@m UHTEIPALIMS OBPABOBAHUS. T. 21, Ne 3. 2017 iSssssanssss
ISSN 1991-9468 (Print), 2308-1058 (Online) http://edumag.mrsu.ru

MEKIYHAPOJIHBIN ONBIT
UHTETPALIUA OBPA3OBAHUSI /
INTERNATIONAL EXPERIENCE IN THE
INTEGRATION OF EDUCATION

VJIK 378.09
DOI: 10.15507/1991-9468.088.021.201703.360-370

The Autonomy-Focused Approach in Higher
Education: Theoretical Grounds and Practical
Implications

0. A. Gavrilyuk
Prof. V. F. Voino-Yasenetsky Krasnoyarsk State Medical University
of the Ministry of Healthcare of the Russian Federation, Krasnoyarsk, Russia,
oksana.gavriluyuk@mail.ru

Introduction: based on the analysis of both the current practice and theory of autonomy in education, this
paper is intended to determine the core principles, conditions and practical opportunities for implementation
of the autonomy-focused approach in Russian universities.

Materials and Methods: to substantiate the benefits and reveal the core characteristics of the autonomy-fo-
cused approach in higher education, we performed the content-analysis of both national and international
higher educational documents. The practical aspects of the autonomy-focused approach have been examined
through applying the ideas of autonomy-focused education to the introduction of the G-MedEx interna-
tional networking educational programme (the G-Med Ex Programme) at Professor V. F. Voino-Yasenetsky
Krasnoyarsk State Medical University in 2015-2016. Analysis of the educational process outcomes and
open discussions with teachers and students-participants of the G-MedEx Programme have also become an
important source of information.

Results: it was revealed that the development of the university educational environment actors’ autonomy is
possible though the use of the autonomy-focused approach, which represents a critical tool for implementation
of the personality-centred educational paradigm. Among the core characteristics of the autonomy-focused
approach in higher education we suggested the principles of innovative self-change, personal involvement and
self-fulfillment, critical awareness and self-reflection, readiness to face challenges, interdisciplinary character
of training, and practical focus of education. Investigating the practical aspects of the autonomy-focused ap-
proach, we demonstrated its benefits using the example of an international networking educational programme.
Discussion and Conclusions: the results of the implementation of the autonomy-focused approach within
the G-MedEx Programme suggest that using this approach is beneficial for both medical university students’
and teachers’ autonomy development. Practical relevance of the study is ensured through specifying the core
principles, conditions and opportunities for implementation of the autonomy-focused approach in higher
education, therefore allowing for possible application of the described approach in various universities and
providing a basis for investigating its potential in other educational contexts.
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U NMPAKTHUYE€CKO€ TNPUMEHECHHUC
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BBenenmne: Hapsiay ¢ BEIICICHHEM B COBPEMEHHOH MEIarOrHYeCKOM JINTEepaType 3HaYMMOCTH aBTOHOMHOCTH
IIpenoaBaresieil U CTyACHTOB YHUBEPCUTETA, TEOPHsI PA3BUTHS aBTOHOMHOCTH CYyOBEKTOB 00pa30BaTeIbHOM
Cpejibl By3a OCTAaeTCs HeIOCTaTOuHO pa3paboTanHol. CTaThs HalpaBlieHa Ha YCTPAaHEHUE JaHHOTO mpobera
B II€JJarOTHYECKOH HAayKe M ITOCBSIIEHA NCCIECTOBAHHIO CYIIHOCTH ¥ BO3MOKHOCTEH TPUMEHCHHS aBTOHOMHO
OPHEHTHUPOBAHHOTO MO/IX0/1a B BbICIIeM 0Opa3oBaHuu. Llesb cTaTbu — Ha OCHOBE aHAJIKM3a COBPEMEHHOM 00-
pa3oBaTeNbHOI MPAKTHKU U TEOPHH aBTOHOMHOCTH B 00yUEHUH ONPEACIUTh BEAYIIHE IPUHIUIIBI, YCIOBUS
1 IIPAKTUYECKHE BO3ZMOXKHOCTH HCIOIH30BAHHSI aBTOHOMHO OPHEHTHPOBAHHOTO MOAX0/1a B POCCUIICKHX By3ax
(Ha mpUMepe MEeXAYHAPOIHON MPOTPAMMBI CETEBOTO OOYUCHHS).

Marepuanbl 1 MeTOABI: [T 000CHOBAHHS aKTYaJTbHOCTH U BBISIBICHHUS KIIOYEBBIX XapaKTEPUCTHK aBTO-
HOMHO OPHEHTHPOBAHHOTO MOAXOAA B BBHICIIEM O00pa30BaHMUU MPOBEACH KOHTEHT-aHAIH3 OTEYECTBEHHBIX
1 MEXJIyHapOJHBIX HOPMAaTHBHBIX JOKYMEHTOB B 00JaCTH BbICIIEro 00pa3oBaHus. [[pakTHUECKHE ACTIEKThI
M3y4aeMoro 1o/xo/1a OB MCCIIeJOBAHbI TyTEM peajH3aliy ero MoJOKEHUH B paMKaxX MeXIYHapOIHOM
nporpamMmsl cereBoro ooydenust G-MedEx. Jlanuble OBIIH IOJTydeHBI B XOZ€ aHAJIN3a Pe3yIbTaToOB 00pa-
30BaTEJILHOTO MPOLECCa U OTKPBITOTO UX 00CYkKICHHS C MPENnoJAaBaTe/sIMU U CTYICHTAMH — y4aCTHUKAMHU
nporpammbl G-MedEx.

Pe3yabTaThl Hcc1eJ0BAHUS: Pa3BUTHE aBTOHOMHOCTH CyOBEKTOB 00pa30BaTeIbHOI CpeIbl By3a BO3ZMOXKHO
IIPY YCJIIOBUU NPUMEHEHUSI aBTOHOMHO OPHEHTHPOBAHHOTO MOAXO0Ja KaK BaKHOrO MHCTPYMEHTa peau3a-
UM JTHYHOCTHO-OPHEHTUPOBAHHOM mapaaurMbel oOpa3oBanus. Cpeay KIIOYEBbIX XapaKTePUCTHUK MOJX0Ia
B BBICIIEM 00pa30BaHUH BHIICICHBI IPUHIMITEI HHHOBAIIMOHHOTO CAMOM3MEHEHNS, JINTYHON BKIIOUCHHOCTH
U caMopealiu3allii, KPUTHYECKOTO BOCHPUATHA M caMOpe(IeKCHH, TOTOBHOCTH NPHHSATH BBI30BBI MEX-
JUCHHITHHAPHOTO XapaKkTepa U NPaKTHYeCKON HalpaBIeHHOCTH o0yueHus. ccnenoBanue npakTHIeCKUX
ACIIEKTOB aBTOHOMHO OPHMEHTHPOBAHHOTO ITOJX0JA MOKa3aso d()(QEKTUBHOCTh €0 MPUMEHEHHS B paMKax
MEKAYHApOAHON NPOTPaMMBbI CETEBOT0 00OY4YEHHS.

O0cy:xkenne M 3aKJIOYEHHSI: PE3yIbTaThl IPUMEHEHUSI aBTOHOMHO OPUEHTHPOBAHHOTO IOJX0Ja B paM-
Kax MEXJIyHapomaHOH mporpammsl cereBoro odoydenust G-MedEx cBHIeTenbCTBYIOT 0 €ro A(PEKTHBHOCTH
B OTHOLICHHH Pa3BUTHUS aBTOHOMHOCTH CTYJCHTOB M IpEIojaBaTesied MEeJUIMHCKOTO yHHBEPCUTETA.
[IpakTHyeckas 3HaYMMOCTh MCCIICIOBAHUS 00ECIIEUNBACTCS BBIICICHUEM KITIOUEBBIX IPUHIIMUIIOB, YCIOBUI
1 NIPaKTHYCCKUX BO3MOXKHOCTEH NPUMEHEHHS JaHHOTO IT0J[X0/1a B BHICIIEM 00pa30BaHMH, YTO JaeT BOZMOXK-
HOCTB €r0 HCIOJIb30BAHUS B PA3JIMUYHBIX BY3aX M 3aKJIaJbIBACT OCHOBY JUIS MCCIEJOBAHMS €ro MOTEHIIHaa
B JIPyruX 00pa3oBaTeIbHBIX KOHTEKCTAX.

Kniouesvie cnosa: Briciiee oOpa3zoBaHue, 00pa3zoBaTenbHas cpejia By3a, IPenoiaBaTeb By3a, aBTOHOMHOCTh
IperoiaBaTelisi, aBTOHOMHOCTh 00yYaroIerocsi, aBTOHOMHO OPUEHTHPOBAHHBIN ITOJXO0JI, aBTOHOMHAsI J1esi-
TeIBHOCTH, MEXKAYHapOIHAs IPOTpaMMa CEeTeBOro o0ydeHHs, MpohecCHOHaTbLHOE Pa3BUTHE

Bnazooaprocmu: B IpoBeIeHNH TaHHOTO UCCIEAOBAHUS IIOMOIIb OKA3ali CTYACHTHI-y4aCTHUKHU U IIearo-
TH-MEHEIKEPHI SMOHO-POCCHIICKOM mporpaMMebl ceTeBoro oOyuenust G-MedEx, peanu3yemoii YHUBEPCUTETOM
Huwrare! (SInonust) u KpacHosipckuM rocyaapcTBEHHBIM MEUIIMHCKAM YHHBEPCUTETOM HMEHH npodeccopa
B. ®@. Boiino-fIcenenkoro (Poccust).

Jns yumuposanus: Iaspuniok O. A. ABTOHOMHO OPHUEHTHPOBAHHBIM MOIXOJ B BBICIIEM 00Opa30BaHUU:
TEOpETHUECKHE OCHOBAHMS U IpakTHUeckoe MpuMeHeHne // arerpanus obpasosanus. 2017. T. 21, Ne 3.
C. 360-370. DOI: 10.15507/1991-9468.088.021.201703.360-370
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Introduction

The contemporary postnonclassical
period in education development is char-
acterised by transformation of the whole
educational system into a subject-oriented
one which is focused on self-fulfillment,
spiritual, moral, emotional and axiological
development of the personality [1]. Priori-
tising innovative, proactive and creative
human nature, this type of education is
associated with the anthropocentric edu-
cational model as one of the mainstreams
of contemporary educational theory. Fol-
lowing an anthropocentric and humanistic
model of education in the context of con-
stantly rising need for developing human
capital [2] has made originally philosophi-
cal categories of “freedom” and “autonomy”
commonly used in the context of pedagogy.

Current situation in higher education in
Russia requires implementation of a new
type of training which puts emphasis on in-
terests of the student with consideration for
his or her personal experience, inclinations,
abilities and professional commitment
rather than on the previously used tactics
of “trying to guess the right answer to the
teacher’s question”. Taking into account the
prerogative of the Russian universities to
design their own programmes and develop
new courses and training structures, this
type of education involves actualisation
of a broad range of qualities and abilities
by both students and teachers including
goal-setting, important decision and ra-
tional choice making, self-appraisal and
critical reflection on their own activities.
Comprising the above-mentioned quali-
ties, readiness for independent activity
and continuous personal and professional
development, it is autonomy that seems
to be one of the most required personal
characteristics in the current educational
context. Accordingly, autonomous activi-
ty suggests the desire and readiness of
the personality for relatively independent
activity, critical reflection, important deci-
sion and rational choice making based on
awareness of alternative options and their
consequences.

Although a lot of changes have already
been made in the area of higher education
organisation over the last decade, promo-
tion of educators’ and students’ autonomy
seems to be able to adapt the educational
environment actors to the new realities that
will define the world structure in coming
years.

The aim of the study is to determine
the core principles, conditions and practi-
cal opportunities for implementation of
the autonomy-focused approach (AFA) in
Russian universities (using the example of
an international networking educational
programme).

Literature review

In accordance with the ideas of hu-
manistic pedagogy [3-5], pedagogy and
psychology of personality based profes-
sional education and self-development
[6-9], “transformative pedagogy” [10], and
the concept of pedagogy of freedom, self-
determination and self-development gain
more and more in importance not only for
the student but for the teacher as well. In
psychology and pedagogics, self-determi-
nation is defined as “the process and the
result of a conscious choice of one’s atti-
tudes, goals and means of self-actualisation
under certain life circumstances, the main
mechanism of achievement of one’s inner
freedom” [11]. In turn, inner freedom of
the personality is presented in scientific
works as the main stimulus for personal
development through education sugge-
sting readiness to overcome existing habits,
stereotypes and clichés, and to master new
forms of activity proceeding from deep
understanding of the educational context.
This approach is in compliance with the
psychological understanding of inner free-
dom as the ability of the person to follow
their internal sensations in the situation of
choice!. This kind of freedom is known to
be empiric, or based on experience (ibid.).
At the same time, inner freedom is reported
to be the “freedom from experience” that
implies rejection of one’s experience [12].
These seemingly divergent conceptions

'Rogers C.R., Freiberg H.J. Freedom to learn. Columbus, OH, Charles Merrill Publishing Company; 1994.
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harmonise if considered in the context of
transcendental essence of the “autonomy”
notion. The latter, just as freedom, suggests
on one hand overcoming obstacles (in this
case, it is experience rejection) and on the
other hand, its own impossibility in case
of absence of obstacles.

Autonomy is reported to be the key
characteristic in reference to both the
teacher and the student. It is based on
goal-setting, independent choice of (and
sometimes overcoming) the imposed forms,
means, methods and contents of learning/
teaching activities, reflection, initiative,
independence and increased responsibility.

However, autonomy is not limited to
potential capabilities and personal abili-
ties of educational environment actors. It
involves commitment to, readiness for and
experience in usage of certain behaviour
models constituted by a complex of va-
lues, motives, personal and professional
characteristics as well as specific learning/
teaching skills. Integrative complex of
these characteristics makes it possible for
educational environment actors to receive,
realise and pursue opportunities given by
their educational environment individually,
rationally and responsibly.

University students’ autonomy is as-
sociated with their ability to learn and is
considered as essential for all students [13].
Moreover, autonomy is presented as a key
competency, which is necessary to all the
professionals in recent international edu-
cational documents®. Accordingly, teachers’
professional autonomy is to be referred to
as their key competency ensuring acquisi-
tion of new competencies under conditions
of the continually changing educational
context [14]. Accordingly, it is worth-
while to consider autonomy as skill-based
competence referring to the student and as
behaviour-based competency regarding to
the teacher.

Analysis of psychological and peda-
gogical theories of autonomy makes it
possible to state that teachers’ professional
autonomy is able to:

- provide the teachers’ perception of
educational environment challenges not
as stressors but as stimuli for self-deve-
lopment [14];

- induce high motivation for achieve-
ments and personal-professional develop-
ment and stimulate external locus of control
transformation into the internal one [15];

— ensure the teachers’ ability to “adapt
to rapidly changing and ever-increasing
technology innovations for teaching” [16]
and constantly innovate;

— ensure recognition by the teachers of
their leading role in setting and achieve-
ment of their personal and professional
goals as well as to admission of responsi-
bility for their professional activity. Such
an approach corresponds to traditions of
philosophical ideas of phenomenology,
regarding the teacher as a “seeker of the
essence”, an investigator of pedagogical
processes realising the “sense-searching
way of understanding and conversion of
the pedagogical context” [17];

— lead to the development of students’
autonomy through promoting choice and
encouraging students’ initiative [18].

The literature review also allowed us
to recognise that, as a subject to change,
university educational environment actors’
autonomy is capable of being increased in
presence of certain conditions and specially
organised educational or professional ac-
tivity [19].

Materials and Methods

The study draws on descriptive research
design. Most of the data were obtained
through literature review and analysis of
the results of selected studies. To justify the
benefits and reveal the core characteristics
of AFA in higher education, we performed
the content-analysis of both national and
international higher educational documents.

The core characteristics of AFA were
determined taking into consideration philo-
sophical and psychological ideas of internal
freedom, personal autonomy and self-
determination as well as pedagogical ideas

2European commission. Supporting teacher competence development for better learning outcomes, Brus-
sels, European Commission, 2013; Key competences for lifelong learning. European Reference Framework.
Luxembourg, Office for Official Publications of the European Communities, 2007.
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of lifelong learning and personalisation of
the educational process within the frame-
work of anthropocentric and humanistic
educational paradigm.

Applying our theoretical ideas to the pro-
cess of medical students’ training, we tried to
reveal the AFA benefits concerning the im-
plementation of the G-MedEx international
networking educational programme (the
G-MedEx Programme) at Professor V. F. Voi-
no-Yasenetsky Krasnoyarsk State Medical
University (KrasSMU) in 2015-2016.

For this purpose, a set of education-
al environment elements facilitating the
G-MedEx Programme participants’ training
and their performance evaluation through
the use of the autonomy-focused approach
was developed. The results of the use of
the autonomy-focused approach to design
the G-MedEx Programme methodical sup-
port were analysed and discussed with the
students-participants of the programme.

Results

The autonomy-focused approach to
teaching and university educational envi-
ronment organisation: Theoretical grounds.

It has been revealed that development
of both students’ and teachers’ autonomy
is possible with the use of AFA to teaching
and university educational environment
organisation [19]. The relevance of AFA to
organisation of university educational en-
vironment is determined by several factors.

Firstly, AFA to organisation of univer-
sity educational environment facilitates
realisation of rights to free development,
self-actualisation and the liberty of choice
stated in the Federal Law No. 273 “On
Education in the Russian Federation”.

Secondly, it corresponds to ideas im-
plemented in concurrent Federal State
Educational Standards of Higher Education
and other actual statutes and regulations in
the field of education which put emphasis
on significance of elevated level of auto-
nomy, responsibility and independence of
university students and teachers within the
framework of a novel educational context.

Thirdly, it complies with world ten-
dencies in higher education development,
in the framework of which autonomy is
referred to as one of key competencies re-
quired of all professionals and is emphasized
in the European qualification system, where
the level of person’s autonomy determines
the level of their proficiency”.

Finally, AFA draws on the idea of
autonomy in education, developing poten-
tial of which has been proved in a number
of scientific works [20-29].

Advocating AFA in higher education,
we revealed a number of justifications
that can be classified under the headings
of philosophical, pedagogical and psycho-
logical reasons:

— philosophical reasons: the need to
prepare teachers and learners for effective
functioning in a rapidly changing society
through overcoming various obstacles and
making choices based on “positive freedom’
(or freedom “for”) [5];

— pedagogical reasons: students are
known to learn more effectively when
they are involved in making choices and
decisions about different aspects of their
learning [14];

— psychological reasons: being very
closely related with the process of self-de-
termination, autonomy makes the process
of learning / teaching inner-directed, and,
consequently, desirable and enjoyable [15];
it leads to better performance, increase of
self-esteem, self-efficacy and can prevent
burnout [30].

The idea of AFA is close to the con-
ception of the autonomous approach to
the analysis of educational methodology,
which is reported by E. E. Bukhteeva and
V. A. Kalnney to be based on the systemic,
learner-centered, activity, cultural and com-
petency-based approaches [31]. However,
compared to the autonomous approach,
AFA has its special nature.

Firstly, it does not represent a synthesis
of all the above-mentioned pedagogical
approaches, being one of methodological
categories within a large context of the

3European Commission. Rethinking Education: Investing in Skills for Better Socio-economic Outcomes,

COM. 2012. 669/3.
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person-centered approach, or personality-
focused paradigm. In terms of theory,
implementation of AFA is based on per-
sonalisation of the educational process [32].
Such personalisation requires the use of
novel educational techniques both in stu-
dents’ training and in advanced training for
teachers. Aimed at formation of students
and teachers’ personal attitude towards the
educational process, these new techniques
should be based on the mechanisms of dia-
logue, reflexivity and cooperation.

Secondly, AFA involves emphasis on
both students’ autonomy as learners and
teachers’ professional autonomy, underly-
ing the idea of close interaction and inter-
dependence between teachers and students
as well as the crucial role of teacher’s
autonomy in the development of students’
autonomy.

The AFA can be categorized into six
main principles which should guide teach-
ers’ and students’ autonomous activity.
Among these principles there is a prin-
ciple of innovative self-change, which
implies understanding of the necessity of
self-change as a prerequisite of every in-
novation.

The principle of innovative self-change
is closely related with the principle of
personal involvement and self-fulfillment
in one’s learning/teaching activity, which
implies considering life-long personal and
professional development as a necessity.

The principle of critical awareness and
self-reflection means that every activity
should be based on critical analysis of
every educational situation. This principle
emphasizes a meaningful re-evaluation of
teachers’ and students’ personal experience
as the basis for improvements.

The principle of readiness to face chal-
lenges prevents the educational environ-
ment actors’ conventional behaviour and
following the stereotypes through their
readiness to identify the problem and deal
with non-standard tasks in new situations.

AFA also guides the interdisciplinary
character of the educational process which
implies readiness to get involved into inter-
disciplinary learning and teaching, discov-
ering new ideas at the intersection of fields.

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION

The practical focus of education is
also of importance in the context of the
autonomy-focused approach. This principle
may be implemented through students work
in teams where diverse professional skills,
abilities, attitudes, interests and working
styles are represented.

Operating a larger amount of informa-
tion, the type of training described above
involves the appearance of a new teaching
and learning environment, given that this
environment is based on creation of the
conditions fostering the process of teach-
ers and students’ professional development,
their autonomous motivation and transfor-
mation of external locus of control into the
internal one.

The research conducted made it possi-
ble to outline the following conditions for
implementation of AFA in the university
educational environment:

1. The highest possible students and
teachers’ information awareness, including
transparency of the educational process in
terms of its tasks, goals, methods, evalua-
tion standards and procedures.

2. Support of the university educational
environment actors’ autonomy and creativity.

3. Provision of the opportunities for ac-
tive interaction and personal involvement
of students and teachers in the process
of the educational environment develop-
ment through allowing their impact on the
process and organisation of their learning/
teaching and professional development.

4. Promotion of teachers and students
self-assessment and self-reflection based
on their axiological awareness of their own
learning/teaching (for instance, by means
of rating system introduction).

5. Involvement of the educational pro-
cess participants into practice-focused pro-
ject activity based on research, modeling,
analysis and correction of their learning/
teaching activities.

6. Provision of real opportunities for
teachers and students’ creative activity
and their independent choice of forms and
means of this activity.

7. Enhancement of the educational
process participants’ intrinsic motivation
to autonomous activity.

b
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8. Providing access to a wide variety
of informational resources to students and
teachers.

The autonomy-focused approach to teach-
ing and university educational environment
organisation: Practical Implications.

It is difficult to overestimate the ben-
efits AFA has for university teachers’ re-
fresher training course management. In
this case AFA ensures collaborative and
cooperative learning, which is based on the
exchange of ideas and innovative teaching
experience, peer review, self-evaluation
and peer-evaluation practices [33].

Applying the ideas outlined above to the
process of medical students’ training, we
tried to reveal the AFA benefits concerning
the students-participants of the G-MedEx
Programme that has been implemented at
KrasSMU in 2015-2016.

Implementation of an international net-
working educational programme requires
a complete rethink of traditional study
goals and strategies of teaching in order
to internationalise the content of higher
education [34] and foster the students’
autonomy. Individualized instruction was
used to help the students cope with new
academic difficulties in terms of general
academic skills and linguistic proficiency.
Courses of the Russian Language, Medical
English, as well as the Russian Culture
were included in the curriculum of the
Japanese students to facilitate their cop-
ing with the obstacles of language and
intercultural communication. Following
a stronger desire of the Japanese students
to actually interact with Russian people, we
organized a series of formal and informal
meetings, conferences and round-table dis-
cussions, which allowed foreign students to
develop their intercultural communication
skills. A new format of cooperation required
that various educational resources should be
available to the learners to offer them more
freedom of choice.

Taking into account that different learn-
ers process information in different ways,
a wide range of educational environment
elements (including foreign scientific
databases, video podcasts, lab equipment,
simulators) were used in the training pro-
cess. A special Guide-book was prepared

366

by Russian students to help Japanese
students familiarize with Russian tradi-
tions and customs and navigate around
the university campus and the city. Special
Course Description Cards were elaborated
in order to introduce Japanese students to
the main principles of research and clini-
cal practice in Russia, inform them about
the goals of training and the ways of stu-
dents’ performance evaluation. Students
Performance Cards with a set of can-do
statements were designed to help learners
follow the programme, choose the activities
according to their needs, estimate their own
performance and reflect on their learning.
Using AFA to design the G-MedEx
Programme methodical support was both
a practical solution to the newly recognized
challenges and a way to help international
networking educational programme’s par-
ticipants develop their learner autonomy.

Discussion and Conclusions

Summarising the research results pre-
sented in the article it should be stated that
recognition and development of students
and teachers’ autonomy is possible in the
framework of AFA that makes the univer-
sity education environment actors involved
into intensive analytical and project activity,
based on analysing and reviewing not only
awide educational context but their personal
learning and professional experience as well.

Using AFA to design the G-MedEx
Programme methodical support was both
a practical solution to the newly recognised
challenges and a way to help the G-MedEx
Programme’s participants develop their
learner autonomy. This training format was
seen as beneficial not only by the students —
participants of the programme, but also
by the teachers who were involved in the
programme design and implementation
and who reported to have developed their
autonomy through acting in a critical and
creative way while selecting and designing
instructional materials and evaluation
standards and procedures.

Therefore, the proposed way of im-
plementation of AFA in higher education
suggests that using this approach proved
to be effective, since it makes higher edu-
cation system responsive to the changes
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taking place in the modern Russian society. ble aspects of AFA implementation and its
These results dictate the need for a broader  benefits for teachers’ and students’ lifelong
research, which would reveal other possi- personal and professional development.

REFERENCES

1. Tareva E.G. [Language-teaching practices development: optimistic view]. Vestnik Moskovskogo gorod-
skogo pedagogicheskogo universiteta. Filologiya. Teoriya yazyka. Yazykovoye obrazovaniye = Moscow State
Pedagogical University Bulletin. Philology. Theory of Language. Language Education. 2015; 2(18):75-85.
Available at: https://www.mgpu.ru/uploads/advdocuments/2801/1485870098-VestnikFilologiya2(18)2015.Pdf
(assessed 20.04.2017). (In Russ.)

2. Rivas L.T.S., Cano M.G., Austria FM.M. Need for developing human capital management in SMEs.
European Scientific Journal. 2013; 1:225-230. Available at: http://eujournal.org/index.php/esj/article/view-
File/1249/1258 (assessed 20.04. 2017).

3. Aloni N. The fundamental commitments of educators. Ethics and Education. 2008; 3(2):149-159.
DOI: 10.1080/17449640802410528

4. Khatib M., Hamidi H., Sarem S.N. Humanistic education: Concerns, implications and applications.
Journal of Language Teaching and Research. 2013; 4(1):45-51. DOI: 10.4304/j1tr.4.1.45-51

5. Mishra C. Humanistic approach to education. Journal of NELTA. 2000; 5(2):25-29. DOI: 10.12071s15326985

6. Slobodchikov V.I. [Psychology of personality becoming and development in education]. Vestnik
SPbGU=SPbSU Bulletin. 2016; 1:100-108. Available at: http://cyberleninka.ru/article/n/psihologiya-
stanovleniya-i-razvitiya-cheloveka-v-obrazovanii-doklad (assessed 20.04.2017). (In Russ.)

7. Asmolov A.G., Shekhter E.D., Chernorizov A.M. [From organism as a whole to personalised commu-
nity: transformation of self-organisation in sociobiology]. Psikhologicheskiye issledovaniya = Psychological
Research. 2016; 9(48):2. Available at: http://psystudy.ru/index.php/eng/2016v9n48e/1316-asmolov48e.html
(assessed 22.04.2017). (In Russ.)

8. Zagvyazinskiy V.I. [Current issues of development of the national education]. Vestnik Tyumenskogo
gosudarstvennogo universiteta. Pedagogika, psikhologiya = Tyumen State University Buklletin. Pedagogy,
Psychology. 2014; 9:7-16. Available at: http://cyberleninka.ru/article/n/aktualnye-problemy-razvitiya-
otechestvennogo-obrazovaniya (assessed 23.04.2017). (In Russ.)

9. Zeer E.F. [Professional development of a personality in the educational process]. Upravleniye personalom
i intellektualnymi resursami v Rossii = Human Resource and intellectual assets management in Russia. 2013;
2(5):3-7. Available at: http://elibrary.ru/ item.asp?id=20409327 (assessed 22.04.2017). (In Russ.)

10. Zhang L., Atkin C. Conceptualizing humanistic competence in the language classroom by
TJP — A Chinese case. International Education Studies. 2010; 3(4):121-127. Available at: http://eric.
ed.gov/?1d=EJ1065864 (assessed 22.04.2017).

11. Gazman O.S. [From authoritative education to the pedagogy of freedom]. Novyye tsennosti obra-
zovaniya = New educational values. 1995; 2:16-45. Available at: http://www.studfiles.ru/preview/2977308
(assessed 22.04.2017). (In Russ.)

12. Samoylichenko N.V. [Freedom in pedagogical interaction revisited]. Voprosy pedagogicheskogo
obrazovaniya = Issues of Pedagogical Education. 2003;14:91-97. (In Russ.)

13. Pirrie A., Thoutenhoofd E.D. Learning to learn in the European reference framework for lifelong
learning. Oxford Review of Education. 2013; 39(5):609-626. DOI: 10.1080/03054985.2013.840280

14. Gavrilyuk O.A. Understanding university teacher autonomy as a mainspring of reforming higher
education. Journal of Siberian Federal University. Humanities & Social Sciences.2013; 6(2):1800-1815. Avai-
lable at: http://elib.sfu-kras.ru/bitstream/handle/2311/10118/06_Gavrilyuk.pdf;jsessionid=96E759DDB77
ED39333B79477F438D424?sequence=1 (assessed 20.04.2017).

15. Ryan R.M., Deci E.L. Self-regulation and the problem of human autonomy: Does psychology need
choice, self-determination, and will? Journal of Personality. 2006; 74(6):1557-1585. DOI: 10.1111/j.1467-
6494.2006.00420.x

16. Kopcha T.J., Rieber L.P., Walker B.B. Understanding university faculty perceptions about innovation in
teaching and technology. British Journal of Educational Technology. 2016;47(5):945-957. DOI: 10.1111/bjet.12361

17. Kulnevich S.V. [From self-determination strategy to personal education tactics]. Izvestiya Yuzhnogo
otdeleniya RAO = The Bulletin of the Southern Branch of RAE. 2000; 2:13-24. Available at: http://uche-
bauchenyh.narod.ru/stat/ot_strat.htm (assessed 10.04.2017). (In Russ.)

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 367



R D r6555555%  VHTETPALIUS OBPABOBAHUSL T. 21, No 3. 2017 RSSSSaosasd:

18. Nufez J.L., Fernandez C., Ledn J., Grijalvo F. The relationship between teacher’s auton-
omy support and students’autonomy and vitality. Teachers and Teaching. 2015; 21(2):191-202.
DOI: 10.1080/13540602.2014.928127

19. Gavrilyuk O.A. Autonomy as a core value of lifelong learning. Journal of Siberian Federal Univer-
sity. Humanities & Social Sciences. 2015; 8(11):2283-2290. Available at: http://elib.sfu-kras.ru/bitstream/
handle/2311/19879/14Gavrilyuk.pdf?sequence=3 (assessed 22.04.2017).

20. Al Asmari A. Practices and prospects of learner autonomy: Teachers’ Perceptions. English Language
Teaching. 2013; 6(3):1-10. DOI: 10.5539/elt.v6n3pl

21. Cakici D. An Investigation of learner autonomy in Turkish EFL Context. International Journal of
Higher Education. 2017; 6(2):89-99. DOI: 10.5430/ijhe.v6n2p89

22. Godwin-Jones R. Autonomous language learning. Language Learning & Technology. 2015; 15(13):4-11.
Available at: http://1lt.msu.edu/issues/october2011/emerging.pdf (assessed 20.04.2017).

23. Han L. Teacher’s role in developing learner autonomy: A literature review. International Journal
of English Language Teaching. 2014; 1(2):21-27. DOI: 10.5430/ijelt.vin2p21

24. Hyungshim J., Reeve J. A new autonomy-supportive way of teaching that increases conceptual learn-
ing: Teaching in students’ preferred ways. The Journal of Experimental Education. 2016; 84(4):686-701.
DOI: 10.1080/00220973.2015.1083522

25. Jungert T. Science adjustment, parental and teacher autonomy support and the cognitive orientation
of science students. An International Journal of Experimental Educational Psychology. 2015;35(3):361-376.
DOI: 10.1080/01443410.2013.828826

26. Marandi S.S., Sadaghian S. A shift into autonomous education. Journal of English Language
Teaching and Learning. 2016; 17. Available at: http://elt.tabrizu.ac.ir/article 4961 d6d88774bfbc2866¢f-
2b97f58¢8e2038.pdf (assessed 20.04.2017).

27.0guz A. Developing a scale for learner autonomy support. Educational Sciences: Theory & Practice.
2013; 13(4):2187-2194. DOI: 10.12738/estp.2013.4.1870

28. Reinders H., White C. 20 years of autonomy and technology: how far have we come and where
to next? Language Learning & Technology. 2016; 20(2):143-154. Available at: http://llt. msu.edu/issues/
june2016/reinderswhite.pdf (assessed 01.05.2017).

29. Wermke W., Hostfdlt G. Contextualizing teacher autonomy in time and space: A model for compar-
ing various forms of governing the teaching profession. Journal of Curriculum Studies. 2014; 46(1):58-80.
DOI: 10.1080/00220272.2013.812681

30. Ravikumar V., Abdul Ghani K.A., Aziah I. The effect of teacher autonomy on assessment practices
among Malaysian cluster school teachers. International Journal of Asian Social Science. 2015; 5(1):31-36.
DOI: 10.18488/journal.1/2015.5.1/1.1.31.36

31. Bukhteeva E.E., Kalnney V.A. [Autonomous approach in pedagogy as a methodological cathegory].
Vestnik RMAT = RMAT Bulletin. 2014; 3:78-83. Available at: http://cyberleninka.ru/article/n/avtonomnyy-
podhod-v-pedagogike-kak-metodologicheskaya-kategoriya (assessed 28.04.2017). (In Russ.)

32. Aviram A. Beyond constructivism. Studies in Philosophy and Education. 2000; 19(5-6):465-489.
DOI: 10.1023/A:1005267111741

33. Markovina I.Yu., Gavrilyuk O.A., McFarland J. [International advanced training programme for
medical university teachers of English: a new model]. Meditsinskoye obrazovaniye i vuzovskaya nauka =
Medical Education and University Science. 2017; 1(9):61-64. Available at: http://www.sechenov.ru/upload/
iblock/2ad/med obr 1 9 2017.pdf (assessed 22.04.2017). (In Russ.)

34. Svensson L., Wihlborg M. Internationalising the content of higher education: the need for a cur-
riculum perspective. Higher Education. 2010; 60(6):595-613. DOI: 10.1007/s10734-010-9318-6

Submitted 02.05.2017; revised 01.06.2017; published online 29.09.2017.

About the author:

Oksana A. Gavrilyuk, Head of the Chair of Latin and Foreign Languages, Prof. V. F. Voino-Yase-
netsky Krasnoyarsk State Medical University of the Ministry of Healthcare of the Russian Federation
(1 P. Zheleznyak St., Krasnoyarsk 660022, Russia), Ph.D. (Pedagogy), ORCID: http://orcid.org/
0000-0002-9343-6633, oksana.gavriluyuk@mail.ru

The author read and approved the final manuscript.

368 MEXJITYHAPOJIHBII OIIbIT UHTETPALIMM OBPA3OBAHM A



SRERSSSSS% INTEGRATION OF EDUCATION. Vol. 21, no. 3. 2017 Sstssssss D

CIIMCOK
NCITOJIB3OBAHHBIX UCTOYHHUKOB

1. Tapesa E. I Pa3BuTne NMHrBOOOpA30BATEIbHBIX MPAKTUK: ONTHMHUCTUYHAS mpoekuus // BectHuk
MoOCKOBCKOT0 TOPOJCKOro Iearorndeckoro yuusepcurera. Cep.: @unonorus. Teopus s3bika. SI3p1koBoe 00pa-
3oBanue. 2015. T. 2, Ne 18. C. 75-85. URL: https://www.mgpu.ru/uploads/adv_documents/2801/1485870098-
VestnikFilologiya2(18)2015.Pdf (nata o6pamenus: 20.04.2017).

2.Rivas L. T. S., Cano M. G., Austria F. M. M. Need for developing human capital management in SMEs //
European Scientific Journal. 2013. No. 1. Pp. 225-230. URL: http://eujournal.org/index.php/esj/article/
viewFile/1249/1258 (narta obpamenus: 20.04. 2017).

3. Aloni N. The fundamental commitments of educators // Ethics and Education. 2008. Vol. 3, no. 2.
Pp. 149-159. DOI: 10.1080/17449640802410528

4. Khatib M., Hamidi H., Sarem S. N. Humanistic education: Concerns, implications and applications //
Journal of Language Teaching and Research. 2013. Vol. 4, no. 1. Pp. 45-51. DOI: 10.4304/jltr.4.1.45-51

5. Mishra C. Humanistic approach to education // Journal of NELTA. 2000. Vol. 5, no. 2. Pp. 25-29.
DOI: 10.12071s15326985

6. Cno6oouuxos B. M. Tlcuxonorusi CTAHOBJICHUS M Pa3BUTHs 4yeloBeka B oOpaszoBanuu // BecTHuk
CIIGT'Y. Cep. 16: ITcuxomnorust. [Tenaroruka. 2016. Ne 1. C. 100-108. URL: http://cyberleninka.ru/article/n/
psihologiya-stanovleniya-i-razvitiya-cheloveka-v-obrazovanii-doklad (nara obpamenus: 20.04.2017).

7. Acmonos A. I, Llexmep E. J[., Yepnopuzos A. M. OT opranusma Kak LeJ0ro K IepCOHU(PHUINPOBAHHO-
My cO00LIECTBY: TpaHC(HOPMALUA CAMOOPTaHU3ALUH B colodnooruu // Ilcuxonoruyeckue HCCIe0BaHUS.
2018. T. 9, Ne 48. C. 2. URL: http://psystudy.ru/index.php/eng/2016v9n48e/1316-asmolov 48e.html (gara
obpamenus: 22.04.2017).

8. 3aceasuncruii B. M. AxtyanbHble TpOOIEMbl pa3BUTHsI OTEYECTBEHHOTO oOpa3oBauus // BectHuk
TiomeHCcKOro rocyapcTBeHHOro yHuBepcuteTa. [legaroruka, ncuxonorus. 2014. Ne 9. C. 7-16. URL: http://
cyberleninka.ru/article/n/aktualnye-problemy-razvitiya-otechestvennogo-obrazovaniya (nara oGpamieHus:
23.04.2017).

9. 3eep E. @. llpodeccroHanbHOe pa3BUTHE JIMYHOCTH B 00pa3oBaTeibHOM Ipoiiecce // YrpaBieHue
[IEPCOHAIOM U MHTEIIeKTyanbHbIMH pecypcamu B Poccun. 2013. T. 2, Ne 5. C. 3—7. URL: http://elibrary.ru/
item.asp?id=20409327 (nata obpamenus: 22.04.2017).

10. Zhang L., Atkin C. Conceptualizing humanistic competence in the language classroom by TJP —
A Chinese case // International Education Studies. 2010. Vol. 3, no. 4. Pp. 121-127. URL: http://eric.
ed.gov/?1d=EJ1065864 (nata obpamenus: 22.04.2017).

11. I'asman O. C. OT aBTOpUTapHOTO 00pa30oBaHMs K neaaroruke cBo6oxabl // HoBbie neHHOCTH 00pa3o-
Bauus. 1995. Ne 2. C. 16-45. URL: http://www.studfiles.ru/preview/2977308 (nara obpamenus: 22.04.2017).

12. Camotinuuenxo H. B. K Bonpocy o cB0OOze B megaroruieckoM B3aumopeiictsuu // Bonpocs! nexa-
rorugeckoro oopaszosanus. 2003. Beim. 14. C. 91-97.

13. Pirrie A., Thoutenhoofd E. D. Learning to learn in the European reference framework for lifelong learning //
Oxford Review of Education. 2013. Vol. 39, no. 5. Pp. 609-626. DOI: 10.1080/03054985.2013.840280

14. Gavrilyuk O. A. Understanding university teacher autonomy as a mainspring of reforming higher
education // Journal of Siberian Federal University. Humanities & Social Sciences. 2013. Vol. 6, no. 2.
Pp. 1800-1815.URL: http://elib.sfu-kras.ru/bitstream/handle/2311/10118/06_Gavrilyuk.pdf;jsessionid=96E
759DDB77ED39333B79477F438D4247sequence=1 (nata oOpamenus: 20.04.2017).

15. Ryan R. M., Deci E. L. Self-regulation and the problem of human autonomy: Does psychology
need choice, self-determination, and will? // Journal of Personality. 2006. Vol. 74, no. 6. Pp. 1557-1585.
DOI: 10.1111/j.1467-6494.2006.00420.x

16. Kopcha T. J., Rieber L. P., Walker B. B. Understanding university faculty perceptions about innovation
in teaching and technology // British Journal of Educational Technology. 2016. Vol. 47, no. 5. Pp. 945-957.
DOI: 10.1111/bjet. 12361

17. Kynonesuu C. B. OT cTpaTerui caMoopraHu3aiiy K TAKTUKE THYHOCTHOTO BocniuTanus // 3Bectus
I0xwuoro ora. PAO. 2000. Bemm. 2. C. 13-24. URL: http://uchebauchenyh.narod.ru/stat/ot strat.htm (mara
obpamenus: 10.04.2017).

18. The relationship between teacher’s autonomy support and students’ autonomy and vitality /
J. L. Nujiez [etal.]// Teachers and Teaching. 2015. Vol. 21,n0. 2. Pp. 191-202.DOI: 10.1080/13540602.2014.928127

INTERNATIONAL EXPERIENCE IN THE INTEGRATION OF EDUCATION 369



R D r6555555%  VHTETPALIUS OBPABOBAHUSL T. 21, No 3. 2017 RSSSSaosasd:

19. Gavrilyuk O. A. Autonomy as a core value of lifelong learning // Journal of Siberian Federal University.
Humanities & Social Sciences. 2015. Vol. 8, no. 11. Pp. 2283-2290. URL: http://elib.sfu-kras.ru/bitstream/
handle/2311/19879/14Gavrilyuk.pdf?sequence=3 (mara obpamenus: 22.04.2017).

20. Al Asmari A. Practices and prospects of learner autonomy: Teachers Perceptions // English Language
Teaching. 2013. Vol. 6, no. 3. Pp. 1-10. DOI: 10.5539/elt.v6n3p1

21. Cakici D. An investigation of learner autonomy in Turkish EFL context // International Journal of
Higher Education. 2017. Vol. 6, no. 2. Pp. 89-99. DOI: 10.5430/ijhe.v6n2p89

22. Godwin-Jones R. Autonomous language learning // Language Learning & Technology. 2015. Vol. 15,
no. 13. Pp. 4-11. URL: http://llt.msu.edu/issues/october2011/emerging.pdf (mara obpamenus: 20.04.2017).

23. Han L. Teacher’s role in developing learner autonomy: A literature review // International Journal
of English Language Teaching. 2014. Vol. 1, no. 2. Pp. 21-27. DOI: 10.5430/ijelt.vin2p21

24. Hyungshim J., Reeve J. A New autonomy-supportive way of teaching that increases conceptual
learning: Teaching in students’ preferred ways // The Journal of Experimental Education. 2016. Vol. 84, no. 4.
Pp. 686-701. DOI: 10.1080/00220973.2015.1083522

25. Jungert T. Science adjustment, parental and teacher autonomy support and the cognitive orientation
of science students // An International Journal of Experimental Educational Psychology. 2015. Vol. 35, no. 3.
Pp. 361-376. DOI: 10.1080/01443410.2013.828826

26. Marandi S. S., Sadaghian S. A shift into autonomous education // Journal of English Language
Teaching and Learning. 2016. No. 17. URL: http://elt.tabrizu.ac.ir/article_4961_ d6d88774bfbc2866cf2b97
£58¢c8e2038.pdf (nara obpamenus: 20.04.2017).

27. Oguz A. Developing a scale for learner autonomy support // Educational Sciences: Theory & Practice.
2013. Vol. 13, no. 4. Pp. 2187-2194. DOI: 10.12738/estp.2013.4.1870

28. Reinders H., White C. 20 years of autonomy and technology: how far have we come and where
to next? // Language Learning & Technology. 2016. Vol. 20, no. 2. Pp. 143—-154. URL: http://llt.msu.edu/
issues/ june2016/reinderswhite.pdf (nata odpamenus: 01.05.2017).

29. Wermke W., Hostfdlt G. Contextualizing teacher autonomy in time and space: A model for comparing
various forms of governing the teaching profession // Journal of Curriculum Studies. 2014. Vol. 46, no. 1.
Pp. 58-80. DOI: 10.1080/00220272.2013.812681

30. Ravikumar V., Abdul Ghani K. A., Aziah I. The effect of teacher autonomy on assessment practices
among Malaysian cluster school teachers // International Journal of Asian Social Science. 2015. Vol. 5, no. 1.
Pp. 31-36. DOI: 10.18488/journal.1/2015.5.1/1.1.31.36

31. Byxmeesa E. E., Kanvueti B. A. ABTOHOMHBIH TIOXO]I B TI€IaTrOTUKE KaK METOIOJIOTHYECKast KaTeropusi //
Bectaux PMAT. 2014. Bem. 3. C. 78-83. URL: http://cyberleninka.ru/article/n/avtonomnyy-podhod-v-
pedagogike-kak-metodologi cheskaya-kategoriya (mara oopamenus: 28.04.2017).

32. Aviram A. Beyond constructivism // Studies in Philosophy and Education. 2000. Vol. 19, no. 5-6.
Pp. 465-489. DOI: 10.1023/A:1005267111741

33. Mapxkosuna HU. 0., I'aspuniox O. A., Maxgapnano Jorc. MexayHapoaHast IporpaMMa MOBBIIICHIS
KBaJIU(UKAINH MTPeToaBaTeNieil aHIINICKOTO SI3bIKa MEJUIIMHCKUX BY30B: HOBast MOJieb // MeauunHckoe
obpasoBanue n By3oBckas Hayka. 2017. T. 1, Ne 9. C. 61-64. URL: http://www.sechenov.ru/upload/iblock/2ad/
med _obr 1 9 2017.pdf (mara obpamenus: 22.04.2017).

34. Svensson L., Wihlborg M. Internationalising the content of higher education: the need for a curriculum
perspective // Higher Education. 2010. Vol. 60, no. 6. Pp. 595-613. DOI: 10.1007/s10734-010-9318-6

Hocrymmna 02.05.2017; npuasita k myomukaum 01.06.2017; onyonukoBana onnaiin 29.09.2017.

06 asmope:

TaBpniaok Oxcana AJjleKcaHIPOBHA, 3aBEAYIOIINH Kadeqpoll JIaATHHCKOTO M WHOCTPAHHBIX S3BIKOB
OI'BOY BO «KpacHosipcknii rocyjapcTBeHHBIN MEANIIMHCKUN YHHBEpPCUTET MMeHU npodeccopa B. @. Boii-
Ho-SIceHenkoro» MuHHCTEpcTBa 37paBooxpaHeHus Poccuiickoir denepanuu (660022, 1. KpacHospek,
yi. Ilaprusana XKenesnsika, a. 1), kanaunar nenarorndeckux Hayk, ORCID: http://orcid.org/0000-0002-9343-6633,
oksana.gavriluyuk@mail.ru

Aemop npouuman u 0000pun OKOHYAMENbHBLI 6APUAHN PYKONUCU.

370 MEXJITYHAPOJIHBII OIIbIT UHTETPALIMM OBPA3OBAHM A



