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Introduction: the main purpose of this paper is to present the theoretical and practical aspects of professional
and personal self-development of future professionals, the construction of the structural model and the
determination of levels of self-development. The study of personal and professional self-development
attributes of future professionals is of special interest to modern researchers, as well as for practicing
psychologists studying the problem of self-realization and self-improvement in their professional fields.
This article discusses the theoretical approaches to the study of the model and structure of personal and
professional self-development. It analyses the results of the comparative empirical study of the features of
students self-development with various levels of formation of motivational-semantic sphere. The authors
carried out the detailed theoretical analysis of the problem of personal and professional self-development.
They offer the structural model of the process, including the set of interrelated value-semantic, reflexive
and regulatory components. The study revealed that the personal and professional self-development is
a comprehensive system based on the active personal transformation being carried out in the course of
behavior and activities self-regulation of their behavior, designed to achieve personal and professional goals.
Materials and Methods: diagnostic methods were used to identify the level of self-development and
personal qualities of students. Processing of the data was carried out by means of correlation, factor and
cluster analysis.

Results: this article considers the results of the empirical study conducted with the help of psycho-diagnostic
methods aimed at identifying the level of self-development of future professionals, its structure and features.
The scientifically valid results are obtained, allowing to identify the levels of self-development of students
as well as to identify factors affecting the process of self-development of future social sphere specialists.
Discussion and Conclusions: the structural model of the personal-professional self-development includes
a set of interconnected components: value-semantic, reflexive and regulative. The main factor influencing
the process of personal and professional self-development of future professionals is the indicator of
the meaningfulness of life, which is significantly associated with readiness to self-knowledge and self-
development and affect the level of self-development. The desire for self-development can be considered
as one of the personal and professional values, which give future professionals the opportunity to feel the
meaningfulness of life, satisfaction with the process and its results, and achieve their personal and professional
goals. The results of this study have several important implication for practicing psychologists who can
broaden the scope of research of self-development and self-identity processes and determine the basic ways
of self-realization of the young people potential in their professional career.
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CTpykTypHass MojJelib JUYHOCTHO-
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BBenenue: B cratbe paccMaTpUBAIOTCSI TEOPETHUECKHE MOAXOAB K UCCIECTOBAHUIO MOACTH U CTPYKTYPHI
JUYHOCTHO-MPO(ECCHOHAIBHOTO CaMOPa3BUTH, a TAKXKE aHAIU3UPYIOTCS PE3yNbTaThl CPAaBHUTEIBHOTO
SMIIUPUYECKOTO UCCIIETOBAHUS 0COOCHHOCTEI CaMOpPa3BUTHS CTYACHTOB C PA3IMYHBIM YPOBHEM cHopMu-
POBAHHOCTH MOTHBAI[IOHHO-CMBICIOBOH cepsl. Llens cTatbn — n3ydeHne TeOpeTHIECKUX U MPAKTHIeCKUX
aCIIEKTOB MPOOIEMBI TPOPECCHOHAIBHOTO U IMYHOCTHOTO CAMOPa3BUTHS OylyIIUX CIIELHAINCTOB, TOCTPO-
€HUE CTPYKTYPHON MOJIE€JIU U BbIJICJICHUE YPOBHEN CaMOpa3BUTHUSL.

Matepuajbl U MeTObI: OBUIH HCIIONB30BaHbI AMATHOCTUIECKUEC METOBI, HAIPABICHHBIC HA ONPECICHUE
YPOBHS CaMOPa3BUTHS U INYHOCTHBIX Ka4eCTB CTyAeHTOB. OOpaboTKa MONy4YeHHBIX JAHHBIX IPOBOAMIACH
METOJIOM KOPPEISLUOHHOr0, GaKTOPHOTO U KJIACTEPHOTO aHAIH3a.

Pe3yabTaThl Hec1eJ0BAHUS : THYHOCTHO-TIPO(eccHOHAaIbHOE CaMOPa3BUTHE MPEACTABIACT COOOH IEeT0CT-
HYIO CHCTEMY, OCHOBAHHYIO Ha JIeSITETbHOCTHOM ITPEe00Pa30BAHUH INUHOCTHIO CE0s1, KOTOPOE OCYIECTBISAETCS
B XOJl€ CaMOpPEryJIsILUU CBOErO MOBEICHUSA U ACATENbHOCTH, HAIPABICHHON Ha JOCTUKEHUE JTUYHOCTHO
1 npo(ecCHOHATBHO 3HAYMMBIX IeeH. B cTaTbe mpoanatu3upoBaHbI pe3yIbTaThl IMINPHUIECKOTO HCCIIE0-
BaHUsI, IPOBEIEHHOTO C TOMOIIBIO ICUX0IMAarHOCTHUECKUX METO/I0B, HAIIPABIEHHBIX Ha BBISIBICHUE YPOBHS
caMOpa3BUTHS OyIyIINX CHEIHAINCTOB, €T0 CTPYKTYPHI U ocobeHHOCTel. [TomydeHsr HayyHO 000CHOBAaHHBIE
pe3yabpTaThl, MO3BOJSIIOIINE PACKPBHITH YPOBHH CAMOPA3BHUTHUS CTYJACHTOB, a TaK)Ke ONPENEIUTh (HaKTOPHI,
BJIMSIOIIME HA TIPOLECC CAMOPA3BUTHUS Y OYyIyLIUX CIEIMAIUCTOB COMOHOMHYECKOH Cephl.
O6cyxaenne W 3aKIIOYEHHs: CTPYKTYpHAass MOJEIb JINYHOCTHO-PO(ECCHOHAIBHOTO CaMOPa3BUTHSI
BKJTI0YAaE€T COBOKYHMHOCTH B3aHMOCBSI3aHHBIX KOMIIOHEHTOB: I[EHHOCTHO-CMBICIIOBOTO, pe(IEeKCHBHOTO
U perynasTuBHOro. OCHOBHBIM (DaKTOPOM, BIHSAIONIUM Ha MPOIECC TUUYHOCTHOTO U NMpodeccHoHanbHOTO
caMopa3BUTHUS OyIyIIMX CHEIHAINUCTOB, SBISCTCS MOKa3aTelIb OCMBICIEHHOCTH XU3HU, KOTOPBII 3HAYNMO
CBSI3aH C TOTOBHOCTBIO K CAMOTIO3HAHUIO U CAMOPA3BUTHIO U BIHUSIET HAa yPOBEHb caMopasBuTus. CTpemie-
HHME K CAaMOPa3BUTHIO MOXKHO paccMaTpUBaTh KaK OJHY M3 JMYHOCTHBIX M MPOPECCHOHANBHBIX LICHHOCTEH,
JIAIOIIY 0 OYyIUM CIIeHAIHCTAaM BO3MOXXHOCTb 4yBCTBOBATh OCMBICICHHOCTD )KN3HH, YIOBIETBOPEHHOCTh
ee MPOIeCCOM U pe3ylbTaTaMH, a TAaKXKe JOCTUTaTh MOCTABICHHBIX JTUYHBIX U MPO(ECCHOHATHHBIX IeIeH.
IMonyueHHbIe pe3yabTaThl MPEACTABIAIOT 0COObII MHTEPEC I IPAKTHKYIOIIUX IICHXO0JIOTOB, KOTOPBIC MOTYT
pacIupuTh chepy HcciIeT0BaHUs IPOIECCOB CAMOPAa3BUTHS M CAMOCOBEPIICHCTBOBAHNS JIMYHOCTH H OIIpe-
JIeJINTh OCHOBHBIE CIIOCOOBI IIOTCHIMATHHON caMOpealln3aliuy MOJIOAEKH B IpodeccHOHaIbHON Kapbepe.

Kniouesvie cno6a: TMIHOCTHO-NIPO(ECCHOHAIBEHOE CaMOPa3BUTHE, MOTHBAI[HOHHO-CMBICIIOBas Cepa, caMo-
perynsamnus, pednexcns, camo3((HEeKTUBHOCTD, CAMOAKTYalIN3alNsl, OCMBICIEHHOCTD KH3HU

Hna yumupoeanus: CTpyKTypHas MOJENb JHYHOCTHO-TPO(HECCHOHAIBLHOTO CaMOPa3BUTHs OyaylIux
cneruanuctos / XK. T. Tapanuna [u np.] // Uuarerpauus obpaszosanus. 2017. T. 21, Ne 4. C. 596-608.
DOI: 10.15507/1991-9468.089.021.201704.596-608

Introduction of personal and professional development

In the current socio-economic conditions
it is very important to consider the problem
of increasing the efficiency of professional
activity in various stages of profession-
alisation. The study is topical due to high
demand for professional skills of specialists
that could ensure the success of profes-
sional work, and the need for their continued
self-development and self-improvement.
Therefore, there is a great interest to psy-
chologists and teachers to study the process
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and self-development of future profession-
als. The main objective of this research is to
study the theoretical and practical aspects of
professional and personal self-development
of future professionals, the construction of
the structural model and the determination
of levels of self-development.

Literature Review

Theoretical and methodological analy-
sis of the problem of personal and profes-

597



@?@éﬁm UHTEIPALIMS OBPABOBAHUS. T. 21, Ne 4. 2017 iEsssssnssss

sional self-development allowed carrying
out the systematization and integration of
conceptual approaches to this phenomenon.
In domestic psychology the problem of per-
sonal self-development has been developed
in the framework of the activity approach
in the works of A. N. Leontiev, who con-
sidered it as a manifestation of the essence
of human activity directed to the change of
the subject'. While analyzing the process
of self-development from the perspective
of the subject approach, G. A. Zuckerman
supposes that a person becomes a subject of
self-development only when he or she begins
to consciously set goals for self-assertion,
self-improvement and self-realization, and
starts to determine the prospects of what it is
going to happen and directions of change [1].

In Western psychology, the problem of
self-development is closely connected to
the concepts of self-actualization, personal
growth, ideas which were developed in the
framework of the humanistic approach,
or the principles underpinning the self-
development (self-efficacy, self-regulation,
self-realization, self-actualization, self-re-
flection). According to the views of human-
istic psychology (G. Krayg?, A. Maslow?,
C. Rogers [2]), an individual is a complete
and unique personality that is able to build
his or her own career, to advance in their
highest spiritual and personal development.
Personal development in the context of
personal autonomy and self-determination
of behavior is considered by R. Ryan and
E. Deci. In their opinion, autonomy is re-
lated to the subjectivity of the individual,
based on self-initiated and self-regulated
behavior. The concept of autonomy refers
to the process of personal development
and to its results, which is reflected in the
integration of self-determination and hu-
man behavior [3].

G. Rychlak supposes in the theory
of self-determination the source of self-

development is the dialectical ability for
self-reflection and transcendence [4]. Ac-
cording to R. Kegan, self-development and
meaning-making is a lifelong activity that
begins in earliest infancy and continues
to evolve through a series of stages en-
compassing childhood, adolescence, and
adulthood. The evolving self describes
this process of evolution in rich and hu-
man detail, concentrating especially on the
internal experience of growth and transi-
tion, its costs and disruptions as well as
its triumphs*.

C. Knudson-Martin defines self-devel-
opment as the differentiating aspect, distin-
guishing oneself from others and knowing
one’s “own mind”, and the attending aspect,
developing a sense of connectedness with
others [5]. Sh. Kapadia, J. Miller suggest
that self-development involves maintaining
connection and responsibilities to others
and that objects are important not only for
their capacity to elicit self-definition, but
also as a real other to whom the individual
responds [6].

M. Tomassini and S. Zanazzi consi-
dered the structure of self-development
of competencies whose specific, practice-
based components are underpinned by
fundamental cognitive, social and emo-
tional components [7]. L. M. Stansfield
describes the model of the responsive
self-developer is proposed, together with
the model of improvements to the cognitive
and support structures needed to facilitate
effective self-development [8]. K. Sh. Yip
supposes that under appropriate conditions,
self-reflection can be very constructive,
resulting in self-enhancement [9].

Theoretical approaches to professional
development elaborated in western psy-
chology describe the origins and prognosis
of professional development opportunities
and career growth. For example, the con-
cept of professional development created

' Jleonmves A. A., Jleonmves J]. A., Coxonoea E. E. JleATeabHOCTE, CO3HAHUE, TUUYHOCTL. M. : CMBICH,
2005. 431 c. URL: http://elibrary.ru/item.asp?id=20083995 (mara obpamienus: 23.06.2017).
2 Kpaiie I'. Ticuxonorust pazsutusi. CII6. : ITutep, 2004. 939 c. URL: http://elibrary.ru/item.

asp?id=20074131 (mata obpamenus: 23.06.2017).

3 Macnoy A. MotuBauusi u audaocts. CII6. : ITurep, 2010. 352 c. URL: http://elibrary.ru/item.

asp?id=21551518 (mata obpamenus: 23.06.2017).

4Kegan R. The evolving self: Problem and process in human development. Cambridge, MA : Harvard

University Press, 1982.
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by D. Super [10], in which he connects
a person with the professional development
of personal maturity, personal self-develop-
ment, formation and implementation of its
“self-concept”. D. Super believed that the
professional maturity of a person affects
the satisfaction of his or her future career,
the level of future professional achieve-
ments, professional self-esteem. He saw
professionalization as a long process of de-
velopment that greatly depends on subjec-
tive factors, the desire for self-development,
not just from external circumstances. Super
believed that professional self-develop-
ment could be controlled via the impact
on the “self-concept”, consciousness and
self-identity.

Personal self-development may occur
in the course of professional formation and
activity, if the subject is actively involved
in self-improvement of their professional
qualities (V. G. Maralov [11], N. A. Nizov-
skikh [12], I. V. Ivanova, M. G. Shulman
[13], L. 1. Selivanova [14], M. A. Frizen
[15]). Therefore, personal self-develop-
ment is inextricably linked to professional
self-development. In domestic and foreign
psychology there has developed a lot of
theoretical and methodological approaches
to understanding of the essence of personal
and professional self-development. From
the standpoint of acmeological approach,
A. A. Derkach, N. S. Krupenina by the
personal and professional self-development
mean the process of personality development,
focused on the high level of professionalism
and professional achievements, carried out
with the help of training and self-develop-
ment in the course of professional activity
and professional interactions [16; 17].

On the basis of the analyzed theoretical
and methodological approaches generaliza-
tion, Zh. G. Garanina considers personal
and professional self-development as an
integral self-developing system aimed at
self-transformation [18].

The personal self-development is based
on the awareness of the goals and values of
the self-improvement and the implementa-
tion of purposeful work on oneself. The
personal self-development determines the
professional self-development in the pro-
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cess of learning and the implementation of
professional activities. The professional
self-development can be seen as the desire
of increasing the level of self-efficacy and
the professional competence.

In general, the personal-professional
self-development is creates by the needs
for personal and professional self-improve-
ment, and is carried out in the course of
the self-regulation of their behavior and
activities designed to achieve personal and
professional purposes.

The theoretical analysis of this prob-
lem allows us to present the structural
model of personal and professional self-
development, which constitutes the main
components of the set of interacting and in-
terconnected components: value-semantic,
reflexive and regulatory.

Value-semantic components determine
the motivation and values of the self-
development and self-improvement. The
structure of this component includes mo-
tives and needs for the self-development
and self-improvement, the value of the sub-
ject’s relationship to himself, to persons, to
the profession, and meaningful orientations.

A reflective component acts as a subject
reflection of the self-development of its in-
ner qualities; it is a combination of cogni-
tive and affective characteristics. Cognitive
characteristics include a person’s compre-
hension of his personal and professional
qualities. Affective characteristics are based
on the self-relationship to one’s personality.

A regulatory component of the self-
development is determined by the ability
of the individual to regulate their behavior,
self-efficacy, confidence of their profes-
sional competence, the ability to implement
practical actions aimed at the self-transfor-
mation and self-improvement. The regula-
tory component includes the planning of
the self-development goals and practical
actions aimed at the self-development and
self-improvement.

However, the problem of self-develop-
ment requires further study, aimed at the
construction of the structural model and
the determination of levels of personal and
professional self-development of future
professionals.
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Materials and Methods

To achieve this goal we have carried
out an empirical study among the students
of the Psychology Department (National
Research Mordovia State University, Russia).
Age of the subjects ranged from 19 to 22.
120 People were interviewed. The following
diagnostic methods were presented: ques-
tionnaire “The ability to self-development”,
test “willingness to self-knowledge and self-
development” (T. M. Shamova), personal
views questionnaire (A. Shostrom), test of
life views (D. A. Leontiev), questionnaire of
self-attitude (V. V. Stolin and S. R. Panteleev),
test of reflexivity (A. V. Karpov), ques-
tionnaire “Student behavior self-regulation
style” (V. 1. Morosanova), questionnaire of
personal and professional values (Zh. G. Ga-
ranina), method of “general self-effica-
cy scale” (R. Schwartzer, M. Erusalem,
V. Romek). Processing of the data was car-
ried out by means of correlation, factor and
cluster analysis.

To study the level of personal and pro-
fessional self-development the question-
naire “The ability to self-development”
(T. M. Shamova) was used. This checklist
allows revealing the following levels of self-
development: active self-development, lack
of established system of self-development,
stopped self-development. The study of
motivational factors influencing the self-
development was carried out by means of
the test “Willingness to self-knowledge
and self-development” (T. M. Shamova),
allowing to identify the different levels of
motivational readiness for self-knowledge
and self-development.

To investigate the value-semantic com-
ponents of self-development the life views
test (D. A. Leontiev) was used, on the basis
of which the overall meaningfulness of life
can be determined, as well as subscales of
life goals, process and result. The values
of self-development have been studied
using the questionnaire of personal and
professional values (Zh. G. Garanina), al-
lowing to identify the rank structure and
values of preferred subjects. The level of
self-actualization was determined using
a questionnaire of personal orientation
(A. Shostrom), which is identified on the
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basis of low, medium and high level of
self-actualization.

Studying reflective qualities of students
was conducted by means of research of
reflexivity methodology (A. V. Karpov),
that reveals a low, medium and high level
of reflexivity, as well as the self-attitude
test (V. V. Stolin, S. R. Panteleev), that
helps to determine global self-attitude
differentiated by self-esteem, self-interest,
self-expectations and self-attitude.

To study the regulatory components of
self-development the questionnaire “Student
behavior self-control style” (V. 1. Morosa-
nova) was used, revealing the development
of individual self-control, that includes the
scale “overall level of self-control” which
characterizes the level of development of
individual self-control system of any human
activity, as well as indicators of planning,
simulation, programming, evaluation, indi-
cators of regulatory and personality traits —
flexibility and independence.

The study of confidence in their profes-
sional competence was determined using
the “Scale of General Self-Efficiency” test
(R. Schwartzer, M. Erusalem, V. Romek),
which is identified on the basis of low, me-
dium and high level of self-efficacy.

Results

The results of empirical research ob-
tained by the questionnaire “The ability to
self-development” and test “willingness
to self-knowledge and self-development”
(T. M. Shamova), personal views ques-
tionnaire (A. Shostrom) test of life views
(D. A. Leontiev), research methods reflexivi-
ty (A. V. Karpov), values of self-development
questionnaire (Zh. G. Garanina), “Student
behavior self-control style” (V. I. Morosano-
va), “general self-efficacy scale” techniques
(R. Schwarzer) were subjected to correlation,
factor and cluster analysis. Calculations were
made using the SPSS Statistics 17.0 software.

Further research of the revealed relation-
ships between the characteristics of personal
and professional self-development was per-
formed using correlation and factor analysis.

The results of correlation analysis
showed that the highest number of statis-
tically significant correlations (p = 0,01)
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was found between the level of integral
meaningfulness of life and self-develop-
ment indicators (» = 0,465), willingness to
self-development (» = 0,489), the level of
self-actualization (» = 0,53). The statisti-
cally significant relationship between the
level of self-development and self-efficacy

(r=0,432), self-actualization (» = 0,38), as
well as between the level of self-develop-
ment and readiness for self-development
(r = 0,438) was determined. The statisti-
cally significant relationship was found
between the level of self-development and
self-attitude (r = 0,417).

Table 1. Factor analysis of the students’ self-development structure
Tadonuma 1. ®akTOPHBINA aHAIU3 CTPYKTYPHI CAMOPA3BUTHS CTYIEeHTOB

Factor variables / ®akTopHbIe IepeMEHHBIC
1 2 3 4
Components / Factors / dakTopsr | - |
KommoneHTst Variance, % / ducnepcust, %
27,7 | 21,8 | 16,9 13,7

Value and Seman- Willingness to self-knowledge / 0271 0.505 -0.230 0.567
tic / LlennoctHo- [OTOBHOCTH K CAaMOMO3HAHHUIO > ’ > >
CMBICITOBOM Willingness to self-development / 0.914 0.154 0241 20.161

['oToBHOCTB K CaMOpa3BUTHIO ’ ’ > ’

Value of self-development /

IleHHOCTH CaMOpa3BUTUSL -0,169 0,782 0,111 0,468

Level of self-development / 0.203 0.885 0316 0207

YpoBeHb caMOpa3BUTHS > ’ ’ >

Meaningfulness of life /

OCMBICIICHHOCTD JKU3HU 0,068 0,242 0,828 0,215

Self-actualisation / 0.133 0.305 0.882 0.055

CamoakTyaan3anus > > ’ >
Reflective / Reflexivity / Pedmexcus 0,049 0,173 0,184 0,960
PeduexcuBubIit )

Self-attitude / CamooTHOLIEHHE 0,832 0,124 0,301 0,025
Regulative / Self-regulation / Camoperymsigust 0,840 -0,172 -0,060 0,425
PerynsrusHbiit Self-efficacy /

CamosddexTHBROCTS 0,769 0,453 -0,095 0,006

The given factor analysis allowed to
identify four factors (table 1).

The first factor is called “motivational
readiness for self-development”, with the
highest factorial share and variance of
27,7 %, it includes indicators such as the
willingness to self-development (0,914),
self-regulation (0,840), self-attitude
(0,832), self-efficacy (0,769).

Willingness to self-development fac-
tor has a maximum share, it includes such
indicators as self-regulation, self-attitude
and self-efficacy. These relationships can
be explained by the fact that the willing-
ness to self-development is determined
by the presence of the developed system
of the students self-regulation, which fo-
cuses on self-development of their personal
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and professional qualities. People with
the developed system of self-regulation
form strong-willed qualities, defining their
dedication and perseverance, the ability
to regulate their own behavior. Since the
self-attitude indicator has a big share in
this factor, we can conclude that the level
of self-motivation determines readiness
for self-development and focuses on self-
improvement. The factor of self-efficacy
included in this figure can be interpreted
as an effective and practical basis for the
formation of motivational readiness for
professional self-development. By self-
efficacy we imply a combination of ideas
of future psychologists on professional
competence and confidence in the fact that
in situations of professional activities they
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can use it as a tool for the successful imple-
mentation of their tasks. This may explain
the fact that a high level of self-efficacy is
determined by the desire to develop their
own professional competence and achieve
vital goals.

The second factor which we define
as “The level of self-development”, with
a variance of 21,8 % includes the follow-
ing variables: self-development (0,885),
the value of self-development (0,782), the
willingness to self-knowledge (0,505), self-
efficacy (0,453). In this factor the indica-
tors of self-development, self-efficacy and
readiness to self-knowledge unite around
the indicators of self-development. The
achieved results can be explained by the
fact that the active personal and profes-
sional self-development is an attribute of
individuals who consider important life
values, the ability to successfully carry out
professional activities, readiness for self-
knowledge and professional effectiveness.

The third factor with a variance of
16,9 %, which we called “self-actualiza-
tion”, includes the following: self-actu-
alisation (0,882), meaningfulness of life
(0,828), self-regulation (0,484). Due to the
fact that self-actualization has the greatest
share in this factor, it can be concluded that
the high level of quality determines the
meaningfulness of life in general, as well
as the high level of self-regulation.

The fourth factor with a variance of
13,7 %, defined as “self-reflective compo-
nent” includes parameters such as reflex-
ivity (0,960), the willingness to self-know-
ledge (0,567), the value of self-develop-
ment (0,468), self-regulation (0,425).

Reflexivity in this factor has maximum
share and includes motivational readiness
for self-knowledge, awareness of the value
of self-development and self-regulation.
The relationship between reflection and
willingness to self-knowledge is the most
obvious fact, because these figures are
included in a set of self-development, de-
fining its cognitive components such as
self-knowledge and self-awareness. Also
the reflective unit includes the value of self-
development, because awareness forms mo-
tivational readiness for self-knowledge and
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self-improvement in future professionals. In
addition, the structure of the unit consists
of such qualities as self-regulation which
is based on reflection and self-knowledge
that involves self-development, change of
behavior and self-regulation.

The obtained results were also pro-
cessed through the cluster analysis. The
procedure of clustering was carried out with
indicators of self-development, readiness
to self-development and self-knowledge,
values, self-development and personal-
professional qualities of students, such as
the level of self-actualization, meaningful-
ness of life, reflectivity, self-control and
self-efficacy. As a result, cluster analysis
identified three clusters of students. These
clusters allow to divide the total set of sub-
jects into groups according to the levels of
personal and professional self-development
(table 2).

The first group that is characterized by
high and active level of self-development,
includes 48 % of the subjects. In this group
of students the value of self-development
is significant and high (10,0), subjects
are characterized by high level of expres-
sion of self-development (42,0), the mo-
tivational readiness for self-development
(7,0) and for self-knowledge (6,0), as well
as high level of self-actualisation (35,0),
reflection (6,0), the meaningfulness of
life (110,0) and the developed indicators
of self-efficacy (27,0) and self-regulation
(34,0). Future specialists at this level of
self-development pursue self-actualisa-
tion, self-improvement, self-development
and have motivational readiness for it. They
have highly developed reflective sphere,
they actively learn about themselves
and have high level of meaningfulness
of life. This group of subjects has both
cognitive and conative resources for self-
knowledge and self-development, they
carry out self-development based on the
formed regulatory qualities.

The second group, characterized by
the middle, unstable levels of self-de-
velopment, includes 44 % of the tested
sample. This group consists of students
with high levels of expression of the self-
development values (10,0), the average
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level of self-development (35,0) and mo-
tivational readiness for self-development
(5,0) and self-knowledge (4,0). The level
of meaningfulness of life (100,0) and self-
actualization (34,0), self-efficacy (25,0) is
quite high, indicating the sense of satisfac-
tion and richness of life, but at the same
reflexive abilities (5,0) and self-regulation
(27,0) have the middle level of develop-

ment. Thus, the level of self-development
is spontaneous, the students in this group
have no systematic self-development due to
low formation of reflexive and regulatory
quality. Personal and professional self-
development at this level occurs spontane-
ously and is influenced by the prevailing
external circumstances rather than internal
needs for self-perfection.

Table 2. Distribution of students across groups with different levels of self-development
Ta6numa 2. PacnpenejieHue no rpynnamM cTyIeHTOB ¢ Pa3JIu4HbIM YPOBHEM

CcaMOpa3BUTHUA
Standard
Error /
Fuctors Gacropn | Group ] | Grow 2] | Growsy | el | gy
py py py pea JapTHOE
OTKJIOHEHHE
Self-development value / 10,0 10.0 8.0 9.25 0.96
IleHHOCTH CAMOpA3BHUTHUS
Self-development level / YpoBeHn 42,0 35.0 32,0 38,66 351
CaMOpa3BHUTHUS
Meaningfulness of life / 110,0 100,0 90,0 96,75 10,43
CMBICJICHHOCTD JKU3HU
Willingness to self-knowledge /
['0OTOBHOCTB K CAaMOITO3HAHUIO 6,0 4,0 5,0 4,75 0,96
Willingness to self-development /
T'oroBHOCTB K CaMOpa3BUTHIO 7.0 3,0 4,0 3,33 1,50
(Sjelf—actualisation/ 35.0 34,0 32,0 33,66 0,57
aMOaKTyaJIn3anus

Reflexivity / Peduexcus 6,0 5,0 4,0 4,50 1,29
Self-regulation / Camoperysiiust 34,0 27,0 20,0 27,0 3,23
Self-efficacy / 27,0 25,0 19,0 24,75 4,03
Camo3¢ddexTuBHOCTH

The third group is 8 % of all students
who are at the low, stagnant level of self-
development. This group is characterized
by lower levels of the value of self-devel-
opment (8,0), the level of self-development
(32,0) and motivational readiness for it
(4,0), the average level of meaningfulness
of life (90,0), and self-actualisation (32,0),
as well as low levels of reflection (4,0),
self-efficacy (19,0) and self-regulation
(20,0). Future specialists at this level of
self-development do not see it as a core
value of life and do not pursue it. The level
of formation of reflective, regulatory and
value-semantic attributes is so low that they
do not cause the desire for self-improve-
ment and self-actualisation. They also do
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not have sufficiently formed self-efficacy,
which is responsible for their lack of con-
fidence in their own competence and this
does not allow them to properly carry out
self-knowledge and self-development. The
development of such individuals occurs at
slower pace and is determined only by the
external conditions of life.

According to the results of the study, the
following conclusions can be made. Per-
sonal and professional self-development is
essential to the professional success of fu-
ture specialists in the social sphere. Based
on the study we can present the structural
model of personal and professional self-
development, which constitute the main
components of the set of interacting and in-
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terconnected components: value-semantic,
reflexive and regulatory.

The main function of value-semantic
component is to understand the meaning
and value of self-development, self-change
in the motivation of the subject, upda-
ting internal human aspirations to achieve
personally and professionally meaningful
goals. Value-semantic components are
defined as motivational readiness for self-
development, and the value and meaning
of human life. The main factor influencing
the process of personal and professional
self-development of future professionals
is the indicator of the meaningfulness
of life, which is significantly associated
with readiness to self-knowledge and self-
development and affect the level of self-de-
velopment. The higher this factor the more
substantial is the need for self-development
and self-actualization. The desire for self-
development can be considered as one of
the personal and professional values, which
give future professionals the opportunity to
feel the meaningfulness of life, satisfaction
with the process and its results, and achieve
their personal and professional goals. One
of the factors that determine personal and
professional self-development specialists
in the social sphere is the pursuit of self-
actualization, which affects the perfor-
mance and meaningfulness of life and is
significantly associated with the level of
self-development. In general, this factor
determines the awareness of the subject’s
own personal and professional qualities
and its aspiration for self-development and
self-improvement.

Reflective component acts as a sub-
ject reflection of self-development of its
intrinsic qualities, it is a combination of
cognitive and affective characteristics.
Reflection in the structure of personal and
professional self-awareness is considered
as the personal self-consciousness, profes-
sional and personal characteristics, their
actual capabilities and potential resources
for self-development, the basis for possi-
ble implementation of self-transformation
and self-improvement. This component
in the structure of self-development of
future specialists reveals willingness to
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self-knowledge and the self-reflection that
determines the level of self-development
and is largely influenced by the desire for
personal growth and professional self-
improvement. The person carrying out the
active self-development has the high level
of self-awareness and more meaningful
experiences of their lives.

The regulatory component of self-
development is determined by the ability
of the individual to regulate their behavior,
self-efficacy, confidence in their profes-
sional competence, the ability to implement
practical actions aimed at self-transfor-
mation and self-improvement. Conscious
self-regulation activity is the foundation
of preparedness for personal and profes-
sional self-development. The individual
characteristics of self-regulation also re-
flect how the person plans and programs to
achieve goals, evaluates and adjusts their
activity to obtain vital and professionally
meaningful results.

Discussion and Conclusions

The priorities of socio-economic de-
velopment of modern society determine
the prospects of the psychological study
of the problem of self-development spe-
cialists in the course of their professional
development. Further study of the problem
of future specialists self-development
will develop practical methods aimed at
developing the ability of young people for
constant and conscious self-change and
self-perfection, it will enhance the effec-
tiveness of professional activity.

The results of the analytical and ex-
perimental research allow establishing
a structural model of the professional self-
development and identifying the main ways
to increase its effectiveness. The structural
model of the personal-professional self-de-
velopment includes a set of interconnected
components: value-semantic, reflexive and
regulative. The value-semantic component
determines the motivation and values of
self-development and self-improvement;
therefore a professional training of future
specialists in the social sphere should con-
tribute to awareness of the meaning and
values of the professional self-development,
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and the formation of motivational readiness
of young people for the self-improvement.

Areflexive component is a combination
of cognitive and affective characteristics
associated with the awareness of their per-
sonal and professional qualities and self-
relationship. Also a professional training
of future psychologists should be aimed at
forming the reflective qualities of students,
on the conscious self-improvement of their
professional and personal qualities for
mastering the future profession.

The regulatory component is deter-
mined by the ability of the individual to
regulate their behavior, self-efficacy, the
ability to implement practical actions
aimed at the self-transformation and self-
improvement. The self-efficacy can be seen
as an effective and practical basis for the
formation of future specialists’readiness
for professional self-development. The
high level of self-efficacy is determined

by the desire to develop the professional
competence in the social sphere. In this
regard, future specialists need to form the
self-efficacy, the ability to consciously
regulate their activities, their professional
competence rise.

Conscious self-development should
also be accompanied by continued profes-
sional development and self-realization
of professionals at all stages of career
development.

In conclusion, it should be noted that in
the changing social and cultural situation
there is a need to develop new approaches
to the study of self-identity in the process
of professional development. The results of
this study are of particular interest for prac-
ticing psychologists who can broaden the
scope of research of self-development and
self-identity processes and determine the
basic ways of self-realization of the young
people potential in their professional career.
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naHHbBIX B 2015-2016 rr.; mOAroTOBKa Ha4aJIbHOTO BapHaHTa TEKCTaA.

Jlammaiikuaa Jlroqmuia ViBaHOBHA — u3ydeHHe KOHIeNuU; coop nanubix B 2016-2017 rr.; popmanu-
30BaHHBIIl aHAJIN3 JAHHBIX.

Mausbuesa Ousibra EBreHbeBHa — KPUTHUYSCKHI aHAJIN3 M MEPECMOTpP TEKCTAa, MPOBEACHUE aHAIN3a
U MOJrOTOBKA MEPBOHAYAIBHBIX BBIBOJIOB.

IMonsikoB Ocun EropoBuY — MOMCK aHATUTHYECKUX MATEpPHaliOB B OTEYECTBEHHBIX M 3apyOeKHBIX
HCTOYHMKAX; MOATOTOBKA TEKCTa CTAThU.

Bce asmopbi npouumanu u 0006punu oxonuamensubviil 6apuanm pyKoOnUcu.

608 MEXJITYHAPOJIHBII OIIbIT UHTETPALIMM OBPA3OBAHM A



