYECKHUX JJOCTHIKCHHUSX.
O6cy:xnenne n 3akJgiouenne. Ha ocCHOBaHWYM pe3yNbTaTOB 3TOTO HCCIIEJOBAHUS OBUIM CIENAHBI MPAKTH-
YEeCKHE TPEUIOKCHUS IS IPOBEICHNUS MEPOIPHUITHI CPEAM CTYICHTOB C LIENBI0 YKPEIUICHHUS X YYBCTBA
YAOBJIETBOPEHHOCTH CTYACHUYECKOH >kM3HBI0. OCOOEHHO HEOOXOOUMBIM IJI 3TOTO SIBISETCA pa3paboTka
CIENHAITBHBIX IPOTPAMM IS YITy4IICHNs B3aUMHOTO OOIIEHUS ¥ COIMAaILHOTO B3aNMOAEHCTBHL. Pe3ynbraTsl
9TOTO MCCIICOBAHUS OYIyT HOJIE3HBI COTPYAHUKAM KOJUIEAKA M KypaTopaM, 3aHUMAIOIIUMCS YIy4IICHUEeM
YCIIOBHUIT IPOXKUBAHUS CTYACHTOB B KaMITyce.

Kntouegvie cnosa: cTyneHT KOJUIEKa, COLUAIBLHOE OTYYK/CHUE, YIOBICTBOPEHHOCTD KU3HBIO B KOJIIEIDKE,
oOlIeHne co cBepcTHUKaMU, 3 dekT mocpeauuyecTra

Qunancuposanue: UCCIeOBaHUE, MIPEACTABICHHOE B CTaThe, ObUIO MPOPUHAHCHPOBAHO YHUBEPCUTETOM
Hawmceyn.

Hns yumuposanus: Jorcyn C.-K. BnusHue o0IeHHs cO CBEPCTHUKAMH Ha COLMAIBHOE OTUYXK/ICHHE U TICH-
XOJIOTHYEeCKUI KOM(DOPT CTyAeHTOB B Kojutepke // MaTerpanns oopazosanust. 2019. T. 23, Ne 3. C. 379-389.

DOI: https://doi.org/10.15507/1991-9468.096.023.201903.379-389

Introduction

In Korea, it is noted that students enter
college without sufficiently considering
their aptitudes and interests, resulting in
struggles with their identity and a lot of
stress associated with their preparations for
career and employment [1; 2]. Some stu-
dents, who are not able to adapt to college,
suffer conflicts and confusion, eventually
abandoning their studies as a result.

Due to the important role that it plays
in helping college students make efforts to
study and succeed in school life, satisfaction
with college life is an important psycho-
logical factor. High college life satisfac-
tion is correlated with increased academic
achievements, higher levels of participation
in school activities, more academic self-
efficacy and lower academic stress [3].

In this study, we examine the effect of
social withdrawal on college life satisfac-
tion and investigate the mediating effect
of peer communication between social
withdrawal and college life satisfaction. It
is hypothesised that increasing social sup-
port through relationships formed with fel-
low students could be a valuable approach
to improving college life satisfaction and
adaptability.

380

Literature Review

Shin Jong-ho et al. (2011) define college
life satisfaction as a subjective assessment of
the feelings of individuals about the college
environment and their experience of it [4].
College life satisfaction refers to a satisfacto-
ry degree of quality in the overall experience
of higher education [5]. In general, college
life satisfaction can be affected by various
university services such as educational sup-
port, career and employment support, as well
as administrative support [6]. Lim Sung-bum
(2014) defines college life satisfaction in
terms of the difference between the ideal level
of student services and the level of service
they actually experience [7].

Based on Bronfenbrenner’s theory of
human developmental ecology, Kim Achee
and Yun Jong-hee (2010) summarise the
environment surrounding the organism
in terms of micro system, middle system,
external system and macro system, exam-
ining the influences of self-efficacy, inter-
personal skills, internal control, emotional
intelligence, school, friends and family on
school life satisfaction [8]. Seo In-seok
and Hwang Hong-ik (2009) reported that
factors affecting school life satisfaction
were divided into individual variables and
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school variables for high school students.
The personal variables included gender,
family, friendship, student motivation
and self-efficacy. The school environment
variables included school size and location,
facility, class and teacher relationships [9].

School life satisfaction can vary de-
pending on the convenience and comfort
of the school’s facilities and environment,
in terms of school-related variables [9; 10].
However, there are also studies that find the
school environment or facilities do not af-
fect student satisfaction [11]. Shing Jong-ho
et al. (2011) found empirical evidence that
learners’ school life satisfaction is more
affected by socio-environmental variables
such as sense of belonging than learning
related variables [4]. Elsewhere, the com-
portment of professors and the quality of
the instruction are seen as closely related to
school satisfaction [12]. Choi Young-joon
(2013) argued that educational content and
education methods have a significant effect
on school satisfaction [10]. Considering gen-
der, studies have found that female students
tend to have higher school life satisfaction
than male students [13—15]. In contrast,
there are studies that find male students to be
more satisfied with school life [9; 12]. Kim
Kyung-hwa (2016) reported that students
with a high level of professional attitude
maturity were very satisfied with college life
[16]. Huebner & McCullough (2000) found
that self-efficacy was an important factor in
school satisfaction [17]. Hwang Yeo-jung
and Kim Kyung-geun (2006) reported that
intrinsic learning motivation had a positive
effect on school satisfaction [18].

Many scholars have found that the
better the social support and relationship
with friends, the higher the satisfaction of
school life [12; 15; 19-21]. Lee Yong-ho
et al. (2013) found a correlation between
social support and self-esteem, also noting
that age has a direct effect on social support
and indirectly influences the satisfaction of
school life through social support [21]. Park
Jae-am and Cho Min-hang (2011) analysed
that social support significantly influenced
college students’ school life satisfaction
[20]. In the study of medical students, Jun
Soo-koung et al. (2016) analysed the rela-

tionship between junior and senior students
as a major factor influencing school life sat-
isfaction [12]. Junior-senior relationships
can be regarded as a factor reflecting the
special environment of medical schools in
terms of social support. Social relationships
with peers affect self-identity and have
a positive effect on school adjustment [22].

Social support is an important variable
of college life satisfaction. On the contra-
ry, social alienation and social deprivation
can be seen as a factor that can negatively
affect college life satisfaction. The Korean
Children & Youth Panel Survey (KCYPS)
surveyed the Korean children and adoles-
cents panel to evaluate social withdrawal.
The questionnaire consisted of questions
such as ‘I feel awkward when there are
alot of people around me’, ‘I get very shy’,
‘I do not like to go out in front of people’.
A study (2010) defines social anxiety
as a form of social maladjustment [23],

which is defined as a condition in ap-
propriate relationships in interaction with
people and the environment around them
are not formed or maintained. If they fail
to form a socially supportive relationship,
students will not be able to develop a posi-
tive attitude toward the school, but will
exhibit various psychological maladjust-
ment problems [24].

Socially depressed adolescents may
have difficulty developing appropriate
social skills because of limited oppor-
tunities to learn peer relationship skills.
Therefore, it is necessary to provide op-
portunities for socially depressed college
students to acquire roles as social members
in relationship with their peers, school and
community, as well as to enjoy satisfying
social relations.

Materials and Methods
Research Model. This study examines
the effect of social withdrawal on college
life satisfaction and considers whether social
withdrawal on the part of college students
improves college life satisfaction through
peer communication. In order to achieve the
purpose of the study, the research model is
set out as depicted in Figure 1, according to

the following research hypotheses.
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Fig. 1. Research model

Hypothesis 1: The social withdrawal of
college students will directly affect college
life satisfaction.

Hypothesis 2: The peer communica-
tion of college students will mitigate the
effect of social withdrawal on college life
satisfaction.

Research subjects. This study used data
from the Korean Children & Youth Panel
Survey (KCYPS) conducted by the Korea
Youth Policy Institute. The KCYPS was
conducted in 2010 for the purpose of identi-
fying the growth and developmental patterns
of children and adolescents. The multistage
cluster sampling method was used to sample
7,071 students from 16 provinces consist-
ing of 1st graders, 4th graders in elementary
schools and 1st graders in middle schools.
For the purposes of the present study, 1st year
college students were selected in 2016 who
used to be the st year students of middle
school in 2010. Among the 2,351 extracted
samples, questionnaires with missing values
in the responses related to this study were
excluded and the remaining 1,220 question-
naires were used for the final analysis.

Variables and measurement tools. Col-
lege life satisfaction, comprising a depend-
ent variable of this study, utilised the 7th
survey data in 2016. Since middle school
student panels became the first-year uni-
versity students in 2016, ‘career status
following high school graduation’ is added
in the survey. College life satisfaction is
composed of 5 items asking about lectures
and educational content, teaching profes-
sors, curriculums, school facilities and
the school support system. In this study,
4 items excluding school support system
were used with 4-point Likert scale. The
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larger the sum of the items, the higher the
satisfaction with college life. The reliabil-
ity of college life satisfaction (Cronbach’s
alpha) was .790.

Social withdrawal of the study used
the survey data included in the section
of emotional problem of the social-emo-
tional development of personal develop-
ment. The Korean Youth Policy Institute
(KYDI) modified the question items
originally made by Kim Sun-hee and
Kim Kyung-yeon (1998), all 5 items with
four-point Likert scales (not at all = 1,
no =2, yes = 3, and very much = 4). The
higher the sum of the items, the higher
the social withdrawal. The reliability of
social withdrawal (Cronbach’s alpha) of
college students was .894.

The peer communication study compo-
nent utilised data from the peer environ-
ment section. The tool used to measure
the peer environment was that developed
by Armsden & Greenberg (1987) having
3 sub-categories: Peer trust, Peer commu-
nication, Peer alienation. In this study, peer
communication of 3 items was used with
4-point Likert scale (not at all = 1, no = 2,
yes = 3, and very much = 4). The higher the
sum of the items, the higher the peer com-
munication. The reliability (Cronbach’s
alpha) was .745.

Analysis method. In this study, the ana-
lytical methods and procedures for solving
research problems and verifying hypothe-
ses are as follows. The SPSS 23 and AMOS
23 statistical software programs were used
for the study analysis. Firstly, descriptive
statistical and frequency analysis were
conducted to examine the outliers, missing
values and regularity of the main variables
to be included in the research model along
with the demographic characteristics of
the subjects. Secondly, reliability analysis,
correlation analysis and factor analysis
were performed using SPSS 23. Thirdly,
t-test and ANOVA were used to analyse
the differences between the demographic
variables according to the main variables.
Finally, the model’s suitability and the
relationship between social withdrawal
and college life satisfaction were exam-
ined according to the Structure Equation
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Model (SEM) and an examination of the
mediating effect of peer communication
in between social withdrawal and college
life satisfaction was carried out. Bootstrap
analysis was performed to verify the me-
diating effect.

Results

General characteristics of the sub-
jects. Table 1 shows the demographic char-
acteristics of the 1,220 college students
who were selected for the final analysis.
The results of this study are as follows.
The subjects of the study consisted of 575
male students (47.1%) and 645 female
students (52.9%). 375 (30.7%) were 2-year
junior college students and 845 (69.3%)
were 4-year college students. 273 (22.4%)
students were from the national and public
universities, while 947 (77.6%) were from
private universities.

Descriptive statistics of main variables.
The results of the descriptive statistics and
verification of the normality of the main
variables are shown in Table 2. The aver-
age of the social withdrawal variable was
2.20 out of 4, while the average of college
life satisfaction was 3.11 and peer com-
munication was 2.82. The model of this
study consists of three latent variables of
college student social withdrawal, college
life satisfaction and peer communication.
The minimum value of all variables is 1,
while the maximum value is 4.

The mean, standard deviation, skew-
ness and kurtosis of the major variables
to be included in the structural equation
analysis model are shown in Table 2. In
the structural equation model, if the normal
distribution condition of each variable is
not satisfied, a distorted result can be ob-
tained. The main parameters used in this

study satisfy the normal distribution condi-
tion necessary for applying the structural
equation model to the values of skewness
and kurtosis, respectively, which are less
than the absolute value 2.

Correlations of main variables. The
results of correlations between social with-
drawal, college life satisfaction and peer
communication are shown in Table 3. As
a result of the analysis, the correlation
between all potential variables showed
a significant correlation as **p < .01. The
correlation between social withdrawal and
college life satisfaction was -.168, social
withdrawal and peer communication was
-.234, while college life satisfaction and
peer communication was .163.

Differences in college life satisfaction
by gender and university related variables.
As a result of analysing the difference of
college life satisfaction according to the
gender, college type and college foundation,
there was a significant difference according
to college type and foundation type exclud-
ing gender as shown in Table 4. College life
satisfaction of students attending four-year
colleges (M = 2.87) was higher than that of
2-year junior colleges (M =2.79). National/
public college (M = 2.90) was higher than
private (M = 2.83).

Measurement model analysis. The analy-
sis of the measurement model (Figure 2) was
carried out using confirmatory factor analy-
sis to confirm whether the measurement
variables reflected the potential variables,
i.e., social withdrawal, college life satisfac-
tion and peer communication. As a result of
evaluating the fit of the measurement model
before analysis, TLI=.959, CF1=.968, and
RMSEA = .058 showed that the fit of this
model was satisfactory. As shown in Table 5,
all the measured variables are significant

Table 1. General characteristics of the subjects

Classification ‘ Frequency ‘ Percent (%)
Gender Male 575 47.1
Female 645 52.9
College type 2-year college 375 30.7
4-year college 845 69.3
College National/public 273 22.4
foundation Private 947 77.6
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at the level of p < .001, indicating that the
measured variables are well reflected and
constitute the latent variables.

Structural model analysis. The fit of
the structural model (Figure 3) is shown as
TLI=.959, CF1=.968 and RMSEA = .058.
The results of the analysis (Table 6) show
that the path from social withdrawal to col-
lege life satisfaction is CR =-3.878 *** the
path from social withdrawal to peer com-
munication is CR =-6.284 *** and the path
from peer communication to college life
satisfaction CR =3.592 ***_ Peer communi-
cation of college students was shown to have

a positive (+) effect on college life satisfac-
tion through social withdrawal. This result
shows that social withdrawal has a negative
effect on college life satisfaction, which
means that the greater the degree of social
withdrawal, the lower the college life satis-
faction. On the other hand, college student
peer communication was demonstrated to
play a mediating role in increasing college
life satisfaction among college life satisfac-
tion due to social withdrawal. Therefore, it
can be said that the peer communication of
college students is an important variable for
increasing college life satisfaction.

Table 2. Descriptive statistics of main variables

Latent variables Measurement vari- Mean Star}dqrd Skewness Kurtosis
ables Deviation

Social withdrawal Social withdrawal 1 2.16 .880 .098 -.987
Social withdrawal 2 2.33 .842 -.127 -.792
Social withdrawal 3 2.02 780 .345 -410
Social withdrawal 4 2.25 .846 -.079 -910
Social withdrawal 5 2.27 .880 .059 -.840

College life satis- College life satisfac- 3.20 481 297 1.297

faction tion 1
College life satisfac- 3.22 .520 .044 .849
tion 2
College life satisfac- 3.16 .675 -.595 .694
tion 3
College life satisfac- 2.87 .584 -.619 1.471
tion 4

Beer communica- Peer communication 1 2.84 .630 -.448 .694

tion Peer communication 2 2.82 .686 -.489 499
Peer communication 3 2.82 .705 -.483 .397

Table 3. Correlations of main variables

Variables Social withdrawal Collegczge;satls- Peer communication Cronbach’s a
Social withdrawal 1 .894
College life satis- -.168%* 1 .790
faction
Peer communica- -.234%* 163%* 1 745
tion

*p <.05, *¥*p < .01, ***p <.001
Table 4. Difference of college life satisfaction by gender and college variables
Classification N Mean SD F/t
1 2 3 4 5 6
Male 575 2.85 .49
Gender Female 645 2.85 45 078
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Oxonuanue ma6n. 4/ End of table 4

1 | 2 3 4 | 5 | 6
2- 1 375 2.79 47
College type year 0 \cge -2.843%*
4-year college 845 2.87 46
College foun- National/public 273 2.90 43 2 016+
dation Private 947 2.83 48 '
*p <.05, ¥*p <.01, *¥**p < .001
0,07 007 033
D <P
! 3130 1 2 1 316
| a | | e || s |
112 A

100

Peer
communic
05 ation
03

0 .43 bE3] 012
G L@
018
. : 8 015
1 Social Collegehle 1 !
" wihdravel satisfacton )
I - TR Wy 0,16
&
O 1 8 m 0.37
035 as <D,
1
D, =
Fig. 2. Measurement model
TableS5. Analysis results of measurement model
Latent Measurement Estimate SE CR
variables variables B B
1 2 3 4 5 6
Social withdrawal  Social withdrawal 1 1.000 743
Social withdrawal 2 1.104 .853 .037 29.631%**
Social withdrawal 3 871 730 .035 25.169%**
Social withdrawal 4 1.114 .865 .037 30.026%**
Social withdrawal 5 1.038 71 .039 26.669%**
College life satis-  College life satisfac- 1.000 .808
faction tion 1
College life satisfac- 1.1038 788 .039 26.290%**
tion 2
College life satisfac- 1.038 77 .040 26.052%**
tion 3
College life satisfac- .666 459 .044 15.096%**

tion 4
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Orxonuanue ma6n. 5 / End of table 5

1 \ 2 \ 3 \ 4 \ 5 \ 6
Peer communica- Peer communica- 1.000 .829
tion tion 1
Peer communica- 1.125 .861 .053 21.228%%*
tion 2
Peer communica- 877 518 .052 16.979%%**

tion 3
*p <.05, *¥*p < .01, ***p < .001.

Analysis of mediation effect. The struc-
tural model shows that peer communica-
tion plays a mediating role between social
withdrawal and college life satisfaction.
Bootstrapping, which comprises one of the
possible verification methods of mediating
effects, was performed to verify the medi-
ating effect. Table 7 depicts the analysed
total, direct and indirect effects. The medi-
ating effect of peer communication between
social withdrawal and college life satisfac-
tion was -156, the direct effect was -.130
and indirect effect was -028, indicating that
peer communication was partially mediated
between social withdrawal and college
life satisfaction. The indirect confidence

interval was -052~-.009**, which was
significant at the significance level p <.01.
The effect of social withdrawal on college
life satisfaction was partially mediated by
peer communication (-026 **),

Discussion and Conclusion

The purpose of this study was to in-
vestigate the effect of social withdrawal
of Korean college students on college life
satisfaction and the effect of peer com-
munication between social withdrawal on
college life satisfaction, based on the data
of 1,220 college students in the 7™ year of
KCYPS conducted by Korea Youth Policy
Institute.

'
(e

18 ] 2
1 = . 53 1 SO(la|
withdrawal
3 I

College life
satisfaction

Fig. 3. Final model analysis
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Table 6. Final structural model analysis

Estimate
Path SE CR
B | B

Social withdrawal — College life satis- -.094 -.130 .024 -3.878%**
faction

Social withdrawal — Peer communica- -.127 -.208 .020 -6.284%**
tion

Peer communication — College life .147 124 .041 3.592%**

satisfaction

Table 7.Path effect of structural model

Indirect Confi-

Direct Effect dence Interval

Indirect Effect

Path Total Effect
Social withdrawal — College -.156
life satisfaction
Social withdrawal — Peer com- -.208
munication
Peer communication — College 124

life satisfaction
*p <.05, **p < .01, ***p < .001

First, the social withdrawal of college
students has a significant direct influence
on college life satisfaction. Social with-
drawal has a negative effect on college life
satisfaction, which means that the greater
the social withdrawal, the lower the college
life satisfaction. These results are consist-
ent with previous research demonstrating
that school life satisfaction is affected by
social support and social relations [15;
19-22; 12; 24].

Social withdrawal is a psychological
maladjustment problem that occurs when
a person’s relationships are not properly
formed. In recent years, due to changes in
the environment of universities following
a decline in the school-age population, the
university authorities are paying more at-
tention to improving student satisfaction
and school satisfaction [6]. While improv-
ing the quality of education and education
services is a necessary condition for im-
proving college life satisfaction, it is im-
portant to examine the psychological state
and attitude of students more directly in
order to help them to form social relations
and structure support approaches especially
in college life. From the results, it is ap-
parent that a support programme should be
developed in order to provide opportunities
for college students to form relationships

-.130 -.026 -.052~-.009**
-.208 .000
124 .000

with colleagues and students, thus acquir-
ing necessary social skills.

Second, the peer communication of
college students plays a mediating role in
increasing college life satisfaction in the
context of processes of social withdrawal
and their effect on college life satisfaction.
Peer communication was found to be an
important factor in improving college life
satisfaction due to having a significant (+)
influence on college life satisfaction and
a negative (-) relationship with social
withdrawal. This is also related to the
confirmation of the first hypothesis of this
study and implies that it is meaningful to
raise the level of peer communication as
one way to mitigate social withdrawal,
since social withdrawal is a factor that
reduces college life satisfaction. In the
KCYPS of the Youth Policy Research In-
stitute, peer communication is measured
through items such as ‘my friends respect
my thoughts when they talk with me’, ‘my
friends listen to what I say’, ‘I talk about
my problems and concerns to my friends’.
Therefore, it can be seen that college stu-
dents do not form peer relations on the
basis of superficial dialogue but rather
on mutual respect and the need to form
relationships that help them to talk about
their anxieties and problems.
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This study increased the likelihood of a foundation for discussing the importance
generalisation of the research results by of college support and designing various
analysing the nationwide sampling data programs within the college aimed at im-
of Korean children and adolescents. The proving students’ peer communication in
significance of this study lies in providing relation to boosting college life satisfaction.

REFERENCES

1. Lee J. [A Study on the Relationship between Career Decision Making and Career Preparation Behaviour
According to Personality Types of College Students]. Journal of Adolescent Welfare. 2004; 6(1):103-115. (In Kor.)

2. Sung Y. [The Effects of Cognitive-Behavioural Group Counseling for Coping with Career Stress].
Ph.D. Dissertation. Seoul: Seogang University; 2007. (In Kor.)

3. Antaramian S., Lee J. The Importance of Very High Life Satisfaction for Students’ Academic Success [Elec-
tronic resource]. Cogent Education.2017;4(1). (In Eng.) DOI: https://doi.org/10.1080/2331186X.2017.1307622

4. ShinJ., Yeon E., Lee Y., Jung E., Kim M. The Relationship Among Academic Goal Orientation, Sense
of Belonging, and School Life Satisfaction. Asian Journal of Education. 2011; 12(4):271-292. (In Kor.)

5. Baek Y. [The Moderating Effects of Flow on the Relationship between Stress and Satisfaction with
Life, University Life Satisfaction]. Journal of Korea Academia-Industrial Cooperation Society. 2017,
18(5):490-496. (In Kor.)

6. Jung Y., Kwon J. [Analysis of Affecting University Students’ School Life Satisfaction]. 4sia-pacific
Journal of Multimedia Services Convergent with Art, Humanities, and Sociology.2017;7(11):701-708. (In Kor.)

7. Lee S. [Study for Developing University Administration Service Satisfaction Index - Focus on Reli-
ability and Validity]. The Journal of Educational Administration. 2014; 32(3):115-148. (In Kor.)

8. Kim A., Kim J. [An Analysis of Ecological Factors Affecting Student-Life Satisfaction in Korea].
Science Academy Family and Environment Research. 2010; 48(2):51-62. (In Kor.)

9. Seo I., Hwang H. [Analysis of Influencing Factors on School Satisfaction of Vocational High School
Students]. Journal of Vocational Education Research. 2009; 28(3):159-180. (In Kor.)

10. Choi Y. [A Study on Academic Satisfaction of Undergraduate Students in Korea]. Andragogy Today.
2013; 16(3):61-83. (In Kor.)

11. Lee H., Baek S. [High School’s Quality Satisfaction Survey]. Management Science Research. 2000;
9:1-19. (In Kor.)

12. Jun S., Park K., Song P., Bae Y., Kim S. An Exploratory Study of Factors Affecting Satisfaction of
Medical School Life. Korean Medical Education Review. 2016; 18(3):174-179. (In Kor., abstract in Eng.)
DOI: https://doi.org/10.17496/kmer.2016.18.3.174

13. Zullig K.J., Valois R.F., Huebner E.S., Ocltmann J.E., Drane J.W. Relationship between Perceived Life
Satisfaction and Adolescents’ Substance Abuse. Journal of Adolescent Health. 2001; 9(4):279-288. (In Eng.)

14. Ding C., Hall A. Gender, Ethnicity, and Grade Differences in Perceptions of School Expe-
riences Among Adolescents. Study of Educational Evaluation. 2007; 33(2):159-174. (In Eng.) DOI:
https://doi.org/10.1016/j.stueduc.2007.04.004

15. Danielsen A.G., Samdal O., Hetland J., Wold B. School-Related Social Support and Students’
Perceived Life Satisfaction. Journal of Educational Research. 2009; 102(4):303-320. (In Eng.) DOI:
https://doi.org/10.3200/JOER.102.4.303-320

16. Kim K. [Effects of Personality Traits, Self-Care, and Career Attitude on University Life Satisfaction].
Ph.D. Dissertation. Daegu: Daegu Hanee University; 2016. (In Kor.)

17. Huebner E.S., McCollugh G. Correlates of School Satisfaction Among Adolescents. Journal of
Educational Research.2000; 93(5):331-335. (In Eng.) DOLI: http://dx.doi.org/10.1080/00220670009598725

18. Hwang Y., Kim K. [Determinants of School Satisfaction in General High School Students]. Journal
of Educational Sociology. 2006; 16(2):181-203. (In Kor.)

19. Arslan S., Akkas O. A. Quality of College Life (QCL) of Students in Turkey: Students’ Life
Satisfaction and Identification. Social Indicators Research. 2013; 115(2):869-884. (In Eng.) DOI:
https://doi.org/10.1007/s11205-013-0235-9

20. Park J., Cho M. [Analysis of the Relationship Among Social Support, Sport Participation, and School
Life Satisfaction]. Korean Society of Leisure and Recreation. 2011; 35(1):17-28. (In Kor.)

388 MEXJITYHAPOJIHBII OIIbIT UHTETPALIMM OBPA3OBAHM A



SRERSESSS% INTEGRATION OF EDUCATION. Vol 23, No. 3. 2019 SsanassssCiyD

21. Lee Y., Kim H., Kim N. [Mediating Effects of Self-Esteem and Social Support on the Relationship
between Physical, Psychological Symptoms and Campus Life Satisfaction of Students]. The Journal of
Digital Policy & Management. 2013; 11(10):483-492. (In Kor.)

22.LimJ., Lee Y. [The Mediated Effects of Ego-Identity between Peer Attachment and School Adjust-
ment]. Educational Research. 2015; 38:115-129. (In Kor.)

23. An G. [The Effect of Perceived Parenting Attitude and to School Adaptation and Delinquency of
Adolescents]. Korean Journal of Psychological Therapy. 2010; 99:99-108. (In Kor.)

24. Oh E. Impact of Perceived Attachment Perceived on Social Withdrawal in Adolescents: Mediating
Effect of Ego-Identity. The Korea Journal of Youth Counseling. 2018; 26(1):105-123. Available at: https://
www.kyci.or.kr/fileup/lib_pdf/2018-62-6.pdf (accessed 02.06.2019). (In Kor., abstract in Eng.)

Submitted 21.02.2019; revised 17.06.2019; published online 30.09.2019.
[Moctynuna 21.02.2019; npunsTta k myonukauuu 17.06.2019; onybnukosana onnaita 30.09.2019.

About the author:

Soo-Koung Jun, Assistant Professor of Department of General Education, Namseoul University (91
Daehak-ro, Seonghwan-eup, Cheonan-si 31020, South Korea), Ph. D. (Lifelong & Comparative Education),
ORCID: https://orcid.org/0000-0002-0456-2436, Researher ID: W-6804-2019, skjun74@nsu.ac.kr

The author has read and approved the final manuscript.

006 asmope:

Jixyn Cy-KyHr, nouent kadenps: odiiero oopazoBanus Yauusepcutera Hamceyn (31020, Oxnas Kopes,
r. Uxonan-cu, Ceonrsan-eyp, a. 91), noxrop punocodpuu (HenpepbiBHOE U CpaBHUTEIbHOE 0Opa3oBaHue),

ORCID: https://orcid.org/0000-0002-0456-2436, Researher ID: W-6804-2019, skjun74@nsu.ac.kr

Aemop npouuman u 0006pui OKOHYAMENbHYIU 6APUAHTI PYKONUCU.

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 389



@Fﬁﬁm WHTETPALIUST OBPASOBAHMSL. T. 23, Ne 3. 2019 ZRRsssssiand

ISSN 1991-9468 (Print), 2308-1058 (Online) http://edumag.mrsu.ru

IHCUXO0JO0I'USA ObPA3SOBAHUA /
PSYCHOLOGY OF EDUCATION

YAK 159.923.3-057.87
DOI: 10.15507/1991-9468.096.023.201903.390-403

JInHAMHUKA CTPYKTYPUPOBAHUS JUYHOCTHBIX
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Beenenmne. [IpoBesieHO TOHTUTIONHOE HCCIEIOBAHNE IICHXHYECKOTO PAa3BUTHS AeTel (B Bozpacte 9—14 mer)
B IIEPHOJ NEPEX0/Ia B OCHOBHYIO 0011€00pa30BaTEIbHYIO IIKOITY, TO3BOISIONIEE B JHHAMUKE KOJTMUECTBEHHO
AQHAJIM3UPOBATH CTPYKTYPUPOBAHNE JTHUYHOCTHBIX YEPT y4aIUXCsl. AKTYalbHOCTh CTaTbHU 00yCIIOBIICHA He-
00XOIMMOCTBIO pa3pabOTKH CHCTEMHOTO 110/[X0/1a K ONMCAHHIO IePEXOJHBIX IIEPHOI0B B ICHXOCOIHAIEHOM
pasButun. Llens 1aHHOM CTAaThM 3aKIIIOYAETCS B OMUCAHUU PE3yIbTaTOB NCCIEI0BAHUS, TOTBEPKAAIONIETO
0OIIyI0 KOHIICTIIIHIO O HEOOXOJMMOCTH pacCMaTPUBATh PEANOAPOCTKOBBIH BO3PACT KaK €AMHBIN EPEXOAHBIN
MEPHOJ MKy MIIAIINM MIKOJBHBIM U IIOAPOCTKOBBIM IEPUOJaMH ICUXHUECKOTO PA3BUTHSL.

MatepuaJjibl M MeToabl. C ygamumucs o01meo0pa3oBaTeNbHbBIX KO (C KOHILIA TPETHETO A0 Hayaja MIecToro,
BOCBMOH KJIACCHI) MPOBOJUIIOCH NICUXOJIOTHYECKOE TECTUPOBAHKE C MCIOJMb30BaHNeM 12 U 14-pakTopHbBIX
onpocHNKoB KeTTenna i KynbTypHO-HEe3aBUCHMOTO HHTEIUICKTyanbpHoro Tecta Kerremna. B monrutrione y4a-
cTBOBaJH 127 MIKOJIBHUKOB TPETHUX KIACCOB M 66 MIKOIHHIUKOB BOCEMBIX KJIaccoB. [ 00paboTKN JaHHBIX
NpHUMeHsUICS (aKTOPHBII aHAJIN3, KOTOPBIH IPOBOIMIICS KaK [Tl BCEil BHIOOPKH PECITOHIEHTOB, TaK U [TOCIIe
UX pa3feseHus 1o ypoBHIO 1Q u mpu3Haky moa.

PesyabTaThl ucciaegoBanusi. B pesynbraTe mccienoBaHUs aBTOPH yCTAHOBUIIM, YTO B H3y4aeMOM BO3-
PacTHOM JHara3oHe B3aMMOCBSI3H MEX/y JIUYHOCTHBIMU YE€PTaMU M3MEHSIOTCSI HE TOJIBKO Ka9eCTBEHHO, HO
U KOJIMYeCTBEHHO. McceoBanne mpoOIeMbl IT03BOJIMIIO BBIIBUTE OOIIIE 3aKOHOMEPHOCTH B CTPYKTYPHPO-
BaHUM MEK(YHKIIMOHAIBHBIX CBA3EH, OTAMUAlOmMecs AT AeTel pazHoro mosa u ypoBHs 1Q, ompenenuts
«CTaOUIIM3HUPYIONIHEe KOMOWHAIIMI» TNYHOCTHBIX KA4eCTB JeTeH B paMKax JUHAMHYECKOTO (HEPaBHOBECHO-
T0) MCUXOCOIUAIEHOTO Pa3BHUTHUS, @ TAK)Ke 0003HAYHTH ITOJIyIEHHBIE B paMKaX 3KCIIEPHUMEHTA BPEMECHHEIC
TPAHUI[BI TPEAIOAPOCTKOBOTO KPU3NUCA.

O6cyxnenne u 3akia04enne. VccnenoBanne JMHAMUKH IICUXOCOIHUAIBHOTO PA3BUTHS B TIEPEXOIHBIH T1e-
pPHOZI Ha OCHOBE M3YUYCHHS CTPYKTYPHPOBAHUS MEK(PYHKINOHAIBHBIX CBA3eH MOXKET OBITH 3P PEeKTHBHEIM
MHCTPYMEHTOM aHAIN3a U CO3AaHUS AMHAMHUIECKUX (HEPaBHOBECHBIX) Mozenei. [lomydennbIe KOTHUeCTBEH-
HBI€ PE3YJIBTAThl MO3BOJISIOT HAMIISHO MOKA3aTh BPEMEHHBIE PAMKH M 0COOCHHOCTH ITePEXOAHOTO MepHoia
U IPOJIEMOHCTPUPOBATE NMPOSIBICHUE 0a30BBIX IPUHIIUIIOB ICUXUYECKOTO Pa3BUTHS: CHCTEMHOI HHTErpaIiH
u quddepeHnnanuy, aHTUIUNANNU. BeIsIBIeHHBIE 0COOEHHOCTH TUHAMUKH PA3BUTHUS yUAIIUXCSA MOTYT yUH-
TBIBAThCS ITPH COCTABJICHUH YUEOHBIX IPOrpaMM, B IPOIECCE IICHX0JIOTO-1EIar0rHYeCKOr0 COMPOBOKACHHUS
yYaIuxcsl.
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Introduction. A longitudinal study of children’s mental development in the period of transition to second-
ary school (aged 9 to 14) was carried out in order to quantitatively analyse dynamics in the structuring
of students’ personal traits. The need to develop a systematic approach to the description of transition
periods in psychosocial development determines the relevance of the paper. The purpose of the article is
to report on the study that confirm the need to consider pre-adolescence (preteen) in terms of a distinct
transition period (including pre-adolescent crisis) in mental development between primary school age
and adolescence.

Materials and Methods. Psychological testing was conducted using the 12 and 14 Cattell’s Personality Fac-
tor Questionnaire (12PF, 14PF) and the Culture Fair Intelligence Test with the participating schoolchildren
from the end of the third until the beginning of sixth grade and in eighth grade involving between 127 (3%
grade) and 66 students (8" grade). For data processing, factor analysis was used for the entire sample of
respondents, as well as following their stratification by IQ and gender.

Results. It is shown that, for the studied age range, the relationship between personality traits varies both
qualitatively and quantitatively. General regularities in the structuring of cross-functional relationships that
differentiate children of different sex and 1Q level were found. The “stabilising combination” of the personal
qualities for children under dynamic (non-equilibrium) psychosocial development is identified, the temporal
boundaries of the preteen crisis marked obtained in the experiment.

Discussion and Conclusion. The study of the dynamics of psychosocial development in the transition period
on the basis of the study of cross-functional relationships structuring can be an effective tool for the analysis
and creation of dynamic (non-equilibrium) models. The obtained quantitative results reveal the time frame
and features of the transition period, as well as demonstrating the manifestation of the basic principles of
mental development: systemic integration/differentiation and anticipation. The revealed features of the de-
velopmental dynamics of students should be considered in the preparation of curricula, as well as in when
providing psychological and pedagogical support to students.
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BBenenue

[IpoGnema pa3BUTHS TUYHOCTH C aKTUB-
HOW )KM3HEHHOM MO3UIMEN, YUaCTBYOIIEH
B JKM3HHU OOIIeCTBa, B HACTOSIICE BPEMS
O4YEeHb aKTyaJibHa. B KOHTEKCTe oTeue-
CTBEHHOM TMCUXOJOTMYECKOW mapagurMbl
CONMMANIbHON OOYCIIOBICHHOCTH TICHUXUYE-
CKOTO pa3BUTHS CHOPMHUPOBAHBI MHOTOUHC-
JICHHBIE IIKOJBI U CUCTEMBI PA3BUBAIOIIETO
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o0y4eHMsI, OpUCHTHPOBAHHBIE B OCHOBHOM
Ha NHTEIUICKTYaIbHOE Pa3BUTHE IIKOJIbHU-
ka. OOpa3oBarenbpHbIE CTAaHAAPTH HOBOTO
MTOKOJICHUS OINpPEAENAoT Ienb 00pa3oBa-
HUA — pa3BUTUC JIMYHOCTHU y4dallerocsd,
a 00pasoBaTeNbHbBIE TPOTPAMMbI IPU3BAHBI
CTUMYJIMPOBATH BBICOKYIO COIITMAJIBHYIO aK-
TUBHOCTb, INYHOCTHYIO CAMOOPTaHU3aLIUI0
yK€ ¢ HAavyaJbHBIX CTYyNEHEH MIKOIbHOIO
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oOyuenus. CoBpeMeHHOE 00pa30BaTeIbHOEC
MPOCTPAHCTBO MPEIOCTABISET JJIsi 3TOrO
HOBBIC BO3MOXKHOCTHU B KOHTEKCTE «Cpe-
noBoro opMHpOBaHUs». TeM HE MeHee
JI. C. BBITOTCKHH ITHCaa 0 TOM, YTO HE BCe
B IICUXUY€CKOM Pa3BUTHU OTIPEACIISETCS CO-
[IMaTBbHOU CPe/I0if, 0COOCHHO B TIEPEXO/THBIE
U KPUBHCHBIE TIEPUOJIBI, «...HE HATHIHEM
WM OTCYTCTBHEM BHENIHHUX YCJOBHHM...
BBI3BaHA HEOOXOAMMOCTHh KPHUTHUUYECKHX,
MEPEIIOMHBIX IEPUOJIOB B KH3HU PEOCHKa» .

N3ygaembriii Bo3pacTHON OTpe30kK 9—12
JIET OXBAThIBA€T UMEHHO Takoi nepuof. Ero
CJIIOKHOCTH OJHH HCCIJICIOBATENIH CBSI3bI-
BaIOT C MPENNyOepTaTHBIMU U3MEHEHUSIMU
(HA4aIOM MOJIOBOTO CO3PEBAaHUS U OHOJIO-
THYECKOTO POCTa)?, ¢ BO3PACTHBIM MCHXO0-
noruyeckum Kpusucom 11-12 net®, npyrue
aBTOPHI — C MEPEX0JIOM M3 HAYaJIbHOU
B OCHOBHYIO 00111€00pa30BaTeNbHYIO KO-
Iy ¥ KPU3UCOM «PYKOTBOPHBIMY», OTIOCpE-
JIOBAaHHBIM HECBOEBPEMEHHBIM H3MEHEHH-
eM ¢opM U MeTonoB oOyueHHs. LleHTpoM
WHTEpeca ncciefoBaTeseil Bce ke 0CTaeTcst
«moapocTKoBas» mkoia [ 1]. B 3apy0exHoit
o0pa3oBareNbHOM NpakTUKE Mpodiema
ajanTalMd K HOBOM oOpa3zoBaTelbHOU
CUTYyallUH pPenIaeTcsi MoCPEJCTBOM COXpa-
HEHHUS TIeIaTOTHUECKOTO CTHIISI OTHOIICHU I
110 MOJIEJTM HavyalbHBIX KiaccoB. C Hamiei
TOYKHU 3pPEHUS, TaKas OpraHu3aIus ooyue-
HHSI HaXOJUTCS B KOHTEKCTE COIHUAIbHO
o0ycnoBieHHOTO (hOpMHUpPOBaHUS, a JBU-
JKEHHE BHYTPHU BO3PAcTa HE YUUTHIBACTCA.

B poccuiickux mkomax «mpobiema
MATOTO KJacca» J0 CUX IOp aKTyallbHa.
HanoxeHne HECKOIBKUX KPU3HCOB OKa3bl-
BaeT 3HAYMTENIPHOE BIMSHUE HA JIMYHOCT-
HOE pa3BUTHE peOCHKa U MOKET IPUBECTH
K HEOJIHO3HAYHBIM IOCIEACTBUIM. B quHa-
MHKE MPEATIOPOCTKOBOTO BO3pacTa JIMHUU
MICUXHYECKOTO Pa3BUTHUS OTKIOHSIOTCS OT
HOPMaJbHOTO B WHIMBUAYaJIbHBIX BapHa-
IHSIX UHTEIJIEKTYalIbHOTO U JIMYHOCTHOTO
pa3BUTHS, 3aBUCAT OT T0J1a pebeHka [2—4].

Takum 06pa3zom, BO3pacTHON OTPE30K
9—12 net uMeeT CI0XKHYIO TUHAMUKY, IICHU-
XUYeCKoe pa3BUTHE peOeHKa 3aBHCUT OT
0OJBIIOr0 KOJMYECTBA Pa3HOYPOBHEBBIX
(aKkTOpOB — OT CPEAOBOr0 BIHUSIHHS 10
cnenuUKY U3MEHEHHSI TUYHOCTHBIX YepT
1 UX B3auMOCBs3ei. OHaKO B BO3PACTHBIX
MepUOAN3AIUAX JI0 CUX ITOP OH HE paccMa-
TpHUBaeTCH KaK OTIUYAIOMIANCS OT IPYTHX
MepUOA0B Pa3BUTHS.

Lens mHacTOsMEH pabOTHl — DKCIIEPHU-
MEHTaJIbHOE MOATBEPIKAeHNE 001Iei KOH-
LETIUN 0 He0OX0IUMOCTH paccMaTpUBaTh
NpeAmoapOCTKOBEIM Bo3pacT (preteen)
KaK eIMHBIH NMepexoJHBIH (BKIrOYa-
IOIMH MPEINOAPOCTKOBBIN KPU3UC) MEXK-
JTy MJIAJIITUM IIKOJIBHBIM U ITOAPOCTKOBBIM
nepruoaamMu.

T'unome3sa uccrneoosanus. CTpyKTypH-
pOBaHWE JTUYHOCTHBIX YEePT B KOHTEKCTE
(hopMupOBaHHUS U U3MEHEHUS MeX(yHK-
NUOHAIBHBIX CBA3EH MOXKET CUHTATHCS
cucteMooOpasyromuM (HakTOpoM ICUXO-
COIMAJIbHOTO PAa3BHUTHSA B MEPEXOTHBIN
MEePHOLI.

3aoauu.

1. Vcnonb3yss CTPYKTYpPHYIO TEOPHUIO
P. b. Kerrenna, mpoBecTH JIOHTUTIOAHOE UC-
ClIel0BaHUE JTUYHOCTHBIX YEPT yUallUXCs
B MEPEXOIHBIN MEPHOS.

2. Ha ocHoBe ¢akTOpHOTO aHanmm3a
pe3yabTaTOB NCHUXOJUATHOCTUKHU KOJHYe-
CTBEHHO M Ka4€CTBEHHO OIMKMCATh TUHAMMU-
Ky CTPYKTYypHPOBAHUS JTUYHOCTHBIX UEPT
C Y4EeTOM T'eHACPHBIX PA3THINA M yPOBHA
WMHTEJJIEKTYaJIbHOTO PA3BUTHS IIKOIHHHUKOB.

3. Iloka3arh BpEeMEHHBIC PaAMKHU TMPE.-
MOAPOCTKOBOTO KpHU3HCa B COBPEMEHHBIX
YCIOBUSAX.

4. TlpoaHanu3upoBaTh M3MEHECHHE
CTPYKTYPBl U B3aUMOCBSI3€H JTMYHOCTHBIX
4epT yUYalIuXcs C TOUYKH 3PEHHsS MPOsIBIIE-
HUSI IPUHIIUTIOB TICUXUYECKOTO Pa3BUTHUS:
aHTULUIANUU [S], CHCTEMHOM HHTErpauuu
[6] u nuddepenmanuu’,

' Buicomekuti JI. C. Mpinuienue u pedb. Ilcuxonornueckue uccienosanus. M.: HaunonansHoe o6pa-

30BaHue, 2016. 368 c.

2 Bannon A. llcuxuueckoe passutue pedenka. M.: Ilpoceemenue, 2001. 175 c.

3 Dnokonun []. B. Jlerckas ncuxonorus. M.: Akagemus, 2011. 384 c.

4 NuddepenuronHo-uHTerpanoHHas teopus passutus. Ku. 2. / Coct u pen. H. U. Yynpukosa,
E. H. BonkoBa. M.: fI3b1ku craBsHCKO#M KynbTypsl, 2014. 720 c¢. URL: https://www.twirpx.com/file/2551552/

(mara o6pamenus: 01.06.2019).
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O030p auTeparypsbl

Hccnenyemsbiii BO3pacTHOM Jauana3oH
9-12 ner B mocnenHee BpeMs MPHUBJIEKAET
MPUCTAIFHOEC BHUMAHUE HCCIENOBaTEIeH
CcBocH HEomHO3HAUYHOCTHIO. C OMHOM CTO-
POHBI, 5TO BpeMs Haudana nyO0epTaTHBIX
U3MEHEHUU — KPHU3UCa MOJOBOTO CO3pe-
BaHusi. COBpEMEHHbBIC HCCIIEAOBAHUS 1O/
TBEPXKJAKT, YTO €r0 HA4aio 3aBUCUT OT
TeHJIEPHBIX 0COOCHHOCTEH 1 CBA3aHO C U3-
MEHHBIITUMUCS yCIOBUSIMU KU3HU, POCTOM
BIUSTHUSA UH()OPMaIIMOHHBIX TEXHOJOTHH,
MHQAHTHIN3AIAEH MOJIOAOTO TTOKOJIEHHS,
MEPEOLEHKON 3HAYUMOCTH CEMENHBIX OT-
HOUICHUH, YCHJIMBIIEHCS MapTrUHaJIM3a-
Uel, OTPBIBOM peOeHKa OT KYJIBTYPHBIX
Tpaguuuii u 1. 1. J. U. @enpamreiid oT-
MEYaeT, UTO HUCTOPUYECKAs PEalbHOCTb,
00BEKTUBHO 00YyCIOBUIA 3HAYUTEIbHBIC
«IICUXHYECKHUE, MCUXO(DHU3UOIOTUYECKHE,
JUYHOCTHBIC M3MEHEHUS COBPEMEHHOTO
pebenka» [7]. 3a mocienHue AecCATHIE-
THS HaOJIOaeTCsI CHH)KEHHE HOPMBI O
HEWPOTICUXOIOTHYECKUM ITOKa3aTensiM
Y KOTHUTHBHOMY Pa3BHUTHIO, YBEIHUHNBAET-
Csl YUCJIO JIeTeH ¢ OrpaHNYeHHBIMHA BO3MOXK-
HOCTAMM 310POBbA. OmnuceiBas BO3pacCTHBIC
0COOCHHOCTH COBPEMCHHBIX JETECH, OH
yKa3blBaj, Halpumep, Ha Mopdooruie-
CKHE€ M3MCHCHUA, HCPA3ZBUTOCTH OTACJIb-
HBIX MO3TOBBIX CTPYKTYp, OTBEUAIOIIHX 32
pa3BUTUE MPOU3BOJIBHOCTU B JICSITEIBHO-
CTH W ToBeJeHNU. Hapactanue HeraTus-
HBIX COI[MANIbHBIX BIUSHUN TOTIOJHUTEh-
HO cO3/1aeT HEeONarompusATHBIA MMPOTHO3
B pa3BuTuu. ConmaiabHas CUTyalus pas-
BUTHS COBPEMEHHOTO peOeHKa HYXIaeT-
Cs B M3YYCHWH W THIATEIHLHOM aHAaJn3e
(hbaxTOpOB €ro MCUXO(PHU3UOIOTUIECKO-
To, HeﬁpOHCHXquCKOFO, KOTHUTHUBHOTI'O
U JIUYHOCTHOI'O Pa3BUTHS M pa3paboTKu
MPEBEHTUBHBIX MPOTPaMM MPO(HIAKTHKH
WJIM PAHHEH KOPPEKIUU OTKIOHCHUH.

CTOpOHHHMKH OMOJOTH3aTOPCKOTO Ha-
MIPaBIICHUS CKIOHHBI CBSA3BIBATH BCE TPY/I-
HOCTH TIOJIPOCTKOBOTO BO3pAcTa ¢ Ha4alioM
ny0epTaTHOrO0 KpH3Huca, YTO HE COBCEM
BepHo. [lyGepTar (OT nar. «mepuos pocTa
BOJIOC») O3HAYaeT TOIBKO OMOIOTHIECKOE
CO3peBaHWE M HE 3aTParuBaeT acCIMeKTHI

COIIMAJIBHOTO U JINYHOCTHOTO B3POCIICHHUS.
3. @peiigBo3pacT 5—10 €T OTHOCUT K TaTECHT-
HOM cTanuu connanu3anuu u o0yyenwus. [To
K. Inaxe, 3T0 mepuos nepexosia OT CTaIuu
KOHKPETHBIX K CTaJuu (DOpPMaIbHBIX Olepa-
UM MBIIIEHUs, KOraa noapoctok 11-14-
TH JIET HaJenseT 0e3rpaHUuIHBIMHI BO3MOXK-
HOCTSIMU COOCTBEHHOE MBIIIJICHUE [&].
CornacHo TEOpUH MOPATBHBIX CYXAECHUU
JI. Koms6epra, Bo3pact 10—12 net otHO-
CHUTCS K KOHBCHIIHOHAILHOMY YPOBHIO [9].
310 cranus oOUIeNPHHITOW MOpalu, clie-
JIOBAaHMS MPaBUIaAM M YBAXKEHHS TOPSIKA.
O. DpHUKCOH omuckiBaeT Bo3pacT 6—12
JeT Kak MepHuoJ| OBJIAJICHUS OKPYKarolel
cpenoii®. JI. C. BeIroTckuii n3ydyaeMblii 1ua-
[1a30H OTHOCHUT K MIIaAIIEMy IIKOJbHOMY
BO3pacTy ¢ HOBOOOpa30BaHUEM «IIPOM3-
BOJIbHOE BHUMaHHE» U KPU3UCOM B 13 Jer,
a /l. b. DpKOHWH — C OCHOBHBIM HOBOOOpa-
30BaHUEM «CIIOBECHO-JIOTUYECKOE MBIIIIJIE-
HUE», Kpu3ucoMm B 11-12 5et, 3a KOTOPHIM
CJeAyeT mepexo 1 K moIpoCTKOBOMY BO3pa-
cTy. B pycne Teopun yueOHOH 1€ITeTbHOCTH
B. B. JlaBe11OBBIM BBIZICTICHB HOBOOODpA-
30BaHUA MJIAJIIETO HIKOJIBHOTO BO3pacTa —
peduiekcus u npousBonbHOCTh. JI. U. bo-
YKOBHY BECh ITOJIPOCTKOBBIN mepuo (12—15,
15-17 neT) OTHOCHUT K KPUTHYECKOMY
¢ o0pa3oBaHUEM «HOBBIX MCHXOJOTHYE-
ckux ctpyktyp» [10]. A. K. Mapxosa,
I'. A. lykepman, T. H. KusizeBa ormeuaroT
IepeMeHbl B HAPaBJIECHHOCTH MOTHUBAIINU
pebenka 10—12 met, B mepexoqe K CO-
3HATEIHbHOMY CaMOMOTHBHUPOBAHUIO, YTO
MPOSIBIISIETCS B U3MEHEHUH, HAI[pUMep Mo-
3UUU «S-IIKONBbHUK» Ha «Sl-yyamuiics»
[1; 11]. K. H. [TonuBaHoBa Ha3bIBACT KPH-
3HUC MepexoJia K MoJIPOCTKOBOMY BO3pacTy
CIPEeANOAPOCTKOBBIM», HYXAAIOIMUMCS
B THIATEJIbHOM U3yueHuu [12].

Takum obpaszom, B kiaccuuxkanuu
pa3HbIX aBTOPOB OTpe30K 9—12 mer mo-
rmajaeT B pa3Hble BO3pPACTHBIE TEPHUOIHI,
ero XapaKTepHCTHUKa MpeliaraeTcs Ha
pPa3HbBIX OCHOBAHUSAX: JTMOO ATO OKOHYAHUE
MJIAJIIEro MKOJIBHOTO BO3pacTa, Iubo
HavaJIo MJIaJIIeTo MOJIPOCTKOBOTO C XapaK-
TEPHBIMU TIOJIPOCTKOBBIMH MPOOIeMaMHu.
OnHo3HAuHBIM siBIIsieTCsl (pakT mepexoja

5 Erikson E. H. Childhood and Society. New York: Norton, 1950. 397 p.
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JleTeld U3 HadaJlbHOM IIKOJIBI Ha CpeJ-
HIOIO 00111€00pa30BaTeNbHYIO €€ CTYIICHb.
BcenencTBue paznuuHBIX U3MEHHBIIUXCS
BHCIIHUX YCIOBUM MIKOIBHUKU MOTYT
HCIBITBIBATH COCTOSIHUE Je3aJlanTaluu
B HOBOM conuanbHOM cpene. B pycie ote-
YECTBEHHBIX HCCIEIOBAHUN MMEHHO 3TOT
(haxT MOTUEpKUBAETCSI B KaueCTBE OCHOB-
HOH TPYIHOCTH MEPEXOTHOTO BO3PACTHOTO
nepuojaa. Ilepexon B mATHIN Kiacc NMpH-
XOJUTCS Ha MPEANOAPOCTKOBBINH KpPHU3HC,
gTo, o MHeHHIO I. A. Llykepman, MOXeT
MIPUBECTU K HETIOTIPABUMBIM TIOCJIEACTBUSIM
st pedenka. CaMm mepexoa B CPEIHIOIO
IIKOJIy OHa Ha3bIBA€T KPHU3UCOM «Ilea-
TOTUYECKUM, PYKOTBOPHBIMY», CO3JaHHBIM
caMmoii cucteMoi oopazoBanus [1].

BuyTpennue ncuxonorundeckue Qak-
TOPBI, BIUSIONIME HA MPOIIECC ajanaranuu
MIpU TIEpeXo/ie U3 HavyalbHOW B OCHOBHYIO
0011e06pa3oBaTenbHYI0 KOy, HE0CTATOY-
HO n3y4eHbl. CHCTEeMHBIHN MOAXO/ B IICUXO-
JIOTHH yTBEPXKIAET, YTO B KPU3UC CHCTEMA
TepseT YCTOWYNBOCTh M ITO BIHSICT Ha
CTPYKTYPY MeXK(PYHKIIMOHATBHBIX CBSI3CH.
JI. C. BBITOTCKHI OTMETHII B KAUECTBE O/1-
HOTO U3 OCHOBHBIX KOMIIOHEHTOB Pa3BUTHUS
M3MEHEHHE MK (PYHKIIMOHAIIbHBIX CBS3CH,
0COOCHHO MEXJy SMOIMOHAIBLHOW U WH-
TEJJIEKTyallbHOUW cepaMu MCUXUKU 4Ye-
noseka. B mkone b. I. AnanbeBa usyueHo
TaKoe U3MEHEHHUE /ISl B3POCIIBIX BO3PACTOB,
MJIQJIIIMX ITKOJIBHUKOB U TOAPOCTKOB [13].
ITpennoapoCTKOBBIA MEPUOJ OTAEIBHO
B DTOM KOHTEKCTE HE paccMaTpUBAJICS.

B CIA muorue metu 6—12 met 00-
y4alTcs B HayaJlbHOW MHIKOJIE®, 3TOT BO3-
pact o0o3HauaeTcs kak middle childhood.
O030p cucteMm 00pa3oBaHUS B Pa3HBIX
CTpaHaX IMoKa3biBaeT, 4To Bo dpaHIuu,
Harpumep, oOy4eHHue B HaYadbHOU IIKOJIE
mutes S et (¢ 6 go 11 ner), a mepexox u3
Ha4YaJbHOW IIKOJIBI B CPEIHIOI TTPOXOIUT
aJanTalMOHHBIM UKI 10 Bo3pacTa 14 ner.
B boarapun, B COOTBETCTBUU C 3aKOHOM
0 JIOTIKOJIFHOM U IKOJIBFHOM 00pa30BaHNH,

IIKOJIbHOE 00pa3oBaHue pa3aeieHo Ha JIBe
CTYIIEHU: OCHOBHYIO U cpeaHio0. OCHOB-
Hoe oOpa3oBaHHME BKJIOYAET JiBa dTara:
HavanpHbld (I-1V xmaccer — 7-11 neTt)
n nporuMmuasuanbueiii (V-VII knaccsr —
12-15 ner) (3akoH 3a TPEAYyYUITUITHOTO
¥ YYHJIUIIHOTO oOpasoBanme, 2015 1.).
B I'epmanuu cpegHsis mkoia pa3jesiaeHa Ha
IIBE CTYITIEHW, a HavyaJlbHOE oO0pa3oBaHHE
npoxoautT B mepuon 6—10—12 mer. letu
B HadabHOW mKomne (scuola elementare)
B Urtanum oOyuarorcs MATh JET, 3aTeM
TPH TO/Ia TMPOXOJST dTAN CPEHEH HIKOJBI
(scuola media), nociie OKOHYAHUS KOTOPOW
niepexo T B nutieit (liceo). Takum o0pazom,
B EBpone mpobnema «cMmsrdeHus» mnepe-
X0Za M3 HAa4aJlbHOW B OCHOBHYIO LIKOJY
periaercs pa3InyHbIMU CIIOCOOAaMH 32 CUET
«pacTATUBAHUS» BO3pacTa HAuaJIbHOM KO-
JBl ¥ BBICTPAWBaHUS B3aMMOOTHOIICHUN
C II€TbMH IO MOJIENTH Ha4aJIbHOW IIIKOJBI.
HUccnenosarenu P. J)x. CumMmoHC,
. A. Bnaitr’, C. box [14], V. JI. Dnxunm [15],
Jx. A. Karan [16] yka3siBatoT, 4TO pac-
CMaTpuBaeMblil BO3pAcT OTIHYAETCS OT
MOJPOCTKOBOTO X MOXKET OBITh Ha3BaH Mpe/i-
MOJIPOCTKOBBIM (preteens, preadolescent
age). OH BKIII0YaeT B ce0s MPEeANOApPOCT-
KOBBIH Kpu3uc. [lcuxmueckoe pa3BHUTHE,
COLIMaJIbHbIC OTHOILIEHHUS, Pa3BUTHE JINY-
HOCTH peOeHKa B I[eJIOM MPHU JOCTHKE-
HuU Bo3pacTta 11-12 netr 3HameHnyrorcs
3HAYMTENHHBIMU U3MeHeHusIMU. [Ipu sTom
MHOTOYHCJICHHBIE HCCIIeTOBaHUs, OCHO-
BaHHBIC HAa KOHIEMIIMH COIMAIBHOU 00-
YCJIOBJIICHHOCTH TICUXHYECKOTO Pa3BUTHS,
MOJIHOCTHIO HE OTBEUAIOT HA BOIIPOC O NICH-
XOJOTHYECKOM COJICpKaHUU H3ydaeMOoro
BO3PAacTHOTO JHMAaNa3oHa W Pa3BUTHH JIHY-
HOCTHU B NEpexXoJHbIi nmepuoa. Kpurepun
1 BPEMEHHBIC IPAHULIBI TPEANOAPOCTKOBO-
ro Kpu3uca B COBPEMEHHBIX YCIOBHUAX IO
CUX TOp YeTKO He 00o3HaueHbl. B To xe
Bpems Y. KomumnH3 yTBEpkKAaeT, 4To0 MexX-
ay 9 u 12 ronamMu OpoUCXOAUT HACTOJIBKO
cepbe3Has KPUCTAUIM3AINS JIMIHOCTHBIX

¢ Cole M., Cole S. The Development of Children. 2" ed. New York: NY Scientific American Books, 1993.
784 p. URL: https://trove.nla.gov.au/work/6603363?q&sort=holdings+desc& =1561716865288&version

1d=184905610 (nmata obpamenus: 01.06.2019).

7 Simmons R. G., Blyth D. A. Moving into Adolescence: The Impact of Pubertal Change and School Context.
N.Y.: Aldine de Gruyter, 1987. 441 p. URL: https://trove.nla.gov.au/work/12110268?selectedversion=NBD4984791

(mara o6pamienus: 01.06.2019).
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CTPYKTYp, YTO MHOTHE aKaJeMHYECKHE,
COIMAJIbHBIE M JUYHOCTHBIC XapaKTepu-
CTHUKHU HIKOJBHUKOB 3TOTO BO3pacTa JaioT
OCHOBaHUE ISl HAJICKHBIX MMPOTHO30B €0
noseneHus: Ha 4—6 jet Bnepen. Jannbie
0 pebenke 0 3-ro kiacca He 00IagarOT
npenacka3arenbHou cumnoi [17].

Takum 00pa3om, Ipu MHOTOOOpa3uu
WCCIeI0BaHUN, MOCBSIIEHHBIX MPEIO-
POCTKOBOMY BO3PacTy, KOTOPBIM B pOCCUNA-
CKOI1 IICUXOJIOTHH Yallle IPUHATO HAa3bIBATh
«MIJTQIIIHM TOAPOCTKOBBIMY», THUHAMUYE-
CKHE aCIEeKThl Pa3BHTHS B 3TOM BO3pacT-
HOM JlMala30He OCTAI0TCS HEAOCTATOYHO
W3y4YeHHBIMH. ABTOpPaMH CTaTbH BIIEPBBIC
clielaHa MOMBITKA OMHUCATh 3TOT MEPeXoI-
HBIIl IEpUOJ] Ha OCHOBE AMHAMUKH (POPMHU-
pPOBaHUS U CTPYKTYPUPOBAHUS MEXPYHK-
IUOHAJBHBIX CBSI3EH TMCHUXOJOTHUYECKUX
XapaKTePUCTHK.

MarepuaJjibl U METOABI

JIOHTrUTIONHOE HCCllel0BaHUE IIPOBO-
nunoch ¢ 2013 mo 2017 rr. 8 COLL Ne 24
(r. Yebokcapsl). B monrutioge yvactso-
BaJM IIKOJBHUKU C KOHLIA TPETHEro a0
Hayajla IIecTOoro KJjacca B BO3pacTe OT
9 no 12—-12,5 net. JluarnocTuueckue cpe3bl
MPOBOJWINCH 2 paza B KaXJAOM ydyeOHOM
roay. Takum oOpa3om, pe3ysbTaThl ICHXO-
JUArHOCTHKH MOJTYYECHBI [0 BCEMY NEPHOAY
Iepexo/1a u3 Ha4aJlbHOM B OCHOBHYIO 00111e-
00pa30BaTeIbHYIO IIKOIY H, COOTBETCTBEH-
HO, OXBaTbIBAIOT IEPEXOIHBII MEepuox OT
MJIAJIIETO LIKOJBHOI'O K IOJPOCTKOBOMY
BO3pacty. B TpeTheM Kiacce 1MarHocTUpo-
Bannch 127 yyamuxcsi, K Hadayly IIecToro
kinacca — 83 mkonpHuKa. Kpome Toro,
B 2017 1. ObUI IPOBEIEH KOHCTATUPYIOIIUN
NICUXOJIMAaTHOCTUYECKUI cpe3 B 8-M Kiac-
ce (Bo3pact 14 ner), B KOTOPOM MPHUHSIU
ydactue 66 MIKOJBbHUKOB.

OcHOBY HCcleI0BaHUS COCTaBHUIIA
cTpykTypHasa teopus quuHoctu P. b. Ket-
temnad. Belau mcmons30BaHbl 12-(akrop-
sbiil onpocHuk P. b. Kerremia u P. B. Koa-
Ha (CPQ) nmnsa merteit 8—12 met (3-4
knaccel), 12 (HSPQ) u 14-dpaxropusie
onpocHuku P. b. Kerrenna nns nereit
B Bo3pacte ot 10 mo 16 met (5—8 xmaccer).

WNHTennexryanbHble MOKa3aTedd AHArHO-
CTUPOBAJIUCH MPH MOMOIIU KyJIBTypHO-HE-
3aBUcHuMoro Tecta Kerrenia, BeIABIISIONIE-
ro HeBepOaNbHBIM UHTEJUICKT B BHJE KO-
s¢ppunmnenta unrennekra 1Q. PesynpraTs
JUArHOCTUKHU JINYHOCTHBIX YepT (KauecTB)
00pabarpIBaIUCh MPHU TOMOITH (PAKTOPHOTO
aHanu3a. [IpumMeHsieMble TECThI SBISIOTCS
LIKAJIMPOBAaHHBIMU U CTAHIAPTHU3UPOBAH-
HBIMH, PacCUMTaHbl HAa HMCIOJb30BAHUE
(bakTopHOTO aHAJNM3a, MOATOMY Tpm 12
1 14 NCXOTHBIX TICUXOJIOTUYECKUX ITPU3HA-
Kax BbIOOpKa B 35—60 ges. mo3BoJIsieT Mmpo-
BOAUTH aJ€KBAaTHBIA (PaKTOPHBIA aHalN3
rocJie pasziesIeHus: peCroHIeHTOB 110 MpH-
3HaKy noJsa uiu yposHio 1Q. Kpome Toro,
JJIsL TPOBEPKU MPOBOAUIHNCH KOHTPOJIb-
HbIe cpe3bl Ha BBIOOpKe 25-35 yyammxcs
B IpyruXx mkojax YyBamckoi pecrnyOauKkH.
Taxum 00pa3om, pe3ynbTarsl MO3BOJISIIOT
OLICHUTb 0COOEHHOCTHU CTPYKTYPHUPOBAHUS
JUYHOCTHBIX YEPT B JMHAMHKE C YUETOM
IeH/ACPHBIX Pa3JIMUUN U YPOBHS UHTEIJICK-
TyaJbHOTO Pa3BUTHS yUaIINXCS.

Pe3yabrarhl ucciieqoBaHus

B tabaune npuseaen npumep pakTop-
HOTO aHalin3a JUYHOCTHBIX 4epT, AEMOH-
CTPUPYIOIIU B IMHAMHKE CTPYKTYpUPOBa-
HUE B3aMMOCBSI3€i COOTBETCTBYIOLIUX IICH-
XOJIOTHYECKHUX XapaKTEPUCTHK B ITpOIecce
JOHTHUTIOAHOTO dKcriepuMeHTa. Ha ocHoBe
kputepueB Kaitzepa (coOCTBEeHHBIC 3HAYE-
HuSA dakTopoB £ >1) [18] n «kameHHCTOM
oceimy [ 19] mpu ananu3e BBIACISIINCH Y-
THIPE OCHOBHBIX ()aKTOpa C MAKCHMaJIbHBIM
BKJIaIoM S B OOIIYI0 AUCIIEPCHIO.

Juist mpuMepa MpuBeJeM UHTEpIpeTa-
uui0 GakTOPHBIX HAarpy3okK ISl I€BOUYEK
B quHaMuKe 3—5 kiacc (Tabmnuna).

B xoH1e TpeTbero kiacca nepBblil Gak-
TOp (9MOIMOHAIBHO-KOMMYHUKATHBHBIH )
omnpezaensieTcs ypaBHOBemeHHOCThIO (D),
nokopHocThio (E), HU3KOU TpeBoOXHO-
cteio (O). K maromy kiaccy Bkiaj mep-
BOTO (pakTOpa YBEIWUHUBACTCS OOJIee UeM
B IIOJITOPA pa3a ¥ K HMOIMOHATHHO-KOMMY-
HUKaTUBHBIM uepTam (D, E B orpumarens-
HOHM MOJAPHOCTH) 100aBISIOTCS poOOCThH
B 00mieHuu (H), Hu3kuii BojeBoi caMOKOH-

8 Cattell R. B. Advanced in Cattelian Personality Theory / Handbook of Personality. Theory and Research /
L. A. Pervin (ed.) New York: The Guilford Press, 1990. Pp. 101-111.
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Tabnu IT a. PeSyJ’IbTaTl:-I (l)aKTOpHOFO AHAJU3a JIUIHOCTHBIX Y€PT A€BOYECK B TPETHEM —

nATOM KJIaccax

T able. Results of factor analysis of personal traits of girls in the third—fifth grades

JluanocTHas
gepra / 3 knace / 3™ grade 5 knacc / 5™ grade
Personal trait
®daxrop / Factor F1 F2 F3 F4 F1 F2 F3 F4

A 0,04 0,10 -0,63 0,07 A -0,48 0,76 0,06 0,01

C 0,01 0,16 021 -0,81 B 0,11 0,77 0,14  -0,16

D -0,66 -0,32 0,16 -0,03 C -0,10 0,81 0,08 0,11

E -0,65 0,25 -0,12 -0,44 D 0,79 0,04 0,09 0,34

F 0,21 0,72 0,06 0,03 E 0,79 0,17 -0,23  -0,13

G 0,39 0,31 0,42 0,09 F 0,28 0,52 -0,51 0,03

H 0,28 -0,62 -0,01 -0,37 G -0,72 0,14 0,06 0,12

1 0,00 0,03 -0,72 0,01 H 0,01 0,01 -0,03 -0,95

J 0,57 -0,01 -0,45 -0,10 I -0,07 0,27 0,82 0,06

N -0,04 0,29 0,13 0,55 o 0,53 -0,53 0,36 -0,21

(0] -0,75 -0,08 -0,12 0,21 Q3 -0,65 0,26 0,15 -0,08

Q4 -0,16 -0,72 0,30 0,23 Q4 0,77 -0,03 0,01 -0,04

E 2,07 1,79 1,51 1,42 E 336 2,56 1,19 1,15

S, % 17,28 14,96 12,6 11,82 S,% 28,24 21,33 9,87 9,54

Ilpumeuanue: JlmanoctHple 4epThl B onpocHukax P. b. Kerremna: A — oOmuTeNnbHOCTh — 3aMKHYTOCTb,
B —abcrpakTHOE — KOHKpETHOE MbITIIeHue, C — SMOIMOHAIbHAS CTAOMIBHOCTH — HEYCTOHYMBOCTE, D — BO3-
OyIMMOCTb — YPaBHOBEIICHHOCTH, E — HE3aBUCUMOCTD — MOKOPHOCTH, F — GecriedHOCTh — 03a004€HHOCTS,
G — BBICOKasI — HU3Kast 10OpocoBecTHOCTh, H — cMenocTs — po6ocTh, | — MATKOCTH — TBEPIOCTD, J — 9HEp-
THYHOCTB — CJIEPKAHHOCTH, N — HAMBHOCTb — XUTPOCTh, O — TPEBOKHOCTH — CIIOKOMcTBHE, Q3 — BBICOKMIT —
HU3KHIl CAMOKOHTPOJIb. Q4 — HAIPSHKEHHOCTh — PacciIabeHHOCTD .

Note: Personal traits in the Cattell’s questionnaires: A — sociability-isolation, B — abstract-concrete
thinking, C — emotional stability-instability, D — tension-balance, E — independence-obedience,
F — carelessness-concern, G — high-low-conscientiousness, H — boldness-shyness, I — softness-hardness,
J — energy-restraint, N — naivete-trick, O — anxiety-calmness, Q3 — high-low self-control, Q4 — tension-

relaxation.

Tpoab (Q3) u Beicokas dpyctpanus (Q4).
B COBOKYMHOCTH 3TH MPU3HAKH HA3BaHBI
«Ae3anTalMOHHBIM CHHAPOMOM IMSITOTO
KJacca» ¥ XapaKTepU3YIOT MPOSBICHUS
Bo3pacTHOTO Kpu3uca [20].

BTtopo#t mo 3maummocTu (akTop
B TPEThEM KJIACCE — TAKKE DIMOIIMOHAIb-
HO-KOMMYHUKaTHBHBINA. OH 00beqUHSAET
ompe/ieicHHbIe TPU3HAKH, B JaJbHEHIIEM
(B mATOM KJlacce) MpOsBIASIOUIHECST Kak
Haubonee 3HaYMMbIe (OECTEYHOCTH, PO-
6ocTh, ¢ppyctpanuio). [Ipu sTom BTOpOH
(dakTop B HATOM KJlacce ompeneisieTcs
yKe MPUHIUITHAIBHO IPYTUMHU YepTaMK —
o0muUTEeNbHOCTHIO (A), BepOaIbHBIM HH-
TesekToM (B) m sMoIMoHanbHONW yCTOM-
quBocThIO (C).

B mepBhIX AByX ¢akTopax ¢ MakcH-
MallbHBIM BKJIaJI0M IIPOSIBIISIOTCS TUHAMHU-
YeCKHe U3MEHEHUS B CTPYKTYpE JIMIHOCT-
HBIX YepT: IMOIMOHAIbHO-KOMMYHHUKA-
TUBHBIC KAUECTBA HHTETPUPYIOTCS y eTeH
K MATOMY KJIACCY C MHTEJUICKTYaJIbHBIMHU
¥ BOJICBBIMH depTamu [21].

Kak BugHO M3 Tabauiel, BKiIag S B 00-
Y0 JUCIEPCHUI0 3THX (PaKTOPOB Cylile-
CTBEHHO MEHSETCS: JUUIs BHIOOPKHU JIEBOYECK
CyMMapHbIi BKJIaj 4eThIpeX (pakTopoB 3a
JBa roja yBenuuuBaerca ¢ 57 go 69 %.
[Tockonbky akTopHEIH aHATH3 Oa3upyeTCs
Ha MaTpwuie Kod3(hPUINEeHTOB B3aMMHOUI
KOPpEJISIIIUY, TaKue U3MEHEHHUsI 03HAYaI0T
HE TOJILKO 3HAYUTEIIbHBIE KAaueCTBEHHBIE
TIEPEMEHBI B CTPYKTYpE TUIHOCTHBIX UEPT,

°® Osuapoea P. B. TlpakTuuecKkas ncUxojorus B HauanbHoi mkose. M.: T «Cdepar, 1996. 240 c.
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4 xnacc / 4" grade

3 knacc / 3" grade

5 knace / 5™ grade

N =373

8 kiacc / 8" grade

6 knacc / 6 grade

[

30 40 00 1,0 20 30 40 00 10
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P uc. 1. [lunamMuKa B pacupeaeleHHH COOCTBEHHBIX 3HAYCHHUI (HaKTOPOB
Fig. 1. Dynamics in the distribution of factor eigenvalues

HO U CYIIECTBEHHBIH KOJIMYECTBEHHBIN
POCT B3aUMOCBSI3€l MEXy ICUXOIUArHO-
CTUYECKUMHU JaHHbIMU. Kpome Toro, me-
HSETCS U KOMOMHALMS JINYHOCTHBIX YEPT,
(dhopmupytomas 3T Hauboyee 3HAYNMBIE
(hakTOpHI.

Pe3ynbraTsl JOHTUTIONA TO3BOJISIOT KO-
JUYECTBEHHO OLICHUTH OOIIYIO0 JUHAMUKY
W3MCHEHUSI B3aUMOCBSI3€H JMUYHOCTHBIX
Ka4yeCcTB y4alluXcsl 32 BpeMs IPOBECHUS
skcnepuMeHTa. COOTBETCTBYIOLINE TaHHBIC
rpauUecKky MpeacTaBICHbl Ha pUCYHKE 1.

31ech NoKazaHbl U3MEHEHHS COOCTBEH-
HBIX 3HAUYCHUH Bcex (aKTOpPOB IO Bcel
BBIOOPKE MCHBITYEMBIX ¢ 3 10 8-i KJIacchl
(mpubnusurensHo 9—14 ner). Ilo Beptu-
KaJlbHOUW ocH 0003Ha4YeH HoMep (akTopa
N, TI0 TOPU3OHTAIBHON — COOCTBEHHEIC
3Hadenus E,. Kak BUJHO U3 pPUCYHKA,
BKJIaJ MepBBIX (akTOpoB (MX COOCTBEH-
HblE€ 3HAYE€HUs) pacTeT A0 KOHIAa 5-To
kmacca (Bospact 11-12 net), a 3atem
pacmnpeneieHe COOCTBEHHBIX 3HAYCHUU
E, crabunusupyercsa. KonuuecTBeHnno
9TO MOXET OBITh MOKa3aHO MPH MOMOILHU
CPEAHEB3BEIICHHOTO 3HAUCHUS («IIEeHTpa
TSOKECTHY) paclpeeeHns COOCTBEHHBIX
3HaYeHuH £, 1o pakropam:

ZE.xN
chz NZ >
N=l1

e Z — cyMMa BCeX COOCTBEHHBIX 3HAYCHUI
(axropos E,, paBHast KOJMYECTBY JIAYHOCT-
HBIX uepT B onipocHuke Kerrenna (12 wim 14).

PSYCHOLOGY OF EDUCATION

[ToxazanHOE CTpeIKaMi U3MEHEHHE «BECa»
MepBbIX (AKTOPOB COOTBETCTBYET YBEJIH-
YEHHUIO WX BKJIaJia B OOIIYIO AMCIEPCHIO,
T. €. KOJIMYECTBEHHOMY POCTY OOIINX B3a-
AMOCBA3E€H MEXAy ITHYHOCTHBIMHU Kade-
cTBaMu (deptamMu). Takum oOpa3om, KOJTH-
YECTBEHHO MOKa3aH MPOIeCC WHTETPAINU
CHUCTeMHBIX (MEX(PYHKIMOHATBHBIX) CBS-
3ell. [Tocite npoxo1eHNs KpU31ca YPOBEHb
B3aMMOCBSI3€l CTaOMIU3UPYETCS U Jaxe
YMEHbBIIIAETCsI, YTO COOTBETCTBYET IPOILEC-
cy nuddepeHunanuu. ITO MOATBEPKIA-
eTcsl mepepacnpeneieHueM QakTOPHBIX
Harpy30K B OCHOBHBIX (paKTOpax, KOTOpbIE
HaYUHAIT COOTBETCTBOBATh Pa3HBIM ce-
paM: SMOIIMOHATFHON, KOMMYHHUKAaTUBHOM,
BOJIEBOM, MHTEIIEKTYaJbHOM.

Eme Oosee HArNIAAHO 3TH TpOIEC-
CBI MPOSBISIOTCS MPH OLEHKE AUHAMHUKH
CYMMapHOTO BKJaJla MEPBBIX YEeThIpEX,
HanOoJiee 3HaYMMBbIX, (DAKTOPOB B OOIIYIO
nucnepcuto (tabnuma). lemoHCcTpannoH-
HbIE JaHHBIE JJISI MaJbUMKOB M JE€BOUYEK
MOKa3aHbl HA PUCYHKE 2.

Bkian mepBbIX ueThipex (GpakTopoB
B 00myro aucmepcuio pacrer ¢ 50-55 mo
70-75 % no KoHIIa MePEeXOTHOTO (KPU3HC-
HOT'0) MEePHOoJa, a 3aTeM CTAOUIU3UPYEeTCs
Y HECKOJILKO YMEHBIAeTCs.

DKCIIEpUMEHTAIBHO O0HAPYKEHO, UYTO
KOJIMYE€CTBEHHBIE U3MEHEHUSI MEXIY 4dep-
TaMH JIMYHOCTH CYIIECTBEHHO 3aBHUCST HE
TOJIBKO OT TOJIOBOW MPUHAJICKHOCTH, HO
U OT UHTEJUIEKTYaJIbHBIX Moka3arenei (1Q)
yuamuxcs. B nmepuoa ¢ KoHIla TPETHETO
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P u c. 2. JlunaMuka BKJIaJa IEPBBIX YETHIPEX (AKTOPOB B OOIIYIO TUCIIEPCHUIO
Fig. 2. Dynamics of the first four factors’ contribution to overall variance

710 IIECTOTO Kjlacca BKJIAJ MEpPBBIX YETHI-
pex ($akTopoB B OOLIYIO JUCHEPCHUIO AN
mkoyJbHUKOB ¢ IQ > 100 pacrer B cpen-
HeM Ha 10-15 %. Jlns nereit ¢ 1Q < 100
JUHAMUKa U3MEHEHHUS 3TOH BEIMYHMHBI
3HAYUTEIbHO BbILIE. [l I€BOYEK YBENU-
YeHHUE BKJIa/1a MEPBBIX YEThIpeX (PaKkTOpoB
(M COOTBETCTBEHHO CTETIEHU B3aMMOCBSI3H
TUYHOCTHBIX 4epT) gocturaet 30 %. [Ipu
9TOM MPHU3HAKK DMOLHOHAIBHOIO Heba-
TOMOJy4Hsl Y I€BOYEK C HU3KUMU HHTEN-
JIEKTYaJIbHBIMHU MOKa3aTeIsMU BBIPAKEHBI
3HAUYUTENBHO CUJIBHEE.

O06cy:x1eHue U 3aKJIKYeHUe

N3yuaewmsrii B HacTosIIeH paboTe BO3-
pacTt sABIsSEeTCA MEepPEeXOJHBIM HE TOJIBKO
C TOYKHU 3PEHUS COIHAJIBbHOU CUTyaIuH
pa3BHUTHS — Mepexoa U3 HadalbHOM B OC-
HOBHYIO0 0011€00pa30BaTeILHYIO MIKOJY,
YTO XapaKTEpHO I POCCHUMCKOU cucTe-
MBI 00pa3oBaHHs. DTO B IEJIOM IMEpPEX0ji-
HBIW MEPUOJ] B NMCUXUYCCKOM Pa3BUTHH.
[IpencrapneHHbie BhIlIE PE3yIbTaThl JOH-
THTIOJJHOTO UCCJEIOBAaHUS MO3BOISIOT
0003HAYNTHh BPEMEHHBIC PaMKH BO3pacT-
HOro (MIPEANOAPOCTKOBOr0) KPU3HCA, MUK
KOTOPOTO MPUXOIHUTCS, IO TOJTYyYEHHBIM
JaHHbIM, Ha Bo3pacT 11-11,5 net. lannsie
MO3BOJISIIOT OIEHUTH HEKOTOpHIE 0COOEH-
HOCTH JHUYHOCTHBIX M3MEHEHUH JeTeH,
MPOMCXOSIIIUX B 3TO BPEeMs Ha OCHOBE
MEPECTPYKTYPUPOBAHUS MEK(PYHKIIHO-
HaJIbHBIX CBA3EH.

HapacTanue u nepecTpyKTypupoBaHue
MeX(QYHKIIMOHAJIBHBIX CBS3€H SIBIsICTCS

398

o01Iell 3aKOHOMEPHOCTHIO MEPEXOTHOTO
Bo3pacTa. OHO B TOM WM UHOU CTENEHU
MIPOSIBIISICTCS JIJISL BCEX T'PYIIIT IIKOJIbHUKOB,
BBIJIEJICHHBIX IO TPU3HAKY I10JIa WU YPOB-
Hio 1Q. DkcniepuMeHTaIbHO HAaOMI0gaeTCs
reH/IepHasi TeTePOXPOHHOCTh B JIMYHOC-
THOM Pa3BUTHHM — Yy JI€BOUYEK MPU3HAKU
BO3PACTHOTO KpHU3HUCa MPOSBISIOTCS Ha
MOJITO/1a/TO/ PaHbIe, YeM Y MaJbYUKOB.
Ilepepacnpenenenue cBsA3€il TUUHOCTHBIX
YepT JUISE HUX UMeeT 0ojiee BBIpaKCHHBIN
XapakTep, Kak U MPU3HAKUA IMOIIMOHAIBHO-
ro HeOIarononyunsi B KpU3UCHBIHN MEPHO/I.
[Mpu aHanM3e NMCUXOAMATHOCTUYECKUX
JNAHHBIX yYalIuXcs ¢ pa3HbIM ypoBHeM 1Q
0OHapyXeHO, 4TO JIJIs IeTei ¢ Oonee BhICO-
KUMU UHTEIJIEKTYallbHBIMH ITOKa3aTeIMHU
MEepeXoaHbIi Mepuoa ImpoTeKaeT Ooiee
MJIABHO C TOYKHU 3PEHHS KOJINYECTBEHHBIX
M Ka4eCTBEHHBIX M3MCHCHUH MEK(PYHK-
IUOHAIBHBIX CBSA3EH MCUXOIOTUICCKHUX
MIPU3HAKOB.

@OpMHUPOBAHUE YCTONUHUBBIX U BPEMEH-
HBIX CBSI3€H MKy TUYHOCTHBIMU YEPTaMU
JIOJKHO ¢ TOYKHU 3PEHHSI CUCTEMHOTO aHa-
JIM3a pacCMaTpPUBAThCs KAK BOSHHKHOBEHUE
CTaOUIU3UPYIOIINX KOMOUHAIIHH («IICUXO-
Jorudeckux oOpazoBaHU»), obecmedn-
BAaIONMINX YCTOWYMBOCTh HEPABHOBECHOU
CUCTEMBl B MEPEXOAHBIH (KPHU3HCHBIN)
repuon [22]. AHanu3 TUHAMHUKH Pa3BUTHS
B ATOT MEPHUOJ MOKEH BKJIIOYATH M3yde-
HHE CTPYKTYPhI TPYII TaKHX B3aUMOC-
BSI3AHHBIX TICUXOJIOTHUYECKUX MPU3HAKOB.
B ortnuuum ot «HOBOOOpazoBaHUI», KO-
TOpBIE XapaKTepU3YyIOT MEepexo] B CIEIy-
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IOIMI BO3pacTHOW Mepuoi, Takue cTabu-
JTU3UpYIoIIre 00pa30BaHMs MOTYT UCUE3aTh
110 OKOHYaHUH KpHU3Huca (MepexoHOoro me-
puona). B 3ToM KOHTEKCTE MEHSIOIIUECS
(IpsiMble WU JIATEHTHBIE) MEX(PYHKIHO-
HaJIbHbIE CBA3U [23] mpOsBASIOTCA Kak
crucTeMoo0pasyoimuil GakTop B THHAMUKE
Pa3BHUTHS U MOTYT CIY)KUTh OCHOBOW JIJIst
CO3/IaHMS €€ HEPaBHOBECHBIX (IMHAMUYE-
CKHUX) MOJEIeH.

[TokazaHHBIE BBIIIE YKCIIEPUMEHTAITBHO
KOJIMYECTBCHHBIC U KAaUeCTBEHHBIC H3MeE-
HEHHMS B CTPYKTYpe MeK(yHKITHOHATbHBIX
CBsI3€H COOTBETBYIOT MPOSIBICHUIO MPUHITHU-
OB aHTUIIUIIAIIUN, CHCTEMHON UHTETPAIIIHI
u nuddepeHnranuu B ICUXUYESCKOM pa3-
BUTUU. BO3HUKHOBEHHE B KPHU3UC «JI€3-
anTalMOHHOTO CUHAPOMA ISITOTO KiIaccay
C TOYKHM 3pEHUs NMPUHIHUIIA aHTUIHTA-
OUH SIBISETCS MOATOTOBKON CHCTEMBI
K TIepexoy Ha HOBBIA YpOBEHB (IIepexo]
B CJIEYIONIHMN BO3PACTHON MEPUOJ — MO~
poCTKOBBIN). IlapannenpHO TPOSBIIETCS
Y IPUHIMIT CACTeMHOM nuddepeHuanmu,
KOTJIa JINYHOCTHBIC YEPTHI IPH (aKTOPHOM
aHaJIN3¢e JAaHHBIX MTOCIIE TPOXOKICHUS KPH-
31Ca HAYMHAIOT Pa3ielisaThes 1o cdepam.

SIpKo BBIpaKEHHOE CTPYKTYPHUPOBAHUE
(bopmupoBaHue) B3aUMOCBSI3CH MEXIYy
yepTaMu JUYHOCTH y4YallUXCS B MEPUON
9-12 nert, B paMKax CUCTEMHOTO aHaJIMU3a,
JIOJDKHO paccMaTpUBaThCs Kak TpaHcdop-
MaIusi CHCTEMBI JUIs €€ Tepexo/1a Ha HOBBII
ypoBeHBL B paszBuTHu. OOHApPYKEHO, UTO
Takas TpaHcpopMamus KOIHMIECTBEHHO
OOJIBIIIE IPOSBIISIETCS Y AETEH ¢ Oojee HU3-
KUMU UHTEIJICKTYaIbHBIMHU MTOKA3aTEISIMH.
AHanu3 pe3ynbTaToOB UX MCUXOIUATHOCTH-
KU TO3BOJISICT MPENojarath MposBICHUE
MEXaHU3Ma KOMIEHCAIMU HEJIOCTaTKOB
WHTEJUICKTYaJbHOTO Pa3BUTHS JIPYyTUMHU
JTUYHOCTHBIMU XapaKTePUCTHKAMHU. IDTO
BMECTE C TeHJEPHBIMH OCOOCHHOCTSIMU
omnpezaeseT UHANBUYAIbHBIA MyTh pas-
BUTHUSA peOeHKa B MEPEXOIHBIN Mepuos.
[TockonpKy nTUYHOCTHAS TpaHC(hOpMaLHI
MIPOUCXOANT Ha (POHE 3HAYNTEIbHBIX H3ME-
HEHUW B COLMAJIBHON CUTYAIUH PAa3BUTHUS,
MOJTYYCHHBIE KOTUIECTBEHHBIC PE3YTbTAThI
MO3BOJISIIOT aHAJIM3UPOBATh MPOSIBICHUE
MeXaHU3Ma UHTEPUOPHU3AIUH, «CBOpPAUH-
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BaHUWA BHYTPb» COLIMAJIBHOIO OIIBITA, IMPH-
00pEeTEeHHOTO JAETHhMHU B MEPHUOJ Mepexoa
W3 Ha4aJIbHOM B CPEIHIOI LIKOJY.

Pe3ynbTarhl TOHTUTIOAHOTO HCCIEeI0Ba-
HUS TO3BOJISIOT OLUEHUTD MPOSIBICHUS 3a-
KOHOMEPHOCTEH ICHX0COIMATBLHOTO Pa3BH-
THSI B IEPEXOTHBIN TEPUOJI C TOYKH 3PCHUS
CTPYKTYPHUPOBaHUS MEXK(PYHKIINOHAIBHBIX
CBsI3e#l, 0003HAYNTHh KPUTEPUU U BPEMEH-
HBIE paMKH TPEANOIPOCTKOBOTO KPHU3HCa
B COBPEMEHHBIX yCJIOBHAX (Bo3pacT 11—
11,5 net), mokxa3aTh reHIepHBIE 0COOCHHO-
cTH (hOpMHUPOBAHUS JIMYHOCTHBIX YEPT B 3a-
BUCHUMOCTHU OT YPOBHSA UHTCIIJICKTYaJIbHOI'O
Pa3BUTHA YHALIUXCH. BrisgBnennsie Tpynnbl
B3aMMOCBSI3aHHBIX JINYHOCTHBIX Xapak-
TEPUCTHUK, TAKHE KaK «Jie3anTaluOHHBIN
CHUHAPOM IISITOTO KJIacca», OMpeAesstoT
(haxTOpPHI YMOIMOHAIIEHOTO HEOJIAromoy-
YU MIKOJTbHUKOB B KPU3UCHBINA TEPHUO/I.

[To pesynpraTaM mccliefOBaHUS MO-
TyT OBITH CJIEJaHBI CIEIYIOIINE BHIBOJIEHI.
IIpeanoapocTkOBBIN BO3pacT — 1I€JI0CTHBIN
MEPEXOAHBIM NEPUOJ, KOTOPBIM B CETKE
BO3paCTOB HAXOAMUTCA MEXKAY MJIaJlIUM
IIKOJIBHBIM U IMOAPOCTKOBBLIM. OH HanoiJ-
HCH CBOMM YHHUKAJIbHBIM COACPIKAHHEM,
OTIMYAIOIIMM €r0 OT MPEIBIIYIIero u mo-
CIEeAYIOUIEro Mepuoa0B MCHUXUUYECKOTO
pasButusi. OnHON U3 cnenuUUECKUX ero
YepT C TOYKHU 3PEHUS CHUCTEMHBIX MpPHH-
LUTIOB TICHXHYECKOTO Pa3BHUTHS SIBISETCS
WHTEHCUBHOE CTPYKTYPHUPOBAHUE MEX-
(hYHKIIMOHATBHBIX CBS3EH (MX HapacTaHUE
u qudpepeHnuanys). ITo SIBIICTCI OMHON
13 3aKOHOMEPHOCTEH TNCUXO0CONUAIBHOTO
Pa3BUTHUS B MPEANOIPOCTKOBOM (KpHU3HC-
HOM) BO3PacTe U MOXKET paccMaTpHBAThCS
KaK CUCTEMOO00Opa3yomuii Gpakrop.

Takum oOpa3om, ciegyeT OTMETHTh,
YTO BBISIBICHHBIE OCOOCHHOCTH JTUHAMUKHU
Pa3BUTHS TICUXUKH yYaIIUXCS B MEPEXOJI-
HBI MEPUOJ JTOJIKHBI YIUTHIBATHCS TTPU
COCTaBJIEHWU Y4eOHBIX Mporpamm audde-
PEHIUPOBAHHOTO OOYYEeHUS, TPAKTHIECKH-
MU ITKOJIFHBIMH TICIXOJIOTAMH — B TIPOTIeCcCe
IICUXO0JIOTO-TTEJaTOTHIECKOTO COTPOBOXK/Ie-
HUS yYaIUXCs, B IPOCBETUTENHCKON paboTe
C POAMTEISIMH, TPH (POPMUPOBAHUH KOMITE-
TEHIUH y4uuTesIeld HadalbHONH U OCHOBHOU
0011e00pa3oBaTebHON MIKOJIBI [24].
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3asenennvlil 6K1A0 A8MOPO8E:
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Oco0eHHOCTH MOIMOHAJIBHOI0O MHTEJNJIEKTA
U IMINATHYECKHUX CHOCOOHOCTEeil y CTYIE€HTOB
MEJIMUUHCKOI0 BYy3a

M. B. Bemayscckaa', A. A. Aopamosa”, K. I. Cepoarosa’, E. E. Bvikosa’,
P. C. Xammamosa', P. B. Illypynosa’
'@IA0Y BO Ilepsviii MIMY um. U. M. Ceuenosa Munzopasa Poccuu
(Ceuernoscxuii Yuuseepcumem), 2. Mockesa, Poccus,
" antonina814@mail.ru
2 M3paunbekas He3asucumas akaoemus pazeumus Hayku, 2. Xaiga, Hzpauno

Beeaenune. OMmaTus U SMONMOHAIBHBIN MHTENIEKT UTPAIOT BaXHYIO pOib B (OPMHPOBAHNU Mpodeccno-
HaJIBHBIX KOMIIETCHLUI OyayIiero Bpaya, 4To 00yCIOBINBACT aKTyaIbHOCTb JaHHOW padoTsl. Llens ctarbu —
H3yYNTh SMIATHYECKUE CITIOCOOHOCTU U COCTOSTHNE SMOIMOHAIFHOTO HHTEJICKTA, a TAK)KE BBIIBUTH KOppe-
JAIUY MEXKTy TaHHBIMU MOKa3aTensiMu y cTyaeHToB 1l kypca megunuackoro By3a. B cTarbe nmpeacTaBiaeHb
pe3yabTaThl M3y4YEHHUsI SMOLMOHAIBHOTO HHTEIICKTA U AMIIATUYECKUX CITIOCOOHOCTEH Yy CTYIEHTOB-ME/INKOB
III xypca.

Martepuajsbl 1 MeToAbl. B uccinenosanue BxiaodeHo 92 crynenta CedueHOBCKoro YHuBepcuteTa. OueHka
YPOBHSI OIMIIATHYECKHUX CIIOCOOHOCTEH M YMOLIMOHAIBLHOIO HHTEJUIEKTa ITPOBOIUIIACH C IOMOIIBIO METOINK
B. B. boiiko u H. Xoina cooTBeTcTBEHHO. I3yuanacs B3aUMOCBS3b MEkKAY IapaMEeTPaMH YMOLIMOHAIBLHOTO
HMHTENIEeKTa U KaHaJlaMH SMIaTHYeCKuX crnocodHocTel. CTaTUCTHYECKHUH aHaTH3 OCYIIECTBRISIICS C TOMO-
mbto nporpammsl STATISTICA 8.0.

Pesyabrarsl uceaenoBanus. I1o utoraM npoBeIeHHOIO MCCIECJOBAHUSA aBTOPBl OIPEIEIMIN, YTO 3HAYU-
TeNbHAs YacTh PECIIOHIEHTOB UMEET 3aHMKEHHBIH U OUYeHb HU3KMH yPOBHH dMIATHUECKHUX CIIOCOOHOCTEMH
1o boiiko, HauMeHee pa3BUTHl UHTYUTHUBHBIN, pAllMOHAIBHBIA U SMOLMOHAIbHBIA KOMIIOHEHTHI, Hauboee
Pa3BUTHIM OKa3aJICsl HHTETPATUBHBIH IT0Ka3aTelIb «yCTAHOBKH, CIIOCOOCTBYIOIIUE IMITATHI. Y OOIBITHHCTBA
CTY/IGHTOB OTIPEJENSIICS HU3KUI ypOBEHb HYMOIMOHATHHOTO MHTENIEKTa M0 XOITY, IPH 3TOM Xy’>K€ BCETO
copMupoBaHbl Takue HapaMeTpbl, KaK «yIpaBieHHEe COOCTBEHHBIMH dMOLMSIMH» U «CaMOMOTHBALU,
a HanboJee pa3BUTa «IMOIMOHAIBHAS OCBEIOMICHHOCTDY.

O0cy:xaenne u 3aKja04eHue. Y OONBIIMHCTBA PECIIOHACHTOB BBISBICHBI HU3KHE YPOBHM HMITATHUECKHUX
CIIoCOOHOCTEIl U AIMOLMOHAIBHOTO MHTEIIEKTa, YTO CBHUACTEILCTBYET O HEOOXOJUMOCTH MX Pa3BUTHI,
B [IEPBYIO O4epeab, UHTYUTUBHOTO, PALIUOHAIBHOIO U YMOLMOHAIBHOIO KaHAJIOB OYMIIATHH, a TAKIKE KOMIIO-
HEHTOB YMOI[MOHATBHOTO MHTENIEKTa — KyTPABICHUS CBOUMHU SMOIHUIMU» U «CAMOMOTHBALNN — C I[ENIBIO
(bopMHUpOBaHHS KOMMYHHUKAaTUBHBIX IPOQECCHOHATBHBIX KOMIIETCHIUI B epruo/ o0yueHus B By3e. [lanHas
cTaThs OyzleT MoJIe3Ha IIPEnoaaBaTeNIsIM MEAHIINHCKUX By30B H IICHXOJIOTAM.

Kniouesvie cnosa: 3MOLIPIOHaJ'II:HLIfI HUHTCJUICKT, OMIIaTHs, SMIIaTUYCCKas CHOCO6HOCTB, CTYACHT MCIUIIUH-
CKOT'0 YHUBEPCUTETA, BBICHICC MECIUITUHCKOC 06paSOBaHI/I€

Hns yumuposanus: OCOOEHHOCTH YMOLMOHAIBLHOIO HHTEIUIEKTA M OMIIATHYECKHUX CIOCOOHOCTEH Y CTYAECHTOB
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Characteristics of Emotional Intelligence and
Empathic Abilities in Medical Students

M. V. Vetluzhskaya®, A. A. Abramova”, K. G. Serdakova‘, E. E. Bykova*,
R. S. Khammatova®, R. V. Shurupova®
“I. M. Sechenov First Moscow State Medical University
(Sechenov University), Moscow, Russia,
* antonina814@mail.ru
b Israeli Independent Academy of Development of Science, Haifa, Israel

Introduction. The article presents the results of a study, whose purpose was to investigate emotional intelligence
and empathic abilities as well as to identify correlations between these indicators in 3™ year medical school stu-
dents. The relevance of the work is determined by the fact that both empathy and emotional intelligence play an
important role in the formation of the professional competencies of future doctors.

Materials and Methods. The study was based around a survey of 92 students of the Sechenov University. Data
gathering was carried out using the Assessment of the Level of Empathic Abilities by V.V. Boiko and The Emotional
Intelligence Test by N. Hall. The relationship between emotional intelligence and empathic abilities was studied.
Data were analysed using STATISTICA 8.0.

Results. The majority of the participants were found to have both an understated and a very low level of empathic
capability. The least developed were the intuitive, rational and emotional components, while the most developed
was the “installations that promote empathy” component. The majority of the participants had a low level of
emotional intelligence in Hall’s terms, with the worst developed parameters seen to be “managing your emotions”
and “self-motivation”. The most developed parameter was “emotional awareness”. The results showed an average
positive correlation between Hall’s empathy and the total indicator of empathic abilities (» = 0.37, p <0.01), the
intuitive channel (» = 0.32, p < 0.01), the “empathy facilities” (» = 0.31, p <0.01) and the “empathy identifica-
tion” (= 0.26, p = 0.01) , as well as between “recognition other people’s emotions” and the total indicator of
empathic abilities (» = 0.28, p < 0.05). The study found an average negative correlation between the “managing
your emotions” and the “emotional channel” (» =-0.41, p <0.001), the “rational channel” (»=-0.31, p = 0.003),
the total indicator of empathic abilities (» = -0.28, p < 0.05).

Discussion and Conclusion. Most of the participants have a low level of empathic abilities and emotional intel-
ligence. The results of the study identify the need to develop empathic abilities and emotional intelligence in
medical students with a focus on intuitive, rational and emotional channels of empathy, as well as “managing
your emotions” and “self-motivation”, in order to train communicative professional competencies during
the course of higher education.

Keywords: emotional intelligence, empathy, empathic abilities, medical students, high medical education

For citation: Vetluzhskaya M.V., Abramova A.A., Serdakova K.G., Bykova E.E., Khammato-
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Beeaenne

B nactosiee BpeMsi SMOLMOHAJbHBIN
WHTEJJIEKT U OMIAaTHsI PACCMaTPUBAIOTCS
B KayecTBE BEAYIIHX CBOWCTB JUYHOCTH
COBpeMeHHOro Bpaua [1; 2].

B ncuxonornueckom MUpe CyLIeCTBYET
MHOT'O TPAKTOBOK CJIOBa «3MIaTus». Hamu
3a OCHOBY IPMHHMMAETCS CJIEAYIOIIEee OIpe-
IeIeHue: dMIatus (OT Tped. empatheia
«COTEPEKUBAHKUEY ) — ITO MPOHUKHOBEHHUE,
BUYBCTBOBAaHUC B ICPCIKHUBAHUA JAPYroro
YeJI0BEeKa WIIM TPYIIIHI JIO/IeH, 0CO3HAHUE
U MMOHUMaHUE CeIHPUICCKUX 0COOCHHO-
creil ero (MX) AMOLMOHAIBHOTO COCTOS-

uHus'. TIpu 3TOM CMOCOOHOCTh K IMMATUH
SIBIISIETCS HEOOXOJUMBIM YCIOBUEM s
pa3BuUTHS MpoHUNATenbHOCTU. JlaHHOE
KauyeCTBO HEOOXOIMMO HE TOIBKO ICHXO-
JIOTY, KOHCYJIBTAHTY W MICUXOTEPAIEeBTY, HO
u OymymieMy Bpadgy.

HecMmorpst Ha oTCyTCTBHE OOIICITPU3HAH-
HOTO ONpEHEJCHUS IMIATHH B MEIHUIMHE,
OOJIBIIIMHCTBO MCCIICIOBATENICH TOHUMAKOT
O]l TUM CIOCOOHOCTh AKTUBHO CJIYIIATh,
MIPOSIBIISITH SMIIATHYECKYIO 3200Ty U 3P Pek-
THBHO 00INaThCs ¢ ManueHTamu [3—5].

Psn aBTOpOB mMpH3HAET BBICOKHH YpO-
BE€Hb DMIATHU KIIOYEBBIM KPUTEPHUEM

' Bunuenxo E. B., FOcynoe . M. Dvmnartwust // Tlcuxonorus oOmeHus. DHIUKIONSINISCKUIl CI1oBaph /
mox obmr. pen. A. A. boganesa. M.: M3n-Bo «Koruto-Ilentp», 2011. C. 150—151. URL: https://www.twirpx.

com/file/1700142 (nara obpamenus: 24.06.2019).
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YCIEIIHON KOMMYHHKAIIUU B MOJEISIX
«Bpa4 — MAIUCHT», «Bpa4y — POJICTBCH-
HUK MalMEHTa» U «Bpad — Bpau» [5; 6].
M. HproMaHH ¥ COaBTOPBI CYUTAIOT, YTO
AMIIATHUS BIUSET HEMOCPEJCTBEHHO Ha Ka-
YeCTBO MEJUIIMHCKOW MOMOINM W, Clie-
JIOBaTeIbHO, MOXKET CUUTATHCS OJHOU U3
poQeCCUOHATBHBIX KOMIIETSHITUH [7].

OMOIIMOHAJbHBIA HHTEJJIEKT, IO OTpe-
nenenunto [1. Camoses u J[xx. Maiiepa, pen-
CTaBIsIET CO00 «CIMOCOOHOCTH BOCIIPH-
HUMaTh U MOHUMATh MPOSBICHUS JUYHO-
CTH, BbIpaXkaeMbIC B AMOIUSX, YIPABIAThH
SMOIUSIMU Ha OCHOBE MHTEJJICKTYaJbHBIX
npoiueccoBy [8; 9]. Ilpu sToM BBICOKUI
YPOBEHb AMOIMOHAJIBHOTO HHTEJUIEKTA
CIOCOOCTBYET YCIEIIHOCTH B TAKUX COIIH-
aJTbHO-3HAYUMBIX c(pepax, Kak 00pa3oBaHue
U MEeIUINHAZ,

Pa3BuThIl SMOIIMOHATbHBIA UHTEIICKT
ACCOIMMUPYETCS HE TOJBKO C yCIEeXaMH
B Kapbepe, HO U CO CTPECCOyCTONYHBO-
cteio [10; 11]. Jlokazana B3aUMOCBSI3b
MEXKJAy SMOILMOHAIbHBIM HHTEJIEKTOM
Y CHHJIPOMOM 3MOIIMOHAJILHOTO BHITOPAHUS
Bpayei: ypOBEHb 3MOIIMOHAIBLHOTO HHTEJI-
JIEKTA TIOJIOKUTEIHHO KOPPEIUPYET ¢ BEPOr
B 3((peKTUBHOCTH COOCTBEHHBIX JICHCTBUI
Y OTPULIATENIBHO — C PEAYKIUEH JIMIHOCT-
HBIX JOCTWKEHHM, T. €. IPEyMEHbIICHHEM
COOCTBEHHBIX MTPOGECCUOHATBHBIX JIOCTH-
JKeHUH u ycnexos [12; 13].

Takum oOpa3om, SMOIIMOHATLHBIA UH-
TEJUTEKT UTPAET BaKHYIO POJIb B IIOBCETHEB-
HOH esITeIbHOCTH Bpaya v IpOo(HIakTHKE
npodeccuonanpHoro cTpecca [14; 15].

MHorue npodeccroHalbHbIC Ka4yeCTBa
3aKJIaJIBIBAIOTCS Y’KE Ha BY30BCKOM 3Tare
noAarotoBku cnenuanucra. Cormacuo Ac-
COLMAIlMM aMEPUKAHCKON MEUITMHCKOM
mkoJibl (Association of American Medical
Colleges), pa3BuTHE 3MMATUYECKUX
CIMIOCOOHOCTEHW — OJMH W3 MPHOPUTETOB
BBICIIIET0 MEIUIMHCKOTO 00pa3oBaHus’.
B cootBercTBuHM ¢ Komexcom mpodeccuo-
HaJbHOM ATUKHK Bpada Poccuiickoit dene-
panuu, «KMHCCHUS Bpada COCTOUT B OXpaHe
3I0POBbS ¥ ITTyOOKOM YBaXKCHUHU TUIHOCTH
M JOCTOMHCTBA 4yesnoBekan?. s ee peasu-
3al[MU HEOOXOIMMO 00eCIIEYUTh HE TOIBKO
BBICOKOE Ka4€CTBO OKa3aHUsI MEIUIIUHCKON
MOMOIIIHM, HO U ()OPMUPOBAHUE JIOCTATOY-
HOT'O YPOBHS 3MIIaTUU U SMOLMOHAIBHOTO
WHTEJUIEKTa y Bpaya.

B poccuiickux ¢enepanbHbIX ToCyaap-
CTBEHHBIX 00pa3oBaTeNbHBIX CTaHIApPTaX
TPeThero MOKOJEHUs BhICcIIero obpa3oBa-
HUS 0 HarpaBiaeHuto noarotosku 31.05.01
«JleuebHoOE Meno (YpOBEHB CITCIIHATTHTETA))
HaBBIKU OOIECHUS C TAIMEHTOM U €ro pPo/i-
CTBEHHUKaMH, 3 (PEKTUBHOCTh KOTOPBIX
HaNpsIMYI0 3aBUCUT OT YPOBHS 3MIIaTHHU
U OMOLMOHAJBHOTO MHTEJJICKTa Bpaua,
BHECCHBI B UMCJIO 00s3aTEIbHBIX KOMIIE-
tennuii Bpaya (OK-8, TIK-5)°.

Llenp HacTOSAIIETO MCCIETOBAHUS —
W3Yy4YHUTh OIMIATHUYECKUE CIIOCOOHOCTH
U COCTOSTHHE AMOIMOHAIBHOTO WHTEIIeK-
Ta, a TAK)KE BBISIBUTH KOPPEISIHH MEXKIY
MOKa3aTeIsIMU SMITaTHH U SMOITMOHATEHOTO
uHTesuiekta y crynentoB III kypca menu-
LIMHCKOTO By3a.

2 Toynman J]. DMOLMOHAIBHBIA WHTEIUIEKT: OYEMY OH MOXET 3HA4MTh Ooiblie, yeM 1Q / mep. ¢ aHru.

A.TI. UcaeBoii. 6-¢ m3n. M.: Mann, ViBaHoB 1 @epbep, 2018. 544 c. URL: https://www.litres.ru/deniel-goulman/
emocionalnyy-intellekt-pochemu-on-mozhet-znachit-bolshe-chem-iq-2/chitat-onlayn (mata o6pamenus:
24.06.2019); Bbyoakoséa A. B. OMOUMOHANBHBIA HHTEIJIEKT KaK yCIOBHE Pa3BUTH CaMOIETEPMHHAIINH //
IMcuxonorust MHAMBUAYaNbHOCTH: MaTtepuansl [V Bcepoccuiickoit HayuHo#t koHd. M.: Jloroc, 2012.
C. 41-42. URL: https://publications.hse.ru/books/62770781 (nara oopamenus: 24.06.2019); /loyenxo O. H.,
Bonoapenko Y. H. DMOUMOHATHHBIA HHTEJICKT KaK TETEPMUHAHTA MPO(HECCHOHATBHON YCIEIIHOCTH B CO-
nroOHOMHYECKUX npodeccusx // Ilcuxonorus MHANBUAYaTbHOCTH: MaTepuaisl [V Beepoccuiickoit HaydHOH
koH}. M.: Jloroc, 2012. C. 248-249. URL: https://publications.hse.ru/books/62770781 (nata oOparieHus:
24.06.2019).

3 Association of American Medical Colleges // Report I Learning Objectives for Medical Student
Education-Guidelines for Medical Schools, 1998. URL: https://www.aamc.org/download/492708/data/
learningobjectivesformedicalstudenteducation.pdf (mara oopamenus: 24.06.2019).

4 Kozmekc npodeccroHansHol otk Bpaya Poccuiickoit @enepannu: MpuHAT [IepBBIM HAIIMOHATBHBIM
cwe3noM Bpaueit Poccuiickoit @enepanuu ot 05.10.2012 [Dnexrponnsiit pecypc]. URL: http://legalacts.ru/
doc/kodeks-professionalnoi-etiki-vracha-rossiiskoi-federatsii-prinjat (qara oopamenus: 24.06.2019).

5 ®T'OC BO 3+ no nanpasienuo nmoarorosku 31.05.01 «JleueGHoe neiio (ypOBEHD CIENUAIHUTETA)»
[Onexrponnsrii pecype]. URL: http://fgosvo.ru/news/2/1807 (nara o6pamenus: 24.06.2019).
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O030p auTeparypsbl

[ToHnMaHue BBICOKON 3HAYUMOCTH
YPOBHS AMIIATUH U 3MOIMOHAIBHOIO HH-
TeNJIeKTa JUIs OyAyIllero Bpada MPUBEIO
K BO3PAaCTaHUIO UCCIIEIOBATEIHCKOTO HHTE-
peca K JaHHBIM BOIIPOCaM Kak 3a py0exoM,
Tak ¥ B Poccun. B aHTIIOS3BIYHBIX CTpaHax
JUIs. OI[CHKU YPOBHS AMIIATUU CTYJICHTOB
yaie BCero mpuMeHsiercs mkaina Jxed-
¢depcona, Bepcus ans cryaentos (Jefferson
Scale of Empathy, Student’s Version), pas-
pab6orannas B 2000 . M. XoKaToM U CO-
aBropamiu [16]. B Poccun Hanbosnbiiee pac-
MPOCTPaHEHHE MOTyJYHiIa METOINKA JHa-
FHOCTUKH SMIATHYECKHUX CIIOCOOHOCTEH
B. B. Boiiko. O0e MeTOOMKHA OCHOBAHBI
Ha CaMOAaHKETHPOBAHHMHU PECIIOHJICHTOB
C MOCIEeAYIOIUM ToAcuYeToM OamnoB. s
OTIpe/ICNICHHS] YPOBHS AMOIMOHAIBLHOTO
WHTEJUICKTA MIUPOKO UCIOJIB3YIOTCS OMPO-
CHUKH Ha OCHOBe Mojienu [ oynmaHa, mo3Bo-
JSIOIINE ONEHUTh KaK KOTHUTHUBHBIC, TaK
Y JINYHOCTHBIE XapaKTEPUCTHUKHU (DHTY3H-
a3M, HACTOHYMBOCTH), @ TAKIKE COIMAIbHBIC
HaBBIKA YYACTHHKOB.

Pe3ynbraThl n3y4eHus SMIIATHHA U HMO-
LIMOHAJBLHOTO HHTEJICKTA Y CTYICHTOB-Me-
JIMKOB IO IaHHBIM Pa3HbIX aBTOPOB JI0CTa-
TOYHO HEOJIHO3HAYHBI, YTO OOYCJIOBJIICHO
HE TOJILKO MOJIOBBIMH, BO3PACTHBIMU, HO
U MEXKYJIbTYPaJlbHBIMU OCOOCHHOCTS-
MH PECTIOHICHTOB, CTPYKTYpOU y4eOHOU
MIPOTPAMMBbI, HAIMYUEM/OTCYTCTBUEM Tpe-
HUHTOB IO HaBBIKAM KIWHUYECKOU KOM-
MYHHKAIlUH B y9eOHOM IIJIaHE By3a, a TaK-
K€ AUAarHOCTHYECKUMHU BO3MOXKHOCTAMHU
MpUMeHseMbIX MeTonuk. Kak mpaswuio,
y CTYIEHTOB-MEIHMKOB MIIAAIINX KYpCOB
OTIPEACIIACTCS HCXOTHO HU3KUH YPOBEHb IM-
MTaTHH ¥ SMOIMOHAIFHOTO HHTeIIekTa [17].
B pamkax 3nUreHeTHYECKON KOHLEMIHUHU
3D. Dpukcona® oHM HaXOAIATCA Ha CTa-
UM «PaHHEH B3POCIOCTH» HIU «MOJO-
JIOCTU», KOTJa B pe3ylbTraTe YCHEIIHOTO
pa3penieHus ICUX0COIMAIbHOIO KPU3HUCa
(hopMUpPYIOTCA TaKue KauyecTBa JIMYHOCTH
B3pOCIIOTO YeJIOBeKa, KaK AyIlIeBHAs Tel-
JoTa, MOHWMaHue, JoBepue, a 0a30BHI-

MH «CHJIBHBIMH» KaueCTBAMHU JUYHOCTH
JIOJDKHBI CTaTh OJIM30CTh U JII000Bb. Takum
00pa3oM, OIEHKa yPOBHSI IMIATUUYECKUX
crocoOHOCTEH B 3TOH BO3pacTHOH rpynme
SIBIIIETCS HauOoJiee aKTyaJlbHOW U Iielie-
coo0pa3HoH.

B pabore A. Il. AiiTam u coaBTOpPOB
BBISBJICHA MPsMasi CHIIbHAS KOPPEISIIIUOH-
Hasi 3aBICUMOCTH MEX/Iy YPOBHEM IMOITH-
OHAJBHOTO WHTEJUIEKTA U YCIIEBAaEMOCTHIO
cryneHToB [18]. Obpamaer Ha cebs BHH-
MaHHE TOT (PAKT, YTO yPOBEHb dMIIATHH
y CTYyIEHTOB W3 A3WH B IIEJIOM HUXKE,
4yeM y CTyIAeHTOB u3 3amanHoi EBpombl
1 AMEepUKH, 4TO, BO3MOXHO, 00YCIIOBJIECHO
MEKKYJIBTYPaJIbHBIMUA OTITHYHSIMU, & TAKKE
O0COOCHHOCTSIMU BBICHIETO MEIUIUHCKOTO
oOpa3oBaHus B pa3HbIX cTpaHax [19; 20].
Tax, B padorax aBTopoB K. X. I1apk, X. Po-
xa, J[. X. Cyxa, M. Xomgxara, K. beprpama,
Jx. Papnanmo, H. Ana6u, JI>x. JIuBeHCcOHa,
I1. Bap0o3b1 mpoaHATH3UPOBAHBl YPOBHU
SMIIATHH U 3MOIIMOHAJIBHOTO MHTEJJIEKTa
B pPa3HBIX CTpaHax, a TaK)Ke B 3aBUCHMO-
CTH OT I0JIa, TOBY30BCKOH yCIEBAEMOCTH
U IPUHATON B JaHHOM PETUOHE CHCTEMBI
noctyrmieHus B By3 [19; 20].

Hawubonee BrIcOKHE MOKa3aTeNIn 3MIIa-
THUU ONIPEIEIISIOTCS Y JKEHIUH U CTYACHTOB,
IUTAHUPYIOLIMUX 3aHUMATHCS TPAKTUYECKOM
MEIHIIMHOH (B MEpPBYIO oUepe/lb CeMeHHOI
MEIUIMHON, MeAnaTpueii, mcuxuaTpueil)
[21-23].

B cBoux mcciaegoBaHusX 3apyOeKHbBIE
aBTOPHI MOKA3ajHd, YTO YPOBEHb IMIIATHH
CTYIICHTOB 32 BpeMs 0OyUICHUS B MEIUIIIH-
CKOM By3e cHMkaeTcs [24; 25]. Hanpumep,
M. XaneManbX0CCEMHU U COABTOPHI B Ka-
YECTBE OJHOU U3 OCHOBHBIX IPUYUH TaKOH
TEHICHIIUU PacCMaTPUBAIOT XapaKTEPHOE
JUIst OOJIBIIMHCTBA MEJIUIIMHCKUX BY30B
BBIJIEJICHHE JNOKIMHUYeCcKoro (PpyHIamMeH-
TaJIPHOTO) U KIIMHUYECKOTO OJIOKOB 00y4e-
HUSI, KOT/Ia CTYJEHT CTapIInX KYPCOB Pe3KO
«ToTpyXaeTcsi» B MpoOaemMbl 00JIBHOTO,
MOJIy4aeT OIMBIT OOMEHHS C TSIKEITBIMHU
ManueHTaMHd W OIlyInaeT OpeMs OTBET-
CTBCHHOCTH 32 COCTOSHHE HUX 3J0POBBSA

¢ Manxuna-Ileix U. I Bo3pactasle kKpusucel. ClipaBOYHUK MPaKTHYECKOTO ncuxojora. Litres, 2017.
2546 c. URL: https://books.google.ru/books?id=KUugAAAAQBAIJ&printsec=frontcover&hl=ru&source=
gbs ge summary r&cad=0#v=onepage&q&f=false (nara obpamienus: 24.06.2019).
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Ha ()OHE HEYBEPEHHOCTH B COOCTBEHHBIX
3HAHMUAX, TUIIOCKUJINU, CTPECCE OT JK3a-
MEHOB U JeduuuTe BpeMeHHU MOArOTOBKU
K HUM, OOSI3HM KOHKYPEHIIUHU TOCIIE TMOIY-
YyeHHusl [umIoMa u ap. [25]. B To ke Bpems
€CTb AaHHbIe, NIOATBEPKAAIOIINE, YTO 00-
nee paHHee OOIeHHe CTY/IEHTOB-MEIUKOB
C MalmMeHTaMH B Mpolecce oOydeHUd
B MEIUIIMHCKOM BYy3€, HAUMHAs C MJIAIIINAX
KypCOB, TPUBOAMUT K YBEIIMUCHHUIO YPOBHS
SOMIIaTHH, a TaKXXe CIIOCOOCTBYET (hopMH-
POBaHHWI0 KOMMYHHKATUBHBIX M KIHHU-
YeCKUX HABBIKOB OyAymux Bpauel [26].
Kpome Toro, Ha ypoBEeHb SMIaTHH CTY/ACH-
TOB-MEJIMKOB BO3JICHCTBYET camMa 00pa3o-
BaTeJbHAs cpela By3a M paboTa mpemnona-
Barenei [27].

K ocHOBHBIM (akTopam, BIUSIOLIUM
Ha YPOBEHb SMOIIMOHAIIFHOTO HHTEIJIEKTA,
OTHOCSITCSI TTOJI, BO3PACT, COIMAIIbHBIN CTa-
Tyc [28; 29]. U. H. AuapeeBa cuuTaer, 4To
y IOHOMIEH Jyd4lle pa3BUTO yMpaBICHUE
SMOUUSIMH, YTO, BO3MOXXHO, CBSI3aHO
C 0COOEHHOCTSAMH BOCIIUTAHUS MAJIBYMKOB,
KOTJa UM C JIeTCTBA JaeTcsl yCTaHOBKa
OTpaHMYMBaTh HposiBIeHue smouuii [30].
I'. Opme BbIAECINIT HEKOTOPBIE BO3PACTHBIE
0COOCHHOCTH MPOSIBICHUS SMOLHOHANb-
HOTO MHTEJJEKTa: OH MOBBIIAETCS IO
Mepe MpUuoOpeTeHus: KU3HEHHOTO OIbITA,
BO3pacTasi B IEPHOIbI FOHOCTH U 3PEJIOCTH .

KauecTBeHHBII U KOJIMYECTBEHHBIN
aHaJHN3 Pe3yJbTaTOB WCCIEAOBAHUS IMO-
HOHAJIBHOTO MHTEJUIEKTA y Bpaden-mcu-
XUaTPOB M CyNEeOHBIX MCHXHATPOB MOKa-
3BIBACT, YTO CAMBIMH HU3KUMU SIBIISIFOTCS
MOoKa3aTen 1o IIKaje «ympaBieHHEe CBO-
UMHU SMOIMSIMU», & CAMBIMH BBICOKHMH —
T10 LIKaJIaM «pacro3HaBaHUE IMOLUH IPyTUX
JTI0/ICH» U «IMOLHUOHAIBHAS OCBEIOM-
JEHHOCTBY», CPEIHUE MOKA3aTelu — IO
LIKaJaM «IMIATUS» U «CAMOMOTHUBALIUS.
B nanHo#i rpynme oTmMeyaeTcsi BHICOKHUM

yYpOBEHb TPO(HheCCHOHAILHOTO BHITOPaHUS,
0COOCHHO y MOJIOJIbIX COTPYAHUKOB [31].
MoXHO npeanonarark, 4To pa3BUTHE IMO-
LMOHAJIBHOTO MHTEJUIEKTa CTYIECHTOB-Me-
JUKOB KOCBEHHBIM 00pa3oM CIocoOCTByeT
NpOQHUIAKTUKE HIMOLHMOHAIBHOTO BBITOpa-
HHS Ha CJEAYIOMEM dTare JMYHOCTHOTO
1 po(heCCUOHAIBHOTO Pa3BUTHS.

JlanHBIE O B3aMMOCBSI3W DMIIATHU
¥ SMOIMOHAJIBPHOTO UHTEIJIEKTa y CTY/ACH-
TOB-MEIUKOB JJOCTATOYHO IPOTHBOPEUHUBHI.
B HCKOTOPBIX HCCICAOBAHHAX BBISABJICHA
npsaMas 3aBUCUMOCTb MCIXKAY 3TUMHU ITOKa-
sarensimu [20; 32; 33]. B apyrux paborax
CBsI3UM He 00HapyxkeHo [34].

OTo ompenensieT aKTyaJlbHOCTh OLICH-
KM yPOBHSI ASMIATHYECKUX CIOCOOHOCTEH
U SMOLMOHAIBHOTO MHTEJJIEKTa, a TAKXKe
BBISBICHUS HX KOPPEIANHUU y CTYJIECH-
TOB-MEIUKOB.

MarepuaJjibl U METOAbI

B nccnenoBanme Ob110 BKITFOUEHO 92 CTy-
nenta Il kypca neue6Horo daxynsrera Ce-
YEeHOBCKOTO YHUBEpPCUTETA B Bo3pacTte ot 19
1o 30 et (cpenuuit Bo3pact 20,6 = 1,7 ner).
Jns onpeneneHuss ypoBHS dMIIATUUECKUX
CrocoOHOCTeH ObLIa UCIOIB30BaHA METO-
nuka nguarfoctuku B. B. Boliko, mo3Bo-
JISIOMAsi OIEHUTh YMEHHS UCIBITYeMOTO
COMepeKNBaTh MApPTHEPY MO OOMIEHUIO
Y TIOHMMATh €T0 BHYTpeHHUU mup. Jlan-
Hasi METOJMKa COJIEPX UT 36 BOMPOCOB
TUTIS1 OIEHKH MIECTH MapaMeTpPOB IMITATHH:
panMoOHANTBHOTO KaHaa, SMOIHOHAIHFHOTO
KaHalla, MTHTYUTHUBHOI'O KaHaJjia, YCTaHOBOK,
CIOCOOCTBYOIIMX IMIIATHH, TPOHHUKAIOIIICH
CIIOCOOHOCTH B AMIIATUH, UACHTUDUKALIMY
B SMIaTUXU U CYMMApHOIro ypoOBHS SMIla-
THU®. 3HAYUMOCTH KaXJOTO MapaMeTpa
B CTPYKTyp€ 3MIIaTUM OI[EHUBAJIOCH T10
6-0abpHOM 1IKaJie, rae 3HayeHus ot 0 10 2
0aoB OBLIN MPUHSATHI 32 HU3KUW YPOBEHBD,

7 Opme I'. DMOLIMOHATIBHOE MBIIIIEHHE KaK MHCTPYMEHT A0CTmKeHus yerexa. M.: KCIT+, 2003. 272 ¢. URL:
https://librarydo.at.ua/news/ehmocionalnoe_myshlenie kak instrument dostizhenija uspekha gitu orme/2017-

09-02-261 (naTa obpamenus: 24.06.2019).

8 Boiiko B. B. DHeprust SMOUMiA. 2-¢ u31., noi. u nepepad. CII6.: [Turep, 2004. 474 ¢. URL: http://lib.

mgppu.ru/opacunicode/app/webroot/index.php?url=/notices/index/IdNotice:17924/Source:defaulthttp://
lib.mgppu.ru/opacunicode/app/webroot/index.php?url=/notices/index/IdNotice:17924/Source:default (nata
obpamenus: 24.06.2019); Unvun E. I1. Tlcuxonorus nomond. AnsTpyusm, srousm, smmarus. CIIB.: ITutep,
2013. 304 c. URL: https://www.litres.ru/evgeniy-ilin/psihologiya-pomoschi-altruizm-egoizm-empatiya-
2/?gclid=CjwKCAjw8LTmBRBCEiwAbhh-6Dv3GjNYaYVYxQk3wKHQbC-16JNs3gxf4DAqAuEGF182Pc
sZXRJzEhoCpMoQAvD BWE (mara obpamenus: 24.06.2019).
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a 3—4 u 5-6 6annoB — CpeHUN U BHICOKUH
YPOBHHU COOTBETCTBEHHO.

CocTosiHHME PMOLMOHAJIBLHOTO HH-
TEJUICKTA OMPEJEISINOCh M0 METOJHKE
H. Xonna (B anantanuu E. I1. Unbuna),
BKJIIOYAIOIIEH IMIKAJIbl «IMOLMOHATbHAS
OCBEJIOMJICHHOCTBY, KYIIPaBIEHHE CBOUMH
AMOIUSAMUY», «CAMOMOTHUBAIHL», «IMIIA-
THSI», «pacrno3HaBaHUE SMOIUN IPYTHX
II0JIei, a TakXke mapuualibHbId U UH-
TeTrpaTUBHBIH YPOBHH dMOIMOHAIBHOTO
naTeekTa’. OTBeT Ha Kaxkgoe u3 30
YTBEPXKACHUN N0 TAHHOU METOAUKE MPEI-
noyiaraeT 6-0albHYIO OLIEHKY: OT «-3» —
«IOJHOCTHIO HE COTTIACEH JI0 «+3%» — «IoJI-
HOCTBIO coriaceH». bl nmpoBeneH koppe-
JSUUOHHBIA aHATU3 MEXIY [MOKa3aTelIsIMU
AMIMATUYECKUX crocoOHocTel mo boiiko
Y TIKaJaM 3MOIMOHAIBHOTO WHTEJIEKTa
o Xoyuty. AHKETUPOBAaHHE MPOBOAIIOCH
OJTHOMOMEHTHO W aHOHUMHO.

CraTucTHyecKIi aHaIN3 OCYIIECTBISIICS
¢ nomomipio porpammel STATISTICA 8.0.
CTaTUCTUYECKHH aHaJUu3 HE3aBHUCHUMBIX

TPy TPOBOIMJICS C MCIOJIB30BaHUEM He-
napameTpuieckoro Meroaa (kpurepuit Koi-
MoropoBa-CmupHoBa). KoppenaunoHHbIi
aHaJIW3 MPOBOAMUIICS C HCIOJIb30BaHUEM
HeMmapaMeTPUYECKOro MeTosa (paHroBas Kop-
pessinus o CriupMmeny). Paznuuust cuntanu
JIOCTOBEPHBIMHU IPHU BeposiTHOCTH p < 0,05.

Pe3yabTarhl Hcciie0BaHUS

Hdemorpaduyeckne XxapakTEepHUCTHKHU
AHKETHPYeMBbIX (IT0JI, ceMeifHOe TOoJIoXKe-
HUE, MECTO XKUTEJIbCTBA, COBMEII[CHUE yUe-
051 ¢ paboToi, (hakTOPHI, MOBIUABIINE HA
BBIOOD By3a M IPEIMOYTEHUS B TPOeCccum,
a TakXe yCIeBaeMOCTh) MPEACTaBICHBI
B Tabmuue 1. Bonpmyio 9acTe pecnoH-
JICHTOB COCTaBWJIU XeHIUHBI (67,4 %),
npoxuBarone B Mockse (84,8 %) ¢ poau-
tensamu (63 %), He paboTaromue (66,3 %),
MMOCTYIUBIIHE B MEAUIIMHCKUHN BY3 1O COO-
cTBeHHOMY XenaHuwo (94,6 %), nnaHupy-
rforue padorars rmo crieranbHocTH (93,5 %),
npeumymiecTBeHHo (47,9 %) c xopomeit
1 OTJIMYHOM yCIIEBAEMOCTBIO.

Tabnuna 1. lemorpadpuyeckne xapakTepucTHKH cTyieHToB-MeaukoB III kypca
Table 1. Demographic characteristics of the 3" year medical students

Xapaktepucrtuka /
Characteristics

n=92

Ioxn /

Gender

Bo3pact, jeT (M+9) /
age, years (M+9)
ceMeiHOe MOJIOKEHHE /
marital status

[Mpoxusatot /
Currently living

myx4uuHbl — 30 (32,6 %) / men — 30 (32.6 %)
JKeHIUHBI — 62 (67,4 %) / women — 62 (67.4 %)
ot 19 1o 30 ner, B cpennem 20,6 = 1,7 / from 19 to 30 years, average 20.6 + 1.7

KeHat/3amyxeM — 4 (4,3 %) / married — 4 (4.3 %)

He eHat/He 3amyxeM — 88 (95,7 %) / single — 88 (95.7 %),
nereit Het 0 / children 0

¢ poputensmu — 58 (63 %) / with parents — 58 (63 %);

B obmexutun — 13 (14,1 %) / In hostel — 13 (14.1 %);

cuumarot xuise — 20 (21,7 %) / rent — 20 (21.7 %);
npyroe — 1 (1,1 %) / other — 1 (1.1 %)

Paiton nmpoxuBanus /
place of living

Mocksa — 78 (84,8 %) / Moscow — 78 (84.8 %);
IMoamockoBwe — 12 (13 %) / Moscow region — 12 (13 %);

apyroe — 2 (2,2 %): Cauxt-IletepOypr / other — 2 (2.2 %): St. Petersburg

[MonpabareiBaer /
Employment status
Br16op npodeccnn /
Choice of high school

na—31 (33,7 %) / employed — 31 (33.7 %);

HeT — 61 (66,3 %) / unemployed — 61 (66.3 %).

BBIOOp cBOI — 87 (94,6 %) / own choice— 87 (94.6 %);

Het, ponuteneit — 4 (4,3 %) / no, choice of parents — 4 (4.3 %);

creuenue oocrosirenscTB — 1 (1,1 %) / Set of circumstances — 1 (1.1 %)

[1nan paGoTsl O
CIEeHaIbHOCTH /
Future career choice
VYceneBaemocTs /
Academic performance

na — 86 (93,5 %) / Medicine-oriented — 86 (93.5 %);
HeT — 2 (2,2%) / Other-oriented — 2 (2.2 %);

He 3Ha10 — 4 (4,3 %) /I don’t know — 4 (4.3 %).

“5” — 18 (19,6 %) / Excellent marks — 18 (19.6 %);
“6e3 3”7 —26 (28,3 %) / Good marks — 26 (28.3 %);

“ectb 37 — 37 (40,2 %) / Satisfactory marks — 37 (40.2 %);
ects nepecaaun — 11 (11,9 %) / Bad marks/retakes — 11 (11.9 %).

% JIMarHoCTHKA YIPaBIEHYECKUX CIIOCOOHOCTEH: €. TECTOB M IMATHOCTHYECKUX METOIMK JJISl PYyKOBO-
nuTeneit: yueo-metona. mocobue / aBT.-cocT. H. B. Pomanunk. Musnck: PUBIII, 2004. C. 176—178.
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VY OonbkmmHCcTBa CTYyneHTOB (67 %)
CyMMapHbIH YPOBEHb SMIATHYECKUX CIIO-
cobHocTeit mo meToauke B. B. Boiiko Ob1
HHUXE CPEIHEero, IpH 3TOM «3aHHUKCH-
HBII» ypoBeHb ompenensyica y 46,7 %,
a «04eHb HU3KUI» —y 16,3 % y4yacTHUKOB
COOTBETCTBEHHO, YTO IPEACTABICHO Ha
pucyske 1.

Pacnpenenenne KOMIIOHEHTOB HMIIATH-
YECKHUX CIIOCOOHOCTEH 110 CpeTHeMY OamTy

50

B nuamazoHe oT 0 (HM3KUUA YPOBEHB) 10
6 (BBICOKHI YPOBEHB) OTpakaeT PUCYHOK 2.

Hawubosiee npoOieMHBIMU Y aHKETUPYE-
MBIX OKa3aJUCh UHTYUTHUBHBIN, pallHOHAb-
HBII ¥ SMOLIMOHAIBHBIN KaHaJIbl IMIIaTHYC-
CKUX crocoOHocTel. HanMmenee pa3BUTHIM
(cpennuit Oamn 2,55) ctanm MHTYUTHUBHBIN
KaHaJl SMIIaTHH, OTPAKAIOIINN CIOCOOHOCTH
BUJETh IOBEICHNE NApPTHEPOB, ONUPASCh HA
MO/ICO3HATENBHBIN ONBIT. CpeiHNil YPOBEHB

46,7
40
30
20 163
i
0 :

OueHb HU3KUI /
Very low

35,9
I 1,1

3aHMKEHHBIH /
Understated

OueHb BBICOKHIA /
Very high

Cpennuii /
Average

P u c. 1. CymmapHBIii moka3aTens dMIaTHUIECKUX criocobnocTeii (o B. B. Boiiko)
y cryaentoB-menukos III kypca, %

Fig. 1. Total cumulative level of empathic abilities by V. Boiko
in the 3™ year medical students, %

—_
)

35 3,59 3,51 3,57
i 295 3,08

2s 2,55
2 4

1,5

0,5 -
0 - ; . . : :

PK/RC OK/EDE HWK/ICE VYCO/IPE IICD/PAE WUBD/IE

P uc. 2. PactipeseneHre KOMIIOHEHTOB SMIIATHYECKUX CIIOCOOHOCTEH 1O cpegHeMy Oaury
(metonuka B. B. boiiko), %
F i g. 2. Mean score of the empathic ability components
(by V. Boiko questionnaire), %

Ipumeuanue: PK — pannonansuslil kanan, 9K — smonuonanbHblil kaHan, UK — UHTYUTUBHBIN KaHa,
YCD — ycranoBkH, crocodcTBytomue smnarun, [1CD — npoxukaromas cmocoOHOCTs B ammaTtuy, 1BD —

PII[CHTI/I(I)I/IK&L[I/ISI B OMIIaTHUH.

Note: RC —rational channel, EDE — emotional drip of empathy, ICE — intuitive channel of empathy, IPE —
installations that promote empathy, PAE — penetrating ability in empathy, IE — identification in empathy.
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pauoHaIbHOTO KaHala, OTBEYAIONIETO 3a
CTIOHTAHHBIN UHTEPEC K COCTOSHUIO, MPO-
0JieMaM U TMOBEJICHUIO JPYrOro 4eJIOBEKa,
cocrtaBui 2,95 Oaina, a cpelHUN ypOBEHb
SMOIMOHAJILHOTO KaHaia, OTPakarollero
CIOCOOHOCTH COIEPEKUBATH U COYYACTBO-
BaThb, — 3,08 Oamia U3 6 BO3MOKHBIX.

HawnbGonee Bricokne 0aTbl OBIITN BBISIB-
JICHBI 110 TTapaMeTpaM «yCTaHOBKH, CIIOCO0-
CTBYIOIIHE DMIIATUNY, «AICHTHPHUKAINSI
B OMIIATUHU» U «IIPOHHKAIOIIAs CIOCO00-
HOCTh B 3MnaTun». Hanbosee pa3BUThIM
(cpenuuii 6asmt 3,59) okasacst MHTETpaTUB-
HBIH [TOKa3aTeNb «yCTAaHOBKH, CIIOCOOCTBY-
IOIHME dMIATUNY, BIUSIONIMN B 1[eJIOM Ha
s dexruBHOCTD 3MmaTun. COMOCTaBUMBIM
(3,57 Ganna) okazajicsi ypOBEHb «HJICH-
THQUKANUKA B SMIATUH», OTPAKAKMUN
yMEHHUE MOHATH APYroro Ha OCHOBE CO-
MepeKUBaHUNA U CTIOCOOHOCTH MOCTaBHUTh
cebs Ha Mmecto mapraepa'’. «I[IpoHukaromas
CITOCOOHOCTHh B DMIATHWY», MMO3BOJISIONIAS
co31aBaTh arMoc(depy MOBEPHUTEIHHOCTH
U OTKPBITOCTH W TE€M CaMBIM CIIOCOO-
CTBYIOIIIasl 3MIIATHU B IIEJIOM, COCTaBHJIA
3,51 Gamn.

[MoapoOHast CTpyKTypa KaxJI0ro moka-
3aTelNs AMIIATUYECKUX CIIOCOOHOCTEN MO
B. B. boiiko npeacTaBieHa Ha pUCYHKE 3
(¢ — pauMOHAJNBHBIN KaHAJ, 6 — YMOIUO-
HaJIbHBIA KaHAll, ¢ — HHTYUTHBHBIN KaHaJ,
2 — yCTaHOBKH, CTIOCOOCTBYIOIIIHE IMITATHH,
0 — TIPOHUKAIOMIAsI CITIOCOOHOCTH SMIIATHH,
e — UICHTH(PUKAINSI B DMITATUH).

Bricokuil ypoBeHb MO MIKAJIE «HACH-
TuGUKALKS B dMIATUU» ObLI BBISIBICH
y 29,3 %, mo mKajJlaM «IpOHHUKAIOIIAL
CIIOCOOHOCTD B AMITATHI» U «IMOIUOHAITb-
Hbli Kanam» —y 21,8 %, mo «yctaHoBKaw,
CIOCOOCTBYIOIIHUM dMIatun» —y 19,6, o
CUHTYUTUBHOMY KaHaJIy 3MIIaTHYECKUX
crnocobHocTeit» — y 13, mo «paunoHamb-
HOMY KaHamy» —y 9,8 % pecnoHaeHTOB.
[lIxaer yKkazaHbl B TOPSAKE YOBIBAHUS.

Cpennuil ypoBeHB IO MIKaje «ycTa-
HOBKH, CITOCOOCTBYIOIINE DMIIATUN» OBII
ompexneneH y 64,1 % aHKeTUpPYEMBIX,
a o mkajaam «I1BD», «PKy», « UBDy», «OK»,
«UK» —y 57,6, 54,3, 44,6, 41,3 u 32,6 %
COOTBETCTBEHHO. HU3KNI ypOBEHB 110 IIKa-

10 Botixo B. B. DHEpTHs SMOIHIA.
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JIe KAHTYMTHBHBIN KaHAID ObLI TUAarHOCTH-
poBaH y OoJibIIMHCTBA CTYACHTOB (54,4 %),
a o mkajam «9K», «PKy», «IBD», «I1BD»,
«YCO» -y 36,9, 35,9,26,1,20,7u 16,3 %
COOTBETCTBEHHO.

CormtacHo Meroaunke Xojia, cymmap-
HBI{ MMOKa3aTeslb YMOIIMOHATLHOTO MHTE-
JexTa ObUI HU3KUM Y 46,9 % cTyneHTOB-Me-
nukoB III kypca, cpennum —y 31,1 %,
BBICOKHM — Yy 6,4 %, 94TO OTpa)XeHO Ha
pucyHKe 4.

Pacrnipenenenrne KOMIIOHEHTOB TI0 Cpe/I-
Hemy Oamny ot 1 mo 3, rme «1» — HU3KHIA
YPOBEHb, a «2» U «3» — CpeTHUI U BBICOKUI
COOTBETCTBEHHO, ITPE/ICTABIICHO HA PUCYHKE 5.

W3 nuarpamMmbl BUIHO, UTO Xy¥KE BCe-
IO y PECIOHJICHTOB OBIIN Pa3BUTHI TaKUE
rapaMeTpbl SMOIIMOHAIBHOTO HHTEIIEKTA,
KaK «yIpaBIeHNE COOCTBEHHBIMHU dMOIIHSI-
MH» B «camoMoTHuBanus». CpenHuii ypo-
BeHb YD, 0OTBEUAIOMIETO 3a YMOIMOHATb-
HYIO0 THOKOCTh ¥ AMOIIMOHAJIBHYIO OTXO/I-
YUBOCTH (T. €. MPOU3BOIILHOE YIIPABICHUE
CBOMMH 3MOILMSIMHU), cocTaBui 1,4 Oanna,
a cpeHui 6asT CaMOMOTHBAIUH, COTIIACHO
MeToJMKe X0Jlj1a, OTPaKaeT YIpPaBICHUE
CBOUM TOBEJICHUEM 3a CUET KOHTPOJIS HaJ
COOCTBEHHEIMH SMOIUSIMH — 1,75 Oammos
13 3 BO3MOXKHBIX.

Cpennuii 6ani mo mapaMeTrpam «3IM-
natus» (mo XoJiiay: MOHUMaHUue dMOINH
JIPYTHUX JIIOJIeH, B TOM YHUCIIE TIO HeBepOab-
HBIM TpU3HAaKaM, ¥ TOTOBHOCTh 0Ka3aTh
MOJIEPKKY) M «pacro3HaBaHUE IMOIIMH
IpyTUX JIoaei» (yMEeHHE BO3ACHCTBOBATH
Ha SMOIMOHAJbHOE COCTOSHHUE JIPYTHUX
mrozieit) cocraBuia 1,93 Gana.

HaubGonee pa3BUTBIM mapaMeTpoM
SMOIIMOHAJIIBHOTO UHTEJUICKTa OKa3aach
SMOIMOHAIbHAS 0CBEJIOMIICHHOCTH (Cpe/-
Hee 3HavyeHue 2,1), KoTopas OTBEYaeT 3a
IMOHMMaHUE W OCO3HaHHE COOCTBEHHBIX
IMOLIUU

Pacnpenenenne KOMIIOHEHTOB AMO-
OMOHAJIBHOTO MHTEIUIEKTa MO YPOBHAM
MIPEICTABICHO Ha PUCYHKE 6.

Hwuskwnit ypoBenp mo mkane YCD ObLI
BBIABIIEH y 69,6 % CTyIeHTOB, IO mIKaIam
«camomotuBarus», PO, D, D0 —y 44,6,
31,5,29,3 u 25 % coorBeTrcTBeHHO. Cpe-

411



M Drerastsss VINTETPALIMS OBPA3OBAHMSL T, 23, Ne 3. 2019 3RSSASSSSS0S

60

50

543
20 35,9

30

20

0 9,8

Huskwuii / Low

Cpennuii /
Average

a)

Bsicokuii / High

60

50

40

54.4
32,6
30
20
13
i N
O T T

Huskwii / Low Cpennnii /  Bsicokwuii / High
Average
B)
70
60 57,6
50
40
% 20,7 21.8
20 :
0 T T
Huskwuii / Low Cpennmii /  Beicokuii / High
Average
)

50

41,3
2 36,9
30
21,8
20
10
O T T
Huskwnii / Low Cpenuuit /  Boicokuii / High
Average
0)
70 64,1
60
50
40
30
16,3 19,6
20
. -
0 T T
Huskwii / Low Cpennnit /' Bsicokwuii / High
Average
r)
50
45 _44.6_
40
35
30 26,1 29,3
25
20
15
10
5
0 T T
Huskwuii / Low Cpenuuii /  Boicokuii / High
Average
e)

P u c. 3. CtpykTypa KOMIIOHEHTOB 3MIaTH4YeCKuX crnocobnocrelt (mo B. B. boiiko)
y cryaeHToB-meaukos I1I kypca

F i g. 3. Structure of empathic ability components by V. Boiko questionnaire
in 3" year medical students

HUH ypoBeHb 110 mkaje DO OblI onpeneneH
y 48,9 % ctynenTos, o mkaiam 3, POJIJI,
C,Y¥CD -y 47,8, 43,5, 35,9, 20,7 % coot-
BETCTBEHHO. BbhICOKHI ypOBEHb ObLI BbI-
siBiieH o mkaine 90 y 26,1 % cTyneHTosB,
no mkanam POJIJL, O, C, YCD —y 25, 22,8,
19,5 1 9,8 % COOTBETCTBEHHO.

[Ipu mpoBegeHUN KOPPEISAIUOHHOTO
aHaIU3a MEXJy mapaMeTpaMH dMOIHO-
HaJIbHOTO MHTEJUIEKTa 0 XOJUTY ¥ KaHaja-
MH SMIIATHYECKUX CIIOCOOHOCTEH 1Mo boiiko
OBLITN BBISBJICHBI CIEIYIONIHE 3aKOHOMED-
HOCTH (Tadi. 2).
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1. YcTaHOBIIEHBI CTaTUCTHYECKU 3HA-
YHUMBIE TIPSIMBIE KOPPENSIIHOHHBIE CBI3HU
cpenHeu cuibl Mexay aMmnarueit mo Xosany
W TaKUMHU TapaMeTpaM¥ dMIATHYECKUX
cnocobOHocTeil o boliko, Kak cyMMapHBIT
MoKa3arellb SMIAaTUYECKUX CIIOCOOHOCTEH
(r=0,37, p <0,01), ”HTYUTUBHBINA KaHaI
(r =0,32, p <0,01), ycranoBKH, CIIOCOO-
cTBytomue sMnaruu (r = 0,31, p < 0,01),
uneatudurkanus B smnatuu (r = 0,26,
p=0,01), a raxxe mexxxy POJIJI u cymmap-
HBIM TIOKa3aTeIeM IMIMATHIECKUX CIOCco0-
Hocreit (r = 0,28, p <0,05).

TICHUXOJIOI'MS OBPA3BOBAHIA
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P uc. 4. CymmapHBIii MOKa3aTeab SMOIMOHAIb-
HOTO MHTEJUIEKTA 110 XOJIIy Y CTyAEeHTOB-
menuxos I kypca, %

Fig. 4. Total cumulative level of emotional
intelligence in 3™ year medical students
(Hall technique), %

2. OOHapyXeHbl CTAaTUCTHYCCKU 3HA-
YUMBbIE MPSIMbIE KOPPEISALUOHHBIE CBSI3U
cnaboii CHIIBI MEXKJIY CyMMapHBIM TOKa-
3aTesieM SMOIMOHAILHOTO UHTEIJIEKTa 110
XoJuly W MPOHUKAKIIEH CTTOCOOHOCTHIO
B ammaruu (r = 0,25, p = 0,02), a Taxxe
MEXJY paclo3HaBaHUEM AMOUUHU Apy-
rux Jroaei mo Xomry u uaeHTugukanuei
B ammaruu no botiko (» = 0,25, p = 0,02).

3. OmpeneneHbl CTATUCTUUECCKH 3HA-
YuMble OOpaTHBIC KOPPEJSIIIUOHHBIC

1

CBSI3U CpeJAHEH CHUIBI MEXIY «ympaB-
JICHHEM CBOUMH SMOUUAMHU» MO XOJI-
Iy W TaKHMH MapaMeTpaMHu dMIATH-
YyeCcKHUX cmocoOHocTelt mo Boiiko, kak
AMOINHMOHaNbHBIH KaHan (r = -0,41,
p<0,001), pannonaneHserii kanan (r=-0,31,
p=0,003), cymmapHBIi TOKa3aTeIb YMIaTH-
yeckux cnocodHocreit (»=-0,28, p <0,05).

O0cy:x1eHue H 3aK/JII0YeHHe

Takum ob6pa3om, y OOJTBIIUHCTBA CTY-
nentoB-meaukoB 11 kypca, BKIFOYEHHBIX
B UCCICOOBAHHUC, 6])IJ'II/I BBIABJIICHBI HU3-
KHE YPOBHHU SMIIaTHUYECKUX CIOCOOHOCTEH
1 YMOLMOHAILHOTO UHTEJIEKTa, YTO COMO-
CTaBUMO C JIaHHBIMH POCCHUHCKUX U 3apy-
0exHBIX aBTOPOB [35-37]. Huzkuii ypoBeHb
Pa3BUTHsI UHTYUTUBHOTO KaHajla SMIAaTHH
OTpaXkaeT TO, YTO PECHOHJICHTHI HCIIBITHI-
BalOT TPYAHOCTH B IIOHUMAHUHU COCTOSIHUS
1 ITOBEEHUS JPYTOro YelI0BEKa B yCIOBUSX
nepunuta nHbBOopManuu o HeM. Huzkwmit
I10Ka3aTellb PallMOHAJIILHOTO KaHaa y 00JIb-
LIMHCTBA aHKETHUPYEMbIX CBUIETEIbCTBYET
0 mpobJieMax ¢ HalpaBICHHOCTHIO BOCTIPHU-
ATUA U BHUMAaHUA HA IOHUMAaHUEC ITIOBCACHU
1 SMOLMH APYroro 4eja0BeKa.

2,5

1,5

1
0,5
0

30/EA YC3 / MYE

C/SM

PDJUL/
MEOP

P u c. 5. Pacipenenenyie KOMIIOHEHTOB SMOIIMOHAIBHOTO HHTEINIIEKTA 110 METouKe XoJia
y ctyaentoB-menukos III xypca, %

Fig. 5. Mean score of El-scales in 3" year medical students
by Nicholas Hall technique, %

Ilpumeuanue: 30 — sMOLNOHANTBHAS OCBEIOMIECHHOCTh, ¥YCD — ympaBicHHE CBOUMH dMOIMAMHU,
C — camomotuBauus, D — smmnarusi, POJIJI — pacno3naBanue sMouuii 1pyrux Jrojaeu.

Note: EA — emotional awareness, MYE — managing your emotions, SM — self motivation,
E — empathy, MEOP — managing the emotions of other people.
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P u c. 6. PactipeneneHne KOMIIOHEHTOB 3MOLIMOHAIBHOTO HHTEIUICKTA (TI0
Xomnmy) y crynentos-meauxos I kypca, %

F i g. 6. Distribution of El-scales components in 3™ year medical students
by Hall technique, %

Ilpumeuanue: 30 — >MOUMOHAIBHAS OCBEIOMICHHOCTh, YCD — ympaBieHHEe CBOUMH SMOLHIMU,
C — camomoruBanus, D — smnarus, POJIJI — pacno3naBanue sMOLUI APYTUX JIIOAEH.

Note: emotional awareness, MYE — managing one’s emotions, SM — self motivation, E — empathy,

MEOP — managing the emotions of other people.

Kpome Toro, mis OosbIIMHCTBA ONpPO-
HICHHBIX CTYAEHTOB XapaKTEPHBI dYMOIHNO-
HaJlbHasl PUTUAHOCTh U cjiabasi 3MOLMO-
HaJbHAs OTXOAYMBOCTH, UYTO CIEAyeT U3
HHU3KOTO YPOBHS Pa3BUTHUS «YIpPaBICHUS
CBOHMMH SMOLHUSIMU», a TaKXKe TPYJHOCTH
C NPOU3BOJILHBIM YIPaBI€HUEM CBOUMH
SMOLMSIMH, UYTO OTpa)kaeT HU3KHH Oan
o mKajge «camomoruBanus». Ilpu stom
OTHOCHUTEIBHO BBICOKHE 3HAYEHMS] TaKUX
mkan o B. B. Boiiko, kak «ycTaHOBKH, CITO-
COOCTBYIOIINE HMIIATUIY, «UICHTU(UKALUS
B SMIIATUM» U IPOHMKAIOLIAS CIOCO0-
HOCTH B DMIATHUU» H «3IMOLIMOHAIBHOU
OCBEIOMIIEHHOCTH» 10 XOJIy TOBOPST
0 TOM, 4YTO CTyzieHTbI-MeaukH I1I kypca noxu-
MaloT, KaKieé UMEHHO 3MOIUH UCTIBITHIBAIOT
W To4YeMy, He M30eraloT KOHTAaKTOB C JIpY-
TUMU JIOIbMU, HE OTHOCSTCSA PaBHOYIIHO
K TIEPEKUBAHUSIM U MPoOIeMaM OKpYKaro-
LIMX U B LEJIOM CIIOCOOHBI MPOSIBIIATH HMO-
LMOHAIBHYIO THOKOCTB CO3/1aBaTh aTMocde-
PY OTKPBITOCTH W AOBEPHUS NPU OOLICHUH,
T. €. 00J1a1a10T Ka4eCTBAaMH, BaXKHBIMH AJIs1
3¢ hexTUBHON KOMMYHUKAIIUN U YCTICTITHON
npoeccCHOHaNbHOMN AESITEIbHOCTH.

414

CoryacHO IaHHBIM KOPPEISIIHOHHOTO
aHalW3a, CYMMapHBII MOKa3aTelb dMO-
[IHOHAJIHFHOTO MHTEJUIEKTa 1Mo XOJUTy Ha-
MPSIMYI0 3aBUCHT OT YPOBHS «IIPOHUKA-
FOIIeH CITOCOOHOCTH B AMIaTHu» 1Mo boiiko,
a CYMMapHBIH yPOBEHb dMIATUYECKUX
crocoOHocTeli mo boiko TeMm Bbllle, YyeM
JIy4IlIe Pa3BUTHI TAKHUE MOKA3aTENIH MO XOJI-
Iy, KaK 3MnaTus (CocoOHOCTh MOHUMATh,
KaKue 4yBCTBAa U AMOLMUU HCHBITHIBAIOT
JIpyTHe TN U T0YeMY) U paclio3HaBaHHE
AMOIUN APYTHUX JTO/IeH (yMEHUE BIUATH Ha
qyKHE IMOIIUH).

Kpowme Toro, BEISBICHBI IPSIMBIC B3aH-
MOCBSI3H MEKTY YPOBHEM dMITATUH IO XOJI-
Jy ¥ TakuMu napamerpamu no B. B. boii-
KO, KaK MHTYUTUBHBIN KaHaJ, YCTAaHOBKH,
CIOCOOCTBYIOIIME IMIIATHH, U HIACHTUDU-
Kallus B AYMIIATHH.

Bri3biBaeT nHTEpEeCc oOHapyX)eHHAS
oOparHas 3aBUCUMOCTh MEKJy «yIpaBJie-
HUEM CBOMMU 3MonusiMu» o B. B. Boiliko
U PAJNOM IoKa3aTeledl 3MOIHOHAIBHOTO
WHTEIJIEKTa 10 XOJUTY: YeM BBIIIE SMOIIHO-
HaJdbHAsA THOKOCTH M OTXOAYHUBOCTH, TEM
MEHEE Pa3BUT IMOIIMOHATBLHBIN KaHaI.

TICHUXOJIOI'MS OBPA3BOBAHIA
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Tabnuma 2. KoppeasinuoHHBIN aHAJIN3 — OLleHKA B3AHMOCBSI3M MeK/1Y HIKAJIaMH 10 XO0J1y
U KaHaJaMu 3MnaTuu no boiiko

Table 2. Correlations between El-scales by N. Hall and empathic ability components
by V. Boiko

satons / Ve /| men/ € (cym-
PK/RC | OK/EDE | UK/ICE UBD / IE ma) / EA
Compo- IPE PAE
(total)
nent
20/ EA r=20,18 r=-0,05 r=-0,01 r=0,11 r=0,05 =-0,08 r=0,07
p=0,08 p=0,62 »=0,89 p=0,28 p=20,6 =0,43 p=0)5
YC3/ r=-0,31 r=-0,41 r=-0,24 r=-0,025 r=0,12 -0,12 r=-0,28
MYE p=0,003 p<0,001 p=0,02 p =0,81 p=0,25 p 0 25 p<0,05
C/SM r=-0,11 r=-0,20 r=-0,08 -0,01 r=0,19 r=0,02 r=-0,1
p=0,31 p=0,06 p=0,42 =0,94 p=0,07 p=0,85 p=0,35
3/E r=0,23 r=0,18 r=10,32 r—0,31 r=20,12 r=20,26 r=0,37
p=20,03 p=10,09 p<0,01 p<0,01 p=0,27 p=0,01 p<0,01
POIT / r=0,14 r=0,10 r=20,2 r=0,24 r=0,17 r=20,25 r=0,28
MEOP p=0,17 p=034 p=0,06 p=0,02 p=0,11 p=0,02 p<0,05
U r=-0,004 r=-0,14 r=-0,02 r=20,16 r=20,25 r=0,06 r=0,05
(cymma)/  p=0,97 p=0,19 p=0,83 p=0,13 p=0,02 p=0,56 p=20,63
EI (total)

IIpumeuanue: 30 — 3MOLMOHAIBHAS OCBEJOMIIEHHOCTh, Y CO — ynpaBineHue cBouMHu amouusamu, C — camo-
MotuBanus, D — smnarusi, POJ1JI — pacrio3naBanue smMormii pyrux Jioneit, DU (cymma) — SMOIIMOHATBHBI
unTesekT, PK — paunonanenbiii kanan, DK — smonuonansueiid kanan, UK — uatyutuBHeli kanan, YCO —
YCTaHOBKH, criocoOcTBytomue smmnartud, [1CD — mpoHuKaromas crnocoOHOCTh B aMmartuu, UBD — uaeH-
tuukaiys B smmnatin, IC — SMIATHYCCKUE CIIOCOOHOCTH, #* — 3TO KO3(D(DHUIIMEHT PAHTOBON KOPPEIISIIIUU
CrimpMeHa, p — J0CTOBEPHOCTH (BeposTHOCTB). Eciu r < 0,25 — cnabast cuiza KOppensuoHHON CBS3H, €CITH
0,25 <r<0,75 — cpennsist cuia KOPPEISILIMOHHOM CBS3H, ecitn > 0,75 — cuitbHAasE CHIla KOPPEISILIMOHHOM CBS3H.

Note: EA — emotional awareness, MYE — managing one’s emotions, SM — self motivation, E — empathy,
MEOP —managing the emotions of other people, EI (total) — emotional intelligence, RC —rational channel,
EDE — emotional drip of empathy, ICE — intuitive channel of empathy, IPE — installations that promote
empathy, PAE — penetrating ability in empathy, IE — identification in empathy, EA (total) — empathic
abilities, » — Spearmen’s rank correlation, p —authenticity (probability). If » < 0.25 — weak correlation,
if 0.25 <r <0.75 — average correlation, if » > (.75 — strong correlation.

OnHO# W3 MPUYWH HUZKUX 3HAUCHUH
IMIIATUYECKHUX CIIOCOOHOCTEH M DMOIMO-

CBOHU TPOOIIEMBI U ONPEIEICHHOE OTYYXK-
neune ot okpyxaromux'' [38]. Kpome

HaJIbHOTO MHTEJUJIEKTa y PECIOHJAEHTOB
MOKET OBITH THUIIMYHBIN JJI JAaHHOIO BO3-
PacTHOTO Mepuojia KPU3KHC CaMOUISHTU(HH-
KallMH, CBSI3aHHBIN ¢ IIOMCKOM COOCTBEHHOI'O
ITyTH, TPUHITHUS CAMOTO ce0s1 TAKUM, KAKUM
THI SIBJISICIILCS CO BCEMU JOCTOMHCTBAMU

TOTO, JUISL JTaHHON BO3PACTHOW IPYIIIBI
XapaKTepeH IOHOIIECKHIH MaKCHMaln3M!'?
IMOLMOHAJIbHAS HE3PEJIOCTh'?, KOH(IHUKT-
HOCTb'*, HEZIOCTATOK OIBITA IPAKTHYECKOM
nesitenbHocTH [39], HECHOPMUPOBAHHOCTD
HaBBIKOB aHAJUTHYCCKOH 00pabOTKH WH-

1 HEAOCTAaTKaMu, T. €. IIOTPYKCHUC B CC6$I, (I)OpMaI_IPII/IIS, YTO TAKIXKE MOXKXET OKa3bIBaATh

" Pycuna C. A. Kpu3uc HICHTUYHOCTH CTYACHTOB B Iiepro/] 00y4yeHus B By3e // [lenarorndeckoe Mactep-
CTBO M COBPEMEHHBIE ITeJarorHueCKre TEXHOIOTHU: MaTepHasIbl MeXIyHap. Hayd.-ipakT. KoHd. (UeGokcapsl,
23 mions 2017 r.) / peaxon.: O. H. upoxos [u xp.]. Yebokcapsr: ITHC «MuTepakTus mmocy», 2017. C. 44-46.

12 [llanosanenxo M. B. TIlcuxonorus pa3BUTHS W BO3pPACTHAsI MICUXOJOTHS: YUSOHUK U MPAKTUKYM IS
CIIO. 3-e m3x., nep. u pomn. M.: FOpaiit, 2019. 575 c. (Cep.: [Ipodpeccuonanpuoe o6pa3oBanue).

B Anopeesa H. H. DMOIMOHAIBHBIM MHTEJLUIEKT KaK (PEHOMEH COBPEMEHHOI cuxosiorud. HoBomosorxk:
Iry, 2011. 388 c.

4 Conoamosa E. JI., Jlasposa I H. Tlcuxonorus pa3BUTHs M BO3pacTHas rcuxosnorus. OHTOreHes3
¥ TU30HTOTeHe3: yUeOHUK /I OakallaBpraTa U ClieHaliuTeTa. 2-¢ 3., nepepad. u non. M.: lOpaiit, 2019.
384 c. (Cep.: bakanaBp u cneuuaiucr).

S Hoeax H. I, Tkau H. M. i3yuenne sMmaTiu Kak GpaxTopa mpopIpUroHOCTH CTYIEHTOB-TICHX0IOTOB //
Hayka — oOpa3oBaHHI0, TPOU3BOACTBY, SKOHOMHUKe: Matepranbl X XI (68) Pernon. Hayd.-npakt. koH. mpe-
rojaBaresei, Hayd. COTpYAHUKOB U acnupaHToB (Burebek, 11-12 despans 2016 ) : B 2 T. Butebek: BI'Y
umenu I1. M. Mameposa, 2016. T. 2. C. 37-39.
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BJIMSIHUEC HaA OMIIAaTHIO U 3MO].[PIOH3J]LHBII>1
HHTCIIIICKT.

ITosryueHHBIE pe3yabTaThl CBUIETENb-
CTBYIOT O HEOOXOIUMOCTHU Pa3BUTUS IM-
MaTHYEeCKUX CIOCOOHOCTEel (B MEpPBYIO
ouepeab UHTYUTUBHOTO, PAllHOHAIBHOTO
Y OYMOIMOHAIBLHOTO KaHAJIOB) U YMOIHO-
HaJIbHOTO WHTEJUIEKTa (C aKIeHTOM Ha
«yTpaBJeHUE CBOMMH IMOIUAMUY» U «ca-
MOMOTHBAIIHIO») Y CTYAEHTOB-MEIUKOB
III xypca ¢ nenapio GOpMUPOBAHUSI KOM-
MYHHUKATHBHBIX TPO(ECCHOHAIBHBIX KOM-

MEeTEeHIUI B mepuoa oOydeHUs B By3e.
[IpenogaBaTensiM TEOPETUUECKUX U KIIH-
HUYCCKUX NHUCHUIIIINH MOXHO PCKOMCH-
J0BaTh MCIHOJb30BAHUE COBPEMEHHBIX
METOJ0B O0y4YEeHHSI KOMMYHHKAaTUBHBIM
HaBbIKAM, Ha4yWHAS C MJIAJIINX KypPCOB,
TaKWX KaK «CTaHJapTH30BaHHBIN TaIu-
eaT» [40], VR-virtual reality u ap., —
B Tpollecce oOy4YeHHs CTYIEHTOB, Ha-
pAny ¢ TpaJAUIIMOHHOM A POCCHUUCKOU
MEIHUIIMHCKON MIKOJIBI paboTON CTyneHTa
«y TOCTeNH OOJIBHOTO0Y.
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Bernyxckas Mapust BnagumupoBHa — KOHLIENIMS UCCIAEN0BAaHUS; aHAIU3 HAYYHOW JIUTEpaTyphl; HAllU-
caHHe pabouero BapuaHTa CTaThH.

AbpamoBa AHTOHHHA ApKaJbeBHA — KOHLICTIINS U AU3aiiH UCCIeI0BaHUs; CTaTUCTHYEeCKas 00paboTka
JIaHHBIX; rpaduyeckoe MpeCcTaBIeHNE MaTEePUAIOB UCCIIEI0BAHUS.

CepnakoBa Kupa I'eHHanbeBHa — qU3aifH HCCIeOBaHMs; KpUTHYECKUM aHAIN3 U 10paboTKa TEeKCTa.

brikoBa Exatepuna EBrenpreBHa — moaroToBKa aHkeT; cOop u 06paboTka Marepuana.

Xammarosa Puna CepreeBHa — MpoBepKa pe3yabTaTOB UCCIIEOBAHNUS; MOJBEIEHUE UTOTOB.

Iypymnosa Panca BukropoBHa — popManbHbIi 1 KPUTHYCCKHI aHATH3.

Bce asmopuwi npouumanu u 0006punu oxonHuamenvHvlll 6apuanm pyKonucu.
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JTHYecKasi perjiaMeHTalnusl KakK pecypc
B pa3pemieHMH NpodjeM B3aUMOAEHCTBUSA CYy0ObEKTOB
o0pa3oBaHHUsl B YCJOBUSAX MHTErpaliuy M MHKJIW3HHA

A. B. Muknsaeea, E. K. Becenoea, I. B. Cemenoesa, E. B. baxeanosa
DI'EOY BO «Poccutickuil 20cy0apcmeeHublil neda202uteckull YHUSepCumem
um. A. U. I'epyenay, e. Canxm-Ilemepbype, Poccus,
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BBenenne. JlanHoe nccieqoBanne ObUIO HAIPABICHO Ha BBISBICHHE MPOOIEM B3aUMOAEHCTBUS CyOBEKTOB
oOpa3oBaHus, TPEOYIOMHNX OCMBICICHHS C MO3UINU NMPO(eCcCHOHANbHON Meparorndeckoit stuku. llems
MCCIICJIOBAaHUS — M3Y4EHHE NPo0iIeM BO B3aUMOJECIHCTBUM CyObEKTOB 00pa30BaTEIbHOrO Ipoliecca B yc-
JIOBHSIX MHKJIIO3UBHOTO W WHTETPUPOBAHHOTO 00pA30BaHUS M BO3MOKHOCTEH dTHUECKOH perimaMeHTaIiH
B pa3peIIeHn! 3THX IpobiieM. AKTyaTbHOCTb CTaTbi 00yCIIOBIEHA TEHACHIINEH K PacIIpOCTPAHEHNIO MPAKTHK
MHKJIIO3UH M HHTETPallii B COBPEMEHHOM POCCHICKOM 00pa30BaHUU.

Marepuaiasbl u MeToAbl. B nccnenoanuu npuHsanu ydyactue 391 pecnoHEHT, ydaluecs KO, peanusy-
I0IIKEe TPOTPaMMbl HHKIIIO3UH W/WUIIM UHTETPANNHU, UX POAUTENN U neaaroru. [Ipo6memsl, BO3HUKAIOIUE BO
B3aPIMO)Z[eFICTBPIPI Cy6"bel(TOB 06paBOBaHl/lH B YCJIIOBUAX MHTErpalvii U WHKIIKO3WHU, U3ydaJIMCh C IIOMOIIbIO
COLIMOMETPUH, CTPYKTYPUPOBAHHOIO UHTEPBbIO U AHKETUPOBAHMUS.

PesyabTaThl HccleqoBaHusA. B ycloBHSAX MHTETpanWM M MHKIIO3WH CKPBITAas MJIM sSBHAS COIMAIb-
Has HKCKJII3Us MPOCIEKHUBAETCA BO BCEX 3BEHbIX B3aMMOJEHCTBUA B 00pa3oBaTelbHOM Ipoliecce
U KOHKPETHU3HUPYETCS CIEIYIOMHUMH IIPOSIBICHUSIMH: JTUCKPUMHUHAINECH U cTHTrMaTH3anueil ocoObIX je-
Teil W WX poauTeseH, BEITECHEHHEM OCOOBIX NeTed Ha mepu@epuro CHCTEMBl OTHOLICHHH B y4eOHOH
rpylmmne, pasriameHueM HHGOPMAIUU O COCTOSHUM 310pPOBbs peOeHKa W/MIIM ero ceMeilHOM crary-
ce. Brienensl aTHUecKHe NMPUHINIEI, HaMOOJee YacTO HapyllaeMble BO B3aHMMOJCHCTBHH CyOBEK-
ToB oOpa3oBanHus. TeopeTHdecKkoe CpaBHEHUE MYyHKTOB, PACKPBIBAIOMMUX 3TH 3THYECKHE NMPUHIIHIIBI
B pod)ecCHOHANBHBIX KOAEKCAX Bpaya, COLUAIBHOIO PaOOTHHKA, I1€Aarora-ncuxoiaora 1 MoaeiabHoro Ko-
JleKca [eJarora okas3ao, 4To 9TU4eCcKas perlaMeHTallus MOXKET CTaTh PECYPCOM B Pa3pellleHUU MOPAIbHBIX
KOJUTM3HH B MEAaroruueCcKoM B3auMoAecTBUU. [l 3TOro He0OX0IMMO KOHKPETH3HPOBATh IPUHIIUIIEI yBa-
KEHUA U KOMIIETCHTHOCTU HPUMEHUTEIBHO K YCIIOBUAM MHTETPUPOBAHHOI'O U UHKJIKO3UBHOT'O o6pasosaﬂuﬂ
U pa3paboTarh CIeUalbHOE COJepKaHUe IPUHINIIA KOHDUICHINATHHOCTH.

O0cy:xaenne u 3akiaioueHne. [TorydeHHbIe BBIBOAB BHOCAT BKJIAJ B Pa3BUTHE MEJarorndeckoil JEOHTO-
JIOTUU U MOT'YyT 6bITb HMCIIOJIb30BaHbl JJIsI YTOYHEHUSA DTUYCCKUX NIPUHLHUIIOB BSaMMOﬂeﬁCTBMﬂ B YyCJIOBUAX
MHTETPalNN U HHKJIIO3UH B 00pa30BaHHH.

Kniouesvie cnosa: NHKIIO3US, UHTErPALMsL, JETU C OTPAHUYEHHBIMU BO3MOXKHOCTAMHU 30POBbsl, IETH — BOC-
MUTaHHUKH JETCKUX JOMOB, TeTEePOTCHHAS TPyIIIa 00ydaloMuXcs, COIMaIbHast IKCKIIIO3HS, TeAaroruieckoe
B3anMoyieiicTBHe, MPopeCCHOHATbHAS 3THKA, ITHYSCKUH MPUHIIMIT

Jns yumuposanus: ITH4ecKas periiaMeHTalHs Kak Pecype B pa3pelIeHuH mpooieM B3auMoAeHCTBHS CyObEKTOB
o0pa3oBaHus B YCIOBUSAX MHTETpanuu U uHKiIo3un / A. B. MuxuisieBa [u np.] // UaTerpanus o6pa3oBaHus.
2019. T. 23, Ne 3. C. 423-439. DOI: http:/doi.org/10.15507/1991-9468.096.023.201903.423-439
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Ethical Regulation as a Problem-Solving
Resource Leading to Participant Interaction
in the Educational Process in Terms
of Integration and Inclusion

A. V. Miklyaeva, E. K. Veselova, G. V. Semenova, E. V. Bakhvalova
Herzen State Pedagogical University of Russia, Saint-Petersburg, Russia,
" a.miklyaeva@gmail.com

Introduction. The article is dedicated to analysing the possible ethical regulation of problems that arise
during the interaction of participants in the educational process through integration and inclusion (based on
the example of teaching children with disabilities and orphaned children in regular schools). The relevance
of the article is in its discussion of the trend towards the spread of inclusive and integrative practices in
modern Russian education.

Materials and Methods. The study was aimed at investigating problems experienced in terms of inclusion
and integration in the context of ethical principles of interaction in education. The study involved 391 re-
spondents, all students of regular schools of St. Petersburg and the Leningrad Oblast, in which programs of
inclusion and/or integration have been put into practice, as well as their parents and teachers. The problems
arising in the interaction of subjects of education in the conditions of integration and inclusion were studied
by sociometry (characteristics of the position of special children in the system of interpersonal relations
with peers in a heterogeneous class), structured interviews (analysis of the teachers’ attitudes to work in
heterogeneous classes) and questionnaires (analysis of the parents’ attitude to teaching their children in
a heterogeneous class). Interpretation of the results was carried out by comparing the empirical data with
the ethical principles fixed in the Model Code of Professional Ethics of Pedagogical Workers, as well as
ethical codes adopted by representatives of related professions.

Results. During processes of integration and inclusion, a hidden or obvious social exclusion is observed in
every part of interaction during the educational process (“student-student”, “student-teacher”, “student-parent”,
“parent-teacher”) and is specified by the following characteristics: discrimination and stigmatisation of chil-
dren with special needs and their parents; exclusion of children with special needs to the fringes of the social
system inside their class; intentional or unintentional information disclosure about the child’s health and/or
his family status. The ethical principles that are most often violated in the interaction of participants in the
educational process (the principle of respect, the principle of competence, the principle of confidentiality) are
highlighted. A theoretical comparison of the items that reveal these ethical principles in the professional codes
of doctors, social workers, educational psychologists and the Model Code of Professional Ethics of Pedagogi-
cal Workers showed that ethical regulation can become a useful resource for resolving moral conflicts that
arise in pedagogical interaction. For this, it is necessary to indicate the principles of respect and competence
regarding the conditions of an integrated and inclusive education, as well as to develop special content related
to the principle of confidentiality.

Discussion and Conclusion. The findings contribute to the development of pedagogical deontology and
can be used to clarify ethical principles of interaction in terms of integration and inclusion in education.

Keywords: inclusion, integration, children with disabilities, orphaned children, heterogeneous groups of
students, social exclusion, educational interaction, professional ethics, ethical principle

For citation: Miklyaeva A.V., Veselova E.K., Semenova G.V., Bakhvalova E.V. Ethical Regulation as
a Problem-Solving Resource Leading to Participant Interaction in the Educational Process in Terms
of Integration and Inclusion. /ntegratsiya obrazovaniya = Integration of Education. 2019; 23(3):423-439.
DOI: http:/doi.org/10.15507/1991-9468.096.023.201903.423-439

Beenenue
B nacTosmee Bpems B o6meoopazona-
TEJIBHBIX IIKOJIAX KOHCTaTUPYETCs HapacTa-
HHE TeTePOTCHHOCTH I'PYIII 00yJaIOTIHXCSI
[1; 2], cBA3aHHOE C BKJIIOYECHHEM B HX CO-
CTaB «OCOOBIX JIETEN» !, B YaCTHOCTH, JeTel

C OTpaHMYEHHBIMH BO3MOXXHOCTSIMH 3710-
poBbs (OB3) u gerei-cupoT, BOCTIUTHIBA-
IOLIUXCS B IETCKUX AoMax. B mepBom ciy-
gae 3TOT Mpolecc 0003HaYAETCs TEPMUHOM
CMHKJIIO3MS», BO BTOPOM — «UHTETpALIH».
WNnknro3usa, B oTAWYNE OT MHTETpaluy,

! B 1aHHOM CTaThe TEPMHUH «0COOBINH PEOCHOK» HOCHT COOMPATENILHBIN XapakTep U HCIOIb3YeTCs IS
ob6o3nauenus pereit ¢ OB3 u nereif-cupoT, BOCIIUTHIBAIONINXCS B AETCKUX JAOMaX.

424

TICHUXOJIOI'MS OBPA3BOBAHIA



IRERERESSEH INTEGRATION OF EDUCATION. Vol. 23, No. 3. 2019 ﬁ%ﬁ%ﬁéﬁ%ﬁ%@

npernoaraeT Takoe n3MeHeHUue 00pazoBa-
TEJIBHON CpeJibl, IPU KOTOPOM OHA COOTBET-
CTByeT 00pa30BaTeJIbHBIM MOTPEOHOCTIAM
oco0ObIx gereit [3—5]. OnHako mMpaxTHKa
IMOKa3bIBACT, YTO IPU OTCYTCTBUH HEOOXO-
JTUMBIX MaTepHaTbHO-TEXHHYECKHUX Pecyp-
COB U JIOJDKHOH PO eCcCHOHATBHOM TTO/ITO-
TOBKH MEIarOTMYCCKUX KAAPOB? HHKITIO3US
W WHTETpalus 3a4acTyl0 OKa3bIBalOTCS
(hopMaTbHBIMH, YTO TPUBOIUT K CHIDKEHUTO
nX 00pa3oBaTeILHOTO U COIHATUIUPYIO-
[ero moTeHIuana [6], akTyaau3upys mpo-
[[ECChl COIMAIBHON IKCKIIO3MH. PereHne
9TOH MmpolbiieMbl MpeAnogaraeT MHPOKoe
O6CY)KI[CHI/IC 9TUYCCKHUX IMPHUHIUIIOB B3au-
MOJEUCTBUS CyOBEKTOB 00pa3oBaHUS.
OnHako, HECMOTPS HAa MHOTOYHCJICHHBIC
nyOJIuKaluK, MOCBAIIEHHBIE MPOOIeMamM
WHTETpaIlii U WHKIIO3UH B 00pa30BaHUM,
ATUYECKUE MMPUHIIUIIBI, KOTOPBIE OTIPE/Iesi-
0T CTIEU(UKY B3aMOJEHCTBHUSA CYOBEKTOB
00pa3oBaTeIBLHOTO MPOIEcca B ITUX yCIIO-
BHSIX, O0CY)KIaI0TCs KpaitHe (hparMeHTapHO.

B cBsi3u ¢ 3THM 1eNbl0 HCClieI0Ba-
HHUA CTAJIO U3YUCHHC HpO6HeM WHKJIIO3UH
U UHTErpalMd B KOHTCKCTC 3THUYCCKHUX
NPpUHIUIIOB B3aHMOI[eI>'ICTBPIH CY6’I)€KTOB
oOpasoBaHus. ['Umore3a COCTOUT B TOM, UTO
OCHOBHBIM MEXaHHU3MOM BO3HUKHOBCHUS
npo0dyieM BO B3aMMOJICHCTBUU CYyOBEKTOB
0o0pa3oBaHUs, Ha HAIl B3I, SBISETCA
MPOIECC CONMANTBHON IKCKIFO3HH, & ITH-
YecKHe NMPUHITUIEI B 9TOH cepe MOXKHO
paccMarpuBarh Kak pecypc paspemieHus
npobieM. Ha srame sMmuprudeckoro uc-
CJICI0BaHUs BBIABIAINCH XapaKTCPUCTHUKHA
B3aUMOJICHCTBUS CyOBEKTOB 00pa3oBaHuUs
B YCJIOBUAX MHTCIrpalilud U HWHKIIIO3UHU,
TpeOyroIre 0CMBICTICHHSI B KOHTEKCTE MPO-
(beccHOHATBHBIX 3TUYSCKUX MPUHIIUIIOB.
OOcyXJeHue MOJYYSCHHBIX PE3yJbTAaTOB
CTPOUTCS HA OCHOBE aHAJIN3a ¥ CPABHEHUS
npodeCcCHOHATbHBIX dTHUYECKUX KOJEK-
cOB, 00eCneYnBaOIINX WHKIIO3UI0 U HH-
TEeTpaIMioB 00pa30BaHUU MEIUIIMHCKOTO
paboTHWKA, COMUAIEHOTO paOOTHUKA U CO-
IHUAJBHOTO TIEJ]arora, Mme1arora-mcuxoiora
1 MoiebHOTr0 KOJieKca Meaarora.

O030p auTeparypsbl

3HAYUMOCTH ITHUYECKHUX MPUHIIUIIOB
B3aMMOJICUCTBUS CyOBEKTOB 00Opa3oBa-
HUs 00yCJIOBJICHA T€M, YTO Ha HadaJbHBIX
JTanax WHKI3WA U UHTETpallid UMEHHO
OHU MOTYT PEryJINPOBATh MPOIECCHI COIU-
aTbHOU 3KCKITFO3UHU, KOTOPasi B YCIOBHIX
W3MEHCHUN W HEOIaromnoaydus sBISIETCS
€CTECTBEHHBIM COIUAIBHO-TICUXOJIOTUYE-
CKUM MEXaHU3MOM Pa3BUTHUSI TPYIII ITyTEeM
OTTOPXKEHUS TIOJIeH, OTIMYAIIUXCS T10
CBOMM XapaKTEepHUCTHUKAM, OT OCHOBHOTO
sapa rpynmsl [7]. B oOpa3zoBanuu CHIBHOE
BO3/EHCTBHUE IKCKIIIO3MH MCIBITHIBAIOT Ha
cebe COMMaNIbHO HE3AIHUINECHHBIC YJICHBI
FETEPOTCHHBIX TPYII, B YaCTHOCTH, JCTH
¢ OB3, a Takxe JeTU-CUPOTHI, BOCITUTHIBA-
ommecs B geTckux gomax [8; 9]. Llensrit
PSl OTEYECTBEHHBIX U 3apyOeIKHBIX UCCIIe-
JIoBaTeNeil 0003HAYAET UX KaK «COIUATILHO
YSI3BUMBIX)», TIOJYEPKUBAs TEM CAMbIM PUCK
WCKIIFOUCHUS TaKUX JETEeH M3 TPYIIOBO-
ro QyHKIIMOHUpOBaHUs. J[BOWHON cTaH-
JIapT AJS OLEeHKH JUYHOCTU U MOBENCHUS
0COOBIX TeTel, OMWH W3 Hamboyee SIPKuX
addexroB crurmaruzanuu [10], crmocoo6-
CTBYET 3aKPEIUICHHIO ITPAKTUK COI[HAIbHOM
3KCKITFO3HH, TIPOSBIICHUS KOTOPOM BCTpeUa-
IOTCSI HE TOJILKO B ITIOBCEHEBHOM B3aUMO-
JIEWCTBUU OCOOBIX JETEH C COLMYMOM, HO
Y B Pa3JIMYHBIX chepax OpraHu3aIui moMo-
LU U TONJICPKKH JUIs Takux faeteit [11-14].

CymiecTBOBaHNE MPOOIEMBI COLHAD-
HOU 3KCKJIIO3UU, TOPOXKIAEMON HHKITIO3UEH
Y UHTeTpamnueld B 00pa3oBaHUU, CETOIHS
MpU3HAETCS MHOTUMH CIEIHAIUCTaMHU
[15—-17]. IIpomecchl conmaabHON IKCKITIO-
3UHM B TETEPOTEHHBIX yYEOHBIX TpyMIax
HEU30eKHO MPUBOIAT K BOIIPOCY O COOITIO-
JICHUM dTUYECKUX MPHUHITUIIOB B3aUMOJICH-
CTBUS CYOBEKTOB oOpa3oBaHusA. B aTux
YCIOBHSAX BaXHEUIIUM UHCTPYMECHTOM
poQeCCUOHANTBHOM IS TSIILHOCTH JI0JDKEH
CTaTh dTUYECKUHM KoJekc memarora [18].
B 3apy0OexHOM MCUXOJIOTHU U TIeJarOTHKE
ATUYECKas COCTaBISIONIAs MPU3HAETCS
CYIIHOCTHOW XapaKTepPUCTUKOW HWHTErpa-
MU 1 WHKJIFO3UX B oOpa3zoBanuu [19; 20].

2 O6pasoBaTenbHas WHTErpalis U HHKIIO3HsS Pe3ylbTaTHBHEE CIEHMaNbHOro oOpaszoBanus. Kpome
TOTrO, B HACTOAIIEE BpeMs HET CIIELUAIUCTOB-1e(EeKTONOroB, CIOCOOHBIX OJAMHAKOBO YCIIEMIHO 00ydaTh

TPaJAMIMOHHO Pa3BUBAIOLIUXCS U 0COOBIX aereit [7].

PSYCHOLOGY OF EDUCATION
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OpHako 3THYECKUE MPOOIEeMBbl, 3aTparu-
BaloOIUE MHTEPECHl 0COOBIX jaeTel, o0cy-
KIAIOTCS MPEUMYIIECTBEHHO B KOHTEKCTE
BOTIPOCOB IMPHUBEPKEHHOCTH ITUUYCCKUM
HOPMaM [PU MEJIUIIUHCKUX MaHHUITYJISIITUSAX
Y MPOBEJACHUU HAYYHBIX HCCIEeTOBaHUUI
¢ yuactueM ocoObix nereit [13]. Mexny
TE€M B MIPAKTHKE WHKIIO3UH U HHTETPaIluu
BO3HHKACT PsJ CIEMU(HICCKAX TPOOIIeM,
CBSI3aHHBIX C OCOOCHHOCTSIMH B3aUMO/IeHi-
CTBHUS CyOBEKTOB 00Opa30BaHUS M TAKKE
TPeOyIOMUX PAaCCMOTPEHUS B KOHTEKCTE
ATHYECKUX MPUHIHUIIOB [21].

Tak, B uccnenoBanusax K. [luxu, A. I'aii-
escku, . b. bosunoii, b. I'. boBuna no-
Ka3aHOo, YTO YCTaHOBKH IIEJaroroB B OT-
HOUICHHU OCOOBIX JETEH 4acTO HOCSAT
MPOTUBOPEYUBBIN XapaKTep, YTO MOXKET
MPUBOJHUTH K SBHOW MM CKPBITOM CTUT-
maruzauuu [22; 23]. Kpome Toro, negaro-
Ty, padoTaIINe B YCIOBUSIX WHKIIO3UHU
U UHTerpanuu, kak ormevarotr M. M. Ka-
te, M. Mapxosa, M. Kpunurep, C. Kpo-
nak-11IBepaT, CKJIOHHBI MEePEOIECHUBATH
3(HeKTUBHOCTH CBOCH AesTebHOCTH [24],
4TO 000CTPSICT UX OTHOILICHHS C 0COOBIMU
JETbMU U/WUJIA UX CEMbsIMH, a TAKKE B3au-
MOJICHCTBHE CO CMEXKHBIMHU CIICIUAIACTA-
MH [25]. OT0 naeT ocHOBaHUA paccMaTpu-
BaTh ITHYECCKHUE MPUHIUIBI UHTETPALlU
Y MHKJTFO3WH B KOHTEKCTE MPOOIEMBI TOTOB-
HOCTH IEJaroroB K OCYIIECTBIECHHUIO MPO-
(dheccrmonanpHOM mesTenpbHOCTH [26—28].

CrnemyeT OTMETUTB, YTO BOIMPOCHI, OC-
BEIAIOINEe dPTHYECKNEe NMPHUHIIUITBI B3a-
UMOJEHCTBHS CyOBEKTOB 00pa3oBaHUs
U crneuu(GpUIHbIC UMEHHO JUISl TeTePOreH-
HBIX I'PYIII, B KOTOPBIX 00y4atoTCsi 0COObIe
JIeTH, Ha JIaHHBIH MOMEHT O0CYXJIarTCs
BecbMa (parmMeHTapHO. Tak, MOJOXKEHUS
MogenbHOTO KOAeKca npodeccruoHamb-
HOM ATHUKH TMEarornyeckux pabOTHUKOB®
HOCST MpeelbHO 0000IIEeHHBIN XapaKTep
Y HE OTPaXKAOT IICUXOJIOTUYECKHUX TIPOOIIEM,
BO3HHKAOIINX B T€TEPOTEHHBIX IPYTIIax 00-
YYAIOIMHUXCA U MPOBOIUPYIOIIUX COIHATh-

HYI0 3KCKJI103u10. [To mHenuto P. Kepuinep,
KOHKPETHU3AUUsI dTUUYCCKUX MPUHIUIIOB
B3aMMOJICHCTBUS CYOBEKTOB 00pa30BaHUS
B YCIOBHUSAX HHTETPAalUU U HUHKIIO3UU
MPEANOoiaracT BBISBICHUE MCUXOJIOrHUYE-
CKMX MEXaHHU3MOB BO3HUKAIOUIUX TPYA-
HocTel [29].

Hekotopsie Takue TpymHOCTH OBLIU
OTMCaHbl B HAIIUX TMPEIBIIYIINX HCCIIe-
TIOBaHMSIX, MTOCBSAMIEHHBIX MTpobieMaM 00-
pasoBaTeIbHON MHTETPAIIUN W WHKITIO3UH.
ITo nagaem I. B. Cemenosoii u JI. H. Hu-
KATUHOW, B TeTEPOTEHHBIX TpyIMIax OT-
MEUaeTCsl HACTOPOKEHHOE OTHOIICHUE
K JIETSIM C BBIpaKEeHHBIM Jiepektom. [1pu-
YeM 3Ty HACTOPOKEHHOCTh AEMOHCTPHUPY-
IOT JaKe YUUTENs KOPPEKIUOHHBIX IIKOJ.
[Mocnenuue onacaroTcs, YTO UX pabOTHI TTO
MOATOTOBKE KjIacca K MPUHATHIO 0CO00TO
pebenka OyaeT HegoctatouHo’. B cBoeii
pabore E. B. baxBanoBa u A. B. Muksesa
MOKa3aJif, YTO BOCIUTAHHUKHU J€TCKOTO
Jl0Ma, MOCEIAaIIie MacCOBBIE IIKOJHI,
HEPEJAKO BBITECHSIOTCS Ha mepudepuro
OTHOUIICHUH B y4eOHOU TpyIIIe, U yUYUTes
HETJIAaCHO MOAAEPKUBAIOT ATOT IpOIlecce,
rojarasi, YT0 B TAKOW CUTyalluH JIErde op-
raHU30BbIBATh yUeOHYIO paboTy € KI1accoM
U NOoJJepKUBaTh Aucuurinay [30].

Takum oOpa3om, aHalW3 JITHUTEPATYPhI
JIEMOHCTPHPYET PaCIpPOCTPAHEHHOCThH SIB-
JIGHHUS CONMATbHON IKCKIIFO3UHU B IMPAKTHU-
Kax 00pa3oBaTeNbHOW WHTETpPAlMH W HMH-
KIJTFO3WH, & TAKXKE aKTYaIbHOCTH MTPOOIEMBI
3TUYECKON perjiaMeHTalluu B3auMOJIE-
CTBUS CyOBEKTOB 00pa30BaHUs, BOBJICUYCH-
HBIX B Takue NpakTuku. OTe4eCTBECHHBIC
1 3apyOeKHbBIC HCCIICA0BATEIIHM MOAUEPKH-
BalOT HEOOXOAUMOCTh YTOUHCHHUS U pa3-
BUTHS CUCTEMBI A TUYECKUX MIPUHIIUIIOB, KO-
TOpast CIOCOOCTBOBAIIA OBl yCIIEIIHOMY pa3-
PEILIeHHI0 UMEHHO TeX MpoOJIeM, KOTOpbhIe
crienUYHBI I B3aUMOJIEHCTBUSA B yC-
JIOBUSX 00pa30BaTeNbHON HHTETPAllUU U HH-
kiao3un. C Halled TOYKW 3peHus, pellle-
HHE 3TOH 3a7a4yW BO3MOXXHO Ha OCHOBE

3 MonenbHbI# KoJeKe npoheCCHOHANTBHON STHKH [1eIarOTHYeCKUX pa0OTHUKOB OpraHU3alnii, 0CyIIecT-
BISIIOIUX 00Pa30BaTENbHYIO AeATEeIbHOCTS [DnexkTpoHHbIil pecypc]. URL: http://leshobrazovanie.ucoz.ru/
Dokumenty/modelnyj kodeks.pdf (nata o6pamenns 17.07.2018).

4 Cemenosa I’ B., Huxumuna JI. H. IHKII034s [J1a3aMH YUHTENEH CIIENHMAIBHON MIKOJBI: MPoOIeMa
6e3onacHOCTH oOpa3oBaTenbHOU cpenbl // Topuszontel 3penoctu. M.: Usn-so MITTIITY, 2015. 643 c.

426

TICHUXOJIOI'MS OBPA3BOBAHIA



IRERERESSEH INTEGRATION OF EDUCATION. Vol. 23, No. 3. 2019 ﬁ%ﬁ%ﬁéﬁ%ﬁ%@

BBISABJICHUSA KOHKPETHBIX HpO6JIeM, BO3HHU-
KaIOIMX BO B3aUMOJIEHCTBUU CyOBEKTOB
00pa3oBaHus, U COOTHECCHHS UX C ITUYE-
CKMMHU CTaHIapTaMu, 3a(DUKCHPOBAHHBIMHU
B MO/ICIBHOM KOJICKCE MEeIarora, a Takxke
B OTHYECKUX KOJIEKCAX, MPUHATHIX CIeIHa-
JUCTAMH CMEXHBIX MPO(ECCHii.

MarepuaJjibl U METOAbI

B sMmupuveckoM UCCIIeI0BaHUH TPH-
HsIn ydactue 391 pecnmoHIEHT, B TOM
yucine 252 yyamuxcs 5-9 kmaccos, 87 ne-
JaroroB W 52 poauTens Y4eHUKOB He-
CKOJIBKUX 0011e00pa30BaTeIbHbIX IIIKOJI
Cankr-IleTepOypra u JlennHrpaackoit 00-
JIACTH, B KOTOPBIX PEATU3YIOTCS MPOTPAM-
MBI HHTETPAIMi BOCIUTAHHUKOB JACTCKHUX
JIOMOB W/Wiau nHKI03uu nerei ¢ OB3.

Hns c6opa SMOUPHUYECKUX TAHHBIX
MPUMEHSIIIUCh METOJ/bI COIMOMETPHUHU, aH-
KETHPOBAHUS U CTPYKTYPUPOBAHHOTO HH-
TepBbio. COMOMETPUST UCIOIB30BaNACH
ISl OTIpeJieNICHUs] XapaKTePUCTUK MOJIO-
JKEHUST «O0COOBIX HeTeﬁ)) B CUCTEME MCXK-
JIMIHOCTHBIX OTHOIICHHUM CO CBCpPCTHUKA-
MU, CTPYKTYPUPOBAHHOEC UHTCPBBIO — IS

M3yYCeHUS OTHOIICHUS IearoroB K pabore
B reTeporeHHbIX kinaccax. C MOMOIIbIO
AHKETHUPOBAHUS U3y4aT0Ch OTHOIICHHUE PO-
JUTelNel K 00y4YeHUIO UX JIETe COBMECTHO
CO CBEPCTHUKAMU, BOCIUTHIBAIOIIUMHUCS
B netckoM jqome. OOpaboTka pe3yabTaToB
MIPOU3BOJIMIIACH C TIOMOIIBI0 METOJOB Ma-
TEMaTHYeCKOW CTAaTUCTUKU: TIOJICYETa IPO-
LEHTHBIX JIOJIed (J4acTOT BCTPEUYaeMOCTH
MPU3HAKOB) U BBIYUCIICHUS @ -KPUTEPHUS
®umiepa. B pamkax JaHHOU cTarhbu OcCTa-
HOBUMCS Ha T€X pe3yibTaTax, KOTOpPHIE
MO3BOJISIOT OXapaKTEePU30BaTh HHKIIFO3HUIO
U UHTETPAIUIO0 B KOHTEKCTE dTUYCCKHUX
NPUHIUIIOB B3aUMOJICHCTBUSI CYOBEKTOB
o0pa3oBaHuUsl.

Pe3yabTarsl ncciaeq0oBaHus

Oco0bie eTH B I[ETIOM HMEIOT MEHee
OIIarompusSTHBIA COMMOMETPUYECKUN CTa-
TyC B CHCTEME MEXJINYHOCTHBIX OTHOIIE-
HUH B y4eOHOU TpyTITe 0 CPaBHEHHIO C Tpa-
TUIHOHHO Pa3BUBAIOIINMICS CBEPCTHHKA-
mu (23,7 % nporus 48,5 %, Tabdmn. 1).

Oco0Oble ydamuecsi JOCTOBEpHO dalle
OKa3bIBAlOTCS Ha Mepudepumr CUCTEMBI

Tab6nauma 1. Counomerpuyeckne cTaTychl 0COOBIX /ieTeil B reTeporeHHbIX y4eOHbIX Ipyn-

nax (% oT uncia yyammxcs; ¢*-kpurepuil)

Table 1. Sociometric statuses of special in heterogeneous groups (% of total number of

students; @*-criterion)

Konnuectso, % /
Percentage of student Paznuuns
(p=)/
tat '
Cratyc / Status Oco6bie getu / Children | TpagunuoHHO pa3BUBAIONIMECS ICTH / Differences
with special needs Traditionally brought up children (V2B
Jlrooumier /
Favourites 9,5 13,7 -
[Ipennouurae-
mble / Preferred 7.1 20,1 0,05
Teprumeie /
Tolerant 7.1 14,7 -
Heongno3znau-
HbIE / 21,4 15,2 _
Ambiguous
HesameTurie /
Imperceptible 35.8 16,2 0,05
Henobumeie /
Unloved 14,3 17,2 -
Tonumeie /
Persecuted 4.8 2,9 —

PSYCHOLOGY OF EDUCATION
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MEXJIMYHOCTHBIX OTHOIICHUN B CIIOXKH-
BIIEHCS Tpynme, a TakXKe pexe MMEIT
CTaTyC MPEANOYUTAEMbIX. Y UUTHIBAS, YTO
9TU JlaHHbIe MOJYYEHBl Ha MaTepuaie
CpelHeH MIKOJbI, He0OXOAMMO OTMETHTD,
YTO IPYTUMH aBTOPAMU MOJTYUYEHBI CXOKUE
pEe3ynbTaThl AJs HaYaJbHBIX KiaccoB [31].

OnpouieHHbIE MMEIaroru 0TMEUYarT,
YTO TPAJAUIMOHHO Pa3BHUBAIOIINECH IETH
YacTO MCIBITHIBAIOT TPYAHOCTH, CBSI3aHHbIE
C BBIOOPOM TeM ISl OOIIEHUS C 0COOBIMHA
OJTHOKJIACCHUKAMH, B YACTHOCTH, IPOOIeMy
«HEYAOOHBIX» TeM (OTHOIIEHHUS C pOAUTE-
JISIMU B OOILIEHUH C OJJHOKIJIACCHUKAMM-CH-
poTamMu), a TaKXKe CKIOHHBI MPOSABIATH
«0co0o0e» OTHONICHHE K HUM, HallpuMmep,
Ype3MEepHYIO ONEKy WM, HAalPOTHUB, IBHOE
ortopxenue (15,7 %, tabmn. 2).

[IpobneMy HECHMMETPUYHOCTH MEX-
JIMYHOCTHBIX OTHOUICHUW MEXIy NeThbMU
ormedaroT u poautenu (10 %), yka3piBas
Ha WHUIOUHPYEMOE TeJaroraMu «BOJIOH-
TEPCTBO» TPAAUIHOHHO Pa3BUBAIOLIUXCS
NeTel, He YYHUTHIBAIOIIEe WX peajbHYIO
3aMHTEpPECOBAHHOCTH (MJIM HE3aUHTEPECO-
BAHHOCTB) B 3TOM.

[legaroru oTmMeyaroT Takxke neUIIAT
3HAaHUW, YMCHUU W HaBBIKOB, HEOOXO/H-
MBIX IS YCHEHMIHOW paboThl B YCIOBUSIX
HHTEerpauuu u uHkio3uu (46,7 %), koto-
PBIl MOPOXKIAET ACHMMETPUIO OXKHUJAaHUN
B OTHOUICHUH JIeTEH W, KaK CJIEICTBUE,
pa3IuYHbBIe TeJarorudeckue TpeOOBaHUs
Kk HuUM (51,3 %). Takke memaroru nmpusHa-
0T, YTO C «HEYHOOHBIMI» TEMaMH B 00IIIe-
HHAW CTAJKHUBAIOTCS HE TOJBKO ydalIuecs,
Ho u ouu camu (37,3 %). «HeynoOGHbIMI»
JUTSI TIEIarOTOB TaK)Ke CTAHOBSITCS TE CHTYya-
IIMH, B KOTOPBIX Y IPYTUX CYOBEKTOB 00pa-
30BaHMsI BOBHUKAIOT BOIIPOCHI O crienuduke
Pa3BUTHS U/UITH COIMAIIBHOM CTaTyCe 0CO-
O0oro pebenka. 9 % menaroroB OTMEUYarT
YKAJIOCTh WU COUYBCTBHE K OCOOBIM JCTSIM,
KOTOpbIe 3aKOHOMEPHO CKa3bIBaIOTCS Ha
MMOCTPOCHHUH OTHOIIICHHH ¢ HUMHU (Tab. 2).
Te >xe 0coOEHHOCTH BO B3aMMOJIECHCTBUHU
C 0COOBIMH IETHMHU OTMEUAIOT H POJIUTEIH
TPaAWIIMOHHO pa3BHUBAIOMIUXCS 00yda-
foruxcs (Tadm. 3), yKka3sIBas, 9TO IIeIaroru
B HEKOTOPBIX CJIydYasiX UCIOIb3YIOT CTHUI-
MaTHU3UPYIOIINE HEKOPPEKTHBIC CPABHCHHUSI
WJIK MPSIMO TPEJIaratoT JeTSIM COKPAaTHTh

Tabnuma 2. leATeIbHOCTD NMEAArora B reTeporeHHbIX rpynmnax
Table 2. Teacher activities in heterogeneous groups

Bonpocs! nHTEpBEHIO /

Yacrora, % / Fre-

Kareropuu orBeToB / Response categories

Interview questions quency, %
F'otoBHOCTE kK pabore J[ledumnur 3Hanui, ymeHuit u HaBeikoB / Deficiency of
; . 46,7
¢ ocobeimMu netbmu / knowledge, aptitudes, skills
Willingness to work o .
with special children 3HaHUH, yMEeHHI U HaBBIKOB Hoctarouno / Knowledge, 533
skills and aptitudes are sufficient ’
TpebGoBanus k getsm / OnumHakoBwle / Homeogeneous 48,7
Requirements for chil-
dren Pasnuunbie / Heterogeneous 51,3
Tpynunoctu B obmennn YdeOnsie TpygHoctn / Educational difficulties 46,9
fnﬂceg;gluéi?;tfii;uglﬁﬁ «Heymnoousie Tembl» / “Uncomfortable topics” 37,3
children JKanocts, couysctBue / Pity, sympathy 9,0
JHpyroe / Other 6,8
Tpynunoctu B obmennn OrpaHHYeHHBIH COBMECTHBINH qocyr neteii / Limited
. ) o X 62,6
Mexay aerbmu / Dif- children’s leisure time
ficulties i ica- .
tilgﬁ g:ts\,;g;log:ﬂg?éga «Heynobusie Temb» / “Uncomfortable topics” 9,6
HeKkoHCTPpYKTHBHBIE CIIOCOOBI TOCTPOSHHS OTHOIICHUH / 51
Non-constructive ways of building relationships ’
YacTteie koHuukThl / Frequent conflicts 8,0
Hpyroe / Other 14,7
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Tabnuna 3. MHeHus poauTeeil 00 00yyeHHH eTeil B reTeporeHHbIX rpynmax

Table 3. Parents’ views on learning of children in heterogeneous groups

Bonpocs! nnTepssio / Interview
questions

Kateropuu orBeToB / Responses categories

Yacrora, % /
Frequency, %

EcTb Jiit 0TIM4Hs MEKIy 00ydeHHEM

B I€TEPOreHHOM M OJHOPOIHOM Kiiaccax? /
Are there any differences between learning
in a heterogeneous and homogeneous
class?

Kakue «miocs» B 00yueHHH B Te-
TeporeHHOM kiacce? / What are the
“pluses” in learning in a heterogeneous
class?

Kakwue TpynHocTH B 00ydeHHH

B rereporeHHoM kiacce? / What
are the learning difficulties in the
heterogeneous class?

JlomxHb! 11 poauTenu ObITH HHMOP-
MHUPOBAHBI O TOM, 4TO HX AETH OyayT
YYHUTBCS B TETEPOTeHHOM Kiacce? /

Oriuuuii Het / There are no differences 38,6
Oraunuus ecth / There are differences 61,4
«IlmrocoB» Het / There are no “pluses” 65,0
Pacmupenue onsita odmenus / Expanding 14,5
the communication experience

Bocnurarensubie cpaBHenust / Pedagogical 20,5
comparisons

Tpynnocteii et / There are no difficulties 48,6
Kondnuxrer mexxay aerbmu / Conflicts 10,0
between children

HekoppekTHOE OTHOLICHUE TIe1aroros / 12,3
Incorrect attitude of teachers

TpyrHOCTH B OCBOCHHH IIPOTPaMMBI / 15,4
Difficulties in mastering of the educational

programme

JNpyroe / Other 13,7
Ha/ Yes 45,2
He o6s3atenpro / Not necessary 54,8

Should parents be informed that their
children will be learning in
a heterogeneous class?

JI0 MUHUMYMa KOHTAKThI C 0COOBIM PeOCH-
koM (12,3 %).

Camu ponuTenu, Mo UX COOCTBEHHO-
My MPHU3HAHWIO, B HEKOTOPBIX CUTYAIUIX
HCIIONIB3YIOT CTUTMATU3UPYIONIUE CPaBHE-
HHS B BOCHHTATENbHBIX Heisax (14,5 %).
[MomuepkHEM, YTO POJUTEIH YXKE HA dTaIle
BBIOOpPa 00pa30BaATEIIFHOTO YUPEKICHUS
OTMEYAIOT BaXXHOCTh MH(POPMAIIUU O TOM,
YTO UX peOCHOK OY/IET yUUTHCS COBMECTHO
¢ 0coObIMU JeTbMHU (45,2 %).

O06cy:x1eHue U 3aKJII0YEeHHe
O06o0mmast pe3ysbTaThl, MOXKHO OTMeE-
THTb, YTO Hanboliee CEPhE3HON M YaCTO
BCTpeyaromieiicss mpodaeMoi HHTerpauy 1
WHKITIO3UH B 00Pa30BAHUU SBISETCS CKPBI-
Tas WU SBHAsl DKCKIO3UsI. BONBIIMHCTBO

PSYCHOLOGY OF EDUCATION

OTHMCAHHBIX MPOOJIEM MOTYT OBITH OCMBIC-
JICHBI MTOCPEJCTBOM UX COOTHECCHUS C CH-
CTEMOU 00IIeYeIOBEYECKUX U MPOJeCcCho-
HallbHBIX 3THYECKUX MPUHIHIIOB (Ta0m. 4).

Kak Bugno mu3 tabauusl 4, Hauboiee
HapylIIaeMbIMH OKa3bIBAIOTCS CIENYIO-
nMe 3THYCCKUE MPUHIMIBI: YBaXKCHUS
K JIMYHOCTH («HapyIIEeHUE MPaB PABEHCTBA
B OOIICHUMY SBJISICTCS YaCTHBIM CIIydaeM
HapyIICHUs MPUHIMIIA YBAKCHUS K JIUY-
HOCTH), KOMIIETCHTHOCTH U KOH(HUICHIIH-
aJbHOCTH.

Janee ObLIIO IPOBEJACHO CpaBHEHUE
YeThIpeX Mpo(ecCHOHATbHBIX ITHYCCKUX
KOJIEKCOB TIOMOTAIOIIUX PO eccuid, uMme-
IONIMX HEMOCPEACTBEHHOE OTHOIICHHE
K UHTETPAIMH ¥ HHKITIO3UU B 00pa30BaHUM
(Tabm. 5).
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Paccmotpum conepkanue 0CHOBOIIONA-
TaloMIeTo ATHUYECKOTO NPUHYUNA VEANCECHUS
K JUYHOCmu, IpU3BaHHOTO o0ecreunBaTh
OCHOBHBIC ITpaBa CyObEKTOB 00pa30BaHMUS.
B ¢unocodckom ciaoBape oHO pacKpbiBa-
€TCs CIEeNYIOUUM 00pa3oM: « YBaKeHHE —
MO3UIHUS, TPEMUCHIBAIONIAS HE TPUUUHSTh
Bpeia IPyroMy: Hu GU3HUECKU — HACUITHEM,
HHU MOPaJIbHO — CY)KACHHEM»’. YBaKeHUE —
9TO MOPAJILHBIA JOJT, OJHO U3 Ba)KHEH-
mUX TpeOOBAHUH HPABCTBEHHOCTH, MOJI-
pasyMeBaroliee nMpu3HaHUE JOCTOMHCTBA
Au4YHOCTH. B 001IeCTBEHHOM MOpPajIbHOM
CO3HAHHHU TOHATHE «YBa)K€HUE» BKIIIOYA-
€T PaBeHCTBO IpaB, CIPAaBEAINBOCTb, KaK
MOKHO OoJjiee MOJIHOE YIOBJIETBOpPCHHUE
WHTEpPECOB JIOAeH, ToBepue B OOLICHUH,
BHUMaHHE K UX yOEXKICHHUAM, UyTKOE,
BEKIUBOE, JICIMKATHOE K HUM OTHOIIICHUE.
Hapyuienue TpeOoBaHUN MpHHIIKIIA YBa-
JKEHUS K JIFOJIIM YPEBATO HECHPAaBEIHBO-
CThIO, TIOJIABIICHHEM CBOOOJBI JTUYHOCTH,
HEPaBEHCTBOM B OOIIECHUHU, YHUIKCHHUEM
JIOCTOMHCTBA YEJIOBEKa, HEJIOBEPUEM, TPY-
0OCTBIO U B XyAmux ciydasx AaxXe Hacu-
JUEM M YTHETCHHUEM, T. €. HECOOIIoICHUE
OTOr0 NpUHIHUIIA MOXXHO CHHUTATh HpI/ILII/IHOI‘/'I
3KCKIO3uK. He ciiydailHO 3TOT NMpUHLKI
BKJIIOYEH BO BCE MpPOaHaJIM3UPOBAHHBIC
THYECKHE KOAEKCHl B BUJIE TPeOOBaHUMN
K JUYHOCTH CIEIHATNCTa B LEJIOM, K e¢
HPABCTBEHHBIM OCHOBAHUSM, & HE TOJHKO
K ipo(eCCHOHANBHBIM HaBbIKaM. [Ipu aToM
YCIIOBUSI MHKJTFO3UU Y MHTETPAIUU TPEOYIOT
JOTIOJTHUTEBHBIX YTOUHEHUN 3TOTO TPUH-
M1, KACAIOINXCS 0COOLIX JIETEH.

Ipunyun xomnemenmuocmu umeet 60-
Jiee OIpeIeJICHHOE COJIepyKaHKIE, YeM ITPHH-
LM YBaXKCHUS, U UMEET CMBIC]I 00Jiaja-
HUS BCECTOPOHHHUMH 3HAHUSMH U OMBITOM
B Kakoi-nmubo nmpodeccuoHanabHO# chepe,
YCIICIIHOE HCIO0JIb30BaHUE ITUX 3HAHUU
B KOHKPETHBIX YCIIOBHUAX, TpebOyroiee
MOCTOSIHHOTO MPO(ECCHOHATLHOTO COBEP-
NIEHCTBOBaHMS. Bo Bcex CpaBHMBaeMBIX
KOJIeKCax, KpoMe MojIeTbHOTO, KOMIIETCHT-
HOCTB OIpeNesieTCsl B 00IeM BUIE U000
KaK IEHHOCTb, MO0 KaK XapaKTepUCTHUKA
npodeccuonana, obecrneunBaronias Kade-

CTBEHHOC pelIeHre MpoOIeM KIHEHTOB.
B MoaenbHOM KOJEKce menarora 3ToT
MPUHIHUIT KOHKPETH3UPYETCsI B TEPMHHAX
yMEHUN paboTaTh C HOBBIMH METOJaMH
00y4eHHs 1 BOCIUTAHUSA, YIUTBIBATH 0CO-
OCHHOCTU NCUXO()HU3UUYECKOTO Pa3BUTHS
yYalIuXcsi U COCTOSTHUE UX 37]0pPOBBs (4TO
HETIOCPEIICTBEHHO KacaeTcs WHTErpalnu
W MHKJTI03WH B 00pazoBaHum ). Kpome Toro,
TaM TPOBO3IJiaIIaeTcs HEOOXOAUMOCTh
IJIs TIeJarOTHYeCKuX PaOOTHUKOB UMETh
naealbHBIE KadecTBa: «OBITH 00pa3mom
npodeccruoHanu3May, «KUMeTh 0e3ynpeu-
HYIO peIyTaluio», «CInocoOCTBOBATH Gop-
MUPOBAHUI OJIATOMPUATHOTO MOPajb-
HO-TICHUXOJIOTHYECKOTO KIIUMaTa» — 3TO yKe
HE TOJIBKO MpodeccHOoHalbHbIEe KauecTBa,
HO M KauecTBa LEJOCTHOU 3peso JIny-
Hoctu. OgHako opMHUpOBaHHE 3peioi
HPaBCTBEHHOW JIMYHOCTH CIIEIUATHUCTA
TpeOyeT MIUTENbHBIX YCHIUH U CO3/TaHMs
HE TOJIBKO CIEIUATBHBIX OJIOKOB IPOTpamMm
BOCHHUTATEIBHOTO XapakTepa B By3aX, HO
1 OJaronpusTHON HPAaBCTBEHHO OPUEHTH-
POBaHHOM CpeJIbl KaK B y4eOHOM 3aBECHUH
U npodeccuoHalbHOM COO0LIEeCTBE, TaK
1 B obOmecTBe B 1ieaoM. Ha cerogusamuanii
JeHb 3TO MPEJCTaBIsIeTC BeCbMa IMpooiie-
MaTHYHBIM. B CBS3M C 3TUM KOHKpeTH3aLus
KOMITIETEHIINH, KacaroIuxcs 0COObIX JeTeH,
MOXET CTaTh BIIOJHE JIOCTHXUMBIM pecyp-
COM IMPOTHUBOJEHUCTBUS BO3HUKHOBEHUIO
MOpaJbHBIX KOJUTM3HH, KOTa TpeOOBaHMS
3TUYECKOTO KOJEKCa PEeriIaMeHTHUDPYIOT
MPUHSITHE PEIIeHUs MeJaroroB u cremuna-
JUCTOB B CIIOHBIX CUTYaIUSIX MO BBIOOPY
KOHKPETHBIX JI€HUCTBUN.

Hpunyun xonghudenyuanrpbrnocmu 10cTa-
TOYHO MPEJICTABJICH BO BCEX CPABHUBAEMBIX
KOJeKcaX, KpoMe MoJenbHOro Kojaekca
nenarora. TaM HET OTAECIBHOIO MYHKTA,
MOCBSIIIEHHOTO CTOJb NPAaKTHYECKHU aK-
TyallbHOW MpoOiemMe, a BOIMPOC O TpaBe
Ha JIMYHYIO ¥ CeMEHHYI0 TallHy BKJIIOYCH
B OOIIMH MYyHKT O MpaBax kiueHTa. [IyHKT
I1.11 TonbKO KOCBEHHO MOXHO TPaKTOBATh
KaK OTHOCSIIIUICS K TPUHIUITY KOHPHUICH-
nUanbHOCTU. [I[pUMEHUTENBHO K TPAKTUKE
00pa30BaTeNbHOM HHTETPAllUU U MHKITFO3UU

° Veaxeunue // ®unocodekuit cnoBaps [IaekTponusiii pecype]. URL: http://vslovare.info/slovo/
filosofskiij-slovar/uvazhenie/284912 (nara o6pamenus: 17.07.2018).
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nepeJ CrenuajiucTaMd BO3HUKACT MHOTO
BOIIPOCOB K perjaMeHTalUuu B 3TOH cde-
pe. Uto netu ¢ OB3 u neTu-BoCcnUTaHHU-
KU JIETCKUX JOMOB JIOJDKHBI/MOTYT 3HATh
0 cBOoeM 00pa3oBaTeIbHOM MapupyTe?
UTo AOMKHBI/MOTYT 3HATh O JMarHo3ax
Y COIMATIbHOM CTaTyCe 0COOBIX OJTHOKIIACC-
HukoB Apyrue neru? Kakas mndopmamms
0 JIeTAX M B KakoM oObeme HeoOxommma/
JOTTyCTUMA JIJIsE OOCYKJICHHS C KOJUIETaMHu
1 agMuHHCTpamue? UTo MOKHBI/MOTYT
3HATh poxuTeNnn 00 0COOBIX JIeTAX, 00yUa-
FOIIKUXCSI COBMECTHO ¢ uX JaeThbMu? HyxHO
JIM UX BOOOIIEe 00 3TOM MHPOPMHUPOBATH?
Takum 00pa3om, 37ech UMEETCsI 0COOCHHO
OonbI10# Tpo0e, HaJl KOTOPBIM HEOOX0 -
Mo pabotarh. MbI oJ1araeM, 4To B KOJIEKCE
MeJIarornaecKor 3TUKU He0OX0AMMO pera-
MEHTUPOBATh YCIIOBHS M OOCTOSITEIhCTBA
COXpaHEHMs TalHbl quarnosa gereit c OB3
Y HepasriameHns nHPOpMaIlud O ceMeii-
HOM cTaTyce peOeHKa.

Ha ocHoBe pe3ynbTaToB SMIUPUIECKO-
I'0 MCCJICI0BaHUs ObLIH BBISBIICHBI ICUXO-
JIOTHYECKHUE MPOOJIEMbI, BOSHUKAIOIINE BO
B3aUMOJICHCTBUU CYOBbEKTOB 00pa30BaHMs
B YCJOBHSAX UHTETPalMd U HHKIIO3UU
Y KOHKPETH3UPYIOUIUE MPOSBICHUS COIU-
aJTbHOW IKCKIIO3UU OCOOBIX JIETEH, B TOM
YUCJIe CKPBITAs WU SIBHAS TUCKPUMHUHAIIHS
Y CTUTMaTHU3aIus 0COOBIX JIETeH U UX po-
IUTelNel, HapylIeHne TPaHUIl BO B3aUMO-
NEeWCTBUUA C HUMHU, BBITECHEHHE OCOOBIX
neTei Ha mepru(epuro CHCTEMBI OTHOTIICHIH
B y4eOHOH Trpymme, acCHMMETpPHs Teaaro-
TUYeCKUX TpeOOBaHUN U OXKUTaHUHN, HaMe-
PEHHOE WJIM HEHaMEPEHHOE pasIallieHue
MH(OPMALIUU O COCTOSTHUU 37I0POBbs peOCH-
Ka W/WIH €TO COIIMAaNbHOM cTaryce, nedu-
AT TPO(ECCUOHATBHBIX 3HAHUN, YMCHUHT
Y HaBBIKOB y IejaroroB. beuio mokasaHo,
4YTO HanOoJIee MoIBePKEHHBIMU HapYIIICHH-
SIM B 9TUX YCIIOBUSX CTAHOBATCS TIPHHIIHUITHI
YBa)K€HUS, KOMIIETEHTHOCTH U KOH(PUEH-
UHMaIbHOCTH. AHaIN3 MOJEeabHOTO KOAEK-
ca, IPU3BAHHOTO OCYIIECTBISITH dTHUE-
CKYIO peTJIaMEHTAIHIO TPo(heCCHOHAITBHON
JEATEILHOCTH MEIaroroB, oKa3al, 4To ero
COJIep)KaHKME HE B MOJIHOW Mepe OTpaKkaeT
crienu( UKy J1eITeJIbHOCTH 11€/1aroroB B yC-
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JIOBUSIX MHTETPAIMH U MHKITIO3UH U HYKJa-
€TCs B JOMOJHCHHUAX. B wactHOCTH, IEne-
c000pa3HO KOHKPETU3UPOBATH COJIEPIKaHNE
MPUHIIUIIOB YBAXKCHUS U KOMIIETEHTHOCTHU
MPUMEHUTEIBHO K MpoOieMaM MHKIIIO3UU
W UHTETpallly, a TAKKe HeoOxoaumo Ooiee
MOIPOOHO PACKPHITH CO/IEPIKAHNUE TTPUHITU-
ra KOHPUJIEHIHAITHHOCTH.

I[TpoBeneHHBIM aHaNKU3 MMoOKa3al, 4TO
B YCJIOBHSAX WHTETPAIlMd ¥ HHKIIO3UU
B 00pa3oBaHUM HEN30EKHO BO3SHUKAET IIe-
JIBIA psii MOPAJIbHBIX KOJUIM3UH, KOTOpbIE
HEBO3MO)KHO PEIrIIaMEHTUPOBATh HOPMATHB-
HO, KCXO/IsI U3 TPEOOBaHUI CYyIIECTBYIOLINX
npodeccuoHaIbHBIX dTHYECKUX KOJEKCOB.
KoHneuHo, B 3TUX clly4asx Ha MEepPBbIN TIaH
BBIXOJAT POOIeMbl HPABCTBEHHOH 3peio-
CTH ¥ MOpajbHON HAaAECKHOCTH IeJarora,
MO3BOJISIONIUX €My peaian30BaTh B KOH-
KPEeTHBIX (TPYIHBIX) MpodeccuoHaTIbHBIX
CUTyalusX OOIIHe dTUYECKHE MPUHIIHITBI
[32; 33]. OmHAako MOATOTOBKA HPABCTBEHHO
3peNbIX ¥ MOPATbHO-HAIEKHBIX CIIEI[HATH-
CTOB TpeOyeT MHOTO BPEMEHH, CIeIUalb-
HBIX BOCTIMTATEJIBHBIX IPOrPaMM B BY3ax
Y HalpaBJICHHOW JJIMTEJbHOU pabOThI 1O
CO3JaHUI0 0JAaronpusATHON HpPaBCTBEH-
HO OPMEHTHPOBAHHOW Cpelbl HE TOJBKO
B npo¢eccuoHaIbHOM COO0UIECTBE, HO
u B obmecTBe B LenoM. Ha Ham B3rmsan,
MOMHUMO 3TOW JJTUTENIHHOW W HEOoOXOIH-
MOW paboThI, P MPOOIEM MOXKET OBITH
CHSAT IIYTE€M JOMOJHUTEIBHOTO YTOUYHEHUS
W PAcCKpPBITHS COJEpP)KaHUS MyHKTOB JTH-
YeCKUX Mpo(dhecCHOHAIBHBIX KOJEKCOB.
W T0, Ipesk/ie Bcero, BOPOC 0 HEOOXOAMMOM
U JIOyCTUMOM 00BbeMe MHPOPMUPOBAHUS
Y4aCTHHKOB 00pa3oBaTeIbHOTO Mpolecca
00 0coOeHHOCTSX 00pa3oBaTEIbHBIX MO-
TpeOHOCTEH U BO3MOXKHOCTEH JIeTeH, KOTO-
PBIN 1OJKEH OBITH TOTIOJIHUTEIBHO U3YUEeH,
a HeoOxouMble TpeOOBaHUS CHOPMYIHPO-
BaHBI ¥ BKJIIOYEHBI B MOJEIBHBIN KOJEKC
negarora. Ml ojlaraeM, 4T0 OCMBICIICHUE
WHTETpaluNd ¥ WHKIIO3UM B KOHTEKCTE
THYECKUX MPUHIIUIIOB B3aHMMOJCHCTBUS
cyOBeKkTOB 00pa3zoBaHus OyaeT crocoo-
CTBOBAaTh yCOBEPIICHCTBOBAHHUIO HOBOM
ISl Halled CTpaHbl MPaKTUKU paboThl
€ 0COOBIMU JIETHMHU.

TICHUXOJIOI'MS OBPA3BOBAHIA
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Beenenne. B cratbe paccmarpuBaeTcs nmpobiemMa 00bEKTHBHOTO OICHHBAHUS 3HAHUH C MCIOIb30BAaHHEM
9KCIEPTHBIX aBTOMaTH3UPOBAHHBIX CHCTEM KOHTPOJIS U OLIEHKHU 3HAHUH. AKTYaJbHOCTb CTaTbU 00yCIIOBIIEe-
Ha MOBBIIICHUEM KaueCTBa IIPOBEICHHs KOHTPOJIS U OLIEHKH 3HaHUI MeTonoM TectupoBanus. Llenb crarbu
3aKI09aeTcss B 000CHOBaHUU d(PPEKTUBHOCTH U Pa3pabOTKH KOMILIEKCa KPUTEPHUEB aHAIN3a TECTOBOTO
OTBETa U HAYYHO 0OOCHOBAHHOTO TOJIX0/a K X OLIEHUBAHUIO.

MarepuaJjbl 1 MeTobl. McciaeoBanue NpOBOAUIOCH HA OCHOBE CHCTEMHOIO aHAIN3a U METOJUKH OTCIIe-
JKUBaHHS pe3ynbTaToB oOydenus b. biayma, a Takke METOAUKH, ITUPOKO HCIIONB3YEeMON B MCCIIEAOBAHUH
KayecTBa 00y4eHHs 10 OLleHKe 00pa30BaTeNbHbIX JOCTHKEeHHUIT yuamuxcs Program for International Student
Assessment. [l u3ydeHus npoOieMbl ObLIO IPOBEICHO aHKETUPOBAHUE, B KOTOPOM MpUHsIN yuacTHe 102
npenofaBatens u 357 ctyneHToB KaparaHamHCKOTO TOCYyIapCTBEHHOTO TEXHHYECKOTO yHUBEpcHTeTa u Ka-
paraHIMHCKOTO roCyAapcTBEHHOro yHuBepcuteTa uMenn E. A. bykerosa.

PesynbTarsl ucciaenoBanus. B crarbe npenioxkeH HOBBII M01X0/] K KOHCTPYHUPOBAHUIO TECTOBOTO BOIIPOCA
U OTBETa, AOMYCKAIOMETO CBOOOJHO KOHCTPYHpPYeMyI0 (hOpMy TECTOBOTO OTBETa. AHAIH3 OIEHKH TAKOTO
OTBETa JOCTUTaeTCs KOMIUICKCOM KpUTEpHeB ee (pOpMHUPOBaHMS Ha OCHOBE Pa3pabOTaHHBIX aJrOPHUTMOB
KPUTEPUEB OLICHKU UX KaueCTBa. DTO JaCT BO3MOXKHOCTb IPUMEHUTD IIOJyYCHHBIC PE3y/IbTATHI AJIS PEIICHUs
HAy4HOH MpoOIeMbl 00BEKTHBHOTO OIEHUBAHNSA 3HAHMH C HCIIONb30BaHHEM TECTHPOBAHHUS.

O0cy:kaeHne U 3aKJII0YeHne. BbInolHeHHOE HCCleI0BaHNE PACIINPUIIO TIPEJICTABICHUE O BOSMOXKHOCTAX
UCIIOJIB30BAHUS YKCIIEPTHBIX CUCTEM KOHTPOJIS M OLCHKM 3HAHUI U MOBBINICHUN 0ObEKTHBHOCTH 3HAHUIA,
nproOPETEHHBIX B Iporecce o0ydenus. [lomyueHHbIe pe3ynbTaThl MPEACTABIAIOT MPAKTHIECKYIO 3HATUMOCTh
JUIS IEJIaroTOB P Pa3paboTKe SKCIEPTHBIX CUCTEM KOHTPOJIS M OLIEHKH 3HaHUH. [TepcriekTiBa nanbHeiero
U3Y4YCHUS — COBEPLICHCTBOBAHNUE METO/1a TECTUPOBAHUS II0CPEACTBOM PACIIMPEHUS KOMIUIEKCA KPUTEPHEB
OLICHKU 3HaHHI.

Kniouesvie cnosa: nupakTuka, TeCTUPOBaHHE, (OPMBI KOHCTPYHPOBAHUSI TECTOBOTO OTBETA, KOMIIIEKC KPHU-
TEpHEB, SKCIEPTHAS CHCTEMa KOHTPOJIS U OLIEHKH 3HAHMHN, KaUe€CTBO 00yUeHUs
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Introduction. The article deals with the problem of objective knowledge assessment using expert auto-
mated systems for monitoring and evaluating knowledge. The relevance of this study is determined by
qualitatively improving the monitoring and evaluation of knowledge using a testing method. The purpose
of the work was to develop a set of criteria for analysing a test response along with an objective approach
to their assessment.

Materials and Methods. The study was conducted on the basis of the system analysis and B. Bloom’s
method tracking learning outcomes, as well as the method widely used in the study of the quality of studies
on the assessment of educational achievement of students: Program for International Student Assessment. In
order to study the problem, 102 teachers and 357 students of two universities — Karaganda State Technical
University and Karaganda State University named after E.A. Buketov — in Karaganda, Kazakhstan were
interviewed and their responses observed.

Results. The results of the work are of interest to the scientific and pedagogical community, as well as
practicing teachers. The article proposes a new approach to constructing a test question to allow a response
in a freely-constructed form. Such an answer can be analysed by a set of criteria for its formation based
on the developed algorithms for a criterial assessment of their quality. This makes it possible to apply the
obtained results to solve the scientific problem of objective knowledge assessment using testing.
Discussion and Conclusion. The completed study has expanded the representation of the possibilities
of using the expert systems for monitoring and evaluating knowledge and increasing the objectivity of
knowledge acquired during learning processes. The received results represent the practical importance
for teachers involved in the development of expert control systems and assessment of knowledge. The
prospect of further study consists in improving the testing method by expanding the set of criteria for
assessing knowledge.

Keywords: didactics, testing, forms of designing the test answer, complex of criteria, expert control system
and assessment of knowledge, quality of training

For citation: Golovachyova V.N., Tomilova N.I., Abildaeva G.B. Development of a Set of Criteria for Analysing
Trainee Answers in Expert Control Systems and Assessment of Knowledge. Integratsiya obrazovaniya = Inte-
gration of Education. 2019; 23(3):440-457. DOLI: https://doi.org/10.15507/1991-9468.096.023.201903.440-457

Beeaenue

Ha coBpemeHHOM 3Tare pa3BUTHUS JU-
JAKTHKA CTPEMHTCS OTYETIMBO YIIPABIATh
nporeccoM o0ydeHus Ha BCEX dTamnax, Ha-
YUHAas OT MOCTAHOBKH 1eJIeil U 3aKaHYuBas
MPOBEPKON pe3ynbTaTtoB. B cBs3M ¢ 3TUM
B IIEJarOTMYECKOM HayKe HJIET MOUCK My Ten
U CPEJICTB COBEPIICHCTBOBAHUS KOHTPO-
7 W OIEHKH 3HAHWHU C IEIhI0 MOBBIIIE-
Hus kadecTBa oOydeHus. Tax, K. Muren-
KaMIl CYUTAET, YTO «COBPEMEHHas HAy4YHO
o0oCHOBaHHAas MHIaKTHKa oOpedcHa Ha
nmopakeHHe, eCliM OHa He ONHpaeTcs Ha

OoraThelif MHCTPYMEHTAPUH MaKCUMaJbHO
O00BCKTUBHBIX METOJIOB II€JaroruuecKoi
JUATHOCTUKI» .

B kauecTBe 0HOTO U3 TaKUX CPEACTB
nenaroruuyeckasi Hayka paccMaTpuUBaeT
tectupoBanue. B. C. ABaHecOB Ha3bIBaeT
TECTHPOBAHHE «OJHON U3 HanboJee TEXHO-
JOTHYECKUX QOPM IMPOBEJICHHS aBTOMATH-
3UPOBAHHOIO KOHTPOJS C yIpPaBJIsIEMbIMHU
mapamMeTpaMu kagecTBa»?. [IpeumyIecTBo
Takoi (OpPMBbI KOHTPOJIS B €r0 0ObEKTHUB-
HOCTHU, T. €. HE3aBUCUMOCTHU TMPOBEPKH
U OIEHKHU 3HAHUH OT JKCIepTa-npemnoaa-

! Uneenkamn K. Tlenarorndeckas quarsoctuka. M.: [Temaroruka, 1991. 240 c. URL: http://infonarod.ru/info/
ingekamp-k-pedagogicheskaya-diagnostika-s-nem-m-pedagogika-1991-240-s (nara obpamenus: 31.01.2019).

2 Aséanecos B. C. OCHOBBI HayYHOW OPraHU3alMK EJarorudeckoro KOHTPOIs B BBICIICH IKose. M.:
MUCHUC, 1989. 168 c. URL: https://search.rsl.ru/ru/record/01001477768 (nara obpamenus: 31.01.2019).
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BaTeJIsl, BIAJICIONIETO 3HAHUSIMU B JAHHOM
MpeIMETHOM 001acTH.

JunakTuyeckoe TeCTUPOBAHUE — DTO HE
HOBBIN MeToJ ucciaegoBanus. Eme B XIX B.
uccnegoBarenu @. 'ansron, A. Kerten us-
y4ajd UHAUBUAYaJbHbIC PA3IUUUs JI0AeH
C MOMOIIBIO TECTOB. VMI3HAaUaabHO yueHble-
JUAKTBl CYUTANHU, YTO TECTUPOBAHUE HE
SIBJISIETCS MTOJIE€3HBIM, IOCKOJIBKY OHO Orpa-
HAYHBAET BO3MOXXHOCTH Pa3BUTHA 00ydJa-
ouuxes. JIu1akTuuecKkuil TeCT NpoBEPSET
HACKIIOUUTEILHO 3HAHUS U TIOOTOMY SIBIISI-
eTcst 3P(HEKTUBHBIM CPEJACTBOM KOHTPOJIS
HapsAay ¢ apyrumu meronamu. ITo ciosapro
C. U. OxeroBa, «JIUJIaKTUUYECKHH TECT —
9TO HA0Op CTaHAAPTU3UPOBAHHBIX 3aTaHU I
[0 ONpPEICICHHOMY MaTepuany, yCTaHaB-
JIMBAIONIUN CTEIEHbh €r0 YCBOCHHS 00yua-
embiMm»’. C Touku 3penust B. C. ABaHe-
COBA, «TECT — ATO METO/JI [1€1arOrNYECKOr0
usmepenus»?. M. U. IloreeB ompenenser
TECT KaK COBOKYIHOCTb COCTaBJIEHHBIX
B CTaHmapTHOW (GopMe 3HAHWN, yMECHUI
Y HaBBIKOB, YIOBJIETBOPSIONINX TpeOoBa-
HHUSM HAJEKHOCTU W BaUTHOCTH, IO KO-
TOPBIM IIPOBOAUTCS CPABHUTEIIbHAS OLICHKA
3HAHWM, YMEHHH U HABBIKOB, CIIOCOOHO-
CTel, yMCTBEHHOTO Pa3BUTHS".

CyuiecTBymomue B IneJaroruueckoi
Hayke (hOpMBI MpeACTaBICHUS OTBETa Ha
TECTOBOE 3aJlaHue menecoodpa3Hbl. Llene-
c000pa3HOCTh X MPUMEHEHHS B y4eOHOM
npollecce onpapaaHa MpakTUKou. Jugak-
TUYECKUE TECThl 10 MHOTHUM IMPU3HAKAM
SIBISAIOTCS HaNMOOJIee MePeTOBBIM METOIOM
KOHTPOJS W MPOYHO YACpPKUBAIOT JIUIH-
pyIOIINEe MO3UIUU CPEIH TPATUIHOHHBIX
(hopM KOHTPOJISI 3HAHUH.

[IpoBeneHHBI HAMU aHAJIU3 COBpeE-
MEHHOT'O COCTOSIHUS UCCIEJOBAHUM, a TaK-
)K€ CUCTEM KOHTPOJIS U OLCHKH 3HAaHUU
MoKa3aj, YTO CYMECTBYIIIUE CIOCOOBI
KOHCTPYUPOBAHUSI BOIPOCOB U OTBETOB

Ha OCHOBE AMJAAKTHYECKHX TECTOB MMEIOT
Maccy J0CTOUHCTB®:

— YMEHBIIAIT CyOBEKTHBHOCTH OIle-
HOK;

— CO3/1aI0T BO3MOYKHOCTh KOMIUIEKCHOMN
KOMIIBIOTEPHU3AIMN BCETO Ipoliecca KOH-
TpOJs U OLEHKH 3HAHMH;

— MOBBIIIAIOT UHTEHCUBHOCTD TPYAa;

— 00ecneunBaroT NPOCTOTY U ONIEPATUB-
HOCTb ITPOBEPKH PE3YIBTATOB U JP.

IIpakTuka MOKa3bIBAET, YTO CYIECTBY-
IOIIHEe CTIOCOOBI KOHCTPYHPOBAHUS BOIIPO-
COB M OTBETOB Ha OCHOBE AUJAKTHYECKHUX
TECTOB HE BCET/Ia IO3BOJISIIOT OOBEKTHBHO BbI-
SIBUTh PEAJIBHBIN yPOBEHb 3HAHUN yUYalllUX-
€A ¥ UMCIOT OTPUIATENIbHBIE CTOPOHBI [1]:
CepbEe3HbIE MCKA)KEHUs BOCHPUATHUSA yda-
HIUMHCS I[€JOCTHOCTU MaTepuasna, BbI-
paboTKa CTEpPEOTUNMHOCTH MBILIJICHHUS,
MEXaHHUYECKOE 3ay4ynBaHUE OTBETOB, 3aI10-
MHHaHUE U CIIUCBIBAHNE KJIIOUEH K TECTaM,
HE BCETJja MOJKHO BBISICHUTD, KaK yUYaIIuiics
ONpENEINJ OTBET — IIyTEM JIOTUUYECKHX
paccyXJIeHUl Uin ciaydaiHo u T. A. Takas
CUTYyallls UMeeT HeTaTUBHBIE MOCIIE/ICTBUS:
CHUKAETCS CTUMYJIHpYIOIIee BO3AeHCTBHE
MeJJarorM4ecKoi OLIEHKH Ha MO3HaBaTelb-
HYIO JIeATeIbHOCTb 00y4aeMBbIX M Ka4€CTBO
y4eOHOro mpouecca B LEeIoM.

[Touck nemarorudecku 3GQPEKTUBHBIX
nyTed u paszpaboTka HOBOW METOAUKHU
aHalIM3a OTBeTa 00y4aeMOro B 3KCIIEPTHBIX
aBTOMAaTHU3HPOBAHHBIX CHCTEMAaX KOHTPOJIA
1 OICHKYW 3HAHWH SBISETCS TMPOOIeMOit
Hauiero ucciaenoBanus. OnHAKO B menaro-
THYECKO HayKe MOKa HeJO0CTaTOYHO Ha-
YYHBIX pa0boT, HAIlCJICHHBIX Ha UCCIIe0Ba-
HHE MyTeH COBEPIIEHCTBOBAHUS MTpolecca
KOHTPOJSA U OLEHKM 3HAHUU HA OCHOBE
TECTHPOBAHMUS.

Takum oOpa3om, ogHUM U3 3PPEKTUB-
HBIX CPEJCTB KOHTPOJSA U OLEHKH 3HAaHWU
SIBASIETCS JUIAKTUUECKUN TECT.

> Oocecoe C. H. Tonkosblii ciioBaps sizbika / PAH. MHcTHTYT pycckoro si3bik uM. B. B. Bunorpazosa /
non pea. C. U. Oxerosa, H. 10. IlIBenoBoii. 4-¢ u3n., gon. M.: A30ykoBuuk, 1997. 944 c. URL: http://

ozhegov.textologia.ru (zara o6pamenus: 31.01.2019).

4 Asanecos B. C. ®opMa TeCTOBBIX 3aJjaHuii: yuel. mocobue. 2-¢ uza. M.: Llentp tectupoBanus, 2005.
155 c. URL: http://mirsmartbook.ru/news/forma_testovykh zadanij_avanesov_v_s 2005_g/2014-02-12-164

(mara obpamenus: 31.01.2019).

> ITomeee M. H. OcuoBbl ananuTnueckoi quaakruku. CI16., 1992. 167 c.
¢ I'onosauesa B. H. OCHOBBI TIPUMECHEHHUSI TECTOBBIX TEXHOJOTUH B meaaroruke. Anmarsl: M3a-Bo

«prmeivy», 2001. 100 c.
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Teopernueckas 3HAUUMOCTH 3aKIIO-
4aeTcs B TOM, YTO NPEAJOXKEH HOBBIH
HOJXO0J K pa3paboTke TEOPETUYECKUX IO-
JIOKEHUH KOHTPOJIS U OLEHKH 3HAHUH Ha
OCHOBE JHMJAaKTHYECKUX TeCTOB. JlaHHBII
MOJXO0J MO3BOJSIET MOBBICUTH CTEIEHD
IpHOIMKEHHSI OLIEHKH 32 TECT K YPOBHIO
peanbHBIX 3HAHUHM ydYalluxcsi, 0COOCHHO
IO TIpeIMETaM COLUATBHO-TYMaHUTapHOTO
nukia. [IpakTudeckast 3HAUNMOCTH HCCIe-
JOBAHUS 3aKJTIOYACTCS B IPOCKTHPOBAHUU
9KCIEPTHOM CUCTEMbI KOHTPOJISI U OIICHKH
3HAHUH ¢ HCIOIb30BaHUEM HOBOTO ITOX0
K KOHCTPYHPOBAHHUIO TECTOBOTO BOIMpPOCA
U OTBETA, JOIYyCKAIOLIET0 CBOOOJHO KOH-
cTpyupyemyro (GopMy TeCTOBOrO OTBETA.
Pa3zpaboTan KOMIUIEKC KpUTEPUEB aHAIN3a
oTBeTa 00y4aeMoro.

B crarbe craBuTCS 11€71b — HAYYHO 000-
CHOBaTh dP(PEKTUBHOCTH U pa3paboTaTh
KOMITJICKC KPUTEPHEB aHaIH3a TECTOBOTO
OTBETA, MO3BOJSAIOIMINX 00BEKTHBHO OpTra-
HU30BaTh IPOBEPKY PE3yIbTATOB O0yUCHHS.

0630p nuTEpaTypHI

B koHTEKCTE HOBBIX Iapajgurm oopas3o-
BaHUs npoOieMa 00bEKTUBHOTO OI[CHUBA-
HHS 3HaHWH npuoOperaeT HOBbIC (HOPMBI
u coaepxkanue. [llupokoe pacnpocTtpane-
HHE CTIOCOOOB MOJIYYEHHUsI OIICHKY 3HAHU I
00yCIIOBMIIO POOIIEMy OLIEHUBAaHHUS TIPETIO-
JlaBaTelieM Pe3ylbTaTOB YUeOHOH esITeb-
HOCTH O0yYaromuXCcs KaK CaMOCTOSTENb-
HOC HaIlpaBJICHHUE TEeIarOTHUeCKON HAyKH.

3apybOexHbie uccienoparenn X. XuH,
Ix. Cayunepc, k. Anruna, JI. Kpokep,
P. Tambenton, X. Pomkepc, X. CBamuHa-
taH, JI. Palit, C. JINBUHICTOH U MHOTHE
npyrue, paboTampliue B JaHHOW 00J1acTH,
(hokycHpyOTCS MPEkKJIe BCEro Ha mpoodIie-
MaxX U3MEpPEHHS U OLCHUBAHUS 3HAHUH.

Tak, B pabore X. XuH, [Ix. Caynuepc
OI[EHUBAETCS TOYHOCTH JBYX IPOIEAYD
OLICHKH HaJeKHOCTH TecToB [2]. Yue-
geie C. JImBunrcton, X. CBaMuHaTaH,
P. F'amb6enron, />x. Anruaa, M. CabkoBuak
CUHTAIOT, 9TO O0BEM MPEIYCMOTPEHHBIX
nporpamMMoil 00y4eHus 3HaHUH MOXKHO
OTPEJICIUTH C MOMOIIBIO CIECIHAILHOTO
BHUJla MENAaroruuyeckoro TecTa — KpUTe-
pHUalbHO-OPUEHTUPOBOYHOTO. [Ipu s3TOM
BBIJICIISIFOT JIBA OCHOBHBIX €ro THIA: OPU-
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E€HTHPOBAaHHbBIE Ha OTIPE/ICICHHYIO0 00J1acTh
COJICPKAHUS U TECTHhl «HAa MacCTEPCTBO»
(kBanmupukanuonusie) [3-5].

[ToMuMO nepeyrCcIeHHBIX YUEHBIX-HCCITe-
JIOBaTeJICH CyIIeCTBEHHBIIN BKJIaJl B Pa3BUTHE
TekcTosnoruu BHecnu myonukarmu K. [Tupco-
Ha, Y. Criupmena, JI. TepcroyHa, I. Tomcona
B 00JIaCTH TECTOBBIX CHCTEM, a TaK)Xe METO-
JTMKU 00pabOTKH pe3ybTaToB TECTUPOBAHUS,
KOTOpBIE CTIOCOOCTBOBANIM CO3JIAHHUIO METO/IA
KOPPEJSIHH 1 (PaKTOPHOTO aHAITN3a, yCIEeIITHO
TIPUMEHSIOIIIXCS B COBPEMEHHBIX HCCIIENO0-
BaHUAX IO MPOoOIeMaM COBEPIICHCTBOBAHUS
KauyecTBa TecTa, MPOrpaMMHON 00padboTKe
pe3yNbTaToB TECTUPOBAHUS.

[MpoGnemam MOBBIIEHUSI 00BESKTHUB-
HOCTH OIICHKHU 3HAHUM C UCMOJIb30BAHUEM
KOMITBIOTEPHOTO TECTHPOBAHUS MOCBSIIIE-
HBI pa0OTHI MHOTHX OT€YECTBEHHBIX UCCIIe-
noBareneii. Tak, B padore 1. 1. CokonoBoit
MMOKa3aHO, YTO KOMITBIOTEPHOE TECTUPO-
BaHUE MOXHO paccMaTpuBaTh Kak COBpe-
MEHHYI0O HAayKOEMKYIO TMeIarorndecKyro
TexHojoruio [6]. CormacHo ucclie10BaHUIO
T. B. Kumkypno, T. II. bpyceHunosoi,
TECTOBbIE METOJBl dPPEeKTUBHBI MpH
OIleHKEe 3HaHuU cTyneHtoB [7]. A. B. He-
BepoB, A. U. Metenwsckuii, A. B. PaBuno
PACKpBUIH MPEUMYIIECTBA MPUMEHCHHUS
CHUCTEMBI TECTUPOBAaHUS B y4eOHOM IpoO-
1mecce MOJATOTOBKH CIeIMaliucToB [8].
B uccnenosanuu I'. C. KynpusinoBoit
C LIETBI0 IPEOAOEHUS TPyAHOCTEH popmu-
pOBaHUS TECTOB Mpejjiaraercs Te3aypyc-
HBIN MOAX0A K (POPMUPOBAHUIO TECTOBOTO
WHCTPYMEHTApHs MO AucHHuNiInHaMm [9].
J. FO. AnpTumenToBa, A. 0. dengocosn
B CBOCH paboTe mpeniaraloT aganTUB-
HBIE aJTOPUTMBI MPOBEPKU OTBETOB Ha
OJIMHOYHBIC TECTOBBIE BOMPOCHI, KOTOPHIC
MO3BOJISIT OCBOOOJIUTH MPENOaBaTeis OT
3HAYMTEILHOTO KOJIMYE€CTBAa PyTUHHOM pa-
0OTBHI, a TAK)KE TTOBBICUTH KA4E€CTBO OI[CHKH
3HaHuil ctyaenToB [10]. B cBoto ouepens,
I'. B. [TauypuHn, H. C. Tromuna, C. M. llleB-
YEeHKO Ha OCHOBAaHWHW MPOBEJEHHOTO HC-
CJEAOBaHUS MPUILIA K BBIBOAY, YTO TECT
KaK HHCTPYMEHT OI[CHKH 3HAHUH SIBISCTCS
3¢ (EeKTUBHBIM IPU OpPTraHU3aluU y4eOHOTO
npouecca, HO MpU PEeHIeHUH, HApUMeD,
TBOPUYECKUX 3aJa4 MJIU B MPOCKTHOU Je-
SITEJIbHOCTH HEOOXOJUMO COYETaTh TECThI
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C APYTUMH METOJaMU KOHTPOJIS, TIOCKOJIb-
Ky OHM HE BCErja MO3BOJISAIOT B IMOJHOU
Mepe OIIEHUTh 3HaHUs oOy4atomuxcs [11],
a JI. A. ConoBbeBa npoaHaau3upoBaa
CHUCTEMHBII MOJIXO0 K TeCTUpoBanuio [12].
3HauuTEeNbHAS YaCTh UCCIIEIOBAHUH IO~
CBsIIEHA pa3paboTKe alTOPUTMOB, METOZOB
Y TEXHOJIOTHH TECTHPOBAHWS, JIEKAIIUX
B OCHOBE MPOEKTUPOBAHHS DKCIEPTHBIX
CHCTEM KOHTPOJA U OlleHKH 3HaHui. Tak,
B ucciuenoBannu C. B. Cumaitno mpoana-
JU3UPOBAHBI BOBMO)KHOCTH KOMITBIOTEPHOMN
nporpammbl MyTestX nns pazpaboTku
TECTOBBIX 3aJJaHHIl C LENbIO MOBBIIICHUS
a¢dexTuBHOCTH YueOHOTO IpoLiecca. [laHna
XapaKTePUCTUKA TECTOBBIX 3aJIaHUH, pa3pa-
OOTaHHBIX JUIS KOHTPOJS 3HAHUU CTY/ICH-
TOB MO KOHKPETHBIM nucuumianuam [13].
[MogoOHas mo3unus peann3oBaHa B HCCIe-
nosanusx B. H. T'onosauesoit, A. B. T'op-
oyHnosa, B. Il. OBuapenko [14—16].

Jlns 6omee 0OBEKTUBHOTO BHYTpPEHHE-
ro ay[uTa KayecTBa MOJYyYECHHBIX 3HAHUI
JI. B. Jlanyctunoii, T. B. JKapHukoBoii,
1O. M. EBueHko peKoMeHayeTCs] IPOBOIUTH
CTATUCTUYECKYI0 00pabOTKy pe3ylbTaToB
tectupoBanuii [17]. Jlnsg oObekTUBHOCTH
OIICHUBAHUS 3HAHUI y4YarOIIUXCA, MO MHE-
Huto K. b. bpsukuna u U. A. BeuerxanuHoi,
HEOOXO0IUMO MPOBOIUTH IKCIIEPTU3Y TECTO-
BbIX 3a1aHul. [Ipu 3TOM CcrienyeT yauThIBaTh
KpaTKOCTh, IOTHYHOCTb, TPaBUIBHOCTH (hop-
MBI U COJIEpKAHUS, PEIPE3CHTAaTUBHOCTD,
COOTBETCTBHE IEJISIM TECTUPOBAHUS, EAMHO-
oOpasue 3amrcH BcexX 3aJaHuid OJTHOTO TECTa,
pasnooOpasue Gopm u cTpyKTyphl [18].
B meparornueckux mcciaenoBaHUAX MpPo-
JEMOHCTPUPOBAHO MPUMEHEHUE TECTOBBIX
TEXHOJIOTHUH JIsl OUEHKU 3HAHUM CTYIEHTOB
10 Pa3IUYHBIM qucturiuHaM [19-21].

Kax moka3piBal0OT HCCIEAOBaHUSA
B. B. Kpyunnuna, B. T'onoBaueBoii u co-
aBTopoB, E. V. MeneyoB, ncnonb3oBaHue
KOHTPOJHUPYIOMUX CHUCTEM CTalKHBAETCS
¢ mpobiemMoit Hepa3pabOTaHHOCTH JAUAAK-
THYECKUX W TICHXOJIOTO-TEeTaroTHIeCKuX
OCHOB NMpUMEHEHHSA U 3DHEKTUBHOCTH
cymecTByomux Gopm obyuenus [22-24].

B ocHoBe pa3paboTku aBTOMAaTH3UPO-
BAHHBIX CHCTEM KOHTPOJIS M OTICHKH 3HAHUI
Jexar cienyromue GpopMbl KOHCTPYHUPOBa-
HUS TECTOBBIX 3aaHUMN:
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— BBIOpATh MPAaBUJIBLHBIA OTBET U3 CIIH-
CKa TPeIJI0KEeHHBIX;

— BBIOpaTh IPaBUIIbHBIN OTBET U3 ABYX
yacTeil (mepBas 4acTh Npejaiaracet clue-
JIaTh BBIOOP, a BTOpasi 4acTh — €ro 00-
OCHOBaHHeE);

— BBIOpaTh MPABUIBHBIA OTBET TOJIHKO
13 IBYX BO3MOXKHBIX BAPHAHTOB;

— pacrpeaenuThb dJIeMEHTHI TPET0KEH-
HOTO TIepedYHs B MPaBUIbHOW TOCIEA0Ba-
TEJIBHOCTH;

— YCTaHOBUTH COOTBETCTBUE MEXIY
3JIeMEHTaMU MHOXECTB;

— 3aBEPIINTH BICKAa3bIBAHUS UJIN BCTA-
BHUTbH MPOMNYICHHBIE CIIOBA;

— OTBETHUTH OJIHUM YHCIIOM WJIH CIIOBOM;

— MHOTOCJIOBHBIM OTBET C OTrpaHuyYe-
HHEM TI0 TOCJEJIOBATEIbHOCTA U CBSA3SIM
MexAay ciaoBamu [1].

CoBpeMeHHBIE MHCTPYMEHTAJIbHBIC
cpeasl DBM mo3BonstoT pa3pabaThiBaTh
TECTHI C BRBIOOPOYHBIMH, YHCIOBBIMH, KOH-
CTpyHpyeMbIMH OTBeTaMu. Ha mpaktuke
qare NPUMEHSIOT TECThl ¢ BHIOOPOYHBIMHU
OTBETAMH, MOCKOJIBKY OHH MpOIIE B IMOJ-
TrOTOBKE M B HCINOJb30BaHuM. Hampumep,
B TeCTax C BHIOOPOYHBIMH OTBETAMH 00-
y4Yarolnecs: OCHOBHBIE yCUITHS (POKYCUPY-
IOT Ha BBINIOJHCHUE CaMOTO 3aJlaHusl, a He
Ha Ha0Op OTBETOB.

B nccrienoBaHusx oTe4eCTBEHHBIX aB-
TOPOB COJEpKaTcsi OCHOBOIOJAraroline
WJIe KOHCTPYHPOBAHUS BOIPOCOB U OT-
BETOB Ha OCHOBE IHIaKTUYECKHUX TECTOB,
BBIBOJIBI TIEZIATOTHYECKON OIIEHKH C ITOMO-
B0 MMPEe00Pa30BAHMS UMEIOTIEHCS TITKAITBI
WJIM CHCTeMa OIEHOK, a TakXke pa3padoT-
KU Oonee popMann30BaHHBIX CIIOCOOOB
OLICHMBAHMS YPOBHS 3HAHUH 00ydaeMbIX
[25-27]. UnTepec uccienoBaTeneil BhI3Ba-
au uzaeu I'. Myranosa, E. @egunoii. B pa-
00Tax ATUX YUCHBIX IPENIaraeTCs PEeInuTh
npooieMy OObEKTUBHOCTH TECTa 32 CUET
BBEJICHUS «HEUETKOTO)» TECTa, T. €. TECTa,
Ha KaXJIbIii BOIIPOC KOTOPOTO MOXKET OBITh
MpeaIoKEeHO HECKOIbKO MPaBUIBbHBIX
1 HETIPaBWJIBLHBIX OTBETOBOB [28; 29]. He-
COMHEHHO, HEUETKHE TECTHl PACIIUPSIIOT
¢byuknuu TecToB. OHAKO, HA HAII B3I,
BBEJICHHOEC MOHATHE «HCUYECTKHUH TECT»
B ONpEJeJIeHHOMN CTeNeHN CHUXKAeT BEPO-
SITHOCTh €T0 «yTaJ[bIBAHUSY.
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B nacTostiee Bpemsi 0COOEHHO aKTya-
JIEH BOIIPOC O HEOOXOAUMOCTH CO3JaHMS
TaKOW CUCTEMBI KOHTPOJS U OIICHKHU 3Ha-
HUM, KOTOpasl Mo3BoJinJia Obl BBISIBUTH
pealbHBI YPOBEHb 3HAHUUM 00ydaeMbIX
o MmpeIMeTaM COLMalbHO-TYMaHHUTap-
HOTO IHKJA, T. €. MpeaMeTaM, B KOTOPBIX
OCHOBHAsl POJb MPUHAJICKHUT 3HAHHUAM
1 pacCyXIEHUSIM YeIOBEKa.

Mp&I cauTaem, 94To IpH BHIOOpE KpHUTE-
pHYeB OIIEHKH TECTOB JOJKHBI YUUTHIBATHCS
U MBICIIUTEIbHBIC HABBIKU, KOTOPHIE MOTYT
OBITh MOJYUYCHBI B TpOIecce O0ydeHUS:
MOHUMAaHUE, IPUMECHCHHE, aHATU3, CHHTE3,
CpaBHUTEIbHAS OLICHKA U JIP.

TecToBBIC BONIPOCHI Mat0T WH(pOpMAa-
LUI0 AN pa3MmbliiiaeHus. [Jemno B ToM,
YTO HE KaKJas JUCHHIIMHA TOAaeTCs
dbopmanuzanuu. s Takux mpeaMeToB,
Kak (u3MKa, MaTeMaTnka, MexaHuka Gop-
Manuzanus odeBuaHa. [lo mpeameram
COIMAJIFHO-TYMaHUTApHOTO IHKJIa HC-
MOJIb3yeMble 3HAHUS HE BCEraa MOTYT
OBITh 4eTKO opmann3zoBanbl. OTcTaBaHUE
B pa3paboTKe METO0JIOTHYECKUX TPodsieM
U CO3JaHUHM HOBBIX METOJOB OIICHKH 3Ha-
HUH ABJISETCS OCHOBHOW IPUYUHOMN pa3phbl-
Ba M@Ky TOTCHIIUAIBHBIMY U PeaTbHBIMU
BO3MOXHOCTsIMU DBM.

Has toro 4ToObl KOHTPOJb 3HAHUN
C MPUMEHEHHEM TEeCTUPOBAHHS ObLI JcH-
CTBUTENBbHO 3P (PEKTUBHBIM I YKa3aH-
HOTO IIMKJIa MPEIMETOB, Ha KaXKJOM dTare
00y4eHNsT HeOOXOANMO OIEHHUTH CTEINEHb
ycBOeHUs 3HaHu. [Ipu 3TOM HY>KHO OXBa-
THTh BCE HEOOXOIMMEBIC XapaKTEPUCTUKHU
YCBOCHHS 3HAHHUH C TIOMOIIBIO TECTUPOBA-
HUSI: KOHKPETU3UPOBATH OTBET MIPUMEPAMHU
U JIOTUYECKHU CBSA3aHO, TPAMOTHO BBIPAXXKaTh
CBOM MBICJH U T. 1. TOJBKO MPU UCIOIB30-
BaHUU yKa3aHHBIX (POPM OLICHKU 3HAHW,
KOTOpble HE YCTYMalT MO COACPKAHUIO
YCTHOMY KOHTPOITI0, MOXKHO JOCTHYb OOJTb-
X TPEUMYIIECTB OT UCIIOIb30BAHHUS Ta-
Kor0 3((PEeKTHBHOTO CPEeACTBA MOIYUCHHS
TOYHOH M OOBEKTUBHOM OLIEHKH 3HAHHI,
KaK TeCTHUPOBAHMUE.

OnHaKo P ATOM CYIIIECTBYET TpodIeMa —
CIIO)KHOCTB PAcliO3HaBaHUs CMBICTIA OTBETA.
Cy1iecTByIoIe METO/bI aHalN3a CUCTEM
U MOJIETTUPOBAHMS, OCHOBAHHBIC HA TOYHOMN
00paboTKe TaHHBIX, HE CITIOCOOHBI OXBAaTHUTh
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BCIO CJIOKHOCTb IIPOLIECCOB MBILIIICHUS
4yeJIOBEKa M NPUHATUS pelieHuil. B 3tom
cily4yae MpUJeTCs O0TKa3aThCsd OT BBICOKHUX
CTaH/AapTOB TOUHOCTH, KOTOPHIE OKUAAIOTCS
IIpY MaTeMaTUYeCKOM aHaJIN3€ YETKO OIpe-
JICJIEHHBIX CUCTEM, ¥ CHUCXOJUTEIBHO OTHO-
CUTBCSl K JIPYTUM MOJXOJaM, SIBISIOIIMMCS
MpUOIMKEHHBIMU 110 CBOEH PHUPOJE.
BBeneHnne HOBIIECTB CBA3aHO C ONpe-
JEJIEHHBIM PUCKOM, MTOCKOJBKY €CTh TPYa-
HOCTb NPEABUIECTH KOHEUHBIM pE3ysbTaT
1 n30eKaTh OMHUOOYHBIX TPEATION0KEHUH.
Jlnst monmydeHus KaueCTBEHHOTO pe3ylbTaTa
BHEJIPEHHE HOBOBBEJCHUS JOJKHO OBITh
THIATEJIbHO NIPOJYyMaHO, B I€TalAX pa3pa-
00TaHO U IPaMOTHO OPTaHU30BaHO.

MatepuaJjbl 1 METOABI

MeTomo10rn4ecKoit 0CHOBOM pa3padoT-
KM KOMIUIEKCAa KpUTEPUEB aHAIIN3a OTBETOB
00y4yaeMoro B 3KCIIEPTHBIX CUCTEMaxX KOH-
TPOJIA U OLEHKH 3HAHWU SIBISETCSA TEOPHS
TECTUPOBAHUSA KaK OCHOBA OLICHHUBAHHS
3HAHWU, TOJYYEHHBIX B TIPOIIECCe OOYIEHNSI.

HeobxonmuMocTh T€OpeTHYECKOro pac-
IIMPEHUS] KOHIETIIIUN TECTUPOBAHUS IIyTEM
no0aBJIeHHsI HOBOTO IMOJIX0/1a K KOHCTPYH-
POBAaHUIO TECTOBBIX BONPOCOB U OTBETOB
BBITEKAET U3 JOCTH)KEHHH M HEJIOCTaTKOB,
CYIIECTBYIOIUX B TEOPUHU U IPAKTUKE Me-
TOJ OB MEJaroruuyeckoro TeCTUPOBAHU,
C LEeNbI0 JaTh NPAKTUKYIOLNIUM Ienaro-
raM BO3MOYKHOCTb HMCIIOJB30BaTh HOBYIO
METOJUKY OLIEHKH 3HaHUH. DTO MO3BOJIUT
JOCTHYb OOJBUIMX NMPEUMYLIECTB OT IPHU-
MEHEHHUS JKCIEPTHBIX CUCTEM KOHTPOJISI
U OLICHKU 3HAHUU.

g pa3paboTKH KOMITJIEKCA KPUTEPUEB
aHaJM3a TECTOBOTO OTBETa ObLIA MCIOIB30-
BaHa METO/IMKA, OCHOBAaHHAasi HA KOTHUTUBHOMN
takcoHomuu ueneit b. bayma. Cosepiien-
CTBOBaHHE TEOPUM pa3pabOTKU megaro-
THYECKUX TECTOB IJIsl 00ydyaeMBbIX depes
IpUMEHEHNE TAKCOHOMHH biryma rmo3Bonuio
MIOBBICUTb KaueCTBO OOY4YEHHUS Ha OCHOBE
YEeTKO BbIPAOOTAHHBIX KPUTEPHEB OLIEHUBA-
HUS MBICJIUTENIbHBIX HAaBBIKOB 00y4aeMbIX.

Pe3yabTarsl uccjegoBaHus
Jns oumeHKM aHaAlM3a OTBETAa HaAMU
pa3paboTaH cienyIni KOMIJIEKC KpH-
TEepUEB.
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Ilpeomemnocms oTpaxkaetr 06a30BBIHI
YPOBEHb 3HAHHUS MpEIMETa U ONpeess-
€TCS CPaBHEHHEM COOTBETCTBHS HCIIOJb-
30BaHHBIX JECKPUIITOPOB JIECKPUNTOPAM
Te3aypyca WIM UX CHHOHMMOB. KauecTBo
KPUTEPUST «IIPEAMETHOCTB» XapaKTepH-
3yercs kodpduiuentom J0. Kpurepuem
OLICHKH O SIBJISIETCS] OTHOLICHUE KOJIMYECTBA
MPAaBIJIBHO MCIIOIB3YEMBIX JI€CKPUITOPOB
K 0011eMy KOJIHYECTBY JECKPUIITOPOB, CO-
OTBETCTBYIOIIUX Ka)XJIOMY BOIIPOCY TECTa
B Te3zaypyce. PacueT kputepusi nNpou3Bo-
JUTCs cneayroten Gpopmynoii:

rae N — KOJIM4YeCTBO NPAaBUIBHO UCIIOJIB3Y-
eMBIX JIECKPHIITOPOB, M — 001ee Koaude-
CTBO JICCKPUIITOPOB.

Tpamomnocms onpenenseTcs MpaBu-
JIAMU TTOCTPOCHUS TEKCTOBBIX JOKYMEHTOB.
B nccnenoBaHM Mbl OTPaHUYHIIUCH YCIIO-
BUSIMH NPUMEHEHHSI YaCTHBIX MOKa3aTe-
nel — mpoBepkoit opdorpaduun, KoTopas
OTIpe/IeISETCSl CPABHEHUEM COOTBETCTBUS
Ka)KJIOTO UCIIOJIb30BAHHOTO B TEKCTE OTBETA
CJIOBa clIOBaM opQorpapuyeckoro ciioBaps.
KadecTBO KpuTepusi «rpaMOTHOCTB» 000-
3Havaercs kodpduuuentom y. Kpurepuem
OLICHKH Y SIBJISICTCSI OTHOIICHUE KOJINYECTBA
MPaBUIBLHO HAMHUCAHHBIX CIOB K 00IIEeMYy
KOJIMYECTBY CJIOB B TEKCTEe OTBeTa. Pac-
YeT KPUTEPHs MPOUZBOJUTCS CIEAYIOIEH
hopmymoii:

}/ =

K
R’
rae K — KOIU4eCTBO MPaBUIbHO HamHU-
CaHHBIX CIIOB B TEKCTE OTBEeTa, R — ob1ee
KOJIMYECTBO CIIOB B TEKCTE OTBETA.
Hanuuue npumepos B TexkcTe OTBETa
HaTrJIAAHO TOSCHSET OCHOBHOW BOMPOC
tecta. Kpurepuih onpenensercs cpas-
HEHHUEM COOTBETCTBUS MCIOJIb30BAHHBIX
B TEKCTE OTBETa MPUMEPOB CIIOBaM B 0Oaze
MIPUMEPOB WU UX CHHOHUMOB. KadecTBo
JAaHHOTO KPUTEPUS XapaKTePHU3YyeTCs KO-
sppunuentom ¢. Kpurepuem orneHku
@ SIBIISIETCSI OTHOIIICHUE KOJIMYECTBA MPABUITb-
HO YKa3aHHBIX B TEKCTE OTBETAa MPUMEPOB
K 00IIIeMy KOJTMYECTBY TPUMEPOB, COOTBET-
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CTBYIOLIMX MX 0a3e Mo KaxJ0My BOMPOCY
Tecta. Pacuer KpuTepHUs MPOU3BOIUTCS
cienyronied Gopmyoi:

¢ = 7

rne D — KOJIMYeCTBO MPUMEPOB, COOTBET-
CTBYIOIIUX 0a3e mpumepoB, F — obimiee
KOJIMYECTBO MPUMEPOB U3 0a3bI IPUMEPOB.

Jlocuueckue cea3u meducoy npeoodice-
HUsiMY OTIPENENAIOTCS MPABUIAMHU CBS3U
SI3bIKa MEXKJy TpeiioxeHusiMu. Kauecto
JAHHOTO KPUTEpHUS XapaKTephu3yercs: KO-
s¢punuentom u. Kpurepuii oneHku u —
OTHOLICHHE KOJIMYECTBA JIOTHUYECKUX CBSI-
3eil B 0TBETE, KOTOPOE ONpenesieTcst MatT-
puIledl WHIUISHTHOCTH oTBeTa (puc. 1)
K MakCUMallbHO BO3MOXXHOMY KOJIHMYECTBY
JIOTUYECKHUX CBSI3EU MEXIy ymoTrpeoise-
MBIMH B TEKCTE€ OTBETa MPEIIOKECHUSIMHU.
Pacuer kputepus mpou3BOAUTCS CIIEAy-
foTeit popmMyIon:

H= Z?
rne £ — KoJIu4ecTBO JIOTMYECKUX CBSI3EH
B OTBETE, L — MAaKCUMaJIbHOE KOJUYECTBO
JIOTHYECKUX CBSI3€H B OTBETE MEXY YIO-
TpeOIsieMbIMU NPEIJIOKEHUIMH, ONpeae-
JSAETCS CIeAyIomed popMyIIoii:

n-1
L=n-(n-1)->i
i=1

A€ n — KOJIMYECTBO HpeILJ]O)KeHI/Ifl B TCKCTC
OTBCTA.

2 N
1 1 1

1
1 1

2
1 1
1

n

P uc. 1. Marpuna nHOUACHTHOCTH OTBETA
Fig. 1. Answer incidence matrix
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JlmaroHanbHBIC DJIEMEHTHI MATPUIIBI
0003HaYalOT KOJIMUYECTBO MPEIJIOKEHUM
B oTBeTe. HanmamaronanbHbIE 2JIEMEHTHI
OIPENENSIIOT B OTBETE CBSI3M MEXKIY pac-
CMaTPUBAEMbIM TMPEAJIOKECHUEM U IOCIe-
OYIOUIMMH MPEII0KEHUsIMU OTBETa, T. €.
MOCJIEA0BATEIHHO BBITEKAIOIIUE APYT U3
JIpyra JIOTUYECKHE CBS3H.

CrnooscHocms XapakTepHu3yeT Kade-
CTBO Ka)XJIOTO TEKCTOBOTO OTBETA B I[EJIOM
U OTIPEENIAeTCS HAIMYHEM CBSI3EH MEXIY
paccMaTpuBaeMbIMU KpuTepusmu. Eciau
TECTUPYEMBIH NMPU OTBETE HA OCHOBHOM
BOIIPOC TeCTa JIOCTATOYHO BBICOKO OIIpe-
JIeNAeT KPUTEPUH «IIPEIMETHOCTBY, IPaM-
MAaTHYECKU MPABUIBHO CTPOUT TEKCT OT-
BETAa, JICMOHCTPUPYET HAJTUYUE IIPUMEPOB,
MOSICHAIOIIUX CYyTh OCHOBHOTO BOIPOCA,
B TEKCTE OTBETa MPHCYTCTBYET MMOCTE-
IIEHHOE Pa3BUTHUE MBICIH, TO TAKOH OTBET
C TOYKH 3pEeHUS 001IIeH ero xapaKTepHuCTH-
KU ABJISIETCS CIOKHBIM. KauecTBO JaHHOTO
KpuTepusi 0003HagaeTCs KO3PHUIIISHTOM
7. PacdeT xputepust mpouU3BOAUTCS CIETY-
o1ei hopmyInoi:

(6+y+o+p)

>

z

rJ1e 0 — KO3 HUIIUEHT, TOJTyYSHHBIH 110 KPH-
TEPHUIO0 IPEIAMETHOCTHY; ¥ — KO3 PUIIH-
€HT, MOJYYEHHBIH TT0 KPUTEPHUIO «TPAMOT-
HOCTB»; ¢ — KOA(PDHUIIUCHT, MOTyICHHBII
M0 KPUTEPHUIO «HAIMYHE MPUMEPOB»; i —
KO3(QPUIIUEHT, TOTYYCHHBIH 110 KPUTEPHIO
«JIOTHYECKHUE CBSI3M MEX]Y MPEIIOKEHH-
SIMH»; Z — KOJIMYECTBO PACCMaTPUBAEMBIX
KpHUTEpHUEB.

AHanu3 CIOXHOCTU MOJCYUTHIBACTCS
KOJINYECTBOM CBSI3€H B OTBETE U Ompele-
JSIETCS OKCTIEPTHBIM MyTEM.

O011ast O1[eHKa 32 KaXK/IbIi BOIPOC TecTa
BBICTABIISIETCSI 11O CJEAYIOIEH Bhopmyre:

Ba,,{fﬂwww},
-k
rae § — OLEHKa, MOJydYeHHas [0 KpUuTe-
PHIO «IIPEJAMETHOCTBY; 7 — OIEHKa, I10-
JyYeHHasl 0 KPUTEPUIO «TPAMOTHOCTHY;
® — OIlEHKa, ITOoJIy4YeHHasl 110 KPUTEPHIO
«HAJIWYUE TPUMEPOBY»; [l — OLEHKA, MOJIy-
YeHHAasl 110 KPUTEPHUIO «JIOTUYECKHUE CBSI3U
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MEXKY MPEITIOKCHUSIMIY; 1] — dKCIIepTHAs
OIICHKA, OJTyYEeHHAsI TI0 KPUTEPUIO «CITOXK-
HOCTB»; W — 00I1Iee KOJTHYECTBO KPUTEPUEB
aHanu3a OTBeTa; Kk — KOIPPUIMESHT CIOK-
HOCTHU KaKJI0TO TECTOBOTO BOMpOCA.

OO01mas oueHka 3a TecT GopmMupyercs
Ha OCHOBE Pa3pabOTaHHOIO HAaMU METOoJa
[30; 31]. CrpykrypHas cxema paszpabo-
TaHHOM KCIIEPTHONU aBTOMATU3UPOBAHHOU
CHCTEMBbI KOHTPOJIS U OLICHKHU 3HAaHUH IIpei-
CTaBJIeHa Ha pHUCYHKe 2.

SAnpom Takoi cuctembl SBIsEeTCA Oa-
30BBIH clIOBapb MpeaAMEeTHOH obnacTt,
KOTOPBIM CIYXKHUT JJIs aHAIU3a KaXJOro
TEKCTOBOT'O OTBETAa U COCTOUT U3 CIEHY-
IOIIUX KOMIOHEHTOB: Te3aypyca, 0a3bl
MpUMepoB, opporpaguIecKoro cioBaps,
JIEKCUYECKOTO aHAJIU3aTopa.

OCHOBHBIM croco0oM (GopMHpOBa-
HUSI me3aypyca SIBIsSETCsl BBIOOpKa jaec-
KPUITOPOB, KaK IPaBHIJIO, BBIPA’KEHHBIX
CYIECTBUTEIbHBIMHU, U3 KOHCIEKTA JIEeK-
unii, pabodeit mporpaMMbl, IX CHHOHIMOB
W JIPYTUX CIEIHAIU3UPOBAHHBIX IO JIaH-
HOMY MPEJAMETY JIMHTBUCTHYECCKHX UCTOU-
HUKOB.

OcHOBHBIM criocoOoM (HopMHUPOBaAHUS
Oa3vl NpUMEPOE SBISIETCS BBIOOPKA PUMEPOB,
MIPUBEICHHBIX TPEToaBaTeeM Ha JICKIHSX,
[IPUMEPOB U3 OTBETOB yYaIMXCs Ha MPAKTH-
YECKHMX, CeMUHAPCKHUX 3aHATHSX U T. 1.

Opgoepaguueckuii cnosaps. Bxognas
WHPOPMAITUS TECTUPYEMOTO (PUKCUPYETCS
1 3aHOCHUTCS B JICKCHUUYECKUN aHAIM3aTOP
KCMEPTHON CUCTEMBI.

Jlexcuueckuti ananuzamop NPUHUMAET
UCXOJHBIH TEKCT OTBETa HEMOCPEICTBEH-
HO OT 3JIEMEHTOB BXOJHOTO MHTep(eiica
1 npeo0pa3oBBIBACT €T0 B MAacCHUB JICK-
CHYECKUX eAWHHUL. J[ng KaxJaod JNeKcH-
YECKOU eAMHUIIBI aHAIN3aTOP BBIMOIHSIET
Mpoueaypy MOMCKa, UCIONb3Ysl 0a30BBIN
cioBapb npeametHoil obnactu. [Ipu Tou-
HOM COBIIaJICHUH aHAJIU3UPYEMOIO CJIOBa
C JECKpPUNTOPOM 0a30BOro CioBaps Hpem-
METHOI 001aCTH BapUaHT IIOUCKA CUUTAET-
Csl YCIICITHBIM, M B IPOTPAMMY IepeIacTcs
COOTBETCTBYIOIAs HHPOpMAIHSI.

st mpoBepKH MPaBOMUCAHUS TECTO-
BBIX OTBETOB K CHCTEME KOHTPOJISI U OL[CHKH
3HaHu# npuMeHeH cinosapb C. M. Oxerosa,
a TaKXXe JOMOJHUTENbHBIH CIOBaph IS

447



@W UHTETPAIIMSA OBPABOBAHUA. T. 23, Ne 3. 2019 iRRssnsshans:

TecToBBIE BOTPOCH / HneHTHOHKATOP TECTHPYEMOTO / Otsertsl /
g Test questions Identifier of the examinee Answers

Bxonuoit uatepdeiic /
Entrance interface

A

'

Jlekcugeckuit aHamuzaTop /
Lexical analyser

Bazogeiii cnoraps
peIMeTHOH obmacTH /
Basic dictionary of subject

y
) 4

v domain
Biok pacuera KpuTepues /
Block of criteria calculation Tesaypyc /
Thesaurus

v

Onenka / Assessment Basa npumepos /

Example database
o N

Huzkas / Low | |Bricokas / High

Opdorpaduyeckuii
l l ciogaps / Spelling
Bosepart B Gasy Ienu o6y4yenus dictionary
| =nHanwmii/ Return JocTUrHy TH /
to the knowledge Training purposes
base are reached

P u c. 2. CTpyKTypHas cxeMa 3KCIePTHON CHCTEeMbI KOHTPOIIS M OLECHKH 3HAHUH
F i g. 2. Block diagram of the expert control and knowledge assessment system

BBOJ/Ia HOBBIX Y3KOCIICI[MAIM3UPOBAHHBIX  HAKIAOHblE, AHKEMbl, CIMAMUCUYECKUE
cioB. Ha ocHOBe nonyyeHHON HHpOpMAIIKL  omuentbvly.
MIPOBOJIUTCS pacueT KPUTEPHUEB U BBIBOIUT- CnoBECHBIN OTBET — 3TO ONPEIeTICHHBIN
Csl ITOTOBAs OILICHKA. TEKCT, COJIep)KaHHe KOTOPOTO PACKPBIBAET
PaccmoTpum mpumMep «CIIOBECHO-TUHT-  CyTh MOCTaBIeHHOTo Bompoca. [loaTomy
BHCTHYECKOTO» OTBETA, HAIPUMED, HA BOMI- ISl OIIEHKH JAHHOTO OTBETa HEOoOXOAMMO
poc «Uto Takoe mMaccuB WHGOpPMAMU?»  TPEXKJE BCETO OICHUTH €Tr0 cOjepKaHue
[Ipennoxxum OAMH M3 BapHaHTOB OTBETA: C HCIOJIB30BAHHEM pa3pabOTaHHOTO HAMH
«Maccus unpopmayuu — ungopmayuon-  KOMIUIEKCAa KPUTEPHUEB.

Has cmpykmypa, o6pazoeannds u3 00HOU [IpeamMeTHOCTH SIBJISETCS COCTaBHOM
unu bonee 3anuceii maxum o6pazom, 4mo  4YacThlo 0A30BOrO CJIOBAps MPEIMETHOH
3anucu onucvleaom 0ovekmul, a Maccug — obnactu. bazoBwlli cioBapbh NpeagMETHON

Kanacc obvekmos. Heckonvko maccugos co-  00nacTu — 3TO OCHOBHOUM OTOPHBIA JTH-
CMAgIAmM cucmemy uiu Habop Maccugos.  NAKTHYECKUN MaTepual, KOTOPBIH CIyXKHT
3anucero HazblaemMcs MOYHO YCMAHOBIeH- ISl aHAIIN3a KaXI0T0 TEKCTOBOTO OTBETA.
Hblll HabOp OaHHbIX, Xapakmepu3yrowux B cBOIO odepenb, OH TMOIpa3aeiseTcs Ha
Hekomopblli 06vexkm unu npoyecc. [lpume-  creayrooline COCTABIAIOIINE: Te3aypyc,
PaMU 3aRUCU MOV CAYHCUMb MOoeapHble  0a3y MPUMEpPOB, opdorpaduyuecknii cio-
YeKu, Hapaovl HA BbINOJHeHUue pabom, Bapb.
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Teszaypyc umeeT BUJ ClIOBaps, B KO-
TOPOM IOCJIEIOBATEIBFHO PACIIOT0KEHBI
TEPMUHBI (OCHOBHBIE CMBICJIOBBIC €JH-
HUIBI) U 3a()UKCHPOBAHBI CBSI3U MEKIY
HUMH. Te3aypyc CIyKHT JIsl IOMCKA CJIOB,
KOTOPBIE OMpPEACIIOT 0a30BbI yPOBEHB
3HaHUs npeaMera. JIr6oii Tezaypyc cocro-
WUT U3 BBEJICHHS, al(paBUTHOTO yKa3aTeis
(crmoBapHasi 9acTh) W CHUCTEMATHYECKOTO
yKa3arens.

baza mpuMmepoB mpencTaBiIseT coO00i
CJI0Bapb, B KOTOPOM B OMNPEIEICHHOM I10-
PsZIKE PACIIOIOKEHBI CIIOBA, MPEAHA3HAUYCH-
HBIC IS HATJISITHOTO TIOSICHEHHUST O CHOBHBIX
BorpocoB Tecta. [locTpoeHue 6a3bl mpu-
MEpPOB COCTOUT M3 JIBYX B3aUMOCBSsI3aH-
HBIX 3TanoB. M3HauanbHO popmupyercs
MHOXECTBO BCEBO3MOXHBIX CIOB-TIPUME-
poB. 3aTeM U3 HUX BRIOMpAIOTCS Hanboee
HCTIOJb3yeMbIe, DU 3TOM YYHUTHIBAs HE
TOJIKO YacCTOTy MX YHOTpeONeHus, HO
1 Bce (pOpMBI, KOTOPBIE OHU MOTYT UMETh.

Briaenum neckpunTopsl U3 TEKCTa pac-
CMaTprMBaeMOro HaMU OTBETA, MPOU3BEIS
MOPGOIOTUYECKUN aHATU3 IPEITIOKCHHH.
B pesynbrare aHanu3a OTBET TECTUPYEMOTO
pa30uBaeTCs Ha MHOXECTBO Pa3IUYHBIX
yacTei peun. [lns toro utoObl BHIOpATh
13 TEKCTa paccMaTpUBaeMOro OTBETa JIeC-
KPUIITOPHI, TOJCYMUTAEM KOJIHMYECTBO CY-
IIECTBUTEIbHBIX B TEKCTE OTBETA: MACCUS,
ungopmayus, cmpykmypa, 3anucs, 00veKn,
Kaacc, cucmema, Habop, OanHvle, NPO-
yecc. Ilpn >TOM HEOOXOAMMO YUUTHIBATH
pasnuyHble (OPMBI KaXJOTO CJIOBa M HX
CUHOHHMBI.

B cBsi31 ¢ 3TUM BBIJICICHBI CCAYIOIIUE
BBIYMCJIHMTEIbHBIC MPOLEAYPHI ONpEe-
JICHUSI KPUTEPHUS MPEIMETHOCTU: aHaJU3
NpeJUIOKEHUS, BBIOOP KIKYEBBIX CIOB
(meckpunTOpoOB), OMPE/ICICHHE UX COOTBET-
CTBUS JIECKPUIITOpPaM Te3aypyca, KoJaude-
CTBEHHAs OIIEHKA, BHIBOJI OLICHKH.

I'pamoTHOCTH ompenenseTcs rpam-
MaTHYEeCKUMH TMpaBUIAMHU MMOCTPOCHUS
TEKCTOBBIX MOKYMEHTOB. ['paMOTHOCTH
OTBETAa OMpPEALISIETCS MO Py MPU3HAKOB:
y1 — HanW4Ywe MOJIekKAIIEro, Y2 — HATHINE
CKa3yeMoro, y3 — HaJIm4uue JOTOTHEHUH, y4 —
HaJIWYHe OIpeIeNIeHnH, Y5 — Halu4ue o0CcTo-
SITEITLCTB, Y6 — OTCYTCTBHUE IPAMMAaTHYECKUX
OIIHUO0K, Y7 — OTCYTCTBUE CTHIIMCTHYECKUX
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omnoOOoK, y8 — HaMU4IUEe pPa3HOOOpa3HBIX
CHHTAKCHYECKUX KOHCTPYKLHUM.

BriOpannbie kK09QPUIUEHTH XapakTe-
pU3YIOT OTBET Kak 0OOOIICHHBINA MOKa3a-
TeJb rpaMoTHOCTH. Hanpumep, A — noiHoe
npennoxenue; yl N y2 N p3...N yk, tae
K — KOJINYECTBO CTPYKTYPHO-CEMaHTHYE-
CKMX KOMIIOHEHTOB, ONPEICISIIOUINX JaH-
HBIN [TOKA3aTelb.

Ecmm ¥ = max [, (I — MakcuMmanbpHOE
KOJINYECTBO CTPYKTYPHO-CEMAaHTUUECKUX
KOMITOHEHTOB, JUISI KOTOPBIX BBIMTOJIHSETCS
YCIIOBHUE), TO OTBET MOJKHO CUUTATH MOJTHBIM.

b —nenoxnoe npegnoxenue —y1N y2N
Ny3N yx, tne K < I,

B — orpanmuenHoe mpeajokeHHE —
TosbKO Y1N y2;

I' — HenpaBMIIbHOE MIPEAIOKEHUE — OT-
CyTCTBYeT 100 y1, 1ud0 y2;

J1 — 6e3rpaMOTHOE NPEI0KEHIE — Ha-
JAM4KMe TPaMMaTHYEeCKUX OIIHOOK;

E — HenpaBuinbHO 0QOpMIICHHOE NIpe-
JIOKEHUE — HAJIMYUE CTUJINCTUYECKUX OIIN-
OOK.

B paccMoTpeHHOM npuMepe B IIEPBOM
npenioxenuu (Maccus ungopmayuu — un-
popmayuonnas cmpykmypa, obpazosannas
u3 00HOU Uy Honee 3anuceli maxKum oopa-
30M, 4MO 3ANUCU ONUCHIEAIOM 00beKmbl,
a maccus — Kaiacc 00vekmog) mMaccug —
nojJjiexallee, cmpykmypa — ckazyemoe,
00pazo8anHas u3 0OHOU ulu Oonee 3anucel
maxum 06pazom — ONpeiesIeHNe, BEIPAKCH-
HOE HMPHUYACTHBIM 000POTOM; umo 3anucu
onucwlgaom 06veKmsl, a MACCU8 — KAACC
00bexkmog — MpUuaToYHasl CTPYKTypa, co-
CTOSAMIAS U3 ABYX MPOCTBIX MPEIJIOKEHUH,
CBSA3AHHEIX COYMHHUTEIBHBIM COIO30M /a/,
MPUYEM BO BTOPOM MPEJIOKEHUN — HETIOJI-
HOM — OTCYTCTBYET CKa3yemoe, MO3TOMY
cTaBUTCS TUpe. Bea mpupaTodnas cTpyk-
Typa NPUCOEOUHACTCS NOJYUHUTEIbHBIM
COI030M /4TO/.

Bo Bropom npemnoxenun (Heckonbko
Maccugo8 cocmagialom cucmemy, uiu
HAOOp MACCUB08) HECKOIbKO MACCUBOE —
MOJUIEXKAILEE, COCMAGIAIOM CUCTEM) — CKa-
3yeMoe, Habop Maccugos — MPUIOKEHUE.

B Ttpetbem npenmoxenun (3anucwvio
HA3b18AEMCs MOYHO YCIMAHO6LEeHHbI HADOP
OAHHbBIX, XAPAKMEPUIVIOWUX HEeKOMOpblll
obvexm uau npoyecc) Habop — MOJIeKa-
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mee, Hasvlgaemcs — CKazyemoe, ycma-
HOGIeHHbIl — OTpEeJe]IeHUE, MOYHO — 00-
CTOSITEIBCTBO, OAHHbHIX — OTpEJleNICHNUE,
Xapaxmepuzyouux HeKxomopulii 00vexm
unu npoyecc — onpesiesIeHNe, BRIPaKEHHOE
MPUYACTHBIM 000POTOM.

B uerBeprom mpemnoxenun (I/Ipume-
PaAMU 3ARUCU MOV CAYHCUMb MOBAPHbLE
yeKu, HApAO0bl HA BbINOJHeHUe pabom,
HaKIaOHble, AHKEMbl, CIMamucmudeckue
omuemsl) NpUMepamu 3anucu — onpeaesne-
HUE (HECOTIIACOBAHHOEC), MO2YM CILYAHCUNb —
CKa3zyeMoe, YeKu, Hapaosl, HAKIAOHbLe,
ankemuvl, omuemsl — TOJJIEXKAIIHNE, MO-
sapHvle — onpeodenenue (COTIaCOBaHHOE),
Ha — TIPENIIOT, 8blnoHEeHUE — OTIPE/IeTIEHIE
(HecornacoBaHHOE), pabom — IOTIOJIHCHHUE.

Kpurepuem oreHKu y MOXeT ObITh Ha-
0Op pa3IWYHBIX MPAaBUJ, ONPEASISIOIINX
rpaMMaTH4YeCcKoe KayeCTBO TEKCTOBOTO OT-
BeTa B 11esioM. Hanmngue mpumMepoB B TEKCTE
OTBETa HAIJISAIHO MOSICHAET OCHOBHOW BOTI-
poc. KadgecTBo kputepus «HaiIwdue Mpu-
MEpPOB» XapaKTepu3yeTcst KodDPUIHESHTOM
@ W OIpeIeNsIeTCsS CPAaBHEHUEM COOTBET-
CTBHUS UCIIOJIb30BAHHBIX IPUMEPOB CIIOBAM
13 0a3bl MPpUMEPOB. B paccMOTpeHHOM BbiIle
OTBeTe Ha Bompoc Tecta «UTo Takoe MaccuB
nHpOpMaUu?» NEMOHCTPUPYIOTCS MSATh
MPABWIBHBIX MPUMEPOB: MOBAPHBIE UYEKU,
Hapsiovl HA 8bINOHEHUE pabOm, HAKIAOHbLE,
AHKemvl, CMmamucmuyeckue omyemsi.

Ucxons u3 omsiTa paboTH IpemnoiaBa-
TeA-peIMEeTHUKA, KPUTEPUEM OIEHKHU
@ MOTYT OBITh HAJIWYUE OJHOTO, ABYX
u 0oJiee MPUMEPOB, OTCYTCTBUE MPUMEPA,
HENPaBUJIbHBIM IPUMED.

Jloruueckue CBSI3U MEXKIY MPEIII0KE-
HHUSIMH OTIPEJICIISIOTCS MPaBUIaMU CBSI3U
sI3bIKa MEXKJAY TNpeaioxeHusiMu. Tekcr,
COCTOSIIIIUAN U3 IBYX WM HECKOJIbKHX MPE/I-
JIOXKEHUM, CBA3AHHBIX MEKIY COOO0H IO
CMBICIIy WJIH CTPYKTYPHO, ¥ BBITIOJHS-
IOIIHH KOMITO3UITHOHHO-CTUIINCTHIECKYFO
(hyHKIIHIO B CBSI3HOM TEKCTE, IIPEJICTABIISICT
c000# CIIOKHOE CHHTAKCHYECKOE IIeJI0e.

C TOYKH 3peHUS CTPYKTYPHO-CEMaHTH-
YECKOW CJIOKHBIC CHHTAKCHYSCKHUE IEJIbIe
JIEIATCS Ha CJIOKHBIC CHHTAKCHYECKUE 11e-
JIbIE C LIETTHOM CBS3BIO U CJIOKHBIC CHHTAK-
CHUYECKHE IeNIbIe C TapaieIbHON CBI3BIO
MKy MPEIIOKEHUSIMHU.
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B paccMoTpeHHOM mpuMepe mepBoe
MPEJIOKEHUE CII0KHOIO CUHTAKCHYECKOTO
LEJIOTO MEeET 00001arolee 3Ha4eHUE, BCE
OCTaJIbHBIC PACKPHIBAIOT COJICPIKAHUE TIEP-
Boro. U3 4eThipex npeICTaBICHHBIX B OTBE-
T€ MPEJIOKECHUH MEePBBIC BA U MTOCIEIHUE
JIBa CBSI3aHBI MapalijieIbHON CBSI3BIO.

Kpurepusmu oneHku y MOXET OBITh
COOII0/IEeHNE CIEeNYIOIHNX YCIOBHIA:

— BCE TMPEIJI0KEHUs] OTBETa JOJIKHBI
MMETh JIOTUYECKHE CBS3U C OCHOBHBIM
MPeIOKEHUEM OTBETA;

— BCE MPEJIOKESHUS, KPOME OCHOBHOTO,
JOJI’)KHBI UMCTh COHOHHHHCHHLIﬁ XapakTep
K OCHOBHOMY MPEJIOKEHUIO;

— JIOTIOJIHSITh €r0 COJIepIKaHHE, pac-
KpbIBaTh 0oJjiee HOAPOOHO CYyTh OCHOBHOI'O
MPEJIOKEHUSI, TIOSCHATh OCHOBHOE TIpe/I-
JIOKEeHUEe, KIacCu(UIIMPOBATh MPEAMETHI
BOIIpOCA U T. 1.

B paccMoTpeHHOM BEINIE OTBETE Ha
Bompoc tecta «UTo Takoe MaccuB HWH-
dbopmanmuu?y» AUAroHaJIbHBIC DJIEMEHTHI
MaTpulbl COCTOAT U3 YETHIPEX DJICMCHTOB,
TaK KaK B TEKCTE MPEJCTABICHHOTO OTBETA
YeThIpe NpeJJIoKeHUss. Mexay NnepBbIM
1 BTOPBIM MPCAJIOKCHUAMA OTBETA UMECTCH
JIOTUYECKas CBsI3b, KOTOPAs ONPEASIICTCS
[0 KJIIOYEBOMY CJIOBY «MacCHB». Mexny
MePBBIM U TPETHHUM, TIEPBBIM U YETBEPTHIM,
TPETHPUM WU YETBEPTHIM NPEIIIOKESHUIMU
MMeeTCs JIOTHYeCKasi CBsI3b, OIpeestona-
SICSI TIO KITFOUEBOMY CIIOBY «3aImuchy. Pacaer
KPUTEPUS «IOTHIECKUE CBI3U MEXKTy TIpeI-
JOXKEHUSMHY OTPENeNIeTCS KOJIMIECTBOM
JIOTMYECKUX CBSI3€W B TEKCTE OTBETA.

IIpennoxeHHBIH TECTOBBIM OTBET
C TOYKH 3PEHHs OIPENECIICHUS KPUTEPUs
«CIOXHOCTB» ABIACTCA CIOXKHBIM, IIO-
CKOJIbKY JTOCTAaTOYHO BBICOKO OTIpE/CIICH
KPHUTEPHI IPEAMETHOCTH, TPAMMaTH4CCKU
MPaBWJIHLHO TTOCTPOEH TEKCT OTBETA, UME-
10TCS 4 TOTUYECKUE CBSI3H, AEMOHCTPHUPYET
HaJln4ue TIPUMEPOB.

TecTupyemblii BHUMATEIbHO YUTAET
MPEeII0KEHHBIN BOMIPOC TECTAa U BBOAUT
OTBET Ha KaXXJIbIH BOMPOC B OKHO, KO-
TOpPOE HE OTPAHHUYEHO BO3MOXHOCTAMU
BBOJIa TEKCTOBOH nHpopmanuu (puc. 3).
Cucrema mpeaocTaBiIsieT BO3MOXKHOCTD
MPOCMOTPA U KOPPEKTHUPOBKHU OTBETOB 1[0
TEeX MOop, MOKa He OyJeT HakaTa KHOIKa
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P u c. 3. ®opma BBOJA OTBETa HA TECTOBBIK BOMPOC
F i g. 3. Input form for answering a test question

«oueHUuTh pesyabraT». Ilocie HaxaTui
3TOW KHONKHU CUCTEMa aHaJIU3UPYET OT-
BETHl UCHBITYEMOrO U BBIBOJUT PE3Yib-
tar. Kaxplii BapyaHT Te€CTa COCTOUT U3
10 mpemyIoKEeHHBIX TECTOBBIX BOIPOCOB,
HOMepa KOTOPBIX PaHXUPYIOTCS MO Mepe
BO3pacTaHus UX CIOXKHOCTU. OLICHKU BHI-
CTaBIIIOTCS 1O Ka)XJAOMY W3 BBIOpaHHBIX

KpUTEPUEB 110 JiecsTHOATbHOM miKkane. Cu-
cTeMa MPeloCTaBIICT BO3MOXHOCTD IPO-
AQHAJM3UPOBATH COCTABISIOIINE PE3yIbTaT
TECTHUPOBAHUS U BBHIBECTH NMPU HEOOXOaH-
MOCTH €ro Ha neyatb. Ha sxpaH BEIBOIUTCS
CBOJIHAsI Ta0NHIIa PE3yIbTAaTOB TECTUPOBA-
Hus (Tad. 1), a Takxke B rpaduuecKOM BUIE
JE€MOHCTPUPYIOTCS PE3YJIbTAaThl aHAIHN3a
BBEJICHHBIX HCIBITYEMBIM OTBETOB TECTa
(puc. 4). Bce xorpdummenTsI, mpeacran-
JICHHBIC B HEH C COOTBETCTBYIOIIMMHU UM
OIICHKAMH M0 KaXXJOMy pa3zpaboTaHHOMY
KPHUTEPHIO0, TIO3BOJISIIOT JIeTAaTbHO MPOaHa-
JU3UPOBATH OTBETHI TECTUPYEMBIX 32 KaXK-
JBII BOTIPOC TE€CTa KOMIUIEKCOM KPUTEPUEB
n 000CHOBATh MOJYUYEHHE €T0 MTOTOBOM
OILICHKH 3a TECT.

OO0cyxkaeHue U 3aKJII0YEHAE
Pe3ynbrarsl ncciietoBaHUS MOTYT OBITh
WCIIONB30BaHbl KaK B OOIIEll Mmegaroruke,
TaKk U B TEOPETUUYECKON M NMPAKTUUECKOU
TeCTONOTHH. B paboTe TeopeTndecku 00-

Taonuuma 1. [Ipumep cBoaHOI TaOMUIBI Pe3yIbTATOB TECTHPOBAHHUS

Table 1. Example of a test results summary table

[Ipenmer- I'pamot- N / Horw{em;ue C /
ocTh / HOCT / pUMepBI CBA3HM JIOKHOCT
Hopsin- OII;I' g Li Examples Logical con- Complexity
KOBBIit jectivity lteracy nections 06-
HOMED mras /
Bocr;p/o- Oren- OueHn- Owen- OueH- OueHn- O;/lelr-
Question Ka / Za / Za / Za / Za /
number 5 Assess- Y 5 ) 5 H 5 n 5
ment sess- sess- sess- sess-
ment ment ment ment
1 1,0 10 1,0 10 1,0 10 0,9 10 1,0 10 10
2 1,0 10 1,0 10 1,0 10 0,9 10 1,0 10 10
3 1,0 10 1,0 10 1,0 10 0,8 9 1,0 10 10
4 1,0 10 1,0 10 1,0 10 0,7 8 0,9 10 10
5 1,0 10 1,0 10 1,0 10 0,7 8 0,9 10 10
6 1,0 10 1,0 10 1,0 10 1,0 10 1,0 10 10
7 1,0 10 0,9 10 1,0 10 0,7 8 0,9 10 10
8 1,0 10 1,0 10 1,0 10 0,2 3 0,8 9 8
9 0,5 6 1,0 10 1,0 10 0,3 4 0,7 8 8
10 0,5 6 1,0 10 1,0 10 1,0 10 0,9 10 9
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B [IpeaMeTHOCTD /
C Objectivity

B I'pamotHOCTS / Literacy
~  m[Ipumeps / Examples

B Jloruueckue cBsi3u /
Logical connections

Cnoxuocts / Complexity

P u c. 4. Tpaduyeckoe npeJcTaBiIeHUE Pe3yIbTaTOB TECTUPOBAHUS
F i g. 4. Graphic representation of test result

OCHOBaHa HEOOXOJJMMOCTh UCIIOJIb30BaAHUS
HOBOTI'O MOJX0JIa K KOHCTPYHPOBAHUIO OT-
BETa Ha TECTOBBIN BOMIPOC, TOTYCKAKOIIETO
CBOOOJIHO KOHCTPYUPYEMYIO (hOPMY TECTO-
BOTO BOIMpPOCa M OTBETA, a TaKKe HE00XO-
TUMOCTH Pa3pabOTKH KPUTEPUEB aHalM3a
TaKOTO OTBETa M HAYYHO OOOCHOBAHHOTO
MOAX0Ja K UX OLIEHUBAHUIO. YYeT MOJHOMI
WHQOpMAINH, COAepIKalIeiics B TECTOBOM
OTBETE HCHBITYEMOTO, OCYNIECTBIAETCA
C MCIOJb30BaHHEM pa3pabOTaHHBIX al-
FOPUTMOB pacyeTa KPUTEPUEB aHaIHU3a
TECTOBOTO OTBETA, YTO MO3BOJSIET MOJY-
YUTH KOMIIJIEKCHYIO 00BEKTHUBHYIO OLIEHKY
YPOBHSI YCBOCHUS 3HAHU.

MHOTroJIETHHE UCCIICIOBAHMS PA3TUIHBIX
ABTOPOB IO OIICHUBAHWIO 3HAHUH TMOKA3bI-
BalOT, YTO OallJbl, BRIPAXKAIOIIHE OLCHKY
3HAHWHA CTYJIEHTOB B OOy4aeMbIX TPYIINax,
JOJDKHBI OBITH pacIipeneeHbl 0 HOpMallb-
HOMY 3akoHy. [TosToMmy camas rpdexTnBHAS
CHCTEeMa OILIEHKH 3HaHWH Oy/eT Ta, KoTopas
HE 3aBBIIIACT, HE 3aHIKACT U HE CMEIIAcT
CpenHM YpOBEHB Oalljia B OTBETaX IPYIIIIEI,
T. €. TUTIOT€3a O HOPMaJIbHOCTH pacipeserne-
HUs1 0AJUTOB TIPU KOHTPOJIE MPOIIECCOB 00yUe-
HUS OCTAETCsl OCHOBHOU paboveid TUITOTE30M.

Takum oOpa3om, ¢ IOMOIIBIO paspa-
0OTaHHOU PKCIIEPTHON CUCTEMBI KOHTPOJIS
Y OIICHKH 3HAHUW MBI JTOOUIIUCH TTOBHIIIIE-
HUS Ka4eCTBa OOYYCHUS 32 CUET MOy ICHHS
rme1aroroM O0OBEKTUBHOW WHPOpPMAIUHU
0 CTEIICHH yCBOCHUS 00yIAIOIUMICS yIeO-
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HOTO MaTepualia; IeTallbHOr0 aHalu3a co-
ACpKaHUA OLUCHKHA 3HaHHI7[, YTO IMOBHIIIIACT
HHTEpEC U MOTHUBALHIO K Mpoueccy 00-
YYCHUS, O YEM CBUJICTEIbCTBYIOT JIaHHBIC,
JOCTYIIHBIEC TEAarory MOcCie MPOBEISHUS
TECTUPOBAHUS; IIEJICHANPABICHHONU KO-
PEKTHPOBKH MpoLiecca 00yUeHHs C YU4ETOM
PEe3yJIBTaTOB TECTHUPOBAHMSI, BHIOOPOM KO-
3G GUITNEHTOB CIIOKHOCTH.

[MocTpoeHHast HAMU YKCIIEPTHASI CUCTE-
Ma KOHTPOJIA 1 OLICHKHU 3HAHUHA MOYKET OBITH
PEKOMEHJI0BaHa JIJIsi COBEPIICHCTBOBAHUS
KOHTPOJISI M OLICHKH 3HAHUM (0COOCHHO 110
npeaMeTamM COUAJIbHO-TYMaHUTApPHOI'O
IUKJa) C IEJbI0 MOBBIIICHUS KauyecTBa
o0yueHUs. DTO J1aeT BO3MOXHOCTh MpPH-
MEHHTH MOJYUYCHHbBIC PE3YyIbTaThl IS pe-
MICHUS HAYyYHOU TPOOJIeMbl 00BEKTHBHOTO
M IOCTOBEPHOIO OLCHUBAHMUSI 3HAHUH C HC-
MOJIb30BaHHEM TECTOBOTO METO/1a KOHTPOJIS
W OIICHKH 3HaHHi. OJHAKO TaKas SKCIepPT-
Hasi CUCTeMa KOHTPOJIS M OIICHKW 3HAHUH Ha
JAHHOM JTare He PEKOMEH/IYETCs K Macco-
BOMY MCITOJIB30BAHUIO B 00Pa30oBaTEIbHOM
npoiecce.

[Tony4yeHHbIE pe3ynbTaThl HE PELIAIOT
BCE aCHeKThl MPOOJIeMbl KayecTBa 3Ha-
HUM, MOJyYCHHBIX B MPOIECCe OOyUCHHUS.
JlanpHeiias TeopeTuyecKkas U npakTude-
ckas pa3paboTKa JAaHHOTO HAMpPaBICHUS
TpeOyeT pelieHrue TaKuxX BOIPOCOB, KaK
COBEpPIICHCTBOBAHNE METO/Ia TECTUPOBAHUS
B TJIaHE YBEIUYCHHS KOJTHYECTBA KPUTEPH-
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€B OIICHKHU 3HAHUM, pa3pabOTKU KPUTEPHUEB
OLICHKHU WX KadecTBa, Pa3BUTHUEM Oa3bl
3HAHUHN U T. [I.

[TonydyeHHbIE B UCCIEOBAHUN PE3YIb-
TaThl OTKPBIBAIOT BO3MOXHOCTH JaJIbHEM-
Iero M3y4eHUs MpoOeMbl o0ecredeHus
KayecTBa MPUOOPETEHHBIX B Ipollecce

obyuenus 3Hanuil. [IpeaBapurensHoe 06-
CyXJeHHUEe MaTepuaJoB pabOThl B Hayd-
HO-TI€Jaroru4eckoM cooO0IecTBe MOoJ-
TBEpIKJaeT 1eecoo0pa3HOCTh U BAXKHOCTD
MPOBEACHUS UCCIIEAOBaHMS B 0003HAUYCH-
HOM IPOOJIEMHOM I0JI€ B YCIOBHUSAX 00pa-
30BaTEJIbHON Cpelbl.
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3asenennvlil 6K1A0 A8MOPOSE:

TonoBaueBa Bukropus HukonaesHa — pa3zpaboTka METOZOIOTHUECKON COCTaBIsoLIeH; popMynupoBanue
OCHOBHOH KOHICTIIU UCCIIEI0BAHUS; HAYYHOE PYKOBOZCTBO; IIOCTAHOBKA HayYHOW POOIEMBI 1 ONpeieIeHHe
OCHOBHBIX HaIlpaBJICHUH €€ PeIICHUs, KpUTHYECKUI aHaJIn3 U 10paboTKa TeKCTa; (HOPMUPOBAHUE BBIBOJOB.

Tomunosa Hagnexna BaHoBHA — obiee pyKOBOACTBO MPOEKTOM; Pa3BUTHE METONOJIOTHH; ydacTHe
B pa3paboTKe 3KCIIEPTHON CUCTEMbI KOHTPOJISI M OL[EHKH 3HAaHUH; COCTaBIE€HNE TECTOBBIX 3aJaHUI [Is TPOBe-
JICHUS [eJIarOTHYeCKOT0 3KCIEPUMEHTA; IPOBEICHNE KPUTHYECKOTO aHAIM3a MaTepHaioB 1 popMHUpOBaHHE
MepBOHAYaIbHBIX BBIBOJIOB.

Abunnaesa ['ynpHyp banrabaeBHa — MOMCK aHATUTUYECKUX MaTEPHUAJIOB B OTEYECTBEHHBIX U 3apyOeIKHBIX
HCTOYHMKAX; MPOBEJEHUE TECTUPOBAHUS; COOP M aHATH3 CTATUCTHUECKHUX JAAHHBIX; BU3yalU3alUsl JAHHBIX
B TEKCTE; MPOBEJEHHIE aHAIN3a U MOJrOTOBKA MEPBOHAYAIBHBIX BBIBOIOB.

Bce asmopuwi npouumanu u 0006punu oxonuamenvHvill 6apuanm pyKonucu.
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HNccaenoBanue meaaroru4eckoro KOHTEKCTA
AUATHOCTUYECKON KOMIETEHIUH Y4YMTeJIsi-
nedexrTosora
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Beenenne. TeopeTnueckoe M MPAaKTHIECKOE COAEPIKAHUE AUATHOCTUIECKOH KOMIIETEHIIH HAPSIMYO BITHSI-
€T Ha KaueCTBO MOJrOTOBKH BBINYCKHUKA, ONPEACIsisi ero npodecCUOHaIbHYI0 EHHOCTh U CIIOCOOHOCTh
paboTaTh B BapHaTUBHBIX 00pa30BaTEIbHBIX M PEaOMIMTANNOHHEIX YCIOBHAX. AKTYaJIbHOCTH IIPOOIEMEI
HCCIIeI0BaHUsI 00yCIOBIEHA MOUCKOM M Pa3paboTKoi CTaHAAPTU3MPOBAHHBIX MOIXOA0OB K MOATOTOBKE
CIICLIHMAJIUCTOB BBICIIEN IIKOJIBI U HCOGXO)II/IMOCTI)}O OGHOBJ’[GHI/IH COACpIKAaHUA TCOPETUKO-ITPAKTUICCKUX
3HaHUH B cepe AMATHOCTHUECKONH KOMIETEHIMH, UCXOJd M3 NMOHMMAaHUS COBPEMEHHBIX TPeOOBAaHUIA
K JaHHOMY BHJy A€ATeIbHOCTH. Llenbio nccineqoBanus ABISETCS N3yUeHHE TUAarHOCTHYECKOM KOMITETeHITNH
y CTYASHTOB, yuuTelel-1e(GeKTOIIOrOB U ONMUCAHUE COACPIKAHUS MEAarorHuecKOro KOHTEKCTa B acIeKTe
3HaHWH, YMEHUH W HAaBBIKA OBJIAJICHUS.

MartepuaJjsl M1 MeTOBI. MccrenoBarenbckyto BEIOOPKY cocTaBuian 112 denoBek ABYX MpodeccroHambHBIX
IPYIIL: CTYACHTHI U eAaroru-aedexronoru. s u3ydeHus npodaeMbl HCCIIe0BaHMs Ha IPEAMET CoJepKa-
HUSL TUaTHOCTHYECKOW KOMITETEHITHH Y OyyIuX 1e()eKTOIOTOB U CIIEIHATICTOB OBIIH IPOBEICHEI IIPSIMOE
U TIEpEeKPECTHOE aHKETHPOBAaHMUS, Oecesa (C MCIOIb30BaHHEM IITKAIbl CAMOOLEHKHN). JIIs yrmopsqounBanus
JAaHHBIX O KQYE€CTBEC COACPIKAHUA ﬂMaFHOCTH'—leCKOﬁ KOMIETCHUHU TPUMECHAINUCH PAHXXHUPOBAHUE PE3YJIBTATOB
AQHKETHPOBAHMUS 110 BEIICJICHHEIM HHJEKCaM, rpadudeckas oopadorka nHpopmanun. s cTaTHCTHICCKON
00pabOTKM TaHHBIX MPUMEHSJICS KIIACTepHBIN aHanu3 o Tumy k-means Statistica 10.0. [lanabie aHKeT 00-
pabatsiBaiuch ¢ momouisio nporpammsl Microsoft Office Excel (Excel).

PesyabTarsl nccaegosanus. [lorydeno sMnupudeckoe MOATBEPKCHHE THIIOTE3Hl O TOM, YTO OIIpejee-
HHUE ypOBHS C(HOPMHUPOBAHHOCTH JUATHOCTHYECKOW KOMIETEHIIMN B PAMKax IeJarorH4ecKoro KOHTEKCTa
IMO3BOJINT BBIACHHUTH ((l'lpOGJ'[eMHble» 30HbI B 3HAHUAX, YMCHHUAX W HaBbIKax, UMCIOJb3YEMbIX II€AaroramMmu
B JIMarHOCTHYECKOI mporenype. BeineneHo Tpu kiacTepa pecnoHACHTOB ¢ Pa3HBIM yPOBHEM c(hOpMHPOBaH-
HOCTH JAMArHOCTHYECKOH kommeTeHIMuU. [1o BceM KimacTepaM BBISIBIEHBI TPYAHOCTH MPEACTABIECHHH O METO-
JOJIOTUYCCKUX IMO3UIHUAX ILMaFHOCTH'—[eCKOﬁ npoueaypbl, HEAOCTATOYHOCTD 3HAHUH 10 JAUArHOCTHUKE pa3sBUTHUSA
B TPAaHUIIAX MearOTHYECKOro OIS, OTCYTCTBUE YeTKOH A hepeHnnanun npyu BeIoope 6a30BBIX aITOPUTMOB
IUATHOCTHYECKUX AeiicTBuid. [Ipeobirananue xmacrepa ¢ JUarHOCTHYECKOM KOMITETEHITMEH Ha dTarne GopMu-
poBaHUA CBUACTCILCTBYET O HCO6XO)II/IMOCTM aKTyaJr3aluu nNporpaMmabl [[I/IaFHOCTI/I'-leCKOi/'I KOMIICTCHILIMH.
O6cy:kaenne u 3akja0uenne. Pe3ynbTaTsl HCCiIe[OBaHUS MOTYT OBITH HCIIOJIB30BaHEI IPH pazpaboTke
COJIepKAaHUS IPOTPAMMBI AUATHOCTUYIECKOM KOMIETEHIINU Ha BCEX yPOBHSX €€ ()OPMHUPOBAHNUS, UTO C TPaAK-
TUYECKON TOYKU 3pCeHHS OyICT MOJIE3HBIM /IS COBEPIICHCTBOBAaHMs 00pa30BaTeIbHON MPOTpaMMBbl By3a,
MOBBIIICHNS] Ka9eCTBAa AMArHOCTUYECKON mporenyphl. L[eHHOCTh MCCleoBaHus 3aKII0YAeTCsl B aHallNn3e
COJEPKATETLHOTO KOHTEKCTa AMATHOCTHYECKOW KOMIIETEHIIMU, CHCTEMHOE HAIMOIHEHHE KOTOPOTO OTpa-
JKaeT COBPEMEHHbBIE 3alpOChl TOCYIapcTBa U 00IIECTBA K ATOMY BUAY JCSITEIBHOCTH U ONPEACISIET BEKTOP
JaIbHEHIIIEro uccleloBaHus — pa3paboTKy Cofep KaHus IIPOTPaMMbI KOMIICTCHIINH, HCXO/s U3 TOHUMaHHS
COBPEMEHHBIX TpeOOBaHMN MPAKTUKH K IUATHOCTHIECKOMY BHJY A€ATEINbHOCTH.

Knroueswie cnosa: y‘II/ITCJII)-He(i)CKTO.HOI‘, Jjoronca, AMarHoCTUYCCKasd KOMIICTCHIIMA, THarHOCTHKAa, BbICIIasa
IIKoJI1a
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Study of the Pedagogical Context of the Diagnostic
Competence of Special Education
Teachers/Rehabilitators
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Introduction. At present, the practice of training special education teachers/rehabilitators includes
a diagnostic activity and related competencies as a basis for exploring the capabilities of children within
the development process. The theoretical and practical content of diagnostic competence directly affects the
quality of graduate training, determining its professional value and ability to work in varying educational
and rehabilitation conditions. The relevance of the research problem is due to the search and development
of standardised approaches to the training of specialists of the Higher School and the need to update the
content of theoretical and practical knowledge in the field of diagnostic competence on the basis of contem-
porary requirements for this type of activity. The aim of the research is to study the diagnostic competence
of students, teacher-speech pathologists and the description of the content of the pedagogical context in the
aspect of knowledge, skills and mastery.

Materials and Methods. The research sample consisted of 112 people from two professional groups: students
and special education teachers. Research methods: direct questioning, cross-questioning, conversation (using
the self-assessment scale), ranking the results of the questionnaire by index, graphic processing of informa-
tion, interpretation of the results of the questionnaire for statistical data processing was used cluster analysis
of the k-means Statistica 10.0. The questionnaire data were processed using Microsoft Office Excel (Excel).
Results. An empirical confirmation of the hypothesis, that determining the level of development of diag-
nostic competence within the pedagogical context will make it possible to clarify the “problem” areas in the
knowledge and skills used by teachers in the diagnostic procedure, was obtained. There were 3 clusters of
respondents with different levels of diagnostic competence formation, the second of which, having diagnostic
competence at the stage of formation, was most numerous. For all clusters, difficulties in understanding
the methodological positions of the diagnostic procedure were revealed, including a lack of knowledge on
developmental diagnostics within the pedagogical field and a lack of clear differentiation in the selection
of basic algorithms for diagnostic actions.

Discussion and Conclusion. The predominance of the cluster having diagnostic competence at the stage
of formation indicates a need for the diagnostic competence programme to be updated. The research results
can be used to develop content for the programme of diagnostic competence at all formation levels, which,
from a practical point of view would be useful for improving the educational programme of the university
and improving the quality of diagnostic procedures. The value of the research lies in its analysis of the
substantive context of diagnostic competence, the systemic content of which reflects contemporary demands
of the state and society regarding this type of activity and determines the vector of further research in terms
of the development of the content of competency programmes based on the understanding of contemporary
diagnostic activity requirements.
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BBenenne pa3oBaTeIbHOM IPOrpaMMBl By3a SIBISIECTCS

B Hacrosimee BpeMs HpeAbSABIAIOTCA  KOMIIETEHTHOCTHBIHM MOAXO0, OCHOBAHHBIN
BBICOKHME TpeOOBaHMS K YPOBHIO HOAro- Ha (GOPMHPOBAHUU y OyAyLIMX cIieIua-
TOBKU HeNaroros-gedexkTonoros. OQUH  JNHCTOB NPO(HMIBHBIX YMEHUN 1 HABBIKOB,
U3 Ba)XKHBIX IOJXOJIOB K peanu3anuu o0- obOecmeynBaromux npodeccuoHarbHOE
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HCIOJTHEHUE TMeJAaroru4ecKux (yHKIHH.
denepasbHBII TOCynapcTBEHHBINH 00pa-
30BaTEJIbHBIA CTaHAAPT BBICIIETO MPO-
(eccroHaNbHOTO 00pa30BaHUS TPETHETO
nokoaeHus (PI'OC BO)'! He TOABKO OpHCH-
TUPOBAH Ha peaju3aluio KOMIETEHTHOCT-
HOTO TOJAXO0/Aa, HO U TO3BOJAET KaXIOU
o0pa3oBarenpHOI opraHu3anuu pazpada-
TBIBATh COZIEPIKaHIE KOMIIETEHITNN, HCXOIS
13 TOHUMaHHS COBPEMEHHBIX TpeOOBaHMI
MPAKTUKH K TAaHHOMY BHY JAESTEIbHOCTH.
dopMUpOBaHNE KOMIETCHIIMN TECHO CBSI-
3aHO C coJiepKaHUEM y4eOHBIX MOJysei
W pesynabTaTamMu ee ocBoeHus. Pa3paboTka
cofiepKaHus, ONpeJelIeHue pe3ylbTaToB
OCBOCHHSI KOMIIETECHIIUH 00ECIEeYNBAIOT-
Csl COUMAJbHBIM 3aKa30M M BIHUSIOT Ha
Ka4eCTBO MOJATOTOBKHU BBINYCKHUKA, €r0
TOTOBHOCTH YCIICITHO OCYHIECTBISITH MPO-
(heccHOHANBHYIO AESATEIBHOCTb.

B noruke oOpa3oBaTenbHOH MOATO-
TOBKH TIEaTOTOB-Ie(PEKTOIOTOB 0coboe
3HAYEHWUE MPUIACTCS TUATHOCTHYECKOMY
BUIY IESITEIHFHOCTH W CBSI3aHHOU C HUM
kommeTeHIIUU. CyIIHOCTh NTHArHOCTUYE-
CKOM KOMIIETEHIIMHU B CIICIIMAJILHOU IIE-
JarOTUKE OMpeeNsieTCss UHAUKATOpaMu
€e mo3TanHoro (OpMHPOBAHUS: 3HATH,
YMEThb U BJIaACTh, YTO OPUCHTUPYET CO-
Jep KaHue KOMIIETEHIIUH B 00JIACTh TEOPUHU
Y IPAKTHKW OOYYEHUS ¥ BOCIIUTAHUS JeTeH
C OTpaHUYCHHBIMHU BO3MOXKHOCTSIMH 37[0PO-
BB (OB3) mis peanu3auu KOMILICKCHOTO
MO/IX0/1a K KOPPEKIIMOHHOW TTOMOIITH.

CoBpemMeHHass MOATrOTOBKAa Clenuna-
JHUCTOB TO3BOJISIET B 00pa3oBaTenbHOU
IporpaMMe By3a ONpPENeNsiTh MHOTOILIA-
HOBOE COJEp)KaHUE AMATHOCTHYECKOU
KOMIIETEHI[UHU, KOTOPOE HAMOJHSIETCH,
HUCXONSl U3 COBPEMEHHBIX NHAarHOCTHYE-
CKUX MpPaKTUK. B 3TOM KOHTEKCTE 3apy-
O0exubie uccrnenosarenu (M. Ix. Tac-
ce, P. JI. lllanok, C. Cupur, I1. HaBac u np.)
MpeIarafoT OpUeHTHUPOBATHCS, HAIpUMED,
Ha IMAarHOCTUKY aJallTUBHOTO TOBEICHUS

MPU U3MEPECHUM WHTEIUICKTyalIbHOW MHBA-
nuaHOCTH [1; 2], cocTaBieHne aqanTUBHOTO
poQuIIs TOBEJCHUS I€TE C PACCTPOHCTBOM
BHUMAaHUSI/TUIIEPAKTUBHOCTH HITH C OCOOBIMU
HapymeHusiMy B o0yuenunu ([ x. bansOonu,
O. HUuxorauto, C. benakku, C. boHumuan
u 1p.) [3]. Ha Ham B3misi/1, B JTaHHOM TTOJIXO/IE
BCTaeT HEOOXOAMMOCTDH JOMOTHUTEIbHBIX
CpelICTB JUAarHOCTUKHU MO3HaBATEIHHOTO
Pa3BUTHS U CAMOCTOSATEIEHOM JIEATETFHOCTH
JeTed IS ydeTa COINaibHO-KOTHUTHBHBIX
(hakTOpOB pa3BUTHS.

B oTedecTBeHHONW NTMArHOCTHYECKOM
MPaKTUKE aKICHTHI CACIaHbl HA U3YUYCHUHU
Pa3HbBIX CTOPOH JIMYHOCTH peOCHKA: YPOBHS
MO3HABATEABHOTO PAa3BUTHUA?, HEHPOIAHU-
HAMHUKH MCHUXHYECKUX MPOIECCOB?, HEl-
POTICUXOJIOTHH M CTIOCOOHOCTH K O0Y4YEHUIO
[4; 5], cocTOsiHUSL pEeYEeBOM AEATEINBHOCTHU
pebenka [6; 7], OTIENbHBIX aHATH3ATOPHBIX
¢hyHKnmii [8], ocoOeHHOCTEH MCUXUIeCKOH
TesITeIBHOCTH [ 7], crtoco0a MBITIUICHAS Ha
pa3HBIX BO3PACTHRIX dTaIax [9], CTpyKTyp-
HBIX KOMIIOHEHTOB paHHETO OHTOTeHe3a
y JeTel ¢ AMOIMOHAIBHO-KOTHUTHBHBIMU
pacctpoiictBamu [10]. Couetanue pas-
HBIX METOJMK M MeTOja HaOJIJIeHUs 3a
peOSHKOM B MPOIECCe JUArHOCTHYECKOTO
00cJieIoBaHus CIIOCOOCTBYET BBISBICHUIO
MOTEHIIMAIa Pa3BUTHS B CUCTEMHOW B3au-
MOCBSI3HM BCEX NICUXUUYECKHUX MPOIIECCOB Ha
OTIPE/ICICHHOM BO3PAacCTHOM JTare.

Pe3ynbrar quarHocTHYECKUX MPAKTHK
C y9eTOM BO3PACTHOTO MOIX0/1a K PA3BUTHIO
pebeHka mo3BoJsIeT HAOIIONAaTh 0COOCHHO-
CTH MCHUXUYECKOIO PA3BUTHUS C YUETOM
3aKOHOMEPHOCTEH U crielupuyecKux (NH-
JTUBHUAYaJbHBIX ) MPOsIBIEHUH. B aTOM 11a-
HE OTEYECTBEHHAs IIKOJIa Ie(PEKTOIOTHH,
ocHoBaHHas Ha Teopuu JI. C. Beirorckoro
00 00IIHMX BO3PACTHBIX IICUXOJOTHYECKUX
3aKOHOMEPHOCTSX Pa3BHUTHS JIeTell B HOP-
M€ U TIPU MATOJOTHH, HE MMEET PaBHBIX
B NPaKTUKE MPUMEHEHUS COOTBETCTBY-
FOIIMX KOMITETEHITHiT?.

! ®enepanbHblil rOCYIapCTBEHHBINH 00pa30BaTeIbHBINA CTAHAAPT BBICIIETO 00pa3oBaHus — GakaiaBpuar
1o HampasieHuo moaAroToBku 44.03.3 «CnenunansHoe (1e(eKToNIornuecKkoe) 00pa3oBaHue»: yTB. IPUKA30M
MunnctepcTBa oopasoBanust 1 Hayku PO ot 22 pespans 2018 r. Ne 123. URL: http://www.garant.ru/products/
ipo/prime/doc/71797872 (mara obpamenus: 03.12.2018).

2 Cmpebenesa E. A. Jlnarnoctuka ncuxu4eckoro pasputus gereid. M.: [pocsemenue, 2013, 164 c.

3 Cemazo H. A., Cemazo M. M. TIpoGuemusie getu: OCHOBBI IUATHOCTHYECKOM M KOPPEKIIMOHHOM paboThI

ncuxojora. M.: APKTH, 2000. 208 c.

4 Borzomekuii JI. C. Tlcuxonorust passurus pederka. M.: Cumbici, 2003. C. 220.
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OBnajsicHuEe TEXHOJIOTUSIMU THATHOCTH-
4ecKoro o0cCJieIoBaHUs J1aeT MOHUMAaHHUE
NpOoLEeAyPhl UCCIAETOBAHUS CTOPOH U JIH-
HU# pa3BuTus peberka. OJHAKO BaXKHBIM
B 2TOH CBSI3U SIBISICTCA HE CaM Ipoliecc
JHUAarHOCTUYECKON MpOoLEenypbl, a YMEHHE
HHTEPIPETUPOBATh PE3YyJbTAThl JUATHO-
ctuku. [locTaHOBKA KOPPEKLMOHHBIX 33134
o0ydeHus u pa3paboTKa copepKaTebHOM
YacTU KOPPEKIMOHHO-PA3BUBAIOIIEH IIPO-
rpaMMBI pa3BUTHUSA peOEHKa OCYIIECTBIIS-
eTCSI Ha OCHOBE NMArHOCTUKH Pa3BUTHUS
U BbIJICJICHUs Biustomux (axkropor [9].
Bce 310 sBasieTCs BaxKHOM ITe1aroruue CKom
COCTAaBIAIONIECH HAYATLHOTO dTana KOppeK-
IIMOHHOM TTOMOIIIH.

Lenbto uccnenoBanus sIBISCTCS U3yUCHHUE
JUAarHOCTUYECKOW KOMIIETCHIIUU Y y4HTe-
Nei-1eEeKTOIOTOB, JIOTOMEIOB (B TOM YHCIIE
CTYACHTOB) U BBISIBIICHUE YPOBHS TIeJaroruyie-
CKOM COCTaBJISIIOILEH ee collep KaHusl.

0630p nuTEpaTypHI

Jmarnoctuyeckasi KOMIIETSHIIHS — 3Ha-
YUMBI KOMIIOHEHT TpodeccCruoHalbHON
JesTeIbHOCTH TIeiarora B 00JIacTH CIICIH-
a’apHOrO (AedeKToNornyecKkoro) oopaszo-
BaHMs. B HayuHOI nuTeparype Oonblnoe
BHUMaHHUE yAeNAeTCs NMeJarornyeckomy
KOHTEKCTY COJAEp)KaHUS KOMIETEHLUH,
KOTOPBI HANpPSIMYyIO BIHSET Ha KadeCTBO
MMOJATOTOBKHU BBHINTYCKHUKA. B "acTHOCTH,
B pabotax M. A. 3umueii, A. B. Xytopcko-
ro°, H. H. JIsynuuanckoii [11] megarornye-
CKHUI KOHTEKCT CO/IePKaHMS KOMIIETEHIINH
paccMarpuBaeTcs Kak WHTETpHpOBaHHAsA
COBOKYNHOCTh 3HAHWUU, YMEHUH, HABbI-
KOB, HEOOXOJIMMBIX /ISl KaueCTBEHHOM,
NPOAYKTHUBHOM N1€ATEIbHOCTH, OPUEHTH-
pOBaHHOW Ha akKTyalbHbIE MOTPEOHOCTH
U MHTEPECHI BCEX CYOBEKTOB MeAaroruye-
CKOTO M COLMAJIbHOI'O0 B3aMMOAEHCTBUS.

TexHOTOTHUECKHE ACIMEKThl MMO3TAITHOTO
(dhopMUpOBaHMS KOMIICTCHIIMH Y CTY/ICHTOB
ocBematores B paborax E. A. Illunosoii,
A. 10. KBamnuna [12; 13]. B Hux uccne-
JIyeTCs BONPOC UCTOIB30BaHUs BO3MOKHO-
cTeil nHpopMannoHHO-00pa3oBaTEIbHON
cpeasl yHUBepcuTeTa s 3(PpPEeKTUBHOTO
CTaHOBJICHUS MPO(ECCHOHATHHBIX KOMIIE-
TEHU UM Ha KaXKJIOM U3 €r0 YPOBHEM.

HanonHeHue conepxaHusi AUAarHo-
CTUYECKOM KOMIIETEHIUH TECHO CBSI3aHO
C pa3HOOOpa3HeM ITOIX0I0B OTEYECTBEHHBIX
U 3apy0eKHBIX YYCHBIX B 00JaCTH H3-
Y4EHUS Pa3IMYHBIX CTOPOH MICUXUYECKOTO
pa3Butus gereit [14].

Teopernyeckoit 6a30d AUATHOCTH-
YEeCKHX METOJMK SIBJISIOTCS IMOJIOKEHUS
KYJIBTYpPHO-UCTOPUYECKOM KOHIIETIIINY IICHU-
xuueckoro passutus JI. C. Bwirorckoro®,
NEepUOAU3ALUA NCUXUUECKOTO Pa3BUTUS
. b. DnpkoHWHA', Teopus Beayllen Jes-
tenbHOCTH A. H. JIeonTheBa®.

Hapywenus pa3Butus, 10 MHEHUIO HC-
cieaoBaTeNel, MpeanoiaraeT CuCTEeMHBIN
aHaJIN3 BCceX MCUXHMYECKHUX CTOPOH C IIe-
JIBIO OTpPEJETIeHUs CTPYKTYPhI HapyIIEHHS
U BBISIBJIEHHUS COXPAaHHBIX MEXaHHU3MOB
AuYHOCTH’. Ba)KHYI0 pOJIb OTCUECTBEHHBIC
u 3apyOeXHbIe MCCIEeA0BaTEIN OMpee-
JAIOT TOKa3aTessiM U KPUTEPUSIM pa3BH-
THS (AHATOMHYECKUM, (DH3UOTOTHUECKHM,
IICUXOJIOTHYECKUM, TIeJarOTHIYEeCKUM, Qu-
3UYECKHUM), B COOTBETCTBHH C KOTOPBIMHU
BBIABISIETCS C(HOPMUPOBAHHOCTH BBICIIIUX
MICUXUYECKUX MPOIECCOB U QyHKINH. Tax,
B uccinenopanuu M. J[)x. Tacce u coaBTo-
POB JIaHO OINHCaHWE MOJEIU JUYHOCTHOU
KOMIETEHTHOCTH M OIpejesieHa IIKaJjia
U3MEPEHUs MEHTAJIbHBIX HAPYLIEHUN 1eTel
pas3HbIX Bo3pacTHBIX rpynm [15].

B coBpeMeHHOlU NpaKTUKE AUATHO-
CTHKHU Pa3BUTHS HUCIHOJB3YIOTCS pa3HbIE

5 Bumnssn M. A. KitoueBble KOMIIETEHIIMK — HOBAsl MapajurMa pesysibrara 00pa3oBaHus [ DIIEKTPOHHBIN
pecypc]. URL: http://aspirant.rggu.ru/article.html?id=50758 (nata obpamenus: 03.12.2018); Xymopcroii A. B.
KirroueBbie koMIieTeHIMH u 00pa3oBaTeNbHbIE CTaHIAPTHI [DnekrpouHbld pecype]. URL: http://eidos.ru/
journal/2002/0423 .htm (mata obpamenns: 03.12.2018).

¢ Boreomcekuii JI. C. TIcuxoorus pa3BuTHs peOeHKa.

" Onvrkonun /. B. Tlcuxudeckoe pa3BUTHE B IETCKUX BO3pacTax: u30p. mcuxoi. Tp. M.: Boponex, 1995.

Ne 4. 414 c.

8 Jleonmves A. H. TIpoGineMbl pa3BUTHs TICUXUKHU. 4-¢ u3a. M.: 3a-so MI'Y, 1981. 584 c.
® Boreomcekuii JI.C. Tlcuxonorus pa3BUTHS peOeHKa.
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METOJIMKH, KOTOpble OpPUCHTHPOBAHBI Ha
Bo3pacT pebeHka'’, MexaHu3M, CTPYKTYpy
HapyLIEeHUs W IpeJroiaraloT KOMIIeKc-
HBI, CHCTEMHBI MOIXO0A K MPOBEACHHUIO
JUarHOCTUYECKON MpOUEayphl C YUeTOM
aHaJlM3a MO3HAaBaTEIbHOU'', MOTOPHOMH,
COLMAaIbHON aKTHBHOCTH'? 06CIe1yeMOro.

JIMarHOCTUYECKOM COCTaBISIOIICH
B MEJaroru4eckoM COIMPOBOXICHUH pe-
OeHKa ynmenseTcs N0CTaTOYHOe BHUMAaHHE
1 B 3apy0eKHBIX HcciaeqoBanusiax. O0 aTom
CBUJIETENBCTBYIOT pa3pabOTKH JHATHOCTH-
YECKOW MHIKaNlbl aJlallTUBHOTO IMOBEJICHUS
(DABS), koTopas ucnonab3yerca Amepu-
KaHCKOW accouManueil yMCTBEHHOM OTCTa-
JIOCTH U PAaCCTPONCTBA Pa3BUTHSI AJIS OIpe-
JeJICHUS] YPOBHS C(POPMUPOBAHHOCTH T10-
3HaBaTeNnbHOU nestenbHocTH [15]. Kpome
ATOTO, UCCIIeIOBaHHUS YMCTBEHHOU OTCTa-
JIOCTH Y HapyIIEHUH pa3BUTHS MTpeICTaBIIe-
HEI B padotax U. JI. 3ummepmon, H. ®. Kac-
tunnemxka, @. Cavgxu [16; 17]. Yue-
HBIE TMpEeNIaraloT MCUXOMETPUUECKH 00-
OCHOBAHHBII HHCTPYMEHT, pa3paOOTaHHBIN
JUTSI OLIGHKH TEKYIIUX HaBBIKOB Y AeTel OT
POXKIEeHUS 10 6 JIET, MO3BOJIAIOINI onpeie-
JUTh YPOBEHb OOLIETO pa3BUTHs peOeHKaA.

O pa3HBIX OpraHU3aHOHHBIX U COAEP-
YKATEIbHBIX MOJAX0JIaX K PEYCBON Teparnu
B Poccun n BenukoOpuranuu npencrasie-
Ho B uccienosanuu JJx. C. Mutuenna [18].
M. JIx. llepep B cBoeii pabore paccma-
TpHUBaET MyTH MOJIKIIOYEHUS K 00yUEeHHIO
yepe3 JUarHoCTHYeCKe, 00pa3oBaTebHbIE
Y BCIIOMOTATeJIbHbIE TEXHOJIOTHUHU IS JIFO-
Jell ¢ OrpaHMYCHHBIMU BO3MOXKHOCTSIMHU
AMepHKaHCKO ITCHX0JIOTMYeCcKoil accorna-
uueit (APA) [19]. MccanenoBarens oTme-
YaeT BaXHOCTh MEPCOHU(DHUIUPOBAHHOIO
MO/IX0J1a K PEYSBBIM HAPYIICHUSM KaK IPU
WX U3yYCHUU U aHAIIN3E, TAK U KOPPEKIIUH.

3HauuTeNbHAS YaCTh 3apyO0eKHBIX MTy0-
JMIUKALMH MMOCBAIIEHa pa3paboTKe CIeIu-
aJBHBIX IMaTHOCTUYECKUX METOJUK 00cIe-
JIOBAHMS JIUI] CO CIIOKHBIMH, CTieln(ude-
CKUMU HapymeHussMH. B padote K. Orrepca
n C. Ban DpaenOpyr mpoBeneH aHaIM3

0COOEHHOCTEN IICUXUYECKOTO Pa3BUTHS Jie-
Teit ¢ cunapomom Jlayna [20]. Paznuunsie
BapHaHThl HAPYLICHUI PEYU U TPAMOTHOCTH
B 00JIaCTH pa3BUTHSI MHBAJIUIOB ITPECTaBIIC-
HEbI B ucciienoBanusax M. Jlaaconen, C. Cmo-
nanzepa, C. Jleitao, [x. ®neruepa, Jx. Xor-
Oena u ap. [21; 22]. B paborax paccmarpu-
BaeTcsd (DEHOMEH HapyLICHUs S3bIKOBOI'O
pasButus (DLD) Ha HECKOTBKUX YPOBHAX
aHain3a (3THOJOTMYECKOM, HEHPOHHOM,
KOTHUTHBHOM, IIOBEIEHUYECKOM, IICHUXOCO-
HAJIHHOM) U OTIPENENIIOTCS WHINKATOPHI
PaHHErO BBISIBICHUS BO3MOXHBIX TPYIHO-
CTEH pa3BUTUSA y I€TEH TOIIKOJIBHOIO BO3-
pacra. AKTyaJlbHble BOIIPOCHI BBISBICHUS
(OHONOTHUECKUX TPYAHOCTEH y nerei
C ayTU3MOM pacKpbIThl yueHsiMu JI. Bon-
koM, M. JI. OnBapac u K. bpennan [23].
[TonpoOHBII aHaMU3 MEXaHU3MOB JUArHO-
CTUKHM JIUI] C YEPEITHO-MO3TOBOM TPaBMOM
npencrasieH uccinenosarensimu JI. O. [ay-
anmn, O. I'mour, Jx. k. DuBapacowm,
Y. H. Yautesimcom [24; 25].

TakuMm oOpa3om, OMBIT OTE€YECTBEH-
HBIX U MEXIyHapOJHBIX HCCleaoBaTeneit
yKa3bIBaeT HAa 3HAYMMOCTh TEOPETUUECKUX
W TPUKIAJHBIX BOMPOCOB IHArHOCTUKHU
MICUXUYECKOTO pa3BUTHs. Takoe BHUMaHUe
K mpolueaype o0cienoBaHUsl ONMpenesi-
€T HEOOXOIMMOCTh aHAJIN3a COACPIKAHUS
JUArHOCTHYECKOW KOMIETEHIUU C LEIbI0
BbISIBJICHUS 3(P(PEKTUBHOCTH €€ IeAaroru-
YECKOI0 KOHTEKCTA.

B nanHO# cTarhe Mbl pACCMOTPUM HO-
BbIC CTOPOHBI B COAECPKAHUU AUATHOCTUYE-
CKOW KOMIIETCHIIMH y CTYJICHTOB U y4YHUTe-
nel-1epeKToI0TOB Ha OCHOBE BBHISBICHUS
«TPOOJIEMHBIX» 30H B HX 3HAHUSIX, YMCHHSAX
W HaBbIKaX, UCIIOJIb3YEMBIX B TUATHOCTHYE-
CKOH mpolenype, U BIEpBbIE NMPEICTaBUM
000011IeHHbIE TPU3HAKU CHOPMHUPOBAHHO-
CTH COJCP)KaHUS MEeJAarorn4ecKoi Komme-
TEHLMH B BBIJICICHHBIX KJIacTepax.

MarepuaJjibl U METOAbI
MeTo1010THYECKOM OCHOBOM HCCIEN0-
BaHUS SIBISIOTCS KYJIBTYPHO-UCTOPHIECKII

Y Manmioxuna I'. B., llewopa K. JI., @pyxm 3. JI. [narHoCTUKA HEPBHO-IICUXUIECKOTO Pa3BUTHS IETEM
MepPBOTO To/1a )KU3HH / JIMarHOCTHKA HEPBHO-TICUXHYECKOTO Pa3BUTHS ACTECH MEPBBIX TPEX JeT )KU3HU. M.:

LIOJINVYB, 1983. 84 c.

" Cmpebenesa E. A. lnarnoCcTUKa ICUXUIECKOTO PA3BUTHUS JICTEH.
12 Kosnoeckas I. B., Kanununa M. A., Topionosa A. B. Onpejenenne OTKIOHEHUH B IICUXMYECKOM pas3-
BUTHUU JieTel panHero Bo3pacrta. M.: MI'I1Y, 2012. 89 c.
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OXOJl K Pa3BUTHUIO peOCHKA, B KOTOPOM
KyJBTYypHBIC IOCTHKEHHS BO3pacTa COCTaB-
JSOT Mearornye CKuii KOHTEKCT COLUAalb-
HOW CUTyalluH Pa3BUTHUSI, & TAKKE KOMIIE-
TEHTHOCTHBIH MOAXOJ, 00eCIeYnBaOMUN
KOHIENTYaJbHYI0 U CTPYKTYPHO-COJEPKa-
TEeNbHYI MOeNbh KoMneTeHInu. C TOUYKHU
3peHUs UCCIEA0BAHHUS MTPOIlecca PA3BUTHS
9TO MOXET CITY)KUTh COZIep’)KaHUeM JTHarHO-
CTHYECKOW KOMITETEHIINU CTEIHaINCTOB,
KOTOpBIE OPTraHU3YIOT MeJarorudeckoe
HaOJI0IeHNE 32 JeATeIbHOCThIO peOeHKa.

Ha ocHoBaHWM 3aMbICIia UCCIICIOBAHUS
Obuta cpopmynupoBaHna paboyasi THUIIOTE3a
o ciuenyrieM. /luarHocTuueckas KOM-
nereHnus (JIK) — a3to cocTtaBHas dacth
npoeccuoHalbHbIX 3HAHUUN, YMEHUU
U HaBBIKOB, MO3BOJSIONIAS MMeIarory
B 001acTH criennanbHOro (nedexronornye-
CKOT0) 00pa30BaHUs MCCIEOBATh YPOBEHb
cUX0(U3NIECKUX BO3MOKHOCTEH peOeHKa
JUTSL TIETATOTUYECKOTO YTOYHEHHS CTPYKTY-
pbl HapyIICHUS W BBISBICHHS aKTyalbHO-
IO YPOBHS NCUXHYECKOTO Pa3BHTHS, IS
OTpeJIeNICHUsT UCXOJIHBIX 3a/1ad 00y4eHUS
(oOpazoBanus), KOHTPOJISI TMHAMUKY IICUXU-
YECKOTO pa3BUTHUS peOCHKA B X01¢ a0MITUTAa-
UUu/peaduInTalun/KOppEeKIIHOHHO-Pa3BH-
Baroiiero o0yuenus. OnpeneneHue ypos-
Hs1 c()OPMUPOBAHHOCTH JUATHOCTUYECKON
KOMITETEHIIUH y CIIEI[MAIUCTOB MMO3BOJIUT
BBISICHUTH «IIPOOJIEMHBIE) 30HbI B UX 3HAHU-
SIX, YMEHUAX U HABBIKAX, HEOOXOTUMBIX JIJIS
po¢eCCHOHATTBHOTO COBEPIIEHCTBOBAHUS
B INarHOCTHUYECKOH TpoLeaype.

B rccnenoBanuy NpUMEHSUTHCH METOTBI
aHaJIn3a OTEYECTBEHHBIX M 3apyOeKHBIX
HUCTOYHUKOB JUTEpPATyphbl, aHKETUPOBaH-
HOTO ONpOCa, PAHKUPOBAHUS PE3YIHTATOB
AHKETUPOBAHUS I10 BIJICJICHHBIM HHJICKCAM,
rpaduyeckoi 00paboTKu HHPOPMALIUH, HH-
TEpIPETAINH PE3yIbTaTOB AHKETUPOBBAHUSI.

Mamepuanvl uccnedosanus. B skcre-
PUMEHTAIBHYIO TPYNIy OBUIH BKIIFOUCHBI
cTyaeHThI-0akanaBpsl (IV xypc), MarucTpse
(I xypc) B obmacTu crienmuanbHOTO Aedek-
TOJIOTHYECKOTO 00Opa3oBaHusI — 64 Uelnl.
(n=064), yaurens-ae(eKToa0orH, JOrone/bl
00pa3zoBaTENbHBIX yUpeKIACHUI MOCKBEI
u MockoBckoit 001, — 48 yen. (n = 48).
Bcero B skcniepuMeHTe NMPUHSAIN ydacTue
112 wen. (n = 112).

ACADEMIC INTEGRATION

Ha srare ucciieqoBanus ObLTH HCIIONb-
30BaHbl:

— aHkerta 1, paspaboTaHHas aBTOpa-
MM CTaTbMW M BKJIIOYaromas 84 nuar”o-
CTHYECKHUX TapaMeTpa, HallpaBJICHBIX Ha
AHAJIU3 COJIEPIKAHUS JUATHOCTUYECKOM
KOMIIETEIIUH 1O OJOKaM 3HATh, YMETh,
BnaneTh. [lepBoiii 070K aHKETHI COCTOSI U3
5 BOIIPOCOB Ha 3HaHWE 0a30BBIX MOHITHH
MAarHOCTUYECKOW TPOIeAyphl, MPUHIIH-
OB AMArHOCTHKH Pa3BUTHS, MPU3HAKOB
OTKJIOHSIFOIIETOCS Pa3BUTHS, MCUXOJO-
ro-nelaroruiecKux IMokazareyeid Hapy-
HICHHS pa3BUTHUs. BTopoi u TpeTuit 610Ku
BKJIFOYAJIM BOTIPOCHI HA YMEHUE U BJaJICHUE
AJITOPUTMAMHU JIMArHOCTHYCCKUX JICHCTBUIA;

— MIEPEKPECTHBIN aHKETHBIN OMPOCHHUK,
LIEJIbEO UCIIOIB30BaHUS KOTOPOTO SBIISIIACH
MpoBepKa JOCTOBEPHOCTHU IMOJYUYSHHBIX
JIAHHBIX AHKETHI 1;

— TIKaJla CaMOOIIEHKH ypOBHS chop-
MHPOBAHHOCTH JHATHOCTHYECKOW KOMIIe-
TEHITNH.

[Tosry4ueHHbBIC MHAUBHUIYaIbHbIC TAHHBIC
aHKeT 00pabaThIBAINCh C MOMOIIBIO TIPO-
rpammbl Microsoft Office Excel (Excel).
Hnst ctaTucTUdeckoil 00pabOTKU JaHHBIX
NPUMEHSIJICS KIACTEPHBIN aHAJIU3 M0 TUITY
k-means Statistica 10.0

Brauane ObLIIO IPOBEJEHO aHKETH-
pOBaHUE AKCINEPHUMEHTAIBHOW TPYIIITHI
(n=112) c ucrmonp3oBanuem ankeTsr 1. [1o
KaXXJIOMY 3a/IaHUI0 OJIOKa peCrOHIEHTaM
npejjaraioch 12 BapuaHTOB OTBETOB, U3
HUX 8 MPaBWIHHBIX U 4 HEBEPHBIX. YUacT-
HUKaM JKCIEpUMEHTa He0OX0auMo OBII0
BBIOpaTh MPaBUJIbHBIE OTBETHI Ha BOMPOC
0e3 orpaHUYeHUS B KOJIM4eCcTBE. Bompockl
KaXJOro OJIOKa M IpejjiaraeMble OTBETHI
MOJAOUPANIUCh C YUYETOM COBPEMEHHBIX
TpeOOBaHMIA K JIOTUKE IIPOBEIACHUS U COJIEP-
KAHUIO TEeJIaroru4ecKod COCTaBISIOIIECH
JMUaTHOCTUYECKOUW MpOoIeayphl 00cieo-
BaHUS pa3HbIX BAPUAHTOB Pa3BUTHUS JACTEH.

[lepBrIii OMOK BKIIOYAN CIENYIONHE
BOIIPOCHI U BAPHAHTHI OTBETOB, OTIPEAEIIS-
IOIHE YPOBEHBb «3HAHUS» KOMIIETCHIINUH.

Bonpoc 1. OnpenenuTb MOHSITHS, KO-
TOpPBIE COOTBETCTBYIOT JUArHOCTUYECKON
npouenype. BapuanTel oTBETOB: OpraHu-
YECKOE IIOPaXKEHUE LIECHTPAIbHON HEPBHOM
CUCTEMBI, OHTOT'€HE3, 3aKOHOMEPHOCTHU BO3-
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pacTHOTO pa3BUTHs, CEHCOPHBIE HapyIle-
HUSI, KOPPEKIHOHHAs pabdoTa, CHCTEMHBIE
HapyllIeHHe pedu, OTpaHMUYEeHHbIE BOZMOXK-
HOCTH 3I0pOBbs, JCTCKUHN IepeOpanbHbIT
napajnuy, UHIUBUAYAJIbHBIH MapIIpyT,
KOPPEKIIMOHHOE 00y4YeHue, odliee Heao-
pa3BUTHE PEeYH, Pa3BUBAIOIINE TEXHOJIOTHH.

Bonpoc 2. Ha3paTb npuUHLUNOBI AUa-
THOCTHKH pa3BUTHA. BapuaHTh OTBETOB:
OHTOTEHETUYECKUH, OT MPOCTOTO K CIOXK-
HOMY, nuddepeHIIUPOBAHHOTO MOAX0A,
JESITEeIbHOCTHBINA, BO3PACTHOM, pa3BHUBa-
IOINH, GOPMUPYIOUTUIN SKCTIEPUMEHT, CHC-
TEMHOCTH, KAYeCTBEHHON U KOJUYECTBEH-
HOUM OLEHKHU pe3yNbTaroB 0OCIeaoBaHUs,
WHJWMBHUYaJbHOCTH, KOMIIJIEKCHOCTH, YUET
aKTyaJIbHBIX BO3MOKHOCTEH U 30HBI «OJIH-
JKaWIIero» pa3BUTHS.

Bonpoc 3. BeiOpaTh nMpu3HaKu OTKJIO-
HSIONIETOCS pa3BUTHS. BapraHThI OTBETOB:
HapylleHHWe pedyH, CTONKOoe HapyluleHue
MTO3HABATEIHHOM NeATeNbHOCTH, Crienn(u-
YeCKHe S3BIKOBBIE PACCTPONUCTBA, CEHCOP-
HbI€ HApYIICHHS, COUeTaHHbIE HAPYIICHHS
B pa3BUTHUH, NPOTCHUS, MOPOK cepaua,
HapylIeHus cilyXa, 3ajJepikKa pa3BUTHUS,
yMCTBEHHAasi OTCTAJIOCTb, JBUTaTEIbHBIE
HapyIlIeHHs], SMOIIMOHATbHO-KOTHUTHBHBIE
HapyllIeHus, YepEeNnHO-M03roBasi TpaBMa.

Bonpoc 4. IlepeunciauTh NCUXO0J0-
ro-Tmearornueckue MmokKazareny Hapylie-
HHS pa3BUTHUSA. BapuaHTHI OTBETOB: Hapy-
IIeHWe pedu, TuApoledanus, caauBanus,
HapylIeHWe MMO3HAaBAaTeIbHON JeATEIhHO-
CTH, HU3KHUH ypOBEHDb C(POPMHUPOBAHHOCTH
BOCIPUSTHS, HECHOPMHUPOBAHHOCTH MBIIII-
JIEHHS, TPEMOp KOHEYHOCTEe, HelpaBUiIb-
HBIA MPUKYC, KPAaTKOBPEMEHHAasl MaMsiTh,
HeycTOHYMBOEe BHUMaHHUE, HapylleHHE
O0CaHKHU, HapyuieHue (HOHEMaTUYECKOTO
ciyxa.

Bonpoc 5. Onpenenuts NOHITHUSA, CBA-
3aHHBIE C JMEWCTBUSIMHU JHATHOCTUYECKOUH
MpOIENyphl MMeJaroruieckoro oociemso-
BaHUs peOeHKa. BapuaHTBI OTBETOB: BEHI-
0op MeToauK oOclieNOBaHM, MOI00p WH-
CTpYMEHTapus sl oOciexoBanus, co6op
aHAMHECTHYECKHUX CBEJEeHHH o pebeHke,
MpOBeACHNE KOPPEKIIMOHHO-Pa3BUBAIOIINX
3aHSTUH, 3al0JIHEHHE MPOTOKOJa obcie-
JOBaHUs, MeJarornyeckoe oocienoBaHue,
aHaJU3 Pe3yJbTaTOB MEJaroru4eckoro 0o-
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CJIEJIOBAHMUS, I0KA3 CIICIIMATUCTOM 00pasia
BBIIIOJIHCHHUA 3aJlaHU, BI)I60p ACCHUCTHUBHBIX
CPEelNCTB KOPPEKIIMOHHOM MOMOIIH, pa3pa-
00TKa MeJarornuecKuxX peKOMEeHIann s
poauTenel, peanuzanus oOpa3oBaTeIbHOTO
MapupyTa, GOopMyJIHpOBKa Menaroruye-
CKOTO 3aKJIIOYEHHUS O BapHaHTE Pa3BUTHUS
pebeHKa.

[Ipu orBeTe Ha BOmpoc BTOpPOTO OII0-
Ka aHKETHPYEeMOMY CJIEI0BaIO0 yKa3aTh
MpaBWIbHBIE BApUAHTHl YMEHHH Temarora
crenuasbHOro (1e(eKToJI0rn4ecKoro) oo-
pa3oBaHud NPU MPOBCACHHUUN JUArHOCTHU-
4yeckoro obcneaoBanus peOeHKa: BEIOpATh
JUArHOCTUYECKUN UHCTPYMEHTApHUil, BbI-
SBHUTH BeIyIlee HapylleHUue, HHTepIpe-
THPOBATh PE3YJIbTAThl MEAArOTUYECKOTO
o0cien0BaHus, MO BHEIIHEMY BUIY pe-
OeHKa OmpeNeauTh OTKIOHCHHE B pa3BH-
THH, BAPUAHT OTKJIOHSIOMIETOCS Pa3BUTHS,
(u3nonornuecKkuii MexaHu3M HapyIIeHHUs,
MEIUIIMHCKUH JuarHo3, BUJ oOpa3zoBa-
TEeJbHON OpraHu3aluu, COOTBETCTBYIOIIUN
CTPYKType HapylIieHus: peOeHKa, B 3aBUCH-
MOCTH OT IIEPBUYHOCTU HAPYIICHUS OIIPE-
JeUTh BUJ KOPPEKIIMOHHON TTOMOIIH, CO
CJIOB COCENEH/IpyTuX AeTeH c1enarb BEIBOJ
o npobieme B pa3BUTHH peOeHKa, onpee-
JUThH 3a/a4d U COJlepKaHUE aZalTUBHOU
MPOTrpaMMBbl, OCYIIECTBISATH MOHUTOPUHT
pa3BuTHs peOeHKa.

3ajaHue TPeThero OJI0Ka MPEAIOoIaraio
oTIpe/ieNIeHNe YPOBHS «BJIAJEHU» MPOIIe-
Iypo¥l MTHarHOCTHYECKOTO 00CIeTOBaHMS
pebenka. [lepedenr oTBETOB Ha 3a/aHue
BBIOpATh NEHCTBUS, KOTOPBIMHU JOJKEH
BJIAACTh neaaror npu AUAarHoCTU4YCCKOM
oOciieioBaHUU pebeHKa, ObLI cCieay-
IOIMM: YMEHHE BECTH Oecely C pOAUTENsI-
MU, BIIaJieHUE IPUEMaMH B3aUMOJCHCTBUS
c peOCHKOM, BBIPA3UTENBbHON PEUyblo, Me-
TogaMu cOopa nHpopManuu o peOeHKe
Y €T0 Pa3BUTHH, METOJIOM T'MITHO3a, TEXHO-
JIOTHSIMU TIeIaTOTMYEeCKOTO 00CIeI0BaHUs,
MeTogamMu cbopa MHPOPMAIHU O CEMbE,
HaJa)XMBAaHUS B3aUMOJEHCTBHUSI MaTepHu
¢ peOeHKOM, crToco0aMu MEXTUCITUIIIH-
HapHOro B3aMMOJIENCTBUSA, METOJAMHU HU3-
YUCHUA COHHaHLHOﬁ CUTyallUUu pa3BUTHUA
pebeHKa B ceMbe, ICUX0TePaneBTHYECKUMH
MCTOJAUKaMU, ME€TOAaMH1 U3YyUCHHS HEBPO-
JIOTHUYECKOTO cTaTyca peOeHKa.
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O0OpaboTKa aHKET OCYIIECTBISAIACH
METOJIOM PaHXHUPOBAaHHS PE3YJIBTATOB IO
BBIJICJICHHBIM KpuTepusM. OTMETHM, 4TO
0 BpeMeHHU Je(EeKTOJIOTH CO CTaXeM 3a-
MOJIHSUIA AHKETHI 00Jiee JUIUTEIBHO, OKOJIO
30 muH. CtynenTsl (Oyaymue aedeKTolo-
T'W) TPATHIIH Ha 3aIT0OJTHEHUE aHKETHI OKOJIO
15 MuH., TPU 3TOM IOIH30BATUCH JEKITU-
OHHOM CIpaBKOM.

WNHTepnperanus pe3ynbpTaToB aHKETH-
pPOBaHMS OCYIIECTBISIACH C TPUMEHEHUEM
KJIACTEPHOr0 aHalu3a Mo THIYy k-means
Statistica 10.0. ¢ ucnonab3oBaHuem ¢op-
MyJIbl cyMMBbI O0amioB: (1 6ok + 2 Giok +
+ 3 610k) / n(84)*100 % wu mo3BONUIO
PaHKUPOBATh YPOBHU C(HOPMUPOBAHHOCTHU
JUArHOCTHYECKOW KOMIIETEHIUN.

KputepusiMmu paHKUpoBaHUS YPOBHEH
cthopmupoBanHoCcTH K OBLTH CllemytOTIIHE:

— ypoBeHb HeCc(POpPMUPOBAHHOCTHU
(0-2 6amna);

— HavanbHBIH (3—4 Oamra);

— MPOJABUHYTHIN (5 6amIoB);

— BBIIIE TPOABUHYTOTO (6—7 6amimoB);

— ypoBeHb chopMupoBaHHOCTH (8 Oa-
JIOB).

Jns yTouHeHUs ypoBHsA cPHOpMHPO-
BaHHOCTH JIMarHOCTUYECKON KOMITCTCHITUU
BCEM aHKETHPYEMBIM OBLIO MPEITI0KEHO
OLEHUTb CBOIO JAMATHOCTHYECKYIO KOM-
nereHuoo. [llkana caMOOIeHKHN BKIIOYa-
na 10-0aniapHYI0 CUCTEMY W ITO3BOJSIIA
OTIPEeNIeTUTh KOPPENSIIUN BBIIBICHHOTO
B pe3yJbTaTe aHKeTHPOBAHMS YPOBHS cop-
MHPOBAHHOCTH JMATHOCTHYECKOW KOMIIe-
TEHIIUH C CAMOCTOSITEIILHO ONPEICISIEMBIM.
[Mony4yeHHbIE pe3ynbTaThl OBLIM OpHEH-
TUPOBAHBI HAa TPEXYyPOBHEBYIO I'pajaluio
pe3yiIbTaTOB: KPUTHUYECKOE OTHOIICHHUE
K ypoBHI0 cpopmupoBanHoit JIK, aneksar-
HYIO CAMOOIICHKY B COOTBETCTBUU C yPOB-
HeM copmupoBannoi [IK, 3aBblIeHHYIO
CaMOOIIEHKY (HE COOTBETCTBYET YPOBHIO
copmuposannoit J1K).

Pe3yabTaThl Hcclie0BaHUS
[Ipu oTBeTe Ha Bompoc 1 mepBoro 6y10ka
AHKETHpyEeMbIe UCTIBITAIN HANOObIITHE 3a-
TPYAHCHMUS. W3 BO3MOXKHEIX BapHUaHTOB BEP-
HBIX OTBETOB OBLIO BBIACICHO TOJIBKO 45 %
noHaTHi (cpexnuit 6amn — 3,8), cooTBET-
CTBYIOIIIUX JUATrHOCTUUYECKOH MpoIeaype.

ACADEMIC INTEGRATION

Bce ygacTHUKHM 3KcTiepuMeHTa BBIOpaiIu
TOJILKO OJHO NPaBUIIbHOE IMOHITHE — 3a-
KOHOMEPHOCTHU BO3PACTHOTO pPa3BUTHS,
KOTOpOE SABIsIeTCs 0a30BBIM B CIELUAIb-
Hoit nmenaroruke: 40 % ompamuBaeMbIX
OTMETHUIH OHTOreHe3, 30 — ceHcOpHBIE
HapylIeHUs, CHCTEMHBIE HApYIIIEHUE PeYH,
JNETCKUN 1epeOpanbHbIi Mapanud, odrmiee
HeJlopa3BUTHUE peuu U ToJbKo 20 % pecnon-
JIEHTOB YKa3aJli TOHATHE «OTPaHUYCHHBIE
BO3MO)KHOCTH 37I0POBBs», a 10 % — opranu-
YECKOE IIOPAXKEHUE LIECHTPAIbHON HEPBHOM
CHUCTEMBI.

UYamie Bcero aHKeTUpyeMbIE B Kaue€CTBE
MpaBUIbHBIX BHIOMpAIU OTBETHI, KOTO-
pble HE COOTBETCTBYIOT JUAarHOCTUYECKON
npouenype: KOppeKUHOHHYIO padoTy, HH-
JIUBUIYaJbHBII MapuIpyT, pa3BUBAIOIINE
TEXHOJIOTUH, KOPPEKITHOHHOE 00yUYeHHUE.

PesynbpraThl aHanmm3a OTBETOB Ha
BOMIPOC 2 W3 MEpPBOro OJ0Ka CBUIETENb-
CTBYIOT O TOM, YTO PECIOHJEHTaMHU OBIJIO0
ykazaHo 69 % BepHBIX OTBETOB (CpemaHUI
6amn — 5,52). Bce ompammuBaembie OT-
METHUJIN TaKhe MPUHIUIBI TUAaTHOCTHKH,
KaK KOMIIJIEKCHOCTB, Y4eT aKTyaJIbHBIX
BO3MOXHOCTEH M 30HBI «OJIMKAUIIETO»
pa3BUTHSL.

BoapmmucTBO onpamuBaeMbix (70 %)
BBIICIUIN OHTOTE€HETUUECKUI MPUHIIMI.
[Ipu 3TOM nONIOBUHA aHKETUPYEMBIX (55 %)
yKa3alli BEpHBIC MPUHIUITBI — JAEATEIb-
HOCTHBIN, BO3PACTHOMN, CUCTEMHOCTH, Ka-
YECTBEHHONW M KOJIMYECTBEHHOU OLIEHKU
pe3yapTaToB 00ClieOBaHUS, UHAUBUIY-
aJBHOCTH.

Cpenu NpUHIUIIOB, HE OTHOCSIIUXCS
K JUarHocTHYeCcKou mporeaype, 60 %
PECIOHIEHTOB yKa3aJu Ha MPUHIHI AU -
(dhepennupoBanHoro noaxoxaa, 30 % ompa-
LIMBAEMBIX — OT IPOCTOTO K CIOKHOMY.

Bri6op oTBeTOB Ha Bompoc 3 u3 mep-
BOTO OJIOKa CBUAETEIHCTBOBAT O TOM, UYTO
71,3 % BbIOpAaHHBIX HNO3ULUNA — BEPHBIE
MPU3HAKNW OTKJOHSIOMETOCS Pa3BUTHUS
(cpemunii 6amr — 5,71). Bce ankeTupyemsie
OTMETHJIM CTOWKOE HapylIeHHWe MMO3HaBa-
TENbHOW e TeTbHOCTH, CHCTEMHOE HEJ0-
Pa3BUTHE pPEUH, CIICIIUPUICCKUE I3bIKOBBIC
paccTpoicTBa, CEHCOPHBIE HApyLIEHUs,
coueTaHHbIE HapylIeHHUs B pa3BUTHU. Ha
3aJIepKKy pa3BUTHUS, IMOIMOHAIBHO-KOT-
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HUTHBHBIE HapymeHus ykazaanau 70 %
AHKETHPYEeMBIX. 55 % PECHOHICHTOB BHI-
JeJIWIN HapylIeHHE cllyXa, YMCTBEHHYIO
OTCTAJIOCTh, TOJAbKO 30 % OmMpOUIEeHHBIX
BBIOpaNin JBUTATeNbHbIC HapymeHus. He-
BEpHBIE OTBETHI HUKTO U3 ONpALIMBAEMBbIX
HE yKazal.

[Ipu BBIOOpPE TCUXOIOTO-TIEarornye-
CKUX TOKa3aTeJell HapyIIeHHUs Pa3BUTHUA
(Bompoc 4 6110k 1) 60 % OTBETOB OKa3aINCh
paBUIbHEIMHA (cpenuuii 6amr — 4,8). Bee
AHKETHPYEMbIe YKa3aJId B KAUeCTBE BEPHBIX
cJeayIoINe MOKa3aTeNn: HapyIeHHe peun
W HapylIeHUE MO3HABATEIBHOMN 1A TEIbHO-
ctu. bonpmuHCcTBO omparuBaeMbix (80 %)
BBIACIINIIN TaKHE TTOKa3aTeNH, Kak Hecop-
MUPOBaHHOCTh MBILUICHHUS] U HEYCTOWYH-
BO€ BHHUMAaHHE, MTOJIOBHHA PECIIOHIEHTOB
(50 %) — napymenue GpoHEMaTHUECKOTO
ciayxa. Takue 3HauMMBble TTOKa3aTelH OT-
KJIOHSIOIIET0 Pa3BUTHS, KaK HapyUIeHHE
OCaHKH{, KPaTKOBPEMEHHAs MaMsITh HUKTO
13 aHKETHPYEeMBIX He ykaszail. Hukto u3
PECTIOHACHTOB HE BBIACIII U HEBEPHBIC
MoKa3aresid HapyIeHHOTO Pa3BUTHSI.

AHanu3 pe3yJibTaToB 00pabOTKU aHKET
Ha BOIIpOC 5 mMepBoro OJoKa Mokasai, 4yTo
81,25 % BBHIOpaHHBIX OTBETOB OKa3alUCh
MpaBUWIBHBIMU (CcpegHuit 6amn — 6,5). Bee
AHKETUPYEMbIE BBIACTHIIN CIEIYIOINE Bep-
HBIC TTOHATHS, CBSI3aHHBIE C JISHCTBUSMU JIHa-
THOCTHUYECKOH MPOIIEAYPBI IIEIarornIeCKOTO
obcnenoBanms pebeHka: cOop aHaMHECTHYE-
CKHX CBEJICHHU 0 peOeHKe, MeJTarOTuIeCcKoe
oOcnenoBanue. 80 % peCrnoH/IEHTOB OTMe-
THJIM TaKWe TMOHSITHS, KaK BBIOOpP METOIUK
oOcreoBaHusI, OJ00p MHCTPYMEHTAPHS
JUIst 00CTIeI0BaHusl, 3alI0JTHEHUE IPOTOKOJIA
o0cIieIoBaHMs, aHAJIN3 PE3YNIBTATOB Iearo-
ruyeckoro obcienosanus; 60 % aHkeTHpY-
eMBIX — Pa3paboTKy MeAarorndeckux peKo-
MEHJAUUi Al ponuTenei, GopMymupoBKy
MearorHYeCKOTO 3aKIIFOYEHUSI O BapUaHTE
pas3BuTHs pedeHka, octanbhblie 40 % — npo-
BeJIEHUE TNArHOCTUYECKOTO O0yUEeHHUS.

Cpenu HEBEPHBIX OTBETOB OBLIO Clie-
nyiomiee pamkupoBanue. [lonsatue peanu-
3anmu oopaszoBaTenbHOTO MapmpyTa 40 %
PECIIOHICHTOB OTHECIH K BEPHBIM, 10100D
00y4aIux KOPPEKIHOHHBIX TEXHOJIOTUI
Ha3Baiau BepHBIM 20 % pEecCmOHICHTOB.
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Craructuyeckas o0paboTKa BCeX pPe3yiib-
TaTOB HaOmrogeHuil B Oimoke 1 «3HaHHE»
MoKa3aja, YTO y y4aCTHHKOB IKCIIEPUMEHTA
YEeTKO MPOCISKUBAIOTCS CIEAYIONINE 3aK0-
HomepHoctu: 57,1 % (64 dein.) mokaszaiu
HavyalbHBIH ypoBeHb (3—4 Oanma) ¢dop-
mupoBanusi JIK. IIpoaBuHyTHIl ypOBEHb
(5 6annoB) Obinm BEIABIEH Y 37,5 %
(42 gen.) onmpamuBaeMbIX. YpPOBEHD (hOPMHU-
POBaHMSI KOMITETEHITUH BBITIIE TPOABHHYTOTO
(67 6annoB) Habmronanca y 5,4 % (6 gen.).
PecrioHieHTOB ¢ ypoBHEM HeCPOPMHUPO-
BanHocTH (0-2 Oasia), u copMUPOBAHHO-
ctu (8 6amnos) JIK He okazanocs.

PesynpraTel ananuza nokazareneit JIK
no 6noky 1 «3Hanue» B oOmieil rpymnme
(n =112) npeacraBneHsl Ha pUCYHKE 1.

AHanu3 pe3ynbTaToOB aHKETHPOBAHUS
B O10Ke 2 «YMeHHe» mokasai, uro 61,25 %
BHIOpaHHBIX BapUaHTOB yMEHHH Tejaro-
ra mpu NPOBEAEHUHN AUATHOCTHYECKOTO
oOciemoBanus pebeHKa OKa3aluCh Ipa-
BWIBHBIMHU (cpeanuit Oamr — 4,9). 80 %
PECIOHACHTOB YKa3adl TAKHEe YMEHHUS, KaK
BBIOOp JMaTHOCTHYECKOTO MHCTPYMEHTA-
pusi, BBISIBICHUE BEAYIIEr0 HApyIICHUS,
WHTEPIPETHPOBAHHUE PE3yNbTAaTOB TeJa-
FOTUYECKOTO 00CIIeIOBaHUs, ONpeaese-
HHE BapHaHTa OTKJIOHSIOIIETOCS PA3BUTHS
B 3aBUCHMOCTHU OT NIEPBHUYHOCTHU HApYIIIe-
HUS OTIPEJISIICHHE BH/1a KOPPEKIIHOHHOM IO~
MOIIHU, ONIpeeIeHNE 3aa4 U COJlepIKaHM
ananTuBHOU nporpammsbl. 40 % aHKeTH-
PYEMBIX OTMETHIIN CIEAyIONue YMEHUS —
OTIpeeTUTh BUJl 00pa3oBaTeNbHON opra-
HHU3a[UH COOTBETCTBYIOIINH CTPYKType
HapylleHHus] peOeHKa, OCYIECTBISITh MO-
HUTOPHUHT pa3BUTHS peOeHKA.

Heepuble 0TBETHI (110 BHEIITHEMY BHLY
pebeHKa onpenensiTb OTKJIOHEHUE B Pa3BH-
THU, MEAMIIMHCKUH Tuaruo3) Beriesnwu 10 %
PECIIOHCHTOB.

AHanu3 pe3ynbTaTOB aHKETHPOBAHUS
B Ooke 2 «YMEHHEe» TaKke MoKaszaj, u4To
y 7,2 % (8 uen.) ymenus K ue chopmu-
posansl (0-2 Gamma), 83,9 % (94 gemn.)
YYaCTHHKOB 3KCIIEPUMEHTA MPOIEMOHCTPH-
pOBaM HaYa bHBIH YPOBEHb (OPMHUPOBA-
Hus (3-5 6amnor) ymenuit 1K, ypoBeHb
BBIILIE TPOIBUHYTOTO U C(OOPMUPOBAHHOCTh
YMEHHUN AUATHOCTHYECKOU IpPOLENYPHL

AKAJJEMHWYECKAS MHTET'PALIA
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Il 5 6ayToB — IPOABUHYTHIH ypoBeHB (opmupoBanus 1K Ha ypoBHe «3HaHHEe» / 5 points
advanced level of DC formation at the level of “knowledge”
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6-7 points the level of DC formation at the level of “knowledge” is higher than advanced
P u c. 1. PesynpraTsl ananu3a nokasareneit JIK mo 6moxy 1 «3nanue», %

Fig. 1. Results of the analysis of DC indicators on Block 1 “Knowledge”, %

(6-7-8 6amnoB) mokazanu 8,9 % (10 yen.). 1o ONOKy 2 «YMeHHe» B oOIIel rpyrre
PesynpTaTel ananusa nmokasareneit K (n» = 112) npencrasneHsl Ha pUCYyHKE 2.
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level is higher than the advanced level and the formation of the skills of DC

P u c. 2. PesynbraTsl ananu3za nokasareneit JIK o 6moky 2 «Ymenune», %

F ig. 2. The results of the analysis of DC indicators on Block 2 “Skill”, %
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O0OpaboTka pe3ysbTaTOB aHKETHPO-
BaHus B O1o0ke 3 «BnageHuey» BhIsBHIIA,
yto 67,5 % yKazaHHBIX HaBBIKOB COOT-
BETCTBYIOT IMarHOCTUYECKOH Mpoueaype
(cpennuii 6amn — 5,4). Bce ankeTUpyeMble
OTMETHUIIN BJAJICHUE IPUEMaMU B3aUMO-
neiicTBus ¢ pebeHKOM. AHallM3 OTBETOB
Takxe nokaszai, uto 80 % pecrnoHIeHTOB
BJIAJICIOT YMEHHUEM BEeCTH Oecely ¢ pou-
TeISIMHU, MeToJdaMu cOopa mHGOPMAIIHHU
0 peOeHKe 1 ero pa3BUTHH, TEXHOJIOTHUAMH
MeJJaroru4eckoro o0ce0BaHus, METO 1a-
MH cOopa nHPOpMAINHU O CEMBE.

[Tonosuna anketupyemsix (50 %) Bna-
JEI0T CI0CO0aMM MEXAUCIUIIIUNHAPHOTO
B3aumoxaeiictaus. 3 uux 40 % ormeTunun
ONBIT UCIOJB30BAHHUS METOAA U3YyUCHHS
COLMAJIbHOW CUTYyalluu pa3BUTHUs peOeHKa
B ceMbe. HaBBIK Hala)XWBaHUS B3aUMO-
neiicTBUs Marepu ¢ peOeHKoM chopMu-
poBaH mumb y 10 % aHKETHPYEMBIX.

HenmpaBunbHbie OTBETH (BIageHUE
METOJaMH H3Y4€HUS HEBPOJIOTHUECKOTO
cratyca peOeHKa, BRIPa3UTEIbHON PeUbio)
ykazanu 20 % aHKeTHpyeMBIX, ICUX0Tepa-

% 99

MeBTHUUYECKUE MeTOAUKHU Beraenuan 10 %
pPECIOHIEHTOB.

AHanu3 pe3ynbTaToB aHKETHUPOBAHUSA
B Oyioke 3 BbIsBUI, 4TO 5,4 % (6 4en.) He
BIIQJICIOT ONEPAIUSIMHU JTHATHOCTUYECKOU
npouenaypsl, y 85,7 % (96 yen.) ygact-
HHUKOB DKCIIEpHUMEHTa YPOBEHB BIIaJCHUS
JK B ctanuu hopmupoBanus. Brageror Ha
JOJDKHOM YPOBHE MPOIEAYpOH TpoBejie-
Hust quarnoctuku 8,9 % (10 gwen.) (puc. 3).

B pesynbsTaTe cTratucTHdecKkoi obpa-
00TKHM TOKa3zareyied Bcex OJIOKOB OBIIO
BBIJICJIEHO TPH KJacTepa ¢ pa3HbIM YpPOB-
HeM chopmupoannoctu JK. Pesynb-
TaThl KJIAaCTEpPHU3alMU NpPEeICTaBIEHbl Ha
pucyHke 4.

W3 nuarpammel cieayeT, 4ToO MEPBBIH
Knactep cocraBuwid 5,4 % pecnoHAEHTOB
C HU3KUMH TIOKa3aTeIsIMH MO BCEM OJI0KaM
JK. ITporpamMa KOMIOETEHIUU Yy TIpEACTa-
BUTEJIEH KiTacTepa Oblia He chopMUpOBaHa
1o BCeM OJIoKaM. Y BCEX aHKETHPYEMBIX
0 MIKaJie CaMOOIIEHKH BBISIBIIEHO KPHUTH-
YeCKOe OTHOIIEHUE K YPOBHIO CPOPMUPO-
Ba"Hoi JIK.
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[[] 0-2 6anna — JIK Ha ypoBHe BrnageHus He chopmuponana / 0-2 points DC at the level of owner-
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[ 3-5 6annos — JIK Ha ypoBHe Bnajenus B ctaauu Gopmuposanus / 3-5 points DC at the level

of ownership in the formation stage

M 6-8 Gamnos — JIK na yposHe Biagenus chopmuposan / 6-8 points DC at the level of owner-

ship is formed

P u c. 3. PesynbraTsl ananu3za nokasareneit /1K no 6noky 3 «Bnanenue», %

Fig. 3. The results of the analysis of DC indicators on Block 3 “Ownership”, %
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P u c. 4. PesynbraTsl kilactepusanuu, %
F i g. 4. Clustering results, %

Bropoii knactep Bratodan 92,8 % au-
KETUPYEMBIX C CIMHUYHBIMU OIIMOKAMHU
B Osokax kommereHiuu. st HUX ObLIa
XapaKTepHa nmporpaMmma GopMHUPYIOIIEHCS
KOMIIETEHIIMH C JOMUHUPYIOIIUMH MTOKa3a-
TeJISIMU Ha YPOBHE 3HAHUU, YMEHUI U BJa-
nenwst. [Ipu aTOM camooIieHKa pecrioHIeH-
TOB ObLIIa KaK aJieKBaTHas B COOTBETCTBUU
¢ ypoBHeM cpopmupoBannoii 1K (44,6 %),
TaK ¥ HeaJeKBaTHO 3aBbimeHHas (48,2 %).

Tpetwii knactep Ob11 TpeacTaieH 1,8 %
pecnoHAeHTaMHu C MporpamMMoi chopmu-
pOBaHOW JUArHOCTUYECKOW KOMIIETEHIIUH.
Y aHKETHPYEMBIX OTMEUAINCh MAKCUMAJIBHO
MIPaBUJIbHBIC OTBETHI 110 BCEM OJIOKaM U TIpe-
UMYIIIECTBCHHO aJICKBaTHAsI CaMOOIICHKA.

Pe3ynbrarel TEOPETHYECKOTO U IMITU-
PHUYECKOr0 aHajM3a MOKa3ajlu BapUaTHB-
HOCTh ypOBHEH c(OPMHUPOBAHHOCTH JHa-
THOCTHYECKON KOMITIETEHIIUH y CTYIACHTOB
U TMeAaroroB-Ae(QeKToNIoroB, JOTOIEI0B
C UMEHIINMHUCS «IpoderaMm» Kak B Oa-
30BBIX, TaK W B MPOJBUHYTHIX 3HAHUSIX,
YMEHHIX U HaBBIKaX.

JoMuHHpoBaHUE BTOPOTO Kiactepa
Cpe/H BBIJICJCHHBIX yKa3bIBaeT Ha (PUKCH-
pOBBIC MpHU3HAKK (POPMUPYIOLICHCS aUa-
THOCTHUYECKOU KOMIIETCHI[UHU.

AHanu3 megarorudeckoro mpoduis
KOMIICTEHIIMM Ha yPOBHE «3HAaHUE» IO-

ACADEMIC INTEGRATION

3BOJIAJ CII€JaTh BEIBOA O TOM, YTO JIyYIIe
BCET0 y aHKETHPYEMBIX C(HOPMUPOBAHBI 110~
HATHUA, CBA3aHHBIC C HeﬁCTBHHMH JAHUarHo-
CTUYECKOU TPONEAYPHI MMEeIaroruuecKoro
oOcieoBaHust peOEHKA M TCHXOJIOTO-TIe-
JaroTHYeCKUMH MOKa3aTeasIMH Hapylie-
HUS Pa3BUTHS, YTO SBISICTCS BAXKHBIM, HO
JIOCTATOYHO TPAIUIHOHHBIM COJICPIKAHUEM
MpOrpaMMbl JHATHOCTHYECKOW KOMITETEH-
uu. PeCmoHeHThI MPOJIEMOHCTPUPOBAIIH
YIOBICTBOPHUTEIbHBIN YPOBEHb 3HAHUS
MPUHIUAIIOB JUATHOCTUKH pa3BuTHs. OJi-
HAaKO MPOCIEXHWBAIAaCh HEIOCTATOUHAS
yeTkast JudGepeHIranus NpUuHITIIOB qrua-
THOCTHKH W Pa3BHUBAIONIETO OOYyUYEHHS,
YTO CBUJETEIBCTBOBANIO O clIaboi MeTo-
JIOJOTUYECKON MOJATOTOBKE aHKETHUPYE-
MbIX. HanbomnbIiie 3aTpyiHEHUS CTYACHTHI
U MEJIarOTH UCTIBITHIBAIN MTPH OMPEICTICHUN
MOHSATHH, COOTBETCTBYIOIIMX JHATHOCTH-
YECKOU Mpoleaype U MCUXOIOrO-Me1aro-
TUYECKUM HHIUKATOPAM OTKIIOHSIOMIETOCS
MOBEJICHUSI, UTO CBHJICTEIHCTBYET O He-
YeTKO c)OPMUPOBAHHBIX MPEIICTABICHUSIIX
0 Pa3HBIX CTOPOHAX KOPPEKITHOHHOTO — TTe-
JarOTHYECKOTO mporiecca B mejioM. Ha mamr
B3TJISI], 9TO OOBSICHAETCS HEIOCTATOYHO-
CTBIO pEANTU3AIUU MEXIUCITUIUTMHAPHOTO
MO/X0J[a B MpOrpaMMe JIMarHOCTHYECKON
KOMIICTCHITUH.
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[Mokazarenu mo OJOKaM «yMETb»,
«BJIACTH» yKa3I>IBaIOT Ha TO, 4TO TpaI[I/I-
IIMOHHBIC aJIFOpI/ITMI)I ILHaFHOCTH‘IeCKOﬁ
NpONENYpPhl SABISIOTCS CHOPMUPOBAHBI-
mu. CreayeT OTMETUTh, YTO CTYACHTHI
U CIeIHaTuCThl TuPOEepeHIIUPYIOT TPUH-
IUIBl KOPPEKIIHOHHO-TIEAarOTHYeCKOTO
BO3JICHCTBUS U JUATHOCTUKHU, OJHAKO Ka-
YEeCTBEHHBI aHAJIW3 OTBETOB IO PAIY
BOIIPOCOB yKa3bIBaeT Ha HEJIOCTATOYHO
YeTKyI0 C(POpMHUPOBAHHOCTH IPEICTaBIIC-
HUK 00 oOmacTax ImeaarornyecKor aua-
THOCTUKH M KOPPEKIIMOHHO-Pa3BUBAIOIICTO
Bo3jeiicTBus. OcoOy0 TPYJIHOCTH Ha 3TOM
(oHE COCTaBUJIM BOIPOCHI, CBI3AHHBIC
C MIPU3HAKAMU OTKIIOHSIONIETOCS Pa3BUTHSI.
B To0 3xe Bpemsi cTalio OUeBUIHBIM, YTO IICHU-
XOJIOTO-TIeJIJaTOTHYECKIE MTOKa3aTelld Hapy-
IIEHUST Pa3BUTHUA OTHOCHUTEIBHO TPYJIHBIE
ISl YCBOGHUSI TEOPETHUECKOTO MaTepuaia
MEXIUCITUTIMHAPHOTO XapaKTepa.

Kpome storo, neiicTBusi, CBSI3aHHBIE
C COBPEMCHHBIMH TMOAXOAaMH K MpOBEJe-
HUIO JHArHOCTHYECKOro o0cjaeaoBaHUs
(yMeTh OCyIIEeCTBISATh MOHUTOPUHT pa3-
BUTHUs peOCHKaA, BJIaJICTh pUEMaMHU HaJja-
JKUBaHUsA B3aUMOJEUCTBUSA MaTe€pU C pe-
OCHKOM, METOJIaMH M3yYCHUS COIUAIBHOM
CUTYaIlNK Pa3BUTHS PeOCHKA B CEMbE ), CIIIC
HE BOIILJIM B aKTyaJIbHOE T0JI€ MPOrPaMMBbI
KOMITETCHI[HH.

O06cyxaeHue U 3aKJIYCHUEe

Pesynerar nmpoBeneHHOro Hccllen0Ba-
HHsI — JOMUHHUPOBAaHHE BTOPOTO KiacTepa
pecnonaeHToB ¢ xapaktepHoil /IK na sramne
(hopMHUpOBaHUS — MO3BOJUI OMPEAETUTH
<<HpO6HeMHbIC» 30HbBI B 3HAHHUAX, YMC-
HHUAX U HaBbIKaX, MPUMCHACMBIX CO CJIOB
CHEIHUATNCTOB, CTYJICHTOB (AHKETHPYEMBIX )
B NIPOLEyPE NMAarHOCTUKHU YPOBHS pa3BH-
THs peOeHKa.

belto BBEIABIEHO, YTO B cOJepiKa-
Huu nporpammel JIK Ha ypoBHe «3Ha-
HHE» OTACIBbHBIE MOHATHSA, COOTBETCTBY-
IOIIHE COBPEMEHHOMY COCTOSIHUIO TEOPHHU
U TMPAKTHKU U3y4YE€HHS YPOBHS INCHXH-
YEeCKOT0 pa3BUTHS JAeTeil pa3HBIX BO3-
PaCTHBIX U HO30JIOTUYCCKUX T'PYIIIl, HpHU-
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3HAKOB M TOKa3aresiell OTKJIOHSIOIIETOoCs
MOBEJICHUS, HE OCBOCHBI PECIOHICHTAMHU
B mojdHOM oObeme. JlocTaTouHble 3a-
TPYIHEHHUS BBI3bIBACT Yy BBIIYCKHUKOB
By3a W CIEIHMAJIUCTOB IUPPepeHIH-
anus NOHATHH, MPUHIUIOB, METOAOB
U MPUEMOB IMAarHOCTUYECKON MPOLEeAYPHI
U COACPXAaHUS KOPPEKLUUOHHO-Pa3BUBa-
onero BosaeiicTBusa. CIOXHBIMU OIS
MOHUMAHHUS SIBJISIFOTCSI IICUXOJIOTO-IIE€Aaro-
IU4YECKUE MHIUKATOPBl OTKJIOHSIOIIETOCs
Pa3BUTHSI, OTPAKAIOIINE MEKIUCIUILTHHAP-
HBIC CBSI3M CO CMEKHBIMH 00JIaCcTSMHU HayK.

[Ipu dopmupoBanuu JAK Ha ypoB-
HE «YMEHHUS» M «BIAJCHUSI» CTYICHTBHI
W CIEIHUATUCTBl UCIBITHIBAIOT TPYIHOCTU
npu BbIOOpE METOIOB M MPHUEMOB, COOT-
BETCTBYIOIIMX [EIaroru4ecKoMy npoQuiio
KOMIIETCHIIMHU, OIPEACIICHHUS aJTOPUTMOB
JUArHOCTHYECKOM MPOLEypbl B IPaHULIaX
negarorudeckoro kourekcra K.

AHanu3 coJiepKaHus JUarHoCTUYECKON
KOMIIETEHUMH B 00JIaCTU CIELUaIbHO-
ro (medexronorndeckoro) obpa3oBaHUs
MpPOBEJICH BIEPBbIC U OPUEHTHPOBAH Ha
BBISIBJICHHE «ITPOOJIEMHBIX 30H» BCEX YPOB-
et JIK. Bce BhimeckazaHHOE MO3BOJSET
c(hOopMyIUpPOBaTh CIEAYIOMNN BBIBOJ: TIpe-
oOnaganue Kiactepa ¢ AMarHOCTUYECKON
KOMIIETeHIIMEH Ha 3Tane pOopMHUpPOBAHUS
CBHUACTENIBCTBYET O HEOOXOJUMOCTH aK-
Tyanusanuu nporpammel JIK. Bkiatouenue
3HAHUW U YMEHMH MEXIUCLHHILIMHAPHOTO
XapakTepa U3 CMEKHBIX Hay4dHbIX oOnacTei
HE0O0XO0AMMO 7Sl OBJIAaACHUS COBPEMEHHBI-
MU aJITOPUTMAaMH TPOIIEYPhI THATHOCTUKU
pa3BUTHSL.

[TonyueHHBIE pe3yibTATHl MOKHO Y4H-
THIBaTh NpU pa3paboTKe MPOrpaMMbl THa-
THOCTHYECKOW KOMIIETEHIIMU B BY3€ U IPO-
rpaMMbl TOBBIIICHUST KBaJIW(DUKALUU JIs
CIELHANTNCTOB B 00JIACTH CHELUAIBHOTO
(medexronoruueckoro) odbpazoBaHus. ITO
HaIpsIMYI0 CBSI3aHO C Kau€CTBOM ITOJTOTOBKU
BBIIIYCKHMKA U PabOThl CIELHMATUCTA, YTO
orpenesseT NpohecCHOHANbHYI0 HIEHHOCTh
nezjarora-zi1e(exkrosora, Joronena, ero Cro-
cOoOHOCTH paboTarh B BapHaTUBHBIX 00pa3o-
BaTeJIbHBIX ¥ paOUITUTAIIMOHHBIX YCIOBHUSIX.
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pE3yJIbTaTOB MCCIIE0BaHMs; pa3paboTKa aHKeT JUIs CHEeLHaINCTOB.
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Introduction. The paper presents the results a study of the implementation of individual educational routes
in students’ autonomous foreign language study at a non-linguistic university. Factors determining student
motivation and satisfaction with the autonomous study using the Rosetta Stone Advantage platform were
considered. The purpose of the study was to find out how tutors manage autonomous work and what ICT tools
are used in this process. The relevance of this study is determined by the importance of the implementation
of electronic platforms in the process of teaching foreign languages, as well as the need to investigate new
forms of management used by tutors in the process of monitoring individual learning activities in electronic
educational environment.

Materials and Methods. The following methods have been used in this research: a survey with Likert scale,
data analysis, semantic interpretation of data and graphical representation of data. The empirical basis of this
study includes the results of the survey of students of the Institute of Distance Learning and Open Education
at the Financial University under the Government of the Russian Federation (Moscow).

Results. In the present article it is shown that students can benefit from the integration of electronic plat-
forms in foreign language learning since it provides them with excellent opportunities to choose their own
educational content that takes both their professional interests and their present level of foreign language
proficiency into account. However, although most students are motivated to use electronic educational
platforms in their autonomous work, they need assistance. Tutors play an important role in the organisation
of this type of educational activity in terms of explaining how to work with the platform, helping students
to choose individual learning routes and providing motivation. Using various ICT tools of pedagogical
management, tutors monitor the process of autonomous work and control its results; thus, the individual
work of students becomes more efficient.

Discussion and Conclusion. The results of the research and the discussion of these results with colleagues
at scientific conferences and methodological seminars help to determine future perspectives for the suc-
cessful use of pedagogical management tools in the process of autonomous study on electronic educational
platforms. The results of the research have practical value for teachers of foreign languages working in the
electronic educational environment.
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Poab ThoTOpa B BHIOOpPE MHCTPYMEHTOB
NeAaroru4ecKoro ynpapJeHUs JJs OPraHu3anuu
CaAMOCTOAITEJIbHON PaldoOThl MO MHOCTPAHHOMY S3BIKY

JI. C. Yukunesa
@I'OBY BO «@unancosviii ynusepcumem npu Ilpasumenvcmee POy,
2. Mockea, Poccus,
Ichikileva@fa.ru

BBenenue. Crarhsl MOCBsNICHA H3YYCHHUIO PE3yJbTaTOB BHEAPEHUS MHAWBHIYaJbHBIX 00Pa30BaTEbHBIX
TPAaeKTOPHUH B CAMOCTOSATEIbHYIO PabOTy CTYACHTOB [0 MHOCTPAHHOMY SI3bIKY B HES3BIKOBOM By3€. ABTOD
paccmarpuBaeT GakTopbl, ONpeNeIAIoNe MOTHBAIIMIO CTYICHTOB U UX YIOBJIETBOPEHHOCTb OT pabOThl Ha
miardopme. Llens nccneqoBaHus 3akiodanach B BEISIBICHHHM TOTO, KaK THIOTOP OCYLIECTBISIET KOHTPOIb
BBITTOJHCHHUS] CAMOCTOSTENbHOM PabOThI CTYIEHTOB U KaKME MHCTPYMEHTHI II€arorn4eckoro yupaBiIeHHs
UCIIONB3YIOTCS B 3TOH paboTe. AKTyalIbHOCTb HACTOAIIEr0 MCCIICAOBAHUS ONPENENAeTCS HE0OX0JUMOCTBIO
pa3paboTku HOBBIX ()OPM yIpPaBICHHS yUOHOI NesTENFHOCTBIO CTYIEHTOB HESI3BIKOBBIX MPOodHiIeH moaro-
TOBKH B yCJIOBUSIX JJICKTPOHHOW 00pa30BaTeNIbHOI Cpelibl U BAXXHOCTBIO ONPEeNICHHs POJIU IIperoiaBare-
JS-THIOTOPA B 3TOM Ipoliecce.

Marepunanasl H MeTOAbI. B riccienoBannn NCIONB30BaHBbI CIIEIYIONINE METObI: aHKETUPOBAHHE C TOMOIIBIO
mkaibl JIukepTa, aHaIU3 JaHHBIX AHKETUPOBAHUS, CEMAaHTHYECKAs HHTEPIPETAlNs JaHHBIX, Ipadudeckoe
Hpe/CTaBICHHUE JaHHBIX. DMIIMPUUECKO 6a30i McciIe0BaHUs SBIAIOTCS PE3yIbTaThl aHKETUPOBAHHUS CTY-
JIeHTOB IHCTHTYTa 3204HOTO ¥ OTKPHITOro 0OpazoBanust @HaHCOBOTO YyHHBEpcHUTeTa Npu [IpaBuTenscTBe
Poccuiickoit ®enepamuu (Mocksa).

Pe3ysabTarsl Heele10BaHusA. JJaHHOE HCCIeJ0BaHHUE 1OKA3bIBACT, YTO MCIOIB30BAHNE IEKTPOHHBIX [IAT-
($bopM B caMOCTOATENBHOI paboTe M0 HHOCTPAHHOMY SI3BIKY MOJIE3HO JUISL CTYACHTOB, TaK KaK IIPUMEHEHHE
HHIMBUAYaJIbHBIX 00pa30BaTEIbHBIX TPACKTOPUIl 1aeT BO3ZMOXKHOCTh BBIOOPA COEPIKAHHS O0YUCHUS C yIETOM
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Introduction

The contemporary epoch has witnessed
noticeable qualitative and quantitative
changes in the traditional system of teach-
ing foreign languages. There is a general
tendency for the number of hours for class-
room work to decrease at the same time as
the number of hours allocated to autono-
mous work increases. As the result of the
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implementation of smart technologies, new
forms and approaches to teaching foreign
languages are increasingly used alongside
exponential shifts in educational content.
There are also significant changes taking
place in terms of teacher-student inter-
action. Electronic technologies provide
advantageous opportunities for creating
a personal learning environment, sup-
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porting effective individual approaches.
In connection with ongoing reforms in
the system of higher education, distance
learning becomes ever more popular since
providing students with good opportunities
to combine employment and study.

Nowadays, language training can be
regarded as changing due to the intensive
use of modern technologies in autonomous
study. Electronic learning or e-learning
includes e-learning resources, electronic
library systems, e-credit books and edu-
cational platforms for learning foreign
languages with individual educational
routes (IER).

There is no doubt that implementa-
tion of modern technologies has changed
and continues to change the system of
education. Computer technologies provide
new ways to deliver curricula, new forms
of interaction and better opportunities
for feedback [1]. According to research-
ers, E-learning is based on smart devices
and intelligent technologies [2—4]. New
information and communication technol-
ogy (ICT) -based technologies, including
online courses, educational platforms and
social networks, are already widely used in
language teaching to help learners to study
more effectively. In addition to providing
language learners with better opportuni-
ties for communication, these technologies
support access to information resources as
well as improving students’ digital skills.
However, the rapid development of ICT
tools and digital resources presents not only
opportunities but also challenges. In order
to maximise the potential of ICT tools in
language teaching, it is important to use
them in a way that corresponds to the indi-
vidual needs of learners. It is also important
that the use of ICT be supported in such
a way that it contributes to the formation of
life skills and promotes lifelong learning.
The application of modern technologies in
the educational process is known as tech-
nology-enhanced learning (TEL). There is
an opinion that TEL provides flexibility in
language learning, since students have ac-
cess to educational language resources in
any place and at any time [5]. At any rate,
there is no doubt that modern technologies
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can be used in TEL as media or tools for ac-
cessing learning content [6; 7]. Within TEL,
mobile learning is becoming increasingly
popular due to the convenient opportunities
it provides for using educational e-learning
platforms in language learning.

The integration of individual educa-
tional routes in the process of teaching and
learning a foreign language is an effective
way to develop learners’ professional com-
petence because it gives students freedom
to choose language content based on their
own professional interests and individual
level of foreign language proficiency.
IER can be used in autonomous learning
to make it more exciting and efficient.
Electronic educational platforms such as
Rosetta Stone Advantage (RSA) are very
useful for autonomous work. RSA was im-
plemented for autonomous work in foreign
languages at the Financial University under
the Government of the Russian Federation
several years ago. Students can choose
individual educational routes based on
everyday English, professional English or
combine both. This platform provides them
with the opportunity to choose specific ar-
eas of interest. First, language learners must
take an evaluation test to determine their
level of English and decide what level to
choose for further autonomous study. There
are several levels students can choose from:
Al1,A2,B1, B2, Cl. The resources provided
on the RSA platform include tasks in read-
ing, writing, listening and speaking. Mod-
ern technologies expand opportunities for
teaching a foreign language and developing
skills in all types of speech activity, both
in the classroom and in autonomous study.
Students can learn vocabulary and revise
grammar, improve their pronunciation,
listen to dialogues and participate in them.
They can answer questions using speech
etiquette phrases and do various exercises.
They can choose and memorise basic
structures and words essential for proper
language usage. All the answers are auto-
matically checked and corrected. Students
focusing on Business English can choose
the following topics from professional life:
having a job interview, presenting one’s
educational and professional background,
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communicating by telephone, participating
in a meeting and many others. The main
task of the teacher/tutor is to help students
in the selection of content for autonomous
study, to integrate IER in individual per-
sonal environment, to monitor the process
of technology-enhanced learning and to
control its results. The use of individual
educational routes contributes not only to
the formation of students’ communicative
skills, but also to the development of their
life skills, their initiative and time man-
agement. One of the main arguments in
favour of electronic educational platforms
is that the interaction between teachers
and students is transformed as traditional
roles change. Teachers become tutors and
facilitators, who are able to collaborate
with their students outside the classroom
using ICT tools. The implementation of
individual educational routes meets modern
requirements of professional orientation
and continuous training or lifelong learn-
ing. Tutors can choose and use various
ICT tools for pedagogical management of
individual work in order to make it more
effective.

The purpose of the present study was
to clarify the role of the tutor in the man-
agement of students’ individual activity in
electronic educational environment and to
determine the tutor’s role in the choice of
ICT pedagogical management tools in order
to increase the effectiveness of individual
language learning. The study pursued the
following tasks:

— finding out whether students need
their tutor’s help to integrate individual
language routes;

— determining if students need motiva-
tion for this type of activity;

— finding out what ICT pedagogical
management tools may be useful for moni-
toring this process;

— finding out students’ opinions as to
whether they can control the results of
their individual performance without their
tutor’s help.

The study hypotheses were as follows:

— students’ autonomous work can be
monitored with the help of ICT pedagogical
management tools;
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— tutors play a significant role in the
choice of pedagogical management tools
and their use.

It is assumed that second-year students
do not need their tutor’s help for integration
of individual educational language routes
because they already have some experience
in this kind of activity. These students are
able to manage their time and regularly
study on electronic platforms in developing
various life skills.

Literature Review

The review of the literature reveals
a great interest in using modern educational
electronic technologies. Many studies have
been conducted in this field both in Russia
and abroad [6—14]. Technology in language
teaching has been used since thel960s.
Initially, it included the usage of record
players, tape recorders and language labo-
ratories. Later, during the 1980s, the term
“Computer Assisted Language Learning”
(CALL) was introduced in language educa-
tion [15]. At that time, computer-assisted
materials were already being widely used
in language teaching. Language learners
were given various tasks, with feedback
on their performance being provided by
the computer. The use of computer tech-
nology was also referred to as Computer
Aided Instruction (CAI). Practitioners and
researchers in Teaching English to Speak-
ers of Other Languages (TESOL) were
enthusiastic to use innovation approaches
in teaching and research. Since that time,
the use of technology in language teaching
has come a long way. Nowadays, education
theory combines technology and practical
approaches, leading to more exciting and
complex approaches to language teach-
ing. CALL now includes online blogs, use
of apps, virtual learning environments,
computer-mediated communication, etc.

E-learning, introduced in the 1990s
as a result of using the Internet and the
Internet based tools, is widely used in
teaching foreign languages. Various train-
ing programs have been implemented for
distance learning. Innovative technologies
are widely used in the educational process,
integrating theory and practice. Implemen-
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tation of new technologies has changed
the teaching process and has involved new
roles for the teacher. The teacher-centred
educational process has been replaced by
student-centred learning. This means that
a student’s needs and interests are taken
into consideration, while the teacher be-
comes a tutor or a guide who is ready to
help. As a result, language acquisition
becomes much more effective.

It should be added that an additional
term has recently appeared: “mobile as-
sisted language use”. This implies using
smart technologies and mobile devices in
language teaching in order to access and
communicate information anywhere and at
any time for social or academic purposes.
Kalugina and Tarasevich define smart
technologies as technologies having educa-
tional utility, giving students and teachers
access to the educational resources outside
the classroom [2]. Smart technologies en-
tail the use of such devices as digital cam-
eras, digital voice recorders, DVD players,
smartphones, laptops and some others. It
is important to emphasise that integration
of smart technologies in teaching foreign
languages is beneficial for both language
learners and language teachers. However,
there are language teachers who are reluc-
tant to implement smart technologies in
the educational process. The reasons may
be various, such as a lack of experience
or a negative attitude towards innovations
in education. Nevertheless, all language
teachers should receive training in order
to acquire the necessary digital skills to
create a personalised learning environment
for their students.

As smart mobile devices become more
popular, they are increasingly applied in the
educational process for creating an exciting
learning environment and are especially
widely used for instructing children [16].
The main reasons for their popularity are
as follows: high resolution, a rapid start-
up time and the ability to view digital and
multimedia content. Tablet devices are easy
to operate and possess such characteristics
as multitouch options and automatic screen
rotation to different modes based on how us-
ers hold the device. Tablet devices involve
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the use of touchscreen technologies [17].
There are numerous forms of activities in
the context of smart mobile devices, such
as talking or singing into the microphone,
listening to music through headphones or
speakers and using the camera in combina-
tion with gesture-recognition software [18].
Nowadays, due to digital devices forming
an integral part of the culture and the world
in which children grow up, digital literacy
is necessary for children from an early age.
The use of tablets in preschool programmes
for classroom activities [19] is due to the
opportunities for autonomous learning
provided by smart mobile devices [20].
According to researchers, appropriate use
of technology is good for the social and
cognitive growth of children [19].

Educational mobile applications (apps)
are very popular among young users. Re-
search suggests that apps have a great
potential for developing reading skills, as
mobile touch screens are more convenient
for young learners [21]. Many preschool
programmes prefer to have iPads or similar
tablets for classroom use [19].

Although many educational apps are
available, choosing the best ones — especially
targeted at children — is not easy. Papadakis
and Kalogiannakis consider the educational
value of such applications as sometimes
less than effective [22]. Although educa-
tors may be competent in the use of new
technologies, sometimes it may be difficult
for them to understand all of the implica-
tions of ICT products and services [23].
As a result, they can face problems while
selecting appropriate technologies. Since
there is no universal rating system for chil-
dren’s apps, users have to consult websites
or blogs when choosing apps. However,
this method of selection has some disad-
vantages due to the methodology for the
assessment of apps for children not meeting
pedagogical standards [24]. It is important
to note that the quality of apps may vary;
moreover, the price does not necessarily
correlate with quality [25].

Recent research findings show that
the number of well-designed educational
apps is not high. Moreover, there is a lack
of resources for testing and evaluating
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educational apps prior to their entry on
the market [18]. In setting out to establish
a new standard for evaluating and select-
ing the most effective educational apps
for children, Hirsh-Pasek et al. examined
whether the design and use of educational
apps is aimed at children’s development
and set out to develop an evidence-based
guide for both parents and designers [18].
The researchers concluded that apps are
educational to the extent that their design
promotes socially interactive and meaning-
ful learning [18].

The use of technology in teaching for-
eign languages is of great importance for
the development of linguistic skills. Some
researchers, such as Orden, Mer¢ and Liton,
consider using multimedia technologies
in language teaching to be very useful [1;
14; 26]. Through the process of using tech-
nologies, students become more motivated,
their communication skills improve and
there are positive changes in interactions
between teachers and students. The results
of the research indicated that student’s
confidence in their ability to learn online
and satisfaction with their online learning
experience is correlated with their attitude
towards online courses [27].

Although there are many studies con-
cerning the use of modern technologies
in language teaching, studies regarding
the personal learning environment and
the integration of individual educational
routes in teaching foreign languages are
not numerous. Klimova et al. consider the
implementation of distance learning tools,
evaluating the content design of foreign
language courses taught in non-linguistic
universities [8]. Considering the design of
learning approaches, they present course
content as a set of foreign language learning
activities and arrive at the conclusion that
content design requires sufficient flexibility
to help teachers to adapt and reflect on the
design in the process of implementation of
distance learning tools [8].

Gabdulchakov et al. investigated mech-
anisms for increasing the efficiency of inter-
action between teachers and students [28].
The results of their study are potentially
useful for improving social and intercul-
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tural communication. Strielkowski et al. re-
vealed the factors that determine students’
satisfaction with the quality of university
education [29].

Melnichuk and Osipova report the re-
sults of research aimed at evaluating the use
of the cooperative learning technique for
teaching translation [30]. Their study shows
that students can benefit from cooperative
learning. To represent a learning model that
places a student in the centre of the learn-
ing process, such terms as “individualised
learning” and “personalised learning” are
widely used in contemporary pedagogic
discourses. In this case, special attention is
paid to the individual learners’ interests, ex-
perience and abilities. Autonomous learners
not only have to control their own pace of
learning and time management, but also
have the opportunity to select individual
learning activities in their personal learning
environment (PLE). This concept is used
in the design and development of online
learning. PLE is aimed at improving the
effectiveness of learning with the help of
electronic resources and ICT tools, which
can shift control to the student through
promoting learner autonomy, which is in-
dependent of physical, geographic and in-
stitutional boundaries. As a result, students
can choose and personalise available tools
and content while benefiting from access to
the necessary learning support [31].

Researchers have developed a number
of new ways of embedding ICT tools into
classroom practice to enhance learning
with the goal of creating an educational
system that responds to the needs of in-
dividuals [9; 26]. There is an opinion that
out-of-school uses of ICT influence young
peoples’ in-school learning [32]. As well
as that of teachers, the role of students
has also changed: they have become col-
laborators, empowered to select their own
learning activities. Individual learners have
the ability to control their pace of learning
and time management.

The effective integration of ICT into
teaching and learning is one of the essential
goals of contemporary educators. However,
teachers do not typically follow linear in-
structional design models when planning
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ICT integration [33]. Q. Wang proposes
a generic model, which consists of three
fundamental elements: pedagogy, social
interaction and technology. The sound
integration of these components can help
teachers to effectively incorporate ICT into
their curricula [33].

A personalised learning approach has
great potential to meet students’ educational
needs since it can help to motivate them to
learn [31]. Instruction in a personal learning
environment is more student oriented, with
learners able to choose their own content us-
ing individual educational platforms in order
to achieve their educational goals. There is
no doubt that choosing the right individual
educational route is very important in PLE,
since it not only determines the appropriate
learning goals but it also helps to reach them
in a more efficient way. According to the
research, students taught in a personalised
learning environment generally obtain good
academic results, develop more initiative
and improve their problem-solving skills.
Using a PLE approach helps to engage
students in the learning process, increase
their responsibility, impart autonomy and
promote creativity.

Materials and Methods

The following methods were used in
this research: a Likert scale survey, sur-
vey data analysis, semantic interpretation
of data and graphical representation of
data. The participants of the survey were
second-year students aged 18-25, with
pre-intermediate and intermediate levels of
English. The total number of administered
questionnaires was 88. However, three
questionnaires were disregarded due to in-
complete answers, resulting in a return rate
of 85. Students who agreed to participate
in the survey were selected from groups
majoring in Economics and Management.
However, for reporting purposes, there was
no distinction made between the different
groups. All the respondents were students
of the Institute of Distance Learning and
Open Education at the Financial Institute
under the Government of the Russian Fed-
eration. They had experience in using the
RSA platform in their autonomous work.
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Students were asked to express their
attitude to the following statements:

1) I am able to integrate an individual
educational route in my personal learning
environment on my own (independence).

2) I need to be motivated for autono-
mous work (motivation).

3) I can find time for autonomous work
and for controlling my progress (time man-
agement).

4) I need reminders to be able to do
tasks regularly (regularity).

They were offered a Likert scale to
express their opinions according to the fol-
lowing five parameters on the continuum:
1) fully agree 2) agree 3) neutral 4) disagree
5) strongly disagree.

The research consisted of two stages.
The first stage included defining the aim
and objectives, developing a hypothesis,
formulating research objectives and defin-
ing the study methods. The second stage
included survey data analysis, systemati-
sation of the obtained results and drawing
conclusions.

Data collection combined quantitative
and qualitative techniques. The quantitative
element involved responses to statements
via a paper-based questionnaire. The quali-
tative component consisted of one-to-one
interviews conducted during consultations.
Participants were asked to share their opin-
ions, concerning particular features of their
study using the RSA platform.

Results

The hypothesis that the second-year
students do not need their tutor’s help to
integrate personal educational routes in
a personal learning environment was only
partially confirmed. In fact, the assistance
of tutors in this process is required for
a certain number of students, mostly for
those facing problems when choosing the
language material. Most respondents are
motivated to work individually using elec-
tronic educational RSA platform. However,
one-third of the students need reminders
that they should undertake such an activ-
ity regularly, so they need a motivating
impetus from their tutor. In other words,
tutors are required to regularly monitor
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learners’ individual activity in order to
make it easier for students to progress
more effectively. During one-to-one in-
terviews, students shared their opinions
concerning ICT management tools used by
their tutors. The tutor used text messages,
internal RSA email and traditional email.
Although some students remained neutral
on this issue, the majority of respondents
expressed the opinion that the best and
most efficient way of tutor’s pedagogical
management was sending a traditional
email that could help students with time
management. According to the results of
the research, tutors play a significant role
in implementing modern technologies.
Moreover, the tutor’s role in the process
of integration of individual educational
efforts cannot be denied. Obviously, tu-
tors help their students to learn success-
fully and achieve better results in their
autonomous work in modern electronic
educational environment. Tutors help
language learners to integrate individual
learning routes, motivate them and control
all the stages of their individual activity
with digital educational resources.

The following results concerning stu-
dents’ points of view on life skills develop-
ment were obtained (Table 1).

The first thing to consider is that regular
work on the RSA platform is useful for de-
velopment of life skills. In response to the
first research statement if language learners
can integrate individual educational routes in
their personal learning environment on their
own, the vast majority of students (50.52%)
answered positively (Fig. 1). Language learn-
ers believe that they can choose the content
for autonomous study from the electronic

RSA platform and integrate their educational
route in the personal learning environment
(11.76% strongly agree and 38.76% just
agree). Many respondents, namely, 42.41%
of students, are neutral on this issue (Fig. 1).
Few students, namely, 2.36% strongly disa-
gree. They are sure they will be unable to
form their individual educational route with-
out help. About 4.71% of the total number of
respondents do not agree with this statement.
Thus, 7.07% of the total number of second-
year students surveyed need tutor’s help for
forming their individual learning pathways
and integrating them in PLE (Fig. 1).

It is clear that the second-year students
possess certain skills for autonomous study.
They know how to form their personal
learning environment and integrate their
individual language routes, since they ob-
tained some experience in that field when
they were the first-year students. They were
given instruction in how to choose language
lessons and form an individual learning
route taking into consideration the results
of their placement test. Some students need
their tutor’s help due to being unable to
catch up with the group and cannot cope
with the tasks given either because they
returned to study following academic leave
or were transferred from other universities
and are consequently not familiar with this
type of autonomous work.

Concerning motivation, the respondents
gave the following answers. The statement
to which students responded was expressed
as: I can motivate myself for autonomous
study with the RSA electronic educational
platform. The majority of students took
a neutral position (48.23%). Strong agree-
ment (11.76%) and agreement (20.00 %) was

Table 1. Students’ responses concerning life skills development with the help of RSA, %
. . Strongly
Life skills Strongly agree Agree Neutral Do not agree disagree
independence 11.76 38.76 42.41 4.71 2.36
motivation 11.76 20.00 48.23 14.13 5.88
time manage- 16.47 21.17 43.52 14.14 4.70
ment
regularity 15.29 32.94 37.64 11.76 2.37
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Fig. 1. Students’ views concerning tutor’s help
in choosing individual route of study, %

expressed by 31.76% of the respondents.
According to the results of the survey,
not all the students expressed their readi-
ness for self-motivation. Namely, 14.13%
expressed disagreement and 5.88% ex-
pressed strong disagreement, which togeth-
er amounted to 20.01%. Thus, the number
of students who are ready for motivation
and do not need reminders (31.76%) is
smaller than the number of those who take
a neutral position concerning this issue
(48.23%) whose total number is 79.99%.
Thus, a minority of students (20.01%),
which is about one fifth of the total number
of respondents can be motivated (Fig. 2).
Evidently, the second-year students are
more objective in self-assessment com-
pared with the first-year students, who have
more problems with time management.
Nevertheless, the second-year students
need motivation from their tutors to achieve
better results in their autonomous studies.

The third question gave respondents
a possibility to express if they are able to

manage their studv time on the RSA nlat-
60
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0
Do not need to Neutral Need
be motivated motivation

Fig. 2. Students’ views concerning motivation, %
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form. The majority (43.52%) stated neutral-
ity on this issue, while many respondents
(37.64%) either strongly agree (16.47%)
or agree (21.17%). A smaller number of
students (14.14%), who are sure they will
not be able to control their time of work on
their own, disagree. About 4.70% of the to-
tal number of respondents strongly disagree
with the last statement. Thus, 18.84% of the
total number of the second-year students
surveyed need a tutor’s help in their au-
tonomous study time management (Fig. 3).
The data analysis reflects the second-year
students being mostly in favour of using
technologies for self-assessment and self-
control.

The last statement gave respondents
the opportunity to state if they are able to
work on the platform regularly and control
the results of their autonomous work. Many
respondents —namely, 37.64% of students —
are neutral on this issue, while a larger
number of students (48.23%) strongly agree
(15.29%) or agree (32.94%). A smaller
number of students (11.76%) who disagree
are sure they will not be able to control their
results without help. A very small number
of students (2.37%) strongly disagree with
the last statement. Thus, 14.13% of the total
number of the second-year students sur-
veyed need a tutor’s help in monitoring the
process and the results of autonomous work
(Fig. 4). The data analysis reflects the sec-
ond-year students being mostly in favour
of using technologies for self-assessment
and self-control. However, nearly all of the
students are sure that it would be helpful
for them to get emails from their tutors with
reminders of doing their individual work.

50
45

Can manage time Neutral Need help

Fig. 3. Students’ views concerning time
management, %
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Fig. 4. Students’ views concerning regularity
of their work, %

The majority of students stated a prefer-
ence to receive traditional e-mails rather
than RSA internal text messages. Although
language learners can choose their pace of
learning and select learning activities to
integrate their individual educational routes
in autonomous work, they still need tutors’
reminders in the form of emails in order to
work more efficiently and finish their work
by a certain deadline.

Thus the hypothesis set out at the begin-
ning of the research, that the second-year
students do not need their tutor’s help to
integrate personal educational routes in
a personal learning environment, was only
partially confirmed. In fact, the tutor’s
assistance in this process is required for
a certain number of students, mostly for
those facing problems when selecting
linguistic materials. Most respondents
are motivated to work individually using
the RSA electronic educational platform.
However, one-third of the students need
reminders that they should undertake such
an activity regularly, so they need a moti-
vating impetus from their tutors. Conse-
quently, it is necessary for tutors to select
and use ICT pedagogical management tools
and send reminders in the form of emails.
In other words, in order to make it easier
for students to progress more effectively,
tutors should monitor learners’ individual
activity regularly. Although some students
remain neutral on this issue, the majority
of respondents are sure that reminders in
the form of emails will be useful for them.

484

Discussion and Conclusion

According to the results of the research,
tutors play a significant role in choosing
and using pedagogical management tools
in the process of implementing modern
technologies. Moreover, the tutor’s role
in the process of integration of individual
educational efforts cannot be denied. Un-
doubtedly, tutors help their students to learn
successfully and achieve better results in
their autonomous work in a modern elec-
tronic educational environment. Tutors help
language learners to integrate individual
learning routes, as well as motivate them
and control all the stages of their individual
activity with digital educational resources.
The proper choice of ICT pedagogical
management tools is very important for
the efficiency of this process. Tutors can
collaborate with their students outside
the classroom using text messages within
the RSA platform. However, the best way
of reminding students to work regularly
on electronic educational platforms is
to use email. Designing an appropriate
individual learning environment requires
understanding of learners’ educational and
professional needs, as well as their learning
styles and preferences. It is obvious that
learners’ individual characteristics influ-
ence their learning processes. The tasks of
tutors include development of skills and
competences as well as transparent and
objective evaluation of individual students’
progress. Obviously, approaches to assess-
ing language skills with the help of infor-
mation technologies should be widely used
because electronic assessment is known to
have some advantages over paper-based
assessment, such as instant feedback and
flexibility with respect to time and location.

While previously language instructors
considered how to use information tech-
nology to teach a foreign language, now
it is important to consider how to teach
a foreign language so that language learners
can make effective use of information tech-
nologies. These findings are particularly
significant for understanding the future of
smart technologies and their role in lan-
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guage learning, as well as the evolving role
of the tutor in educational process. Moreo-
ver, smart technologies may be useful for
tutors in the process of choosing teaching
strategies that can be applied in a learner-
centred approach. Modern technologies
give opportunities for making the process
of language learning more enjoyable and
effective. Moreover, selecting relevant
ICT tools for pedagogical management
contributes greatly to an increase in student
motivation and their interest in achieving
good results.

Although this is only a small-scale
study employing the questionnaire and
a range of interviews, it nevertheless pro-
vides insights into the practices and percep-
tions of a personal learning environment
and individual educational routes. In the
future, the use of a broader range of tech-
niques in this area, including observational
data combined with a larger qualitative
sample and statistical analysis, could add
a valuable new dimension to this research.
It would also be of interest to consider
which aspects of language learning students
should pay more attention to, what addi-
tional language skills might be developed
and what results language learners could
achieve in the process of using electronic
educational resources. Another aspect of
future research concerns the relationship
between learners’ individual characteristics
and the learning content. This kind of study
could identify positive features of modern
technologies that would promote students’
satisfaction with digital instruction when
studying autonomously.

The popularity of electronic educa-
tional platforms is growing rapidly. Con-
sequently, the opportunity to use individual
routes within a personal learning environ-
ment gives an unprecedented access to
content. At the same time, it is a challenge
for language learners to manage their time
properly. The application of ICT pedagogi-
cal management tools is of great impor-
tance for quality language teaching and

ACADEMIC INTEGRATION

learning. Linguistic education is an area
in which electronic educational platforms
offering individual routes are widely used,
especially in distance learning. However,
the rapid development of tools and re-
sources presents not only opportunities
but also challenges. In order to achieve
better results and maximise the potential
of ICT tools for pedagogical management,
it is crucial to use them in a pedagogically
sound way that corresponds to the indi-
vidual needs of the learners. Tutors should
possess the necessary skills to use ICT
tools for pedagogical management within
their own professional context. It is crucial
that the use of ICT promote lifelong learn-
ing. The effective blending of appropriate
pedagogical tools with new technologies
is important for creating a successful in-
dividual language learning environment.
Having realise the needs of their students,
tutors are empowered to find the best way
to support their continual professional
development.

Tutors who have experience in using
ICT tools for pedagogical management
can support their colleagues in raising
awareness of the importance of integrating
pedagogical approaches with technology to
overcome obstacles that might otherwise
hinder the effective integration of ICT
in their teaching context. In general, the
integration of pedagogy and technology
is likely to continue. Finally, we conclude
that selecting the most appropriate ICT
pedagogical management tool is very im-
portant for the efficient implementation of
individual educational routes.

Incorporating technologies in autono-
mous work has numerous advantages.
Language learners can take advantage of
a self-paced learning environment. Elec-
tronic platforms can be efficiently used
in autonomous work when this process is
properly managed and when the right ICT
tools are chosen for pedagogical manage-
ment to monitor students’ activities in
a personalised learning environment.
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HNHO®OPMALIUS 1JIs1 ABTOPOB U YUTATEJEN

Hayunslii :kypHaa «Unrerpauus oopasopanus Integration of Education» myOnukyer opurnHaibHbIE
Hay4HbIE HCCIIE0BaHMs B 00IacTH MHTerpanuu obpasosanus. He nomyckaercs HanmpaBiIeHHE B PEIAKIHIO
yKe OIyOJIMKOBAaHHBIX CTaTeil MJIM CTAaTel, OTIPABICHHBIX Ha MyOIUKAIMIO B Apyrue XKypHaisl. B caydae
o0Hapy:KeHHsI OTHOBPEMEHHON MOJaYM PYKONMHCH B HECKOJBbKO HW3IaHHIl OMyO0JIMKOBAHHASI CTATHS
Oyner perparupoBana (0T03BaHa U3 Me4aTn). MOHUTOPUHT HECAHKI[MOHUPOBAHHOTO IUTHPOBAHUS OCY-
MIECTBISETCS ¢ MOMOIIbI0 cucTeM « AHTUIUTarnaT™ u «CrossCheck».

JKypHax mpuBETCTBYET CTAaThH, UMEIOIINE TOTEHINATBHO BEICOKUI MMITAKT-(aKTOP W/UITH COAEPIKAIINe
MaTepHal 0 3HAYUTEIbHBIX JOCTHKEHHUX B YKa3aHHBIX HanpaBiaeHUAX. Oco6oe BHUMaHUE CleAyeT yAeIUuTh
KauecTBy nepeBoa. JKenarenbHo, 4TOOBI OH OBLT BBIIIOJIHEH HOCHTEIEM aHITIHICKOTO S3bIKA.

[Tpu moxroToBKe craThy K MyOnukanuu B xxypHase «MHTerpanus o6pa3oBaHus» HEOOX0IUMO y4eCTb
CIIEYIONINE ITyHKTHI:

1. VYkazarp VK.

2.3aroJ1I0BOK CTaThH JOJDKEH KpaTko (He 60see 10 coB) M TOYHO OTpaXkaTh COACPKAHUE CTAThH, TEMa-
TUKY ¥ Pe3yJIbTaThl IPOBEJCHHOTO HAYYHOTO UCCIEA0BAHUS. [Ipu8ooumcs na pycckom u aHenuiiCKom A3bIKax.

3. AunoTtanust (200-250 ciioB.) BBITONHSAET (QYHKIUIO PACIIHPEHHOTO HA3BAHHUs CTAThU U MOBECTBYET
0 ee coJepkaHuu. B Heil 1oKHBI OBITh YETKO 0003HAYEHBI CIIeIYIOIUE COCTAaBHbIC YaCTH:

1) Beenenwue (Introduction);

2) Marepuansl u metoas! (Materials and Methods);

3) Pesynwrarel uccnenoBanus (Results);

4) Obcyxnenue u 3akmouenue (Discussion and Conclusion).

IIpusooumcs na pycckom u anenutiCKom A3blKax.

4. KmoueBble ciioBa (5—10) sIBISIOTCS IIOMCKOBBIM 00pa3oM Hay4HOH cTaTbu. B CBS3M ¢ 3TUM OHH
JIOJDKHBI OTPakKaTh OCHOBHBIE IOJOXKEHUS, TOCTHIKEHHS, PE3YJIbTaThl, TEPMUHOJIOTHIO HAYYHOTO HCCIEN0-
BaHUS. [Ipugooamcs na pycckom u aHeautiCKom A3bIKAX.

5. baaroapapuoctu. B 3TOM paznene cieayer ynomMsHyTb JIO[€ed, TOMOTaBUIMX aBTOPY MOJATOTOBUTH
HaCTOSAIYI0 CTaThlO, OPTaHMU3AIlNH, OKa3aBlIue (UHAHCOBYIO MOAAEPXKKY. XOPOIIUM TOHOM CUHUTAETCS
BBIpa)KEHHUE OJIaroapHOCTH aHOHUMHBIM peleH3eHTaM. [Ipuso0simces Ha pyccKOM U AHEAULICKOM A3bIKAX.

6. OCHOBHOM TEKCT CTaTbU M3J1araeTcsi Ha pyCCKOM UJIM aHIJIMHCKOM S3bIKaX.

1) BBenenune — nmocTaHOBKa HAy4HOIl MPOOJIEMBI, €€ aKTyalbHOCTb, CBSI3b C BaKHEHIINMU 3aJa4aMu,
KOTOpBIe HeOOXOANMO PEIINTh, 3HAYSHUE JJIS Pa3BUTHS ONPECIICHHON OTpac/Ii HAyKH WM MPAKTHISCKON
JIeSATENBHOCTH.

2) OG630p nutepaTypsl. Heobxoaumo ommcaTh OCHOBHBIE (IIOCIEIHHE IO BPEMEHH) HCCIEI0BAHUS
U my0OJiMKalnny, Ha KOTOpPbIe ONMPAeTCs aBTOP; COBPEMEHHBIE B3IIISA/Ibl Ha MPOOJIeMy; TPYIHOCTH IPHU pas3pa-
00TKe TaHHOI TeMbl; BBIICICHIE HEPELICHHBIX BOIPOCOB B Ipejeiax oo0meil npodiaeMbl, KOTOPBIM MOCBSI-
IIeHa CTaThs. BaykHO MPOBECTH CPAaBHUTENBHBIH aHAIN3 € 3apyOEKHBIMU HCCIIEIOBAaHUSIMH MO 3asiBICHHON
npoliemMaruke.

3) Martepuainsl 1 METOIBI. B TaHHOM pasjelie OMUCHIBAIOTCS MPOIECC OPTaHN3ANNH YKCIIEPUMEHTA, IPH-
MEHEHHBIE METOANKH, HCIIOIb30BaHHAS anapaTypa; AalTcs MOAPOOHbIE CBEACHUS 00 00BEKTE UCCIIEJOBAHMNS;
YKa3bIBa€TCs MMOCIEA0OBATEIBHOCTD BBIIIOJIHEHUSA UCCIIEAOBAHUA U 000CHOBBIBAETCS Bbl60p HCIIOJIb3yEMbIX
MeTO10B (HAOIOICHKE, ONIPOC, TECTUPOBAHUE, SKCIIEPUMEHT, 1a00PATOPHBIN OMBIT U T. 1.).

4) Pesynprarsl HcciIenoBaHUs. DTO OCHOBHOI pa3ielt, [elIb KOTOPOTo — PH IIOMOIIY aHAIN3a, 0000IIeH s
1 pa3bsICHEHNUS JAHHBIX I0Ka3aTh PabOTyIo THIOTEe3y (THIOTE3bl). Pe3ynbTaTsl HccieoBaHusI JOIKHBI OBITh
M3II0KEHBI KPAaTKO, HO MPU 3TOM COAEPXkKATh JOCTATOYHO MH(MOPMAIMH IS OLEHKH CHEIaHHBIX BBEIBOHOB.
Taxoke TOMKHO OBITH 000CHOBAHO, MOYEMY JUIsS aHANIN3a ObUINM BHIOpAaHBI IMEHHO 3TH JaHHBIE. Bce nazea-
HUsS, NOONUCU U CMPYKMYPHbIE dNeMeHmbl epaduros, mabauy, cxem u m. 0. OQOPMAAIOMCA HA PYCCKOM
u aneautickom sizvikax. PUCYHKM MOTYT OBITh IPEACTaBICHBI B PACTPOBOM HJIM BEKTOPHOM (opmare ¢ pas-
pemenuem He Hipke 300 dpi. OHUM JOIKHBI JOMYCKATh PEAAKTHPOBAHUE TEKCTA M BOZMOXXHOCTh H3MEHEHNS
pasmepoB. Bece rpadudeckue JaHHBIE TOMENIAIOTCS B TEKCT CTAThHU, @ TAK)KE BBICBUIAIOTCS JOTIOHUTEIBHO
B BHJIE OTJCNBHEIX (aitnoB. PazHoxapakTepHbIe HILTIOCTPAIIMH HEOOXOAUMO MPUBOANUTE K €IUHOMY CTHIIO
rpaduuecKkoro MCHOTHEHHs, coOItogas eanHoobpasue ux opopmieHus. [padukn, cXeMbl U AUATPAMMBI
HeobxonuMo odopmitsaTh B Microsoft Excel.
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5) ObcyxeHne 1 3aKkIoueHre. B 3akiIioueHnu CyMMUPYIOTCS PE3YIbTaThl OCMBICIEHHUS TEMBI, I€Ia0TCs
BBIBO/IbI, 0000IICHNS 1 PEKOMEHIAIlMH, BBITEKAIOIINE U3 pabOThl, MOAYEPKUBACTCS UX MPAKTHUYECKAs 3HAUH-
MOCTb, @ TAK)KEe ONPEEIISIOTCS OCHOBHBIE HAIPABJICHHUS IS JaJbHEHIIEro HCcCleIoBaHms B 9TOH obnacTy.

7. CHHCOK HCHOJIB30BAHHBIX HCTOUHHKOB (0 opMisieTcst B cooTBeTcTBHH ¢ TpeboBanuamu 'OCTa
P 7.0.5-2008). CcpinaTbest Hy)KHO B IIEPBYIO OYepeIb HA OpUTHHATIbHBIC HCTOYHUKH M3 HAyIHBIX )KYPHAJIOB,
BKJIIOYEHHBIX B TI00ATbHBIE MHIEKCH HUTHpOBaHMA. JKemarenpHO Mcnonab3oBaTh 30—40 ncrounukos. U3
HUX 3a nociennue 3 roga — He MeHee 20, nHOCTpaHHBIX — He MeHee 15. Cnenyer ykasars DOI nnu anpec
jgocryna B cetd VIHTepHeT. Ogopmusemcs na pyccKoMm u aneiutiCKom A3blKax.

8. Undopmanus 06 aBropax. ®.1.0., opranusanus(u), agpec oprannzannu(if) (rpedyercs ykazarb
Bce MecTa paboThl aBTOPA, B KOTOPBIX BEIITOJIHSUIACE HCCIIE0BAHUS (IIOCTOSHHOE MECTO, MECTO BBIITOJTHEHHUS
MPOEKTa | Jp.)), JOIDKHOCTh U yueHoe 3Banue, ORCID ID, Researcher ID, anekrpoHHas modra, TenedoH,
MOYTOBBIN aZpec I OTIPABKU aBTOPCKOTO IK3eMIIIAPa. [Ipugooumcs na pycckom u aHenuticKoM A3bIKax.

9. Bkiaja coaBTOpoB. B koHel pyKonucu HEOOXOAUMO BKIIOUNTH TPUMEUAHUS, B KOTOPBIX Pa3bsICHAETCS
(akTHUCCKUI BKJIAJ KaKJOTO COABTOPa B BBINOJHEHHYIO padoty. [Ipusodumcs na pycckom u ameauiickom
AZbIKAX.

[Tpu mogaue cTaThy B pelakIHIO aBTOP COITAIIACTCS C IOJIOKCHHISIMH NTPHJIATraeMoTro JUICH3HOHHOTO
JIOTOBODA.

BaxxabIM 3Tanom B mporiecce 0TOOpa CTaTbU SBISETCA peleH3upoBaHue. B sxypnane «MHTerpamus
00pa30BaHH» MIPUHSITO «IBOKHOE ciIenoe» (PEreH3eHT U aBTOP He 3HAIOT MMEH APYT APYra) pelleH3upoBaHNe
craTell (Cpok neHCcTBUS peLeH3uu — 1 roxn).

PerjeH3eHT Ha OCHOBAaHUY aHAJIM3a CTAaThU IPUHUMAET PelIeHHEe O PeKOMEHAANNH ee K myonnkaryn (6e3
0pabOTKHU HIIH ¢ 10pabOTKON) MITH O ee OTKIOHEHUH. B cirydae Hecoracust aBTopa CTaTbH ¢ 3aMEUaHUSIMH
pEIeH3eHTa er0 MOTUBHPOBAHHOE 3asBICHHE PACCMATPUBACTCS PEJAKIIMOHHOMN KOJIIeTHEH.

[NonuTHka peAaKIMOHHON KONJIETHH KypHaia 0a3upyeTcsi Ha COBPEMEHHBIX I0PUIMIECKIX TPeOOBAHUAX
B OTHOILIEHHUH KJIEBETHI, aBTOPCKOTO MpaBa, 3aKOHHOCTH M TJaruara, nojaepxusaer Kogekc 3THKH Hayd-
HBIX IyOIHKanuid, chopmynupoBaHHblii KoMUTETOM 1O 3THKE HayYHBIX MyOIMKALNN, H CTPOUTCS C yIETOM
THYECKHUX HOPM pabOTHl PelakTOPOB M M3/aTeNel, 3aKpeIUIeHHBIX B Kojekce moBeeH s 1 PyKOBOISIINX
NPUHIUIAX HAWITYyYIIeH MPakTHKY IS pedakTopa xKypHaua n Kogekce moBeneHus s U3aTes KypHaia,
paspaboranabix KomureToMm mo myonukanunonHoii stuke (COPE).

JlomyckaeTcst cBOOOAHOE BOCHPOM3BEACHNE MAaTEPHANOB JKypHala B JTHYHBIX IIENAX U CBOOOIHOE
UCIIOJIb30BaHME B MH(GOPMALMOHHBIX, HAYYHbIX, YYEOHBIX U KYJIbTYPHBIX II€JIIX B COOTBETCTBHH CO
cT. 1273 m 1274 rn. 70 u. IV I'paxxnanckoro xojgexkca P®. Muble BUABI UCIIOIB30BAHUS BO3MOXKHBI TOJIBKO
MIOCJIe 3aKJIIOUYEHUS] COOTBETCTBYIOIIUX MTUCHMEHHBIX COTVIAIIEHHUH ¢ MpaBooOIagaTenem.

DJeKTPOHHBIE BEPCHM CTaTeil pa3MmemaloTcs Ha caifte Hayunoil snexTponHoi 6ubamorexu. XKypran
pacTIpoCTpaHsAeTCs IO MOAMNCKE, 3asBKaM BBHICIINX yUCOHBIX 3aBEACHUI, yUpeKACHNN 00pa3oBaHUS U OT-
JIeNbHBIX JIHII.

Bnosun Cepreit MuxaitioBud — riaBHbiil pepakrop. Ten.: +7 (8342) 24-48-88.

[Monytun Cepreit BukropoBuy — 3amecTuTeNb IIaBHOTO peaakropa. Ten.: +7 (8342) 32-81-57.
lopauna Cetnana BuktopoBHa — 0TBeTCTBEHHBIH cexperaps. Tein.: +7 (8342) 48-14-24.
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format (at least 300 dpi resolution), should permit editing of text elements and resizability. All graphic data placed
in the text of the article should additionally be sent as separate files. Diverse illustrations should conform to
a single style of graphic presentation ensuring the uniformity of their design. Graphs, charts and diagrams should
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5) Discussion and Conclusions. In the conclusion, the results of the understanding of the topic should be
summarised along with conclusions, generalisations and recommendations arising from the work. In addition,
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